Cn-edit;nrs

James 0, Benson
Department of English
Glandon Caollege
York University

275 Bayview Ave ‘
Toronto, Ontaro, M4l 3Me
Canada

e-mail agorass
GL2500129vuvenus.piTnet

Pfater H. Fries

Box 310

Mount Pleasant, Mi, 46504
Ul 5! *l

e-mall address
J43ibwPemuvm.blitnet

Review Editor

Martin Davies

English Studies
Vniversity of Stirling
Stirling, Fh9 dLa
Scotiand,

areat Britain

s-mail addrass
hmpdi uk.ac.stirling.forth

Managing Editor

Nan Fries

Box 310

Mount Pleasant, Ml, 45504
LS A

FRon THE EDITOR'S DESK

This issue of Network once again focuses on educational applications of
systemic linguistics, with articles by Hammond, Rice and Unsworth. We
have had many nice comments about Volume 135, and we hope the interest
carries over to the Systemic Congress in Tokyo in July/August 1991, and
the Systemic Congress in Sydney in 1992.

A aote from the managing editor about finances. Maany of you will find a
purple blotch on the address label on your envelope. Under this blotch you
will find a date. (3.1991). According to our records, your subscription has
run out with this issue. We hope you plan to renew your subscription. As |
plan to leave 2arly for the Tokyo Congress and spend the spring in zither
Lithuania or China, [ would appreciate it if you would a) pay me in Tokyo
in yen (cash please), or b) wait until August to send the money to me at my
Michigan address. The next issue of Network will appear in October. so -
please pay me in Julv or Augus:' Thanks, Nan

The deadline for the ne'ct issue will be September 1. 1991
Please send "Network News", short articles, book notices, meetings tor the
calendar, and reactions to a.nyﬁm_:g we have been publishing.
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Program Committee: Organizing Committee:

MA K. Halhiday (Con\femr) Beed £ Pang - Convenor!
Frag 20D Pang ' Akiko U=
Aklks Teda Johrr C. Maber

! : Rugarva Hasan : Napora Yamagucm
Christian  Matthiessen Sddao Asmiwica

humcai Segawa
Minojt Akimoro

- EIGHTEENTH INTERNATIONAL SYSTEMIC CONGRESS
: Intemanonal Chnstian University, Tokyo, Japan, July 29 - August 2, 1991

Second Cireuiar
of the
Bighteenth [nternational Systemic Congress

Call for Papers

. DECEMBER 1990
Concerning the Congress '

The Eighteenth International Systemic Congress in 1991 will ke place in Tokyo, Japam. at
the {nternaconal Christian University from July 29th to August 2nd. There has heen 2
regrettable delay in the distribution of the s Circular of July, 1990, through ao fault of
the Organizing and Program committees. We are launching, therefore. a suppiementary
Call for Papers. It is hoped that those members who recsive this supplement - along with
the Clristmas mail - wil respond enthusiastically to this call and submit their abstracts
at the ecarliest opportunity. The Program Committee have been informed of this action and

p ’ ’ with the agreement of Dr. Halliday, the new deadline for Abswracts will be March 3i,
199:. .

The Program Committes has organized a schedule wiich is slighdy differemt from previous
years. The sessions will be of three kinds: (1) General Sessions, (2) Thematic Sessions,
and (3) Plenary Sessions. (1) The Ceneral Sessions will take olace each day from Mouday
to Friday, morning and afternoon. Papers will normaily e ailocated 40 minutes, to alow
30 mnutes for presentation pius !0 minutes for discussion. (2)The Thematic Sessions
will :ake place simuitaneously with the General Sessions (Monday to Friday, morning and
afternoen), with ONE theme running throyghout 'each day. The tenrative plan for ‘hese
sessions is as follows:

Themes
Monday Computational Linguistics
Tuesday Asian Languages
Wednesday Educationa! and Clinical Linguistics
Thursday Lexicogrammar and Semantics
Friday Text and Discourse

Each Thematic Session will be run by a Convenor, who will organize the activities for the
day. These may %e of varied kinds: general discussion, panel discussicns, papers,
demonstrations, etc. (3) The Plenary Sessions will ke place each day from Monday to
Thursday, in the evenmings.

Contributions are invited for (1) General Session or (2) Thematic Sessions. To propose 2
paper for a General Session, please submit a title, plus an abstract of 200 to 300 words.
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To propose an activity of any kind for a Thematc Session, please submit on a separaie
sheet wetails of the topic. a suggested formai. and an indication of the part you would be
srecared w0 plav and aamels; of he parucipanisfsi.  For gxample,

Topic: "Svstemic Accounts of the Clause m Chinese®
Format: “generai discussion”

T would be prepared to lead such a discussion
Name(s) of Participant(s): John Doe and Jane Smith

Please aiso indicate which of the Thematic Sessions you are proposing the activity for (e.g.
"Asian Languages”). If you think the activity might be appropriate for more than one of
- the Thematic Sessions you could suggest alternatives (e.g. "Asian Languages or
Lexicogrammar and Semantics”). All offers of contributions shouid be sent to the
Chairman of the Congress (Prof. Fred C. C. Peng). Offers of papers for Qeneral 3essions
will be considered by the Program Committee. Suggestions for activities for the Thematic
Sessions will be passed on by the Program Committee to the Convenor(s) concerened, wio
will work out the day's program of activities in consultation with the Program Comumiitee.
The deadline for submission of proposals is Marchk 31, 1991. We. will inform you as soon
as a decision about your proposal has been made. If you need to have an early decision in
order to apply for a gramt, or for a passport or visa, please indicate “Barly Decision
Needed” on your proposal.

Proceedings

The Proceedings of the Congress will be published as a special issue of Language Sciences
by Pergamon Press under the editorship of Michael A. K. Halliday and Fred C. C. Peng.
Authors whose manuscripts are accepted by the Editorial Board of the journal will be
notified after the Congress, All speakers are, therefore, requested to submit their revised
and final manuscripts in gquadruplicate by Qctober 31, 1991, so that the Proceedings can
appear in the spring or fall of 1992 as a special double issue. o

Concerning the Fee Payment

Since the bank charges a high commission for each remittance from abroad, you are kindly
requested to pay the registration fee on July 28 or July 29, 1991 or earlier (July 22 to
27, 1991} if you intend 10 take part in other activities at the International Christian
University. Howeaver, you are also requested to indicate your participation by returning
the pre-Registration form o the address below, so.that we can have an idea of how many
people will attend the Congress. The Registration Fee per person is: Y30,000 for
professionais or Y20,000 for students. Subsidy for participants from overseas may be
available by application, especiaily when they present papers at the Congress.

Concerning Congress Site and Facilities
(1) The Congress Site

The Internationai Christian University campus is located in Miraka, which is within the
Greater Tokyo Area. Accommodation arrangements can be made at hotels in Mitaka and the
neighboring Kichijoji near the university. Participants from overseas will arrive at the
Narita New Tokyo International Airport. Directions to Mitaka and Kichijoji will bde
provided for those coming from overseas later. Access 10 the university campus is very
convenient by way of a bus from Mitaka train station which goes into the campus, or
another from Kichijoji train station which stops in fromt of the the campus. Detailed
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{2} Social Program

Sightseeing I'ips  can be arranged  for interested overseas ourticipants and their
dccompanying persons. 'Followmg the conference we are able 1o arange  a wour ip Tokyo
and s vicinities, sych a8 Nikko, Hakone, ang Kamakura, or 4 iour 0 Kyowo ang Nara, if
€nough people apply.

Hotel Information

Kichijoji Tokyu Inn, 1-6-3 Kichijoji Dai-ighj Hotel, 2.4-14
Kichijoji Minamichg, Musashing- Kichijoji Honchg, Musashino-sh;,
shi, 180, Tokyo, Tapan : 180, Tokyo, Japan

Telephone: 0422-47-0109 Telephene: 0422-21-4411

Single room A 8.900 Single room A Y 11,706
Single room B Y 9300 Single room B - Y 12,242
Twin room Y 13,300 * Doubie room Y 16,995
Double room Y 13,300 Twin room A Y 19,251
Detuxe room Y 24300 . . Twin room B Y 20,394
@ll pringg o including tax) (all prices including tax)

Concerning ICy L3S and L5AJ

take place after the annual ICU Language Sciences R TRO,

i of the University's Continuing Education Program, ang

ags Sciences Association of Japan (LSAD), which wil}

isti i July 27.28, 199, You are

welcome 1o auend both the Ins:irq nference, provided tuitjon and feey are

paid.  The course offerings of the the faculty to teach them are ientatively
planned ag follows;

(1) Grammar {Chrisiian Matthiessen)

(2) Phonology (M.A.K, Hailiday)

(3) Compurationa] Linguistics. (John Bateman)
(4) Sociolinguis:ics

{5) ]

(6) i inguiarj ( arranged)

(7) Lewicotogy (ionn Sincluir)

As a preface o the Systetnic Congress, the “acylly members for this year's Institute and
the keynote speukers for the Conference will all be systemicists.  [f you wish 10 present z
paper ar the Conference, please submit an abstract between 100 and 200 words as well to
the Congress chairman ar (he address Indicated helow, Any topics pertaining to the
language sciences dre acceptable. The Proceedings of the Sanference will be published by
Bunka Hyoron of Hiroshima. If yoy are interested in both the Lyo; i the LSAI piease
cuntact Dr, Fred C.C. Peng for further information.
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-————— - e e = o

tsumame} {given name;}

2, Professional Tide : . .o ___ —— -

3. Affiliation: _ : -

&

Mailing address:

5. Telephone number : {nifics) ——

(#1108, ) [

6. Names of Accompanying Person(s)

7. Author(s) and the Title of Paper :

8. Send me further information on USSI and/or LSAJ [ ]

9. I would like to stay at the following hotel:
Kichijoji Tokyu Inn [ room type:
Kichijoji Dai-ichi Hotel { ] room type:
T would like {urther information about optional accommedations. [ )

10. Date :

Please return this form to the Chairman of the i8-ISC 1991, Prof. Fred C. C. Peng, at the
address below,

e——em——_ Signature :

Congress Address: Chairman of the 18-15C [991, Fred C.C. Peug. ivision of
International Studies, International Chrisitan University, 10-2, 3.chome Osawa, Mitaka,
Tokya, 181, Japan; Office Tel.: 0422-33-3205; Heme Tel.: 0422-33.3546;
University Fax No.; 81-422-33-9887; Cable: INCHRISTUN MITAKA,

U D I O T T L




SYSTEMIC MEETINGS

UPCOMING CONGRESSES:

ISC:48: Tokyo, Japan, July 29-August 2, 1991, If you have nat received

a *call for papers™, contact Fred Peng, Internatianal Christian
University, 10—-2, Osawa 3-chome, Mitaka-shi, Tokyo 181, Japan. Michaal
Halliday is the Pragram Chair. The Intarnational Systemic Congress
Committae has been asked to try tao reducs the time spent at the
Annual General Meeting. Thearefore, they dacided to try an axperiment
at the Takyo Systamic Cangraess. The “new baoks”™ part of the Annual
Ganaral Meeting will not take place. Instead, participants are askad

to bring WRITTEN noatices of new books %o be placad on a bulletin’

board, similar tg the onae Martin Davies provided at Stirling. 1t was
felt that participants could then take notes gn the “new baoks™
notices during coffee breaks, at meals, and at other “lgisure times”™,
If you know of a book that would interest participants of the
International Systemic Congress in Tokyo, pleasa bring a written
notice, If you are unable to attend, pleasa sand the notice ta Nan
Fries ¢/s Fred Peng (Tokudd-address above.

In addition t0o the 13th International Systemic Congress, two other
meetings which may be of interest to readers of NETWORK will be
held in Tokyo. The Language Sciences Summer Institute will
concentrate on Systemic linguistics this coming summer, The dates
are July 22-24, 1991, Then an dJuty 27th and Jduly 25th the Languagsa
Sciences Assoaciation of Japan will meet in Tokyo. For further
infarmation gn these two mestings, contact Frad Peng as well,

I1ISC:19, Sydnaey, Australia, 1992. The current plan is 0 start on Jduly
12th or 13th and meet for one week at Macquarie University (near
Sydnay). For further details contact, Rugaiya Hasan, School of English
and Linguistics, Macquarie University, NGW, 2109, Austratia.

195€:20, British Columbia, Canada, 1993. Probable site is the University
aof Victoria. Probable date: June/July 1993, Temporary Chair: Bernard
Maohan, Department of Language Education, Faculty of Education,
University aof British Cotumbia, Vancouver, British Columbia, V§T 115,
Canada.

1ISC:21, Ghent, Betgium, 1994, Temporary chair: Anne-Marie Simon—-

Vandenbergen, Guinardstraat 12, 8-9000, Gent, Belgium. Kristin Davidsa
from Lauven will be involved,

Frank and Emest
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FoLure Systemc “angresses
IRER R

.\réryou'mt.erést.éd «n hasting/running a Systemic Cangress? If so, read
ara always looking for future sites, local hosts and people who can run
Lhe program committes (program chairs). Local hosts and Program Chairs need
not ha the same persan. For instance, yau might have a good gite for a Congrass,
but you may not be interested in organizing the program That is not a problem,
- Let us know about the site and wa wiill try to find a program chair for yau.
" In drder to assign you the site, however, we need some information from you.
We need you ta “paint a picture™ for the International Systemic Congress
Committer {(ISCC) of your institution/situation, sither by comparing your situation
ta another Systemic Congress or Congreasses, or by just describing the local
situation to us. We need to know the prospective site (university/conferancs
canter/hotei?), approximate costs (dorm/food/ragistration), if there is a nearby
international airpert, if you have peopie in the area to heip you (other facuity/
friends/students), if you ara2 willing to act as the local hast AND the pragram
chair at the same time, it would alsa heip us ta know if your university/government/
administration is cooperative, Please send any information you have to: Nan Frias,
Secretary, ISCC, Box 310, Mt. Pleasant, Michigan, 48804, USA or to Eija Ventola,
President, ISCC, Departmeant of English, Hatlituskatu 11, 00100 Helsinki, Finland. by -
June i, 199, The Cangrass sites are already setilad for 1991 (Tokyo), 1992 (Sydney).
1993 (British Calumbia) and 1994 (Ghent). So, we are talking about 1995, at the
eariiest. Our tradition has been to rotate the Congress from Europe to Australia
ta N. America, etc. Any other country can interrupt the pattern, of coursa,
The international Systemic Congress Committee may assign a meeting place for
tha 1995 Congress at the 1991 Congress in Takyo, and Australia and environs
wauld be the next site in the rotation. Fran Christie is the Australian
represantative Lo the International Systemic Congress Committes, Anyone
interested? Please let us know. .

Nan Fries
Secratary, Intarnational Systemic Congress Committes

Back issues of Network

i y i i i Tall in Davies)
Past issues of Network are available from the Systamic Arch‘wcs .at Shr'itng (.Mart-l.n
For costs use the copy costs and pastage costs which are provided in Archive Lists in each Netwoark.

Network 1, ..... ié6pp Network 5, ..... Mpp Network9, ..... 8pp
Network 2, ..... 34pp Network 6, ..... #4pp Network 0, ..... 29pp
Network 3, ..... 35 pp Network 7, ..... 33 pp  Network 11/12, ... 137 pp
Netwark 4, ..... 32pp Network 8, ..... 28pp Network 13/14, ... 90 pp

Netwak /8.... .. 1o pp

NETWORK costs USS § per issus. There are two issues per year. .
Make checks out to NETWORK, in US curreancy omy. :

Rates for ordering NETWORK: US3 10 per year for gzrf‘a_cn mail
Publishing schedule: US$S 20 per year for airmail

March 4991 ... «.. . Yoluma 16 (cost US$ %)
October 1994 . ... . Volume 17 (cost US$ 5}
March 1992 . . . . . . . Volume 18 (cost USS L]
October 1992 vt ee s Volume 19 (cost USS 5)
Marehim.......Voiumm(mt-USQﬂ

Nan Fries, Managing Editor, Box 310, Mt. Pleasant, M1, 45804, USA




PAST MEETINGS

REPORT ON APPLICATIONS OF SYSTEMICS TO SECOND LANGUAGE LEARNING AND
TEACHING:

Peter Ragan and Bernie Mohan led a workshop on Systemics and Second
Language Learning and Teachling at ISC-17 la Stirling last summer. The _
large turn-out for thls workshop was evidence for the growing lnterest in
appliczations of systemics In this area. We offer here the sign-up sheet
fzom that Congress Indlcating those In attendance and/or interesstad in
networking on topics of mutual concern. You are certalinly encouraged ta
contact any of the {ndividuals listed here. And even {f you are not .
giving a paper or even attending ISC-18 {n Tokyo, you are als¢o invitad to
contribute ideas, posterboarxds, etc. you wish to share on appllications of
systemics In this area to Petar Ragan, who plans on attending ISC-18, or
to Frances Christie, convenor for the "Educatlional and Clinical
Linguistics®" Thematic Session of ISCl8 in Tokyo, through Michael
Halllday.

I18C-17 PARTICIPANTS INTERSSTED IN SYSTEMICS AND ESL

Peter Ragan, Dept. of Humanitles and Soclal Sclences, Embry-Riddle
Aeronautical University, Daytona Beach, FL 32114, U.S8.A.

Bernard Mohan, Dept. of Language Education, Faculty of Education,
University of British Columbia, Vancouver, B.C. V6T 125 Canada

Carol Torselle, Via Paolo Paruta 33, 35126 Padova, Italy

Anna Mauranen, Unlversity of Helsink!{, Lanquage Center, 00100 Hels!inki,
Finland .

Roz Ivanlc, Dept. of Linguistics, Lancaster Univ., Lancaster, LAl 4YT
England, U.K. '

John Mountford, 69 Glen Eyre Rd., Southampton $02 3INP, England

Ian Morris-wilson, English Dept., Oulu Unlverslty, Finland

Dorothy Economou, 8 Thalou sSt., Plaka 10553, Athens, Greece

Sonia Criltchley, Language Centre, Brighton Polytechnlc, Falmer, East
Sussex, BNl 9PH, England

Graham Lock, Engllsh Department, Clity Polytechnic of Hong Kong, Tat Chee
Ave ., Kowloon, Hoag Kong

Gerlinde Hardt-Mautner, lastitute Fur Englische Sprache, :
Wirtschaftsuniversitat Wien, Augasse 2-6, A- 1090 Wien, Austria

Rukmin! Bhaya Nalr, Centre for Lingulstics and English, School of
Languages J.N. University, New Delhl, 110067 India

Ruqaiya Hasan, English and Lingulstics, Macquarie University, N.S.W.
2109, australla

Margaret Berry, Dept. of English Studles, The University, Nottingham, NG?
2RD U.K. _

Janet Gllbert, Delta College, University Center, Michlgan 48710, U.S.A.

Ana Sancho, Gran Jia 6§46, Barcelona, 08007 Spain

Andrew Philp, St Andrew's College of BEducation, Bearsden, Glasgow G§1
4QA, Scotland

Kyoko Iimura., 20 Moor Lane, Bramcote, Nottingham, NG9 3FH England

Sanae K. Kimura, c/¢ Division of Liberal Arts, Azabu University, 1-17-71
Fuchinobe, Sagamlhara-shi, 229 Kanagawa, Japan

Shun'lchl Segawa, Shlzuoka Prefectural Unlv. Jr. College, Department of
English, 2-3, Nunohashl 3 - chome, Hamamatsu-shi, 432 Japan

John Regan, Claremont Unlverslty Center, Claremont, Callfornla U.3.A.

91741




»nt Lingistick, Blijde-Inkomststraat 21, B-3000.
Univ of Illinois, 707 S. Mathews, Urbana, IL

; . Technical Communication Program, 111 TIDAL, U. of
‘gan, Ann Arbor, MI 48109-2108 BITNET: LESLIE .
K ,@UH CC.UMICH.EDU USERGBKP@UMICHUM.1

{es, Department of BEnglish, College of Dupage, Glen Ellyn, IL,

: 137 U.S.A. bitnet: KIES@CODVM1
ay. Lemke, 120 Highbrook Ave., Pelham, New York, 10803 U.S.A. bitnet:

. JLLBCACUNYVM
" pavid wilson, Oxford University Press, wWalton st., Oxford 0X2 GDP,

England
Elenha Gonzalez, E.U. Profescrado de E.G.B., Valentin Carderera 4, 22003

HUESCA, Spain

Jose L. Cabello, Calle Cervantes, 5-6'-C, Mostoles, 28932 Madrid, Spain

Angela Downing, ¢/ Arascues, 65 28023 Madrid, Spain; Dept' de Fllologla
Inglein. Fac. Fllolegla, Universidad Complutense, 28040 Madrid,
Spalin - ‘ '

Jesus Romero Trillo, ¢/ Aguilar Del Rio 1, 4'3, 28044, Madrid, sSpaln

Rachel whittaker, ¢/ Ceniclentos 8-4-14, Madrid, 28039 spain.

Ignacio Vazquez, c/ Breton 18, 3'D, 50005 Zarragoza, Spain

Jean Ure, Applied LIngulstics, 14 Bucclench Place, University of
Edinburgh, EHS8 Scotland

Chrlistine Pappas, University of Illineoils at Chicaqo, College oE
EBEducation, Box 4348 M/C 147, Chicago, IL 60680, U.S.A.

Diana Slade, c/o University of Technology, send mail to home address' 206
Hexreford st., Glebe 2037, N.S.W. Australia

Menil Bloor, C.E.L.T., Universlty of Warwlick, Coventry CY¥4 7AL England

Thomas Bloor, Aston University, Birmingham B1l3 England

Katja Pelsmaekers (addzess misplaced, please write!)

Dirk Noel (address misplaced, please write!)

SPECIAL INTEREST GROUPS (with name of contact person)

1. 1 a r_Edu (Ros Ivanlc)
{check participants' list for address as necessary)

Shunichi Segawa

Graham Lock
C. Gregorl, Pascual Relnalt 16, Real de Garldia, Valencia, Spaln

Maria Pidoula, 14 Aglaonlkis str ;, Zographou 15772, Athens, Creece
Jeanette Ireland, Box 1330 Igalnit, NWT Canada XOACHO

Larry Bouton
Caroline stanton, English Studles Dept., Nottingham Unlversity,

Nottingham
Jean Ure, Applied Ligulstics, Edinburgh

Chris Pappas, Unlv, of Illinols at chicago
Sonla Critchley, Language Centre, Brighton Poly, Falmer, BN19PH England

John Mountford, 69 Glen Eyre Rd. Southampton, S$02 3NP England

9




2. g A catlon i E 8L, (Peter Ragan)
{check participants' list for address as necessary)

Katla Pelsmaekers

James C. Stalker

shun'lchi Segawa

Sanae Kimura

Leslie Olsen

Roz Ivanilc .

Caroline Stanton, Dept of English Studies, Nottingham Univ,

Rachel Whittaker

Clara Calvo, Carmen 1, Murcia, Spain ' | :

C. Gregori, Pascual Reinalt 16, 46727 Real de CGandia, Valencia, Spain

Maria Pidoula, 14 Aglaonikis Str., Zographou 15772, Athens, Greece

Jeanette Ireland, Box 1330, Igalnit, NWT, Canada X0A OHO

Abubakar Rasheed, Dept. of English, Bayero University, Kano, Nigerlia

Jon Yasin, 985 Teaneck R4, Teaneck, N.J. 07666, U.S.A.

S. Perez De Ayala, Quintana 4-28008 Madrid, Spain

G. Parson, Dept. of English, Universtiy of Nottingham, Nottingham NG7 2RD
UDK'

Xu Jinfeng, Dept. of English Studles, Nottingham University NG7 2RD U.K.
permanent home address: Room 302, Building 12, Southern Hill, Dallian
Unilversity of Technology, Peoples Republic of China

Menil Bloor, C.E.L.T., Unlversity of Warwick, Coventry Cv4 7AL England

Katja Pelsmaekers . :

Angela Downlng, c/ARASCUES 65, 28023 Madrid, sSpaln

3. ysing Language for Learning (Bernard Mohan)
(check partlcipants' list for address as necessary)

Peter Ragan

Graham Locgk

Roz Ivanic

Sanae Kimura

Shun'ichl Segawa

C. Gregori, Pascual Reinalt 16, 46727 Real de Sandia, Valencla, Spain

Maria Pidoula, 14 Aglaonikis Str., Zographou 15772, Athens, Greece

Constance Soh, Dept. of English Language and Literature, Natlonal
University of Singapore, Singapore 0511; bitnet: ELLWWLANUSVM.BITNET

E.S.P. Menel Blas, C.E.L.T., University of Wwarwick, Coventry CV4 7AL

John Mountford, 69 Glen Eyre Rd., Southampton S02 3NP Englan

Jean Ure, applied Linguistics, Edinburgh _

Chrls Pappas, Universlty of Illlnols at Chlicago

Helen Tebble, 129 Huntingdale Rd, Ashwood, Victoria 3142 Australla

10
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_ f (Carol Torsello}
pérticipants' l1st for address as necessary)

20 Moor Lane, Bramcote, Nottingham, NG9 3FH England

‘e Kimuza
n Gregorl, Pascyal Relnalt 16, 46727 Real de Garldla, Vvalencila,

-~ gpain

arla gidoula, 14 Aglaonikis Str., Zoqraphou 15772, Athens, Greece
Gldeon Wibawa, Engllsh Dept., Maranatha Christian University, Jalan
' Cihampelas 169, Bandung 40131, Indonesia

S. Perez De Ayala, Quintana 4, Madrid 28008 Spain

Xu Jinfeng, Dept. of English Studies, Nottlngham University NG7 2RD U.K.
permanent home address: Room 302, Building 12, Southern Hill Dalian

University of Technology, Peoples Republic of China

Leslie A. Olsen, Technical Communication Program, 111 TIDAL, U, of
Michigan, Ann Arbor, MI 48109-2108, U.S.A. blitnet: LESLIE
OLSEN@UM.CC,.UMICH.EDU USERGBKPAUMICHUM.I

Katja Pelsmaekers
Angela Downing, c/ARASCUES 65, 28023 Madrld, Spain

5. ' u (Diana Slade)
(check participants' list for addrxess as necessary)

Carmen Gregori, Pascual Relinault 16. 46727 Real de Gandla, Valencla,
Spaln ’ . . o

Maria Pildoula, 14 Aglaonikis Str Zographou 15772, Athens, Greece

Jeanette Ireland, Box 1330, Igalnit, NWT, Canada X0A OHO

Larry Bouton .

Chris Pappas, Univ. of Illinols at Chicage

Helen Tebble, 129 Huntingdale Rd, Ashwood, Victoria 3142 Australia

Ignaclo Vazquez, ¢/ Breton 18, 3'D, 50005 Zarragoza, Spaln

Peter Ragan, Dept. of Humanlties and Soclal Sclences, Embry-rRiddle
Aeronautical University, Daytona Beach FL 32114, U.S.A.

Shun'ichi Segawa, Shlzuoka Prefectural Univ. Jr. College, Department of
English, 2-3, Nunohashl 3 - chome, Hamamatsu-shi, 432 Japan

6. Pedagoglc Grammar (Graham Lock)
(check participants' list for address as necessary)

Peter Ragan

Sanae Kimura

Shun'ichl Segawa

Angela Downing, C/ARASCUES 65, 28023 Madrld, Spain

Carmen Gregor!{, Pascual Relnault 16, 46727 Real de Gandla, Valenc!la,
Spaln

Jeanette Ireland, Box 1330, Igalnit, NWT, Canada X0A QHO

Abubakar Rasheed, Dept. of Engllsh, Bayero Unlversity, Kano, Nlgerla

Larry Bouton

Jon Yasin, 985 Teaneck Rd, Teaneck, N.J. 07666, U.S.A,

John Mountford, 69 Glen Eyre Rd., Southampton S02 3NP England

Sonla Critchley, Language Centre, Brighton Poly, Falmer, BN19PH England

Menil Bloor, C.E.L.T., Unliversity of warwlck, Coventry CVv4 7AL England

Dirk Noel




MEETINGS

Upcoming Meetings

March 21-24, 1991. New York, New York, USA Annual meeting of the
American Association of Applied Linguistics (AAAL). Topics of the
meeting include (but are not limited to) discourse analysis,
sociolinguistics, pidgins and creoles, second and foreign language
acquisition, testing, second and foreign language teaching, L2 evaluation,
literacy, language for specific purposes, classroom-oriented research,
content-based L2 instruction, textbook evaluation, rhetoric and stylistics.
translation, language planning and language policy, and lexicography.
Individual papers will be 20 minutes long with 10 minutes' discussion.
Inquiries: 1991 Program Committee, 1325 18th St. NW, Suite 211,
Washington, D.C. 20036-6501 USA. .

April 2-4, 1991. Johannesburg, South Africa. Conference on Language,
Thought and Culture: A Cognitive Linguistic Perspective. Theme:
Language as a primary instrument of conceptualization, embedded in a
matrix of social, cultural, psychological, communicative and functional
parameters. CALL FOR PAPERS: Papers are invited from linguists,
psychologists, anthropologists and others; on topics relevant to the above
theme. Inquiries: Dr. John R. Taylor, Dept. of Linguistics, University of
the Witwatersrand, P.O. Box Johannesburg 2050, South Africa.

April 3-6, 1991. University of Exeter, United Kingdom. Twenty-fifth
Annual Conference of the International Association of Teachers of English
as a Foreign Language (IATEFL). Inquiries: IATEFL, Mrs. Julia Norcott, 3
Kingsdown Chambers, Kingsdown Park, Tankerton, Whitstable, Kent CTS5
2DJ, United Kingdom.

April 4-6, 1991. Fifth Annual I[nternational Conference on Pragmatics
and Language Learning. Urbana [ilinois. Contact: Lawrence Bouton and
Yamuna Kachru, Division of English as an International Language,
University of Illinois at Urbana/Champaign, 707 South Mathews Avenue,
3070 Foreign Languages Building, Urbana, Illinois, 61801. USA.

April 6-7, 1991. International Linguistic Association Conference. New
York City. Contact: Johanna Woltjer, Columbia University Center for
Computing Activities. 612 W. 115th Street, New York, New York, 10025,
USA.




: Association for Computational Linguistics, European
th). East Berlin, GDR. Contact Juergen Kunze, Akad

12-14, 1991. Twentieth Annual Linguistics Symposium: Word
r in Discourse. Contact: Mickey Noonan, Department of English,

P University of Wisconsin - Milwaukee, Milwaukee, Wisconsin, 53201, USA
“i(e-mail--noonan@csd.uwm.edu)

April 17-19, 1991. International Conference on Teacher Education in
“"Second Language Teaching, Hong Kong, Contact: Department of English,
City Polytechnic of Hong Kong, 83 Tat Chee Avenue, Kowloon, Hong. Kong.

April 17-20, 1991. Symposium on Language and its Cognitive
Interpretation. Rice U. Houston, TX, Contact: Cindy Meyer or Philip Davis,
Department of Linguistics and Semiotics, PO Box 1892, Rice Un1ver51ty,
Houston TX 77251: Phone (713) 527-6010/3391; E-mail:
pwd@ricevml.bitnet,

April 22-26, 1991. Singapore Regional English Language Center (RELC) -

Seminar on Language Acquisition and the Second/Foreign Language
Classroom. Plenary/Parallel papers (40 minutes plus 15 minutes
question time) and Workshops (2-hour demonstrations/discussions).
Address all communications to: The Director (attention. SEMINAR
SECRETARIAT), SEAMEQO Regional Language Centre, 30 Orange Grove Road,
Singapore 1025. Tel.: (65) 737-9044; Fax: (65) 734-2753; Telex: RS
55598 RELC; Cable: RELCENTRE SINGAPORE. '

May 10-12, 1991. Innsbruck, Austria. International Conference on
Contrastive Linguistics. Inquiries: Manfred Markus, Institut fur Anglistik,
Universitat Innsbruck, Innrain 52/1II, A-6020 Innsbruck, Auspria.

May 16-18, 1991, Grenoble, France. Eighth International Colloquium
"Acquisition des Langues: Perspectives et Recherches"”, organized by the
Laboratoire Linguistique et Didactique des Langues Etrangeres et
Maternelles (LIDJLEM) of the University of Grenoble III, in conjunction
with the Centre Universitaire d'Etudes Francaises (CUEF). Theme:
Acquisition and Teaching/Learning of Languages. Five Subsections: A:
Interaction of acquisition/learning: cultural aspects; B: Sociolinguistics
and language teaching; C: Interaction and acquisition/learning: -
psycholinguistic and cognitive aspects; D: Metalanguages and
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grammaticalization; E: Acquisition/learning of written discursive
competence. Address inquiries to: Robert Bouchard, Comite _
d'organisation du Colloque "Acquisition et enseignement/apprentissage
des langues”, Universite Stendahl (Grenoble III), B.P. 25X, 38040
GRENOBLE Cedex, France. Tel: (Office): 76.44.82.18 poste 3306; (Home):

76.43.35.09.

June 18-21, 1991. Association for Computational Linguistics, Berkeley,
CA, Contact: Doug Appelt, Al Ctr. SRI Intl. 333 Ravenswood Rd. Menlo
Park, CA. 94025, USA. \ .

June 25-27, 1991. International Conference on Current Issues in
Computational Linguistics, Penang, Malaysia, Contact: Joseph Ong, Pusat
Pengajian Luar Kampus, Universiti Sains Malaysia, 11800 Penang,
Malaysia.

July 7-10, 1991. Third Nottingham International Systemic Workshop.
Nottingham, England. Contact: Gerald Parsons, Department of English
Studies, University of Nottingham, NG7 2RD, England. Topic: Interactive
Spoken Discourse and Theme/Rheme revisited. (see call for papers in this
issue). . '

July 21-25, 1991. Buenos Aires, Argentina. Fifteenth World Congress
of the International Political Science Association, Section on ‘the Politics of
Language -- models of language choice, the theory of official languages,
and the -world politics of language. Inquiries to the Convener of the
Section: Jonathan Pool, Department of Political Science, D0-30, University
of Washington, Seattle, Washington 98195 USA. Tel.: (206) 543-7946 or
(206) 632-0692. FAX: (206) 543-9285. E-mail: o
POOL@U.WASHINGTON.EDU.

July 22-26, 1991. The Language Sciences Summer lnstitu'te (On
Systemic Linguistics). Tokyo, Japan. Contact: Fred Peng, International
Christian University, 10-2 Osawa 3-chome, Mitaka-shi, Tokyo, 181, Japan.

July 27-28, 1991. The Language Sciences Association of Japan annual
meeting. Tokyo, Japan. Contact: Fred Peng (address above).

July 29-August 2, 1991. 18th International Systemic Congress.
Tokyo, Japan. Contact: Fred Peng (address above). (see call for papers in
this issue). NOTE EXTENSION OF DEADLINE TO MARCH 31, 1991

| 4
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1217, 1991. Pecs, Hungary. Seventeenth World Congress of
srld Federation of Modern Language Associations (FIPLV)_. Theme:
g Language Learning. Sub-themes: interrelations among sectors
institutions of language learning; teacher education and curriculum
ign; the contribution of applied disciplines to foreign language
‘teaching; teaching aids and the media; language policy and the teaching of
less widely taught languages. CALL FOR PAPERS: Proposals for 20-
‘minute papers are invited. Inquiries: 17.Posta, P.O. Box 67, FIPLV Mme
Racz, H-7617 Pecs, Hungary. Tel. 6-72-24048.

August 13-17, 1991, LACUS. The Linguistic Association of Canada
and the U.S. 18th annual meeting. Ann Arbor Michigan, USA. . Contact:
Valerie Makkai, LACUS, POB 101, Lake Bluff, IL. 60044,

September 23-27, 1991. Quantitative Linguistics Conference
(QUALICO). Trier, Germany. Contact: QUALICO program Committee,
University of Trier, P.O. Box 3825, D-5500 Trier, Germany. -

October 4-6, 1991. Fast Lansing, Michigan, USA. Theory Construction
and Methodology in SLA. DEADLINE for proposals: March 1, 1991,
Inquiries: Alan Beretta/Susan Gass, Department of English, Michigan
State University, 201 Morrill Hall, East Lansing, MI 48824 USA. - E-mail:
21003smg@MSU or 21910mgr@MSU. ,

January 3-9, 1992. Barcelona, Spain. Twenty-sixth International |
Conference of the International Association of Teachers of English as a ’ |
Foreign Language (IATEFL). Inquiries: IATEFL, Mrs. Julia Norcott, 3
Kingsdown Chambers, Kingsdown Park, Tankerton, Whitstable, Kent CTS
2DJ, United Kingdom.

April 1-3, 1992, Conference on Applied Natural Language Processing.
Trento, Italy. Contact: Lyn Bates, BBN Systems, 10 Mouiton St. Cambridge,
MA. 02238. USA.

July 12th or 13th, 1992, (for one week). 19th International
Systemic Congress. Sydney, Australia. Contact (for now): Ruqaiya Hasan,
School of English and Linguistics, Macquarie University, NSW, 2109,
Australia.

August 9-14, 1992: Fifteenth International Congress of Linguists
Quebec City, Quebec, Canada. Abstract deadline: 1 October 1991, Contact
CIPL, Department of Language and Linguistics, Laval University, Quebec

1S




City, Quebec, Canada G1K 7P4. Phone: 418-656-5323: Facsimile:418-6:
2019. e-mail: cipl92@lavalvml.bitnet. '

August 26-29, 1992, Uppsala, Sweden. Discourse and the Professions.
This international conference will focus on the production and
comprchension of written and spoken discourse in professional settings.
Text analysis, discourse: analysis, pragmatics, and studies of the writing
process wiil be covered, together with studies of the interrelationship of
speech and writing in modern society. Both theoretical and applied
studies of spoken and written discourse among professionals and
between experts and lay people will be discussed. Inquiries: Britt-

- Louise Gunnarsson, FUMS, Uppsala University, Box 1834, §-751 48
Uppsala, Sweden.

October 18-20, 1992. Boston University Conference on Language
Development Boston, MA. Abstract deadline: Postmarked 1 May, 1991,
Contact: Conference on Language Development, Boston University, 138
Mountfort St. Boston, MA, 02215. Phone 617-353-3085. e-mail:
langconf@bu-mfl.bu.edu

August, 1996. Jyvaskyla, Finland. t1th World Congress of the
International Associdtion of Applied Linguistics (AILA). Inquiries: Prof. _
Kari Sajavaara, Department of English, University of Jyvaskyla, SF-40100,

Jyvaskyla, Finland.

international Systemic Cangress Committew 1949 — 1993

Chair: Eija Vantola - -Canada: Michaet Cummings
Secretary: Nan Friss Chinat Hu Thuangtin

Treasurer: Hiltary Hilliar Europes Erich Steiner

Africat Femi Akindate VSA1 Barbara Couture (Peter Ragan)
Australia: Frances Christie Othar Countries: Amy Tsui

Great Gritain Martin Davies

IRILL1000




SYSTEMIC ARCHIVES:
' Martin Davies ' '
'-English Studies _

University of Stirling

Stirting, FK9 4LA

Scottand

Graa'b Bri.'b_ain .

SYSTEMIC BIBLIOGRAPHY:
Chr'.ist;tan Mé'bt.hiassan
I.__iﬁgl.iistias_ Dapartmﬁnb
University of‘_Sydney
Sydneay., NSW, 2006

Australia

FLECTRONIC MAIL LIST:

James D. Benson
Department of English
Glendon College

York Univar‘sity

2275 Bayview Ave

Toronta, Ontario, M4N 3Mé

Canacda

e—mail addreaess: GL2500123YUVENUS.BITNET
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3RD NOTTINGHAM INTERNATIONAL SYSTEMIC WORKSHOP 7=-10 JULY 13978
CALL FOR PAPERS

Following the succesé of last year's workshop on Rheme, we ars
pleased to announce that a Third Systemic Workshop will be held in
Nottingham next summer - this time extended to THREE days.

The main topic will be INTERACTIVE SPOKEN DISCOURSE, and parallei
workshop sesstons will expiore aspects of THE EXCHANGE in different
GENRES of spoken interaction. (It 18 anticipated that
interpretations of the term exchange will differ, for example as
between the use in Halliday 1985 chapter 4 and that in S1nc1a1r and
Coulthard 1975 / Ventola 1987.)

Two days of the Workshop will be devoted to papers and discussion
under the main heading. However, to reflect the on~going interest
in theme and rheme, the third day will be devoted to extended
workshop sessions under the heading THEME AND RHEME REVISITED.

Date of workshop: 7-10 July 1981 (registration 15.00 on 7th).

Conference addrass: Dr. Gerald Parsons
: Dept. of English Stud1es
University of Nottingham
NG7? 2RD U.K,

Further Information: This will be sent toe thoss who raturn the
slip below by January 25th 1991

TP IR D D R Y D S SO0 g P S D (D W o o b G S o ) S T D Y ) ) Y AR e WA e sy D A > ot e - —

Please return this slip by January 25th 1991 to Dr. G. Parsons,
Dept. of English Studies, University of Nottingham, NG7 2RD U.K.

‘ Ceteiisaisceceiianeaievaise.. (PLEASE
Address,..... . raea . e . <ee+ WRITE
e ceeeree.. LEGIBLY)
Please tick as appropriate:

I hope to attend the 3rd Nottingham International
Workshop and would like further information.

I am willing to present a paper on:-

The exchange in interactive spoken discourse

Related topic - please specify below

LA L I I O L L T B B I I R N I B B R B R R S S ST R R

L R L L I I O O O I R I N T I I I R B N R Y S T T SO RSO A,
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NEWS FROM NOTTINGHAM IN 1991

The Third Nottingham International .

Systemic Workshop 7-10 July 1991

ffers of papers for the Workshop have so far been received from
stralia, Germany, Nigeria and Belgium as well as Britain.

Eija Ventola of Helsinki University has agreed to be the keynote
speaker. The Conference will be held on the campus in Cavendish
Hall, in which comfortabis and pleasant accommodation will also
be provided.

Further offers of papers and requests for circulars can be sent
to: :

Dr Gerald Parsons
Department of English Studies
University of Nottingham
Nottingham NG7 2RD

. UIKI
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INFORMATION

YORK UNIVERSITY
GLENDON COLLEGE
DEPARTMENT OF ENGLISH

. The Department of English at Glendon College invites applications for

a tenure-track appointment at the rank of Assistant Professor,
Preference will be given to applicants with 2 Ph.D. in linguistics with
demonstrated superiority in teaching and strong scholarly interest in
$ocio-cognitive and discou age. Duties will
include teaching at the el with possible future
participation in graduate teaching, research, and service to the
University, Salary is determined in accordance with the current
collective agreement and experience. The effective date of

‘appointment is July 1, 1991, Send applications including a complete

curriculum vitae to Professor William S, Greaves, Chair of the Hiring
Committee, English Department, Glendon College, York University,
2275 B , ario, M4N 3M6, and arrange to
have three referees send confidential letters to the same address,
The deadline for application is February 15th, 1991, York University
is implementing a policy of employment equity, including affirmative
action for women faculty. In accordance with Canadian immigration
requirements, this advertisement is directed to Canadian citizens and
permanent residents,




CURRENT ISSUES IN EDUCATION: PART I

USING THE LITERATYRE I[N ACADEMIC WRITING : AN ANALYSIS QF THE
LANGUAGE OF INTERPRETING AND EVALUATING SOURCES

Helen Drury, English Support Service, the Institute of Languages,
The University of New South Wales, New South Wales, Australia.

1. INTRCDUCTICN

Almost all university writing involves interpretation and
evaluation of the literature. This critical assessment of past
scholarship is part of academic practice in all discipline areas
and when students engage in university studies they need to be
able to display knowledge and understanding of this practice.
However the complaex linguistic demands of this activity remain
largely implicit as does the academic culture in which i% takes
place, Hence most new students to the university culture
experience dgreat difficulty in coming to tarms with not only the
knowledge of their discipline areas, bui alse the necessity of
shaping this kncwledge to create meanings which are appropriate
far the purposes of their wrizten assignments.

As a first step towards making explicit the written languags
demands of the university 2ulture in relation to using the
litarature, the language forms adoptad by successful wrifers when
interpreting and evaluating past scholarship in their written
assignmentis need to be described and linked %2 their cultural
purpose and context. Such descriptions can be . used as models and
fuidelines in university courses which aim to improve the writing
skills of both native speaker and non-native speaker students.

This paper describes and analyses a number of authentic texts
where student writers are attempting %o assess the literature in
a oritical way. The discussion will focus on the written taxt
itsel? as it embadies the linguistic evidence of the student’'s
strugdls with making meanings which are appropriate te the
context and purpose of the taszsk at hand. Examination of tax=
axtracts from student writing will provide clues to assess to
what extent the student understands the demands of the contaxt in
which s/he is writing. The relationship Between Lthe linguistic
components af the texi, cohesive devices and laxical and
grammatical features, and the contaxt in =w@hich they occur will be
described using the framework of systemic linguistics, {(as
developed by Halliday and others), a thecry of language which
emphasizes the social functions of language. This thecretical
framework enables us to identify the ways in which texts and the
choices of lexical, grammatical and cohesive devices which they
contain, realise the situation and culture in which they are
produced. -

2. THE TEXT
The text is the outcome of the students  struggle in
understanding, interpreting and evaluating past authors, their

arguments and methods of enquiry and shaping this knowledge to
the purposes of the written task they are engaged in. In other

el




words it is the final realisation of the requirements of the
whole context in which it is produced. This context is describ
in the systemic model in terms of two levels, the context ef
culture and the context of situation.

Certain shared attitudes and values as well as common gcals can
be said to identify the culture of the tertiary institution.
Although detailed descriptions of this cultural context do not
exist, valuable contributions have been made by student advisors
and linguists working in this area (see Martin and Peters, '1983;
Ballard and Clanchy, 1984; Peters, 1985; Taylor et al, 1988;
Taylor, 1988). Certain general coaments can be made, for
example, about the ekpectations of the tertiary institution with
regard to student use of past scholarship in their writing tasks.
Students are required to survey the literature in a ecritical way,
taking into account the conflicting views of different authors in
their discussion of any issuve. In addition, the words and ideas
of authors must be clearly acknowledged and the student’ s own
understanding of the source must be displayed by an _
interpretation which is not plagiarised. Evidence based on a
student’'s own personal experisnce is generally discouraged in a
culture where objectivity is emphasized.

The situational context actually locates the text within a
specific discipline area and as a response tn. a specific tasilk.
The variables in the situational context, field, tencor and mode,
influence the presentation of evidence in a student text,

In general, the tenor of an academic text requires a high degree
of imperscnality and formality between student writer and reader.
This relationship can be extended to cover that bstween student
writer and source writers. Within the area of Ffield, students
will need to be able to recognise, understand and use technical
terms from their sources as well as certain non-technical
vocabulary which ls also crucial to the expression of field
specific meanings. The right cheices in these areas of
vocabulary will, to some extent, determine whether the student is
plagiarising or net. Control over the mode aof the discoursse, tiae
distance between the language the writer is using and the
activity it is describing, as well as the distance between writer
and reader, has a complex role to play in the successful
presentation of source evidence. For example, the task of
conhndensing, integrating and generalising a source sesems to demsand
a higher level of abstraction and hence a greater distance
bhetween the language being used and the activity it is describing
than is found in the source text itself. (Drury, in press).

Therefore, the language choices made by the student in developing
the text are judged to be successful, if they fulfill the
requiraments of the tertiary culture as a whole, as well as the
requirements of the specific situation in which the writing task
takes place. These influences on the text are shown in the
following diagram where the text is located within the
situational and cultural context whic¢h is shown as an
interrelated continuum rather than two distinct levels with fixed
boundaries.




‘$M$mmﬁw%wmwmww&uﬂmWﬂﬁwmuﬂwmﬂwé%ﬂ

L I Al g g

|

R Y S AP R i MR
s e

SR ENETOY

L
5

The Text in the Language Continuum

(Drury and Weblb, 1989: 84)

The language of the taxt itself can alse be seen in terms of the
two inner levels of the language continuum, cohesion and
lexicogrammar., Cohesive elements link together the meanings
developed through choices in the lexicogrammatical system at
clause level. 3Since the text comprises both these levels, it is
gapped on these inner areas of the language continuum. The
horizontal lines which divide the text represent the stages it
moves through to achieve its goal, its beginning, middle, end
structure. Thege structural stages vary according to the purpose
the text fulfills within the tertiary envircnment. In this way,
certain text types with distinetive structures can be identified
as academic genres, such as the 1abaratory report or the social
science essay.

The language of using avidence, which we are interested in
describing in this paper, is found in many forms in almost all
academic genres although, for the purposes of this paper, most of
the discussion will centre on only one such genre. This is a
fairly common genre in many discipline areas and is often used to
initiate students inta tha ares of eritically reviewing a certain
kind of source material, the Jjournal article. Usually students
are dirscted to summarise and eoritique 2 journmal article(s), in
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ather woprds, write a review of an article or set of articles.
will begin our discussion by moving outwards from the fLext to
illustrate, in gensral tarms, the influence of the context of
sulsure and situation on the sxtracts in question.

3. THE CULTURAL AND SITUATICNAL CONTEXT

As suggested, the eglture of the tertiary instituytion remains
largely undefined and implicit, not least in the advice given to
students an how to use evidencee in their writing. Certainly.
most departments publizh guidelines on the mechaniecs of
refarancing and warn students against plagiarism but few acrually
ncdel a sneasssful summary 3r paraphrase of a soursce, nar provide

a whola taxt as a model of 3 genre in which evidence from
diffe:ent source2s ig used. Students are largely left to waork out
far themsalves the implicit rules of the cultural and situational
eontext in order to praoduce appropriate Laxtis. For studen:s
whose sacondary and/or tertiary educaticen experiences have taian
place within a3 different language and cultural background, the
task iz doubly difficuls,

e will examine the following extracts of student wrising from
the paint of view of the cultural and situational envirsnment in
which they are praduced. These first extracts ares from zhe

discipline area aof Principles and Methods in Teaching English as

a Foreign Language and were producsd as gart of a lardsr sext in

response to an assiinment set within the peostgraduate Diploma in

Teaching English as a Foreign Language (Dip. TEFL) at the

Ynivarsity af Sydney. This course caters largely for overseas

students who are already experienced teachers of English as a

Foreign Language (EFL) in their awn countries. Suach 2 course iz

far more sensitive te the needs of non-native speakers a3 can e

ssen from the explicit guidelines given in this assignmen=~, wniash

outline the text siructure regquired, as well as deseribing the
function of =ach structural stags.

NEXT DEADLINE SEPTEMBER 1, 1391
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POSORERIRNNNN

Guidglines

Critical Reading and Written Evaluation

1) to encouragé critical veading of several journal articles

on the same tapic.

1i) to encourage the use of abstvacts in the selection of
articles related to a get topic.

1i1) to devealop gkills in gummary writing and written
evaluation. '

Procedure:

1.

2.

3.

telact n toplc area to resaarch, Try Lo make thils toplec as gpecilic
as posslble e.g. reaching seminar skilla at rartlory Level.

nead 4 journal articles on this sawe topic. Alternativaly you could
choase chapters from dilffarent books. Articlesg/books ghould Le
published afcer 1980.

The writzen assignment has the following format:

i) An 1ntroduction (1l page approximutely), gtacing your
: topile, rationale fot galecting it , relevance to your
reaching situation. .

11) A short summary (4-% page) of each article/chapter io

your own words. _
iii) A statement of your opinion of each article/chapter.

iv)} Comment on the relevance of what you have read to yaur
own teaching situation ogtlined in the introduction.
v) Short conclusion.

Length: 5-7 pages (handwritten) - can be typed but this is not

necessary.
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Both extracts are taken from the opinion stage (3.iii) of the
guidelines, where students are required to critically evaluate
the articles they have chosen to review. In this case both
students are commenting on the same article, namely, "Learning to
Listen - What can be done?’(Kalivoda, 1980: 2-12),

Text a) is that of a native speaker of English and text b) that
of a Korean student. Both texts are shown below, divided up into
numbered clauses. (clauses which do not have the potential to be
Joined by a conjunction [projected clauses and relative clauses]
are not separated from the main clause on which they are
dependent,. The Theme or the beginning point of each clause, which
contains the topie under discussion in that clausas, is .
underlined) '

Text 2)

1.This paper gives the.student.of TEFL several valuaable
insights,

2.n0t_leagt of all that listening is a creative activity.

3.1t also considers aspects of listening skills which are
essential in TEFL teaching, such as the idea of chunking and
its significance to listening comprehension.

4.Unfortunately this is not developed further .in the paper.

S.It is 3 pity the lesson example given did not successfully

account for chunking.
b)

1.The author contributes many useful ideas to studsnts and
teachers.

2.The greatest value of the article is the idea of chunking.

3.The idea af chunking is a technique to comprehend the amain
points of the spoken English.

4. . . .
of chunking is needed for EFL adult students.

S.But it seems that most inexperienced listeners put a lot
of effort into trying to listen for every single word in the
hope of understanding the whole material,

8. students can improve the
listening skills. '
It is immediately clear that the writer of text a) is aware of
what is required in the Australian academic context when an
opinion of an article is asked for. Not only positive, but also
negative opinions suggest to the assessor that the student has a
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broad understanding of the econtribution of this particular source
within the field. However, the expression of negative opinions
about an authority in the field is largely unacceptable within an
Asisn academic culture and hence none are found in text B). It
is likely that the Korean student would find it difficult to
adopt a critical approach to both reading and reviewing the
source and this approach within the western acadenic tradition
needs to be explicitly modelled for students from Asian
backgrounds. _

Text a) moves from the expression of a positive opinion about the
article in general terms to the expression of a morse specific
negative opinion concerning the idea of chunking. These two
noves comprise the structural stages in this paragraph. The
writer shows an awareness of the nee

the role of the paper as a source of knosledge and his own
expression of judgement on this knowledge. Hence Bath references
ro the paper itself and the writer s opinion are found in every
clause, together with expressions whieh interpret the way the
source presents knowledge and ideas, (This paper ZivesS ...
jnsights. It gconsiders... this is not developed... the les=zon
example given Qid_ng;_aggguni_ﬂg;...), as well as the ideas
themsalves, ( several valuable jnsights, listening is a creallve
acrivity ). In addition, the shift to a negative opinion is
olearly signalled in the cheice of Theme in clause 4
(unfortunately) and 9 (it_is a pitv).

To some extent the first two sentences in text b) parallel those
of text a). Both students acknowledde the positive aspects of
the knowledge and information contailned in the source, although
taxt b) moves more quickly to identify a specifie idea of the
gource as being of most value, (the_idea_gf_ghunkina)-

Text a) 1. This paper gives cthe student of TEFL several
valuable insights,

Text b) 1. The author contributes many useful ideas to
students and teachers.

Text a) 2. not least of all (these valuable insights) is
that listening is a creative activity. :

Text b) 2. The greatest value of the article is the idea
chunking.

It is also instructive to examine the main difference between
language choices in the first clause of each text, namely the
receiver of the valuable information from the source. This
receiver is clearly jdentified in text a) as ;ng_snndgnﬁﬂgi_lﬂﬁh,
a generic term which includes the writer himself and it is from
this standpoint that he will evaluate the source. In contrast
the writer of text b) identifies both s;ndgngs_and_sgaghgza in
the role of receivers of knowledge from the source. -This
reflects his confusion as to his own role and status with respect
to the source writer. Is he evaluating the source in his role as
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a teacher or as a student and if as a student, a student of TE
ar a student of EFL? The tension created in the tenor k.
relationship, where a student is required to assume the role of a
critic and evaluate an expert in the field is an area of :
particular difficulty for Asian students. In this text, the
writer resolves this difficulty by chaosing to develop and
identify with the role of EFL student. However from this
standpaint, the person with least status in this interaction and
the main beneficiary of the knowledge of the source, it is even
more difficult if not impossible for him to criticise the source.

Aftter having expressed his approval in the first two clauses, the
writer of text Bb) is unsure of where to go next and the rest of
the text contains a confusion af f2tructural stages same of whicnh
are explanatory:

3. The idea of chunking is a_techmigue

and some of which perform a recommending function:

4, The skill of extracting specific information by the :idea
af chunking is needed for EFL adult students.

In these latter clauses, the sgurce itself is nat (dentified as a
participant, separate and distinct from the knowledge it ‘
containg, whersas a similar recommending structure in text a}
‘heging with the source, :

IJ.1t tthis paper) also considers aspects of the listening
skills which are essential in TEFL teaching,

A more detailed discussion of the cohesion amd lexicogrammar of
these texts and how chaices in these areas fulfill the
requirements of the culture and situation will be presented later
in this paper,

The next example provides an illustration ¢of a common problem
area for students when faced with using source material: how to
interpret a source rather thanm merely describe it. These twno
extracts were written by a postgraduate Ethiopian student on a
pre—sassiagnal, English for academic purposes (EAFP) course, in
which students were directed to review a source relevant to their
own field of study. The second extract was written after the
student hdd received advice about critically interpreting a
source.

Text ¢)

1.In the past_ few decades, many African countries have been

affaected by draought at least once or twice
2.and _this has led many of them into hunger.

3.1n _the most recent 3 vear period, numerous countries in
eastern, western and sgouthern Africa have experienced
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drought and other conditions

4.leading to sever® tood shortages and in some cases tfamine
{Shapouri, pDommen and Rosen 1987). .

5 . Mogrecver, Shagouri, Dommen and Rosen giqe71 have explained
rivity is generally 10w W

that aqricultural produc hether
measured as per unit ared. .-

a.1n adgition tO draough
counter productive domestic PO
administrative systems are also important

d)

1,Although this paper nas failed to point out some important
constraints which could contribute ta food shortages 1ike
ownership at land, poOY agricultural techrnology and poor
marketing facilites,

2.1t has mentioned rhe major factors causing food
ghorttalls in Atfrica.

3.The gaper explained that drought is the major component ot
food shortages and famine in Aafrica.

4,18 also clarified that countar produptive policias and
ineffective administration... )

Text c) i3 dominated by the inital organising structure and
purpose of the sourc® ({che intrpductipn of the topic within 2
remparal framewark). It begins bY tallowing this structure
closely, in tfact S0 r the gtudent could be accused of
plagiarism. perhnaps i idi the charge ot
plagiarism, the student ovear L < tatements,
raference conventions which waould b in the academic
culture. Howaver, to 5nme-extent, the gtudent writer recognises
the need Lo distance himgelf from the source and identity it as a
geparate en is own rext. This can pe seen in the choice
of the sourc the Theme in clause 5 and the reporting
structure associated with interprating their activities in the
source (Shagauri..have exglained..).

1n contrast, text d) displays nath a critical approach as well as
an interpretative approach. The first clause axpressas the
writer’' s own opini esses of the articie in a
dependent clause ot concession, i r has

tailed. ) “This prepares the way for

positive aspect in the secon The latter exp
identifies.the averall purpo e and its
gignificance, (it _has mentioned he major factors causi
shcrtfalls...)._ The third ciause igentifies rhe main poin

the article that drought is the majiolr compongnt of food
shartages. This is only implied in the first two clauses of rext
c). Al though the student repetitively begins each clause with




the same Theme, namely the source itself, this text shows a %
clearer understanding of how to read and review the literature™§
the western academic tradition.

The final example ig an extract from undergraduate student
writing in an essay genre in the gacial sciences and humanities
and it sarves to illustrate the necessity for students to shape
evidenca to the purpose and situation of the writing task they
ara engaged in. In this case the evidence needs to be evaluated
to support a particular thesis, namely that violence on televisen
does or does not affect the child' s development,

Text e}

1.RBickson_ (1984312) maintains that television violence has
a marked effect on the development of the child.

2.Brown (19835:1746) says that children who watch a great deal
of televised violence could be affected for many years.

3.The Telgvisign Broadcasting Tribumal (pls) recommends that

we should "limit the number of hours per week of programmes
showing vialence’ during children’'s viewing times.

Text f)

1.That televigion violence has a congiderable effect on the
develogment 9f the child is not adisputed.

2.Both Dickson (1984:12) and Brown (1983:17&) have shawn
through extensive experiments that the majority of cnildran
are affected by television violencs,

3.Brown having extended the base af her resesarch to
longtidutinal studies which reveal that thig effect is cuitg
long—-term,

4.1In the face of such conyinging evidence the Television

Broadcasting Tribumnal has been campelled to act in order tc
reduce the impact that increased television viewing could
have on childrean.

S.The Tribunal has recommended (plé).....

A{Webb, 198%9: 29%)

In text @), the voice of the student writer does not come througl
and so the reader is unsure oOf the writer's own standpoint and
how this is related to the evidence in the sources. The student
is letting the sources speak rather than using source savidence &g
develop a line of argument to support his or her own thesis. The
structure of the text is a simple listing of the claims and
recommendations aof different authorities as can be seen in the
repetitive use of the source aduthors themselves as Theme. NO
relationship is drawn between the evidence from different
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sgurces.
In contrast, text f) presents a clear distinction between the
student writer’'s voice and that of the authors of the sources as
can be seen in the statement which forms the first Theme.

That tepleviaion viglence has a considerable effec n_th

development af the g¢hild is mnot disputed.

This is ar expression af the writer’'s gwn standpaint, a thesis
statement. Comparisons between sources are drawn, {Both Dicksgn
and Brown), and the consaguences of the evidence is presented,

(In the face of sych convipeing evigdence..) to further develop

the writer’'s line of argument ta support the thesis statement.

The text extracts above have all been productively used as madels
in courses which aim to help non—-native speaker students to use
evidence appropriately in their written assignments. Students:
compare the text extracts, noting similarities armd differences in
language forme. These are discussed in terms of the requiresments
of the cultural and situatiocnal context.

We will now look more closely at the inner areas of the language
continuum, cohesion and lexicogrammar. As has been suggested in
the above discussion, incorrect cholices in these2 areas may be the
result of misunderstanding the requirements of the cultural and
situational context rather fhan inadequate learning of a
grammatical structure or insufficient knowlege of the lexical
system. This is not to suggest that these inadequacies go nat
exist, nor that they should be ignored but rather that they
should be tadklied within a whale text framework where the
requirements of the cultural amg situaticonal context are also
taken into account. Alsg, as in the previous example, it must be
remembered that correct cohesion and lexicogrammar may not be
enough to produce a text which is successful in Lts context,

It is not passible in this paper to examine in detail all of the
above text extracts in terms of their cohesion and lexicogrammar
and therefore the discussion will concasnirate on only certain
text examples, namely text a) and b}.

4. COHESION AND LEXICOGRAMMAR
4.1 COHESION

The rescources of cohesion which construct discourse have been
identified by Halliday and Hasan (1976} as reference, ellipsis
and substitution, conjunction and lexical arganisation. Choices
in thege areas create meaning between clauses and develop the
ideas of a text in a way appropriate to the context,

The firast two text extracis, a) and b} are maotivated by the need
to give an opinion of a journal article. Given this context, the
expectation is that lexical items expressing the writers’
Judgements would form a major cohesive element in these texts.
This is certainly the case in text a) where the expression of the




writer's attitudes takes many forms, {(valuable, creative,
essential, gsignificance, unfortupately, further, pity,
successfully)., However, expregsions Of attitude are not so well
develaped in text b) and are restricted tao paositive meanings anly
(uggful, value, needed, improve).

The other main cohesive element in text a) is the source itself,
the object of the writer's evaluative judgments. The source i3
referred to throughout the text and is developed through the
resources of referencse, lexical cohesion and ellipsis as follows:
{Themgs are underlined and ellipted elements shown in brackets)

1. This paper..cvcences
30 L_l.'l.-f.ll..'

AY
B, i it esrttarsetanasassesasessse LNE@ paper.

S +2... the lesson example given (in the paper)

The writer avoids the kind of repetitive identification of the
source found in text d) by shifting the source out of thematic
position in clause 4. ang 3.

Ellipsis and demonstrative reference also play an important role
in linking together other parts of the text, particularly thcse
asspociated with the parts of the source that are bheing evaluated.
These forms of cohesion also allow for the exchange of
information between the Theme of a clause and the Rheme cf the
preceding clause. Thus #ach farm reinfgrces the cohesive role of
the other as shown below:

e tiricetaruanrsessssrasencasssnaa, S@veral valuable 1rnsights

2. not least of all (these wvaluable ingights is) that...

3. i iiiiici i caeess BUCh as the idea aof chunking and its
) significance to listening comprenension

4. Unfortunately thig ...icceecntarenass

In particular, demonstrative reference in the Theme of clause 4.

allows the writer to summarise the whole of the last part of the

previous clause in preparation for his comment on this, a ccocmment
whith he has already signalled as negative in the Theme.

(unfortunately)

The explicit use of conjunction does not seem to play an
important reole in develeoping text a), although an explicit
conjunction signalling exemplification (sygh as) is used within
clause 3 to develop the text from a more general focus on the
source text to a more specific focus.
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3.
IE

.+-.35pRcts of listening skills which are essential in

FL teaching, such as the idea of chunking and its

significance to listening comprehension,

In text ), those lexical items which contributs most to cohesion

‘and which appear in almost every clause are the students or

learners and the spegiftic listening technique idemtified by the

writer
i.

2.

3.

&.

as of greatest value, namaly, the idea of chunking.
The author..cciacestscnvnnvesrsesansensarsrvsss LO Students

cecscthe article ..ic.iiiiieiaalu.the idea of

chunking

e

The idea of chunking...... f
hH |
sesesr.ay the idea @f chunking ...for EFL adult stugents
‘ -~
i
s e s en v s rsaavsafrrassnnsnsers MOESt inexperienced listeners

By learning the jidea of ghunking students

Al though the article itself is identified as well as its author,
these participants areg not develaoped throughout the text ang it

is sign

ificant that they are only faund in those parts of the

text which are largely concerned with evaluating the article,
that is, clause 1 and 2. The writer's facus aon students and :the
listening technigues they should learn tends to develop the text
in teras of the purpose and subject matter of the source itself

rather

than hig own evaluation of these. 7
\
I

Reference iz not used to create cohesion in this text amd in some
situations, where the use of reference would be apprapriate, the

writer

aften ssems to prefer repeating lexical i{tems, perhaps the

most basic way of creating cohesive links, In particular, the
igea of chunking is used repetitively, perhaps, because the

writer

is unsure of the status of this noun graup as a technical

term in the field. Certainly, it geems as if he regards the
whole of the noun group as a technical term instsad af just the

laxical

item chunking and this leads to inappropriate

combinations with other lexis and grammar such as, the idea of
ghunking is a technigue. Here the meaning conveyed is that an
idea is g_technigue rather than the procegs of chunking is 4
technique. In fact the source uses the whole of the noun group
as a heading for that part of the article where chunking is
explained and since aother source headings which contain a
combination of technical and vernacular language have the status
of technical terms, thers are some grounds for the writer’'s !
canfusion. Students often have ta legarn to recognise and
gistinguish between the use of everyday vocabulary in technical
and nan—-technical ways in the discipline areas in which they are
studying., This is part aof learning the language of the field.




the choice of the cenjunction but to join clause 4 and 5. where Y
it is unclear what is being contrasted,.

4.The gkill of extracting specific information by the idea
ot chunking is needed by EFL adult learners.

9.But it seems that most inexperienced listeners put a lot
of effort into trying to listen for every single word in the
hope of understanding the whole material,

Probably the writer meéans to contrast the practice of listening
to every waord with that of chunking. But since the previcus
clause expresses the meaning of a recommendation, namety that EFL
aduit students need chunking, then a causal conjunction
supporting this statement would probably be more apprapriate,

4.The skill of extracting specific infarmation by the ides
of chunking is needed by EFL adult learners
S.because it seems that most inexperienced listeners...

It is highly likely that the writer 1s familiar with the use of
contrastive conjuncticons like But and this can be seen by
examining the rest of the student writer’'s assignment. Therefore
fis misuse of this conjunction geems to be more associated w:ith

- his uncertainty about the nature of the task at hand.

4.2 LEXICOGRAMMAR

It must be noted that the writers of both texts are gererally
using language choices which are appropriate in an academic
culture. The texts are characterised by a simple clause
structureg but structures within the clause, especlially the
nominal group, are complex and display a large number of lexical
items which carry maost of the content meaning of the texts, Both
writers are also careful to express opinions in an iLmperscnal
way. (see Halliday 19830 for a discussion of the characteristics
of spoken and written language and Martin 1985 for a descriptign
of different expositary genres). However the language chgices in
the last part of text b) contrast with those of text a) as they
diverge from expressing the writer's opinion aof the scurce ta
explaining the composition of a4 specific aspect of tne source
itself, further explaining why it is useful and finally
recommending it for EFL students,

As mentioned earlier, the overall purpcose of these texts is to
give an opinion of the source and since both texts to some extent
fulfill this purpase, they share certain characteristics.
Evaluation can be sxpressed through attitudinal lexis, in
particular, adjectives located in the nominal group, and examples
can he found at the beginning of both texts.

Text a) L. This paper gives the student of TEFL geveral valuable
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Text B) 1., The author contributes many useful ideas to students
C and teachers.

Although the lexical choices found in text D) are appropriate and
certainly grammatically correct, those gf text a) dispglay the
more sophisticared knowledge aof a native speaker. Both of thaese
clauges ailsao idemtify the source {this paper or the author) as
the actor responsible ftfar these positive asgects and it is clear
that the language chaices fulfill the purpose of this pnart of the
assignment.

Attitude is also expressed impersaonally through modal auxiliaries
af gbligation and necessity but the structures associasted with
these madal auxiliaries differ in each text,

Text a) 3. It (this paper) alsc considers aspects of listening
skills which are essential in TEFL tsaching,

Text b) 4. The skill of extracting specific infarmation by the
idea of chunking is needed for EFL adult students.

The human target of the writer’'s. recommendations is identified
clearly in text b) (EFL_adult students) whereas in text aj) it is
disguised within the practice of IEFL tgaching. By leaving out
the human actors, the teachers and the students, in the practice
of TEFL teaching, the writer creataes a greater distance betwesn
the language of the text and the actual activity it is describding
arnd in this way makes his writing maore abstract and objective,
The 2 clauses can be rewritten to clearly reveal the expression
of the writers’ apinions and the agther human participants who
these opinions ars aimed at,

Text a) 3. [t (this paper) also considers aspects of listaning
skills which [ _think students of TEFL must know.

Text b) 4. [_think EFL. adult students need the skill of

gxtracting specific infarmation by the idea of
chunking.

In b)) the writer's recommendation far EFL adulft students is glven
praominence ag the @main verd in the clausa and it is a specific
componrant of a specific listening skill which is jdentified as
being necessary, (the skill of extracting specific information by
the idea aof chunking). In contrast, the structure of text a}
gives praominence to the source, (it [(this paper]), and the
gereral listemning skills it gontaing and it is the latter which
are evaluated in a defining relative clause. By including the
source, its parts and their evaluatiaon in the same clause, it is|
easier to see the relationship hetween the writer’'s svaluation
and the saurce., In text b)), the relatianship between that part
af the source which is being evaluated, (the skill of extracting)
specific information....) and the source itgelft is not so clear.
The specific campanent which is being evaluated has to be traced
back to the second clause in text b)) and this process is furthe
interrupted by the contradictory purpose of clause 3. "




Evaluative language also accurs in the later clauses of both
texts, in more frequent and more varied forms in a) than b).
However, the forms used by the writers differ and saome of thess
will be discussead in the next section.

Angther aspect that is developed in both texts in different ways
resulting im different text purposes is the lexis used to refer i
to the source and its content, the way in which lexical items arg
chosen to divide the source into related parts to be commented
on. The fallowing tree diagrams represent this division:

Text a)
This pager
several valuabla insights aspects of listeming
gkills (essential in TEFU
teaching)

listening is a :reatxve the idea of chunking

activity
Text b))

The article
manyusefu[ ideas

the idea of chunking

technique to skill of extracting

comprehend specitic infarmation
main points (needed for adult EFL

students)

Both texts move from a consideration ot more large scale and
general divisions of the source to more specific source
information, namely the listening technique of chunking. However,
this is identified in text a) to be commented on, whereas In text
b) the components of the technigue itself are explained as.can.be
seen in the tree diagram and most clearly in the structure aof
clause 3, a typical explanatory structure @

3.The idea of churnking is a technique to comprehend the main
paints of the spaken English.

This structure containg no attitudinal lexis and can be
cantrasted with a gsimilar structure in text a).

2. ...that listening is a greative activity.




“it seems as if the student feels that he has given his comments
on the articie in clause 1 and 2 and is unsure of what to say
next. He slips back into the summarising mode of the previcus
section of the assignment and explains the composition of the
technique of chunking, a technique in the source which he has
just identified as most valuable. To some extent hne Is aware
that this is the wrong direction to go in, as clause 4 can be
seen 4 an attempt to svaluate the technigque by saying that it is
necessary for EFL adult students. However clause 4 also
cantinues tp identify another component of the technique, the
skill of extracting speciftic information and it is thig activity
that is evaluated, The following clsuse, (31, appears Lo be an
attempt to justify the previous recammendation By describing the
activities of inaxperienced listeners:

S5.... moat inexperienced listenars put a lot of effeort intg
Erving to listen.... in the hope of understanding

To some =sxtent this focus on listeners/students is developed in
the final clause, (&), whare it is the students who are made
responsible for impgroving their listening skills, although this
ig thraugh the process of chunking which is itself given
pgrominence in thematic position. This process has been :
identified earlier in the text as the most valuable idea in the
sgurce. However by this stage of the text the link with the
source is tenucus and the evaluative language is clearly attached
to students and their listening skills rather than the source

&. By learning the idesa of chunking students can lmprove tneg
listening skills.

In campariscn, the latter part of text &) like the former is
concerrned with the activities of the source rather than studeris’
and this can he seen in the choice of verbs assoclated with the
sgurce ar parts of the sourcea:

1. This paper gives

3. It also considers

4. ...« this (the idea af chunking) is not developed
3. ....the lesson example given did nat account for

Attitudinal lexis is attached to some of these processes (0 the
form of adverhs: .

4. .....developed further
3. did not successfully account for

as well as madal adjuncts which commen® on the whole of the
clause:

4. Unfportunately this is not developed further in the paper.
3. It is a pity the lesson example given........

This discussion has not been able to cover all apsects of the

Clause 3 is a pivotal point for the develapment of text b). Here




language choices made by the student writers nor link each cn
to its contextual influences. However examination of even smgi"y
text extracts such as those abave can illustrate the complexity W
of the task facing new students especially those with English as |
their second language. Although the writer of text b) to some
aextent failed to fulfill the cantextual requirements of this
stage of the writing task, the language choices in his text show
a growing understanding of these requirements.

Students attending academic writing courses in EAP would not be
expected to identify all of the cohesive devices and
lexicogrammatical features describbed abave in their comparison of
these two texts,  But they can gairn useful insights into the farm
and structure af evaluative language and how this language cap be
used to assess evidence by examining these texts. They also
provide a useful starting point for the discussion of the role of
the student in criticising a source and how this is realised in
language.

S. CONCLUSION

The challenge of critically evaluating and interpreting the
literature is indeed daunting for new students to the academic
culture., An examimation of the language af authentic student
taxzts of differant academic genres can reveal the difficulties
students have Ln understanding and interpreting sources and
shaping them to their own writing purposes. This process can
‘also help ta increase student awaremess of now lanquage cnoices
can create meanings which fulfill the purpaose of critically
assessing past scholarship within the university culture. In
£his way the language of interpreting and evaluating sources can
be made more explicit.
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Using Systemic Linguistics in the Teaching of Adult E.S.L.Y
Students.

Jennifer Hammond

National Centre for English Lan'guage Teaching and Research
Macquarie University, Sydney.

One of the projects undertaken by the National Centre for English Language
Teaching and Research (N.C.E.T.R.), located.at Macquarie University, during
1989 and 1990, focused on the literacy development of adult learners
from non-English speaking backgrounds within the Adult Migrant
Education Program (A.M.E.P.). This project aimed to build on some of the
productive work in literacy development done in the schools context in
Australia in recent years, which draws on systemic linguistics and the
notions of register and genre.

Theoretical Background to the Project

The project drew on systemic-functional linguistics, developed by M.A.K.
Halliday and others, (e.g. Halliday 1978, 1985, Halliday & Hasan 1976) and
the work in literacy that derives from this theory, especially that of J.R.
Martin & Joan Rothery (1980, 1981) and Frances Christie (1984, 1985).
Systemic linguistics provides a theory of language that takes as its starting
point a focus on how language functions and how the resources available in
the lexio-grammatical systems of language can be utilized to make
meaning. It is a theory of language in context, and it argues that language
can only be understood in relation to the context in which it is used. It is
also a theory which emphasizes a focus on language at the level of whole
text. In this way it has a different approach from most other studies of
language, notably that of traditional grammar, which offer a systematic
study of language only up to the level of sentence and thus offer little
guidance to the language learner who needs to know about structure,
organization and development in connected oral discourse and written
texts.

A diagrammatic summary of the systemic-functional model of language is
presented in Figure 1:
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Summary of the systemic-functional model of language (after
Derewianka 1988)

y [wser]

-

lanquage
oy

{exico-grammar

In this model, the outer circle represents the context of culture,
incorporating the attitudes, values and shared experiences of any group of
people living in the one culture. It includes expectations of ways of
behaving and of how things get done in daily life. Within each culture
there have evolved ways of getting things done, or ways of going about
achieving common goals or purposes in life. These are the different genres
that are referred to in the diagram above. Examples of genres include
service encounters, ordering meals in restaurants, recounting the day's
events, telling stories, writing stories, arguing a point of view. Each
involves, in one way or another, the use of language and each results in a
different text type, or genre. Each genre is distinguished by a distinctive
schematic structure, that is a distinctive sequence of beginning, middle and
end stages that enable the overall purpose of the genre to be realized.
Each culture has evolved its own ways of going about doing things, and
thus there may be considerable variation of genres from one of culture to
another. R

Any use of language also takes place within a particular context of
situation. That is it occurs within a particular time and geographic location
between specific people, or groups of people. The context of situation
occurs within a specific culture, The language that is used within any
context of situation will be determined by a number of contextual
variables namely field, tenor and mode. Field refers to the social activity
taking place at the time, it can be thought of as the topic under discussion.
Examples of field could include cooking, playing cricket, politics or
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linguistics. Tenor refers to relationships between participants and the ™
those relationships influence choices in language. Relationships can be °
described in terms of power, affect and solidarity. The kind of relationshipy
that exists between participants, or the kind of audience for whom a text is
written, have a considerable impact on the kind of language that is used.
Mode refers to the channel of linguistic communication. In its simplest

form this means whether language is spoken or written. Mode is also
influenced by distance of speaker or writer from the events being referred
to, and by distance of participants from each other.

These three contextual variables of field, tenor and mode determine
language choices that are made in the construction of any text. They
determine vocabulary choices (if you are talking about football you choose
lexical items that are from the field of football such as scrum, kick, pass,
tackle etc.) They also affect grammatical choices (if you are writing a
procedural text which provides information about how to do something,
you choose imperatives with present tense; if you are writing a recount of
your trip to the mountains you choose past tense etc.) Thus knowledge of
the context of situation enables one to predict the kind of choices that are
made in different language registers. The resulting language texts reflect
the context in which they are constructed and they cannot be interpreted
independently of this context. '

This very brief overview of the systemic-functional model of language
serves to make a number of points that are relevant to the N.C.E.L.T.R.
literacy project. '

As context of situation varies, so the language text that is
produced varies.

There is a direct relationship between language and context. This means
that in any language program the teacher needs to take into account the
context in which a language interaction would typically occur. This applies
to both oral and written language interactions. It also means that the
purpose for using language needs to be considered, and the way in which
this purpose shapes the language text produced. This is important when it
comes to written texts, since writing by its nature is more easily analyzed
and reflected on than speaking. One important implication of the language
context link is the necessity to focus on language at the level of whole
texts, rather than at the level of sentence. That is, when developing
literacy programs the teacher needs to introduce students to whole written
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exts within an appropriate context of situation, to discuss the purpose of
‘the text, to take account of situation, to discuss the purpose of the text, to
take account of the schematic structure of the text in discussions with the
students, and then, within the framework of this focus on whole texts, to
focus on particular features of sentence construction, spelling and
punctuation.

The model accounts for the language . context link in a
systematic way. .

While most language teachers intuitively recognize this link, the advantage
of this model is that it explains how the link works in ways that enable us
to predict the kind of language that will be used in any context. This in
turn enables the analysis of distinctive features of language that occur in
particular genres. Consequently the teaching of grammar becomes
something that is functionally motivated; students learn features of
sentence construction as they develop conmtrol of different genres. For
example they learn how tense varies with different genres, they learn the
composition and function of nominal groups, they learn the structure of
clauses patterns in English and how meaning in the ciause is changed
depending on what comes first and last in the clause. They learn how
these features of grammar coniribute to the overall meaning of the texts
that they are constructing.

For teachers this model not only offers an. insight imto how
language functions, but also provides a means of evaluating
their own and their students' use of language.

Because it provides information about language use at the level of whole
text, as well as at the level of sentence and clause, it enables teachers to
analyze and understand the linguistic demands being placed on students
within the educational contexts in which they are operating. It also
enables teachers to amalyze and understand where the strengths and
weaknesses lie in their students' wse of language at the level of overall text
organization and structure, as well as at the level of sentence. The ability
to analyze language demands and language use, contributes to the
development of effective teaching programs that facilitate effective spoken
and written language development.
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- The participants in the N.C.E.L.T.R. literacy project were two groups of

- Description of the Project

Participants in the Project

approximately twenty teachers from both Sydney and Brisbane. - All
participants in the project have been volunteers, who were interested in
literacy development and who saw the project as offering them assistance
in their programming and teaching. Some teachers already had some
familiarity with systemic linguistics through post-graduate work or
through conference attendance or their own reading. Others had had no
exposure to Systemic linguistics. The major criteria for participation were
that teachers were enthusiastic and were prepared to have an on-going
commitment to the project. Participants met for two hours every fortnight
for a period of seven months. The teachers involved represented the
range of programs offered within the A.M.E.P. Thus some were working
with students who were preparing for entry into tertiary institutions or
professional empioyment and who were already literate in their first and
second languages, while others were working with students who were
attending beginning reading and writing classes and who frequently had
minimal literacy development in their first as well as their second
languages.

The project consisted of cycles of theoretical input, action research, data
collection and finally, the writing of resource materials for A.M.E.P. and
other teachers. Figure 2 indicates organization of the project.

Figure 2: The organization of the NCE_LTR literacy project.
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As figure 2 indicates, the co-ordinator and teachers have had equally
significant but different roles within the project. Initially much of the
theoretical input was provided by -the co-ordinator. This dealt with the
following:

the systemic model of language;

the relationship between language and context

the notions of genre and register;

analysis of schematic structure and language features of different
genres that AM.E.P. learners need to  write;

the relationship between spoken and written language;

the role of spoken and written language in education and
implications of these roles for literacy development;

overall implications of the systemic ‘model of language for
programming and teaching; .

appropriate curriculum cycles and teaching methodology for
implementing the theory in the classroom. -

During this input stage, the role of the teachers gradually increased as the
group explored the educational implications of the various issues under
discussion. The second half of the project was very much based on
negotiated needs of the teachers as they began implementing the theory in
their own classrooms. The fortnightly meetings thus provided a forum for
sharing experiences, discussing and analyzing successes and failures and
planning future teaching cycles. They provided a supportive forum for
teachers to reflect on and discuss their own practice, sort out problems,
and compare their own approach with that taken by other people who
were dealing with similar issues. Further theoretical input was provided
when teachers identified needs. Thus the program itself became less
directed and more open ended. It became increasingly open to negotiation
and organized around the expressed needs of the teachers as they




discussed their own teaching programs and the effectiveness or othery¥
of their attempts to implement the theory. It was through the teachers”
attempts to come to terms with the practical implications of the theory
that the action research phase of the project took place. Teachers reﬂected
on and analysed their own teaching practice, They consciously

experimented with different teaching activities and openly discussed and
shared their experiences. Visits to classrooms by the coordinator and

other teachers also provided support and opportunities for reflection and
analysis of teaching practice.

During the action research phase, the teachers collected data in the form of
recorded classroom discourse, photocopies of all the written texts produced
by students during the recorded sessions, a copy of texts that the students
read during these sessions and contextual notes detailing relevant
information about what happened in each of the teaching episodes. Each
teacher recorded a minimum. of ten sessions. The data are being used as
the basis for writing resource materials for AM.E.P. and other teachers
during 1990,

Issues to Emerge from the Project ' , |

‘As the project progresSed a number of issues have emerged as being
particularly significant to literacy develoPment within the AM.E.P. context.
These are outlined below.

Selection of Genres

One issue which arose in the work shop was how to select what students
need to read and write. One of the advantages of using systemic-
functional linguistics and the genre-based approach to literacy
development that has developed from this theory is its direct implications
for programming. Insights, that derive from the kind of explicit analysis of
language that is possible with the use of systemic linguistics into what it is
that students need to read and write, enable teachers to be very clear
about where they are going in their program. That is, teachers can work
out clearly their overall aims in terms of where they want to get by the
end of the program. These aims are worked out on the basis of an analysis
of their students' language abilities at the beginning of the program, their
students’ reasons for enrolling in the course, what the students want to get
out of the program, and realistically, where the students can get to by the
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f the program in terms of the varieties of texts that they want and
eed to be able to read and write.

‘In some cases the decisions about appropriate genres is straightforward.

" In the schools context such decisions are constrained by the school
curriculum. Thus students at school need to have control of a range of
narrative and factual genres. If they are studying science they will need
to write and read reports. If they are studying history they will need to
read and write exposition. Similarly adult students who are preparing for
professional employment or enroliment at university have quite explicit
needs. Aduits need to be able to deal with the range of genres that derive
from their work place or from the subjects they will study at university,
It is not suggested that the analysis of such genres on the part of the
teacher, nor developing control of these genres on the part of the students,
is necessarily an easy task, but simply that the identification of
appropriate genres to aim for is relatively straight forward.

For teachers and students involved in general reading and writing classes
for non-English speaking adults, the identification of appropriate genres is
less straight forward. In such classes the focus tends to be on literacy for
life and consequently the range of genres includes all written text that
exist within the culture. This situation raises a number of difficulties. How
does the teacher decide from such an open ended situation which genres
are most appropriate, especially when students are frequently vague about
what it is that they want or need to get from their literacy classes? Such
decisions are frequently made more difficult by the fact that students
rarely form a homogeneous group with similar starting points and needs.
In any program, account needs to be taken of these differing starting
points and needs, and thus the genres that are relevant need to be
negotiated with the class.

Another difficulty that the open ended nature of general literacy classes
presents is continuity between classes. Many teachers wisely work from
thematic programs which incorporate a range of shared experiences
incorporating spoken and written language development as students
discuss and read about these experiences. Using a thematic basis as a
departure point in programming ensures that a range of spoken and
written genres can be studied as a need for them arises within the theme
of work which may be something like housing, health, employment etc.
Difficulties may arise if teachers are not aware of the contents of each |
others' programs. There is the possibility of the same theme being
recycled a number of times. One of the teachers in the project reported




her students complaining "not the environment and pollution again!" %
issue highlights the need for teachers not only to be clear about what th
are doing in their own programs but to coordinate programs within the %
organization in which they work. Such coordination ensures that there is
development from one course to another, both in terms of the topics that
are incorporated into teaching programs and in terms of the genres
covered in different programs.

Despite difficulties faced by teachers in developing programs that
effectively meet the needs of all students in their classes, the analytic tools
that derive from the work done in the project place the teachers in a
stronger position to select and teach genres that are useful for their
students. In turn this leads to more effective programming and teaching.

Use of Genre Analysis.

A second issue, which arose in the N.C.E.L.T.R. literacy project was the
question of what is the point of being able to identify and analyze different
genres. What kind of information is provided by such an analysis? How
can it be useful in developing and teaching literacy programs?

The first useful aspect of the analysis was that it encouraged the teachers
participating in the project to think about and focus on what their students
were writing in a way that many had not done before. The teachers
identified a range of different genres that were relevant to their teaching
programs. These included medicare forms: bank withdrawal slips:
advertisements for houses for rent, cars for sale; letters to teachers;
information notes from school; job application forms and letters to
“teachers; information notes from school; job application forms and letters:;
letters of complaint; work memos; work related reports; newspaper stories,
and many others. In analysis of these genres, we have usually begun with
a consideration of the social purpose of each genre. Social purpose
addresses questions such as which people in this culture use the genre,
why, and in what context? Such questions are important when deciding
whether genres are relevant to the needs of particular groups of students.
The next step has been to consider the schematic structure (the way in
which the genre is organized in terms of its overall text structure) and
specific language features. Within the theory which has formed the
underpinning of the project it is argued that the social purpose will shape
the schematic structure and actual grammatical language features of each
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" points.

Text 1.

‘.  Thus, texts written for different purposes will have distinctive
.ematic structures and grammar. : '

an analysis of one of the genres referred to above may demonstrate these

7/3 Watson St.
Miller, N.S.W.

217189
The Manager,

Quikfilm Pty Ltd.
Mary St. .

-~ Ryde.

Dear Sir/Madam,

I am. writing to complain about this set of photograi)hs 'your

company developed recently.

In my opinion the photos are an awful color and are not
worth the $12.45 that I paid for them. .

The film was new and my camera is a fairly expensive Cannon
35mm, SLR manual. So, I don't think the quality of the

prints can be blamed on either the equipment of the film.

I have enclosed the photos so you can have a look for

‘yourself.

1 would like the photos reprinted giving a better quality
color, or otherwise a refund of the $12.45.

I look forward to hearing from you at your earliest
convenience. o

Yours faithfully,

Jane Smith




Text 2

55 Argyle St
North Sydney

18/5/88

The Director

Dept of Education
Northern Regional Office
North Sydney

Dear Sir,

Provision of an inside toilet at Riverside: Public School.
We are writing to you as concerned parents of a child who
attends Riverside Public School. The Department agreed to
build an inside toilet for the use of the children during class
time. However, to date the toilet has not been built. This
toilet is necessary for the safety of the children after the
incident of sexual assault against one of the children in 1986.
The toilets are isolated from the rest of the school during
class time. The school is in a high risk area and the safety of
the children must be of concern to the Department. We look
forward to some immediate action on this matter.

Yours faithfully,

Frank and Vera Hutchinson

Texts 1 and 2 are examples of letters of complaint. The social purpose of
such texts is to get some action in order to remedy a problem that is faced
by the writer. While oral genres of complaint will frequently resuit in
particular problems being resolved, it is important that people who live in
a literate society such as Australia have control of written genres of
complaint, as they tend to be more powerful than the oral ones. It is when
the oral mode has failed to get results that people resort to writing.
Written letters of complaint provide a proof that there is a problem that
needs to be addressed and thus they have a legal status that oral
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,taints do not. To have control of genres such as letters of complaint is
have some power over the things that happen in your own life. In this
se, learning such genres is an empowering process.

" Analysis of Text 1 and Text 2 can reveal how the social purpose of the
genre is realized through the schematic structure and specific language
- features of the texts. We will look first at the schematic structure, that is

the beginning, middle and end stages of the genre. The first stage in Text
1 and 2 is the writer's address on the right side of the page, the reader's

address on the left side of the page, and a formal salutation. (Dear

Sir/Madam). The actual text of the letter begins with an identification of
. the complaint (I am writing to complain about this set of photographs. . . ,

We are writing to you as concerned parents . . .). This is followed by an

elaboration of the complaint (In my opinion the photos are an awful color .

. ., The Department agreed to build an inside toilet . . .) and a demand for-

action (I look forward to hearing from you at your earliest convenience,

We look forward to some immediate action of this matter). The last

component of the schematic structure is the writer's signature. Text 2

begins with a heading summarizing the complaint, whereas Text 1 specifies

the action required prior to the final demand for action (I would like the

photos reprinted . . .). Thus there appears to be some flexibility in the

structure of the genre, but essentially it consists of identification of |
complaint, elaboration of complaint, and demand for action. ' ' |

We will turn now to some of the major language features of this genre.
The texts use the highly conventionalized openings and closings of Dear
Sir/Madam, Yours sincerely. These are very much markers of formal
letters and serve principally to indicate that the text is a business letter.
The body of the letter is as succinct as possible, hence there are no
elaborations that are not directly relevant to the subject of the letter. In
particular, the stages of 'identification of complaint', and 'demand for
action' contain as few words as possible. This succinctness emphasizes the
formal tenor of the letter. At the same time the language needs to make
explicit what is the complaint, why the complaint is justified and what
action is required. Hence reference to items or events needs to be explicit,
for example, an inside toilet, the toilet, this toilet, this set of photographs,
the photos, them. The 'elaboration of complaint' stage, is marked by use of
emotive words, such as necessary for the safety, incident of sexual assault,
isolated, high risk, awful color, quality, blamed. In this way the writer
indicates the strength of his or her attitude towards the problem. Use of
tense within this genre shifts with the different stages of the genre. In the
'identification of complaint' stage the tense is present continuous, are
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writing, am writing. This moves between past tense and present tenscy
the complaint is elaborated, agreed, has not been built, is, are isolated,
was new, camera is expensive, can be blamed, have enclosed. In the
demand for action stage it changes to present simple look forward.
Although the letters are formal in tenor, they are also marked by use of
personal pronouns, I am writing, in my opinion, I paid, 1 would like, We
are writing, we look forward. Personal pronouns are used particularly in
the stages of 'identification of complaint’ and 'demand for action'.

The function of the stages within the schematic structure and the language
features become more apparent when we compare a letter of complaint
written by a student who did not have control of this genre. .

Text 3
31 May, 1989

Frank West & Assoc.

Real Estate & Auctioneers
- Public Valuers

61 Botany Rd.

Randwick 2031

Tilp 4267819

Dear Mr. Frank West

I don't know how many times I should inform “this" to you.
"This" is "something wrong" on the roof of my rent bath room
and my rent flat is on 6/20 Perouse Ave, Randwick 2031, tilp
4329681. -

Last night from 2 am until writing this letter (morning) again
water still drift flow through that roof.

Yours sincerely




rder to analyze Text 3 more clearly, I have rewritten the body of the
{etter clause by clause below: ‘

1.. I don't know how many times

2. I should inform "this" to you.

3. "This" is something wrong on the roof of my rent bathroom

4. and my rent flat is on 6/20 Perouse Ave, Randwick, tilp 4329861

5. Last night from 2 am until writing this letter (morning) again
water still drift flow through that roof.

The writer of text 3 has succeeded in conveying relevant information
regarding the nature of the complaint and, by implication, the action he
requires, as well as his attitude towards the state of affairs. However, the
likely response from the real estate agent to whom the letter is addressed
will be to laugh and ignore it. Because of the way it is written,.this letter is
less likely to achieve its social purpose than the letters of Texts 1 & 2.

Where has the writer gone wrong? How.could a teacher work with the
student in order to overcome the problems that exist within Text 3? If we
compare the schematic structure of Text 3, shown above, with that of Texts
1 and 2, some of the problems become apparent. In Text 3 there is no
clear identification of complaint at the beginning of the text. The writer
begins with a kind of elaboration of complaint (clauses 1 & 2), which gives
an indication of his attitude towards the problem. This is followed by
identification of complaint (clauses 3 & 4), which is followed by more
elaboration of complaint (clause 5). There is no explicit demand for action
in the letter, although the writer clearly implies that he wants the roof
fixed. In summary, problems with schematic structure include the lack of
identification; of the problem at the beginning of the text, split and -
consequently confusing elaboration of complaint, and no explicit demand
for action.' There are also problems with use of language. Reference
throughout the text is problematic. The first reference to the writer's
problem appears in clause 2 as "zhis." Clause 3 clarifies the reference as
being something wrong on the roof of my rent bathroom.' It is not until
clause 5 that there is explicit reference to the problem, through the
explanation of the water drift flow through that roof. Thus, the reader has
to read most of the text in order to work out what the letter is actually




about. Another problem is the writer's attempts to emphasize parts of
text. He clearly intended to hlghhght the intensity of his feelings about (Y
leaking roof, and did so by using inverted commas and underlining certain ™
sections of his text. The fact that the items emphasized are this and
something wrong means that the text conveys the writer's emotions, but
not what he is upset about. Thus instead of making the letter stronger, the
effect of this inappropriate use of emphasis is to make the text somewhat
humorous  and thus ineffectual.

~ In order to improve the letter the teacher and student principally need to

reorganize information in the text and work on making reference more
explicit. This could be done as follows:

Text 4
Dear Mr West,

I am writing to complain again about the leaking roof in the
bathroom of my rented flat at 6/20 Perouse Ave, Randwick, tel
4329861. This leak is getting worse and worse. Water has been
constantly dripping and flowing through the roof from 2 am last
night. It is still leaking as I am wrltmg this letter (the following
morning).

I have informed you of this problem many times and it is now very
serious.

I look forward to some immediate action on this matter.

Yours sincerely,

This version of the text contains the same information as the original.
However it makes much more impact as it has an appropriate schematic
structure -of identification of complaint, elaboration of complaint and
demand for action, which makes explicit what the problem is, why it is a
problem and what the writer wants done about it. The advantage of the
analysis of this genre outlined above, is that it makes explicit to the
teacher just where the student is going wrong. It is then possible for the
teacher to make explicit to the student where the problems lie and to offer
constructive suggestions about how the text can be improved. The student
who wrote Text 3 knew that his letter contained problems and in fact
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ight it in to ask his teacher for help. She was able to offer this
sistance along the lines outlined above.

Spoken and Written Language

One of the issues that kept resurfacing in the literacy project was that of
the relationship between spoken and written language. In discussions that
~occurred between teachers, we viewed this relationship as a continuum
from most spoken' to 'most written' as shown below.

‘Figure 3: The continuum of spoken and written language

Most spoken : Most written
Language accompanying action Language as reflection
¢ >
e r et e r —— e — e ————— >

spoken language S J— et d s >

written language

Such a view highlights the relationship between spoken and written
language, as it demonstrates that both draw on the same lexico-
grammatical systems of language. It also makes the point that there is no
sharp - dividing line between spoken and written language. Thus some
varieties of spoken language have features commonly found in written
language, and similarly, some varieties of written language have features
more commonly associated with spoken language. However, if we examine
language texts typically found at the two ends of the continuum, then it
also highlights the differences between the spoken and written modes.

On the spoken end of the continnum are texts with features that are
typical of spoken language. Such texts are dialogic in nature, in that they




‘are jointly constructed by two or more participants. Even where one 'Y
participant simply nods and says 'Mm', the physical presence and the %
feedback from this participant, contributes to the construction of the text.’
Spoken texts are not pre-planned and are not edited in the way that
written texts are planned and edited, although some editing through self
cotrection frequently occurs in spoken language. Spoken texts are usually
very much dependent on, and related to the context in which they are
produced. Such texts are cohesive with the context itself.

On the written end of the continuum, texts have very different features.
They are essentially monologic, in that they are constructed by one person
writing alone, although, the writer may discuss the construction of his or
her text with a reader. Typically written texts are preplanned, drafted and
edited before reaching their final version. The writer cannot assume a
shared context or shared knowledge with the reader, who may be
separated from the writer by both time and geographical distance. Thus
written texts must be decontextualized in the sense that they must be
independent of the actual physical context in which they  were created.
The cohesive ties must be back into the text, rather than out into the
context. Unlike spoken texts, a written text must be cohesive with itself.

The different natures of spoken and written language are reflected in their
different roles in education. Spoken language, which is more flexible and
dynamic, is used to discuss, to hypothesize, to negotiate, to question and to
seek clarification. All of these enable students to clarify ideas, thoughts,
causes and effects and arguments as discussions proceed. Writing, which is
more fixed and synoptic, has quite a different role in education. Its role is
to consolidate, to record, to pass on information, to summarize known facts
and to present thought-through arguments. Writing also provides
opportunities for reflecting on one's own thinking.

What are the implications of the different natures of spoken and written
language for language teaching as a whole, and literacy teaching in
particular?

In order to answer this question it is useful to return to the mode
continuum in Figure 3, and to use an example to demonstrate how
knowledge about spoken and written language might be incorporated into
an effective teaching program.




jgure 4:  An example of programming around the mode continuum,.

o_?ic of Unit of Work: Food in Australian society.

Spoken Language Written Language
Lang'uage accdmpanying action : | Language as reflection

L\
. v

visit to local food shops or food factories
oral discussion as the activity takes place
note taking on products observed

oral reflection on observations on return to class
oral recounts of observations
oral comparisons of food shopping in country of origin

. written recounts of observations at shops or factories
visiting speakers from different aspects of the food industry
oral discussion of information gained from speakers

written reports on aspects of the food industry e.g.. sources of
food, means of processing or packaging food

oral discussion of what to do if food products pufchased from shops
~are defective in quality '
oral complaints to shop owners

_ written letters of complaint to food processors

As students progress through this unit of work they are constantly moving
backwards and forwards along the mode continuum. They begin with
language accompanying action as they visit shops or factories. They reflect
on and reconstruct this experience through oral and written recounts. At
this stage the written genre (written recount) has many features of spoken
language. However, units of work such as this one provide many




It is 1mportant to include opportunities for both spoken ‘and written

opportunities for further development of spoken and written language™
through exploring the field of study. This unit for example lends itself to™
range of factual genres as students explore issues such as sources of food, ™
means of production, nutritional value of different types of food. Cross
cultural comparisons are an obvious extension of such work. Depending on
the level and interest of students such a unit could also extend into issues
such as economic patterns of food distribution and the role of the
multinationals in this food distribution in different countries. Such topics
could form the basis of oral debates as well as the written genres of

- exposition and discussion.

As work on the unit proceeds, students use oral language in class and
group discussions to negotiate, explore ideas, hypothesize, and argue. They
use written language to consolidate their ideas and present information or
points of view on particular topics. As they move towards the written end
of the continuum, their language becomes more generalized and abstract.
They are developing control of some of the powerful written genres that
exist within society.

There are some generalizations that can be drawn from the d1scusswns of
spoken and wrltten language

language development in any literacy program. That is, it is important to
recognize the supportive role of oral language in building up knowledge of
the field of study. This is essential if students are to have a real purpose
for writing.

Writing is not speech written' down. Speaking and writing fulfill different
functions, and spoken and written texts reflect these differences in their
organization and grammar. Thus it is not sufficient when teaching students
to write simply to ask them to write down what they have been discussing.
Discussion is a necessary preliminary step in writing, but it is not
sufficient. It follows that an important function of spoken language in the
classroom is to provide opportunities for teacher and students to discuss,
analyze and reflect on the construction of written texts. Such discussion
can usefully include a focus on different purposes for writing and the
distinctive language features of different genres.

In concluding this article it is worth considering the question of literacy in
a broader light. The Australian secretariat for the International Year of




acy has defined literacy as follows: (International Literacy Year, Paper
, 1989)

-
Y

Literacy involves the integration of listening, speaking, reading,
writing, and critical thinking: it incorporates numeracy. It includes
cultural knowledge which enables a speaker reader or writer to
recognize and use language appropriate to different social situations.
For an advanced technological society such as Australia, our goal
must be active literacy which allows people to use language to
enhance their capacity to think, create and question, which helps
them to become more aware of the world and empowers them to
participate more effectively in society.

The 1989 survey into adult literacy in Australia (Wickert 1989) indicates
that an alarmingly high percentage of adults are nowhere near reaching
the kind of control of literacy aimed at in the above definition. If we are
to do more than pay lip service to such a definition then we need to be
able to assist students to learn how . literacy includes cultural knowledge;
what is language that is appropriate for different social situations: how
discourses vary; how literacy enhances one's capacity to think, create and
question: and how people are empowered (or disempowered) by control of
language and by access to different registers and genres. That is, we need
to be able to assist students to become critical readers and writers who
analyze and reflect on what it is that they are reading and writing, rather
than simply accepting written .texts as unproblematic. In order to assist
students towards such an 'active' literacy we need to provide them with
tools that enable them to analyze and reflect on texts. The N.C.E.L.T.R.
literacy project has attempted to provide teachers and students with the
analytic tools that would make the development of a critical literacy
possible.

[This article is based on the following two articles:

Hammond J. (1989) The N.C.E.L.T.R. Literacy Project. Prospect, vol. 5, no. 1

Hammond J. (1990) Choice and Genre in Adult Literacy. Prospect, vol. 5, no.
2 ,




Rewritten with permission of the National Centre for English Languaéé‘_‘
Teaching and Research, Macquarie University, Sydney. J |
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The role of Systemic Functional Linguistics in Professional
Development Activity in Immigrant Education Services
' Queensland.

Adele Rice

To be a teacher in Immigrant Education Services Queensland, the
base line qualification is a recognized teacher qualification and thus,
teacher registration. In Queensland there were very limited options
for TESOL (= Teaching English to Speakers of Other Langauges) post-
graduate qualifications until the Graduate Diploma in Second
Language Teaching commenced at Mount Gravatt Coliege of .
Advanced Education in 1983,

Experienced ESL (= English as a Second Language) teachers without
formal TESOL qualifications did not enroll in great numbers so our
percentage of staff with a specific TESOL qualification was still low
by the mid 80's when we introduced two Royal Society of Arts
Diplomas  designed to meet the needs of teachers working with
immigrant adults and children i.e. ESL Diplomas. Since these weré
first offered in 1986 - 1987, 65 teachers have successfully completed
them, which means we have retrained a large percentage of our staff.
Several have gone on to further study and many have been
successful in achieving the promotional positions they have sought.
Even though the Royal Society of Arts Diploma is not a pre-requisite
for these positions, the Diplomas obviously create their own
currency.

Why they do this is probably due to the fact that the introduction of
the Royal Society of Arts Diploma gave us the opportunity as course
convenors and designers to choose the theoretical linguistic
underpinning for both diploma courses that embodied theory and
practice. We knew we wanted our teachers/candidates to gain skills
— analytical skills, monitoring and recording skills, ability to devise
learner centred curriculum and assessment procedures, capacity to
develop appropriate materials and use existing resources effectively
— in addition, of course, to appropriate attitudes, perspectives,
collaborative skills etc. Above all, we wanted our candidates to know
why they were doing what they were doing.




‘hese aims led us to adhere to our decision to follow the systemicists
and to make systemic-functional linguistics (= SFL) the linguistic
input for the courses not only because the systemicists' view of
language in use most closely matched our own but also because this
view of language in a sociocultural context made sense for our
learners who are recently arrived from other socio cultural/linguistic
backgrounds.

We realized that the Functional/Notional approach we had adopted in
the early 80's was not adequate for dealing with whole text, nor had
we found it useful in dealing with spoken language. With limited SFL
knowledge ourselves we set about acquiring a principled view of
language that would underpin our work, and turned our backs on the
eclectic view that was/is so prevalent in the TESOL field. We also felt
comfortable with social theories espoused by systemicists and saw
ourselves as interventionists of the first order with newly amved
immigrants whose mother tongues were not English.

It has been a challenge and a struggle (and an expense) to educate
ourselves in Systemics as there is no tertiary institution in this state
which offers courses in this school of linguistics. We have learned
much from Jim Martin and Gunther Kress who introduced us to the
notion of genre as a social process and the role of ideology in that
social process. We struggled as pupils with Clare Painter and Dorothy
Economou as our teachers as we tried to find our way through the
grammar. We were relieved and excited when we brought Frances
Christie to Brisbane to talk on children's writing — and we
understood. We participated in the "Writing to Mean" Conference at
Sydney University in 1985 and were more determined than ever
that this system offered answers for us in our TESOL work and more.
than that, it offered answers we could share with our learners as we
developed together the metalanguage needed.

As we entered our second course phase of the Royal Society of Arts
Diplomas, Clare Painter and Suzanne Eggins returned as our teachers;
Clare recycling the basics of the grammar and Suzanne taking us into
the use of Oral Language in the Classroom. The paper she prepared
for us then, is still a valuable reference and the questions she posed
then we are still trying to answer as we analyse our learners'
tapescripts. Questions such as -

Do students have systematic transference difficulties?
Can they perceive sound differences?




Our most useful venture was to commission Clare Painter in 1983 to
write two papers for us:

These have been invaluable and have formed the theoretical basis of
all our inservice activity and projects since 1988. They have most
recently been used in Queensland in the Pilot National Literacy
Project and I understand the National Coordinator of that project has
made those papers available to other states. :

The results have been a greater awareness in our TESOL teachers of
the role of language, why it is different in different contexts and
most importantly, in different modes. Thinking about the English
language as a system of possibilities from which we and our learners
select our choices of vocabulary and grammatical patterns according
to our purpose is exciting and humbling. We all have so far to go.

The work of Rothery, Hammond, Derewianka and the Disadvantaged
Schools Program project in the schools context has made it evident

that Systemics IS relevant for language teaching in both its process
and product aspects as it enables us as TESOL teachers to .

Certainly there are some limitations and some dangers. Two I
perceive are:

Are they developing English stress and rhythm pattern?
As well as those questions relating to meaning which we have
been working on systematically since '86/'87.

“The concept of genre in language education”
and

“Register - the relation between context and text”.

raise awareness of teachers and learners of the ways in

respond to student needs )
shape and determine the curriculum

which written genres are different from spoken genres
contextualise and make relevant the teaching of grammar
operationalize that teaching of grammar so that teachers and
learners are developing a metalanguage for talking about
language

G 4%




the lack of availability of the descriptions of the genres that
~ particular students need (especially in adult contexts)

the danger inherent in focussing too heavily on generic
structure alone without enough focus on the way in which
grammatical choices are realized.

It is the distinctive linguistic patterns which are useful and
important, but it takes time for teacher and learners to develop the
linguistic tools to do this.

However, problem one is already being overcome by what is almost
now a national strategy -- teachers engaged in action research
sharing their findings through conferences and workshops e.g.
Language in Education Conferences. Problem two is being tackled by
groups like us -- placing Systemics firmly in the Professional '
Development area and by the Systemicists themselves -- through
their support of projects (DSP) and establishment of Workshops and
Summer schools to make the grammar and its apphcatmns more
accessible.-

TESOL tcachmg/leammg is in itself a goal oriented social process.-
Together we need to conmder not only the genres being tanght but
the genres or. series of genres which serve to teach them. :

Acting Principle Education Officer of Immigrant Services
Department of Education,
Brisbane Queensland




Len Unsworth,
School of Teaching and Curriculum Studies,
University of Sydney,
New South Wales, 2006, Austraila.

The development of children’s language and literacy as social process has been of
central concern in undergraduate primary language in education courses which
have been taught by Geoff Williams at the University of Sydney for many vears.
When I began to work with Geoff in 1987, we discovered that both of us were
drawing on our acquaintance with systemlcs to egplore our own understanding of
language and literacy development and to support our teaching in this area, Over
the past three years we have consolidated this orlentation and have
progressively made the systemic linguistic basis of our wark more explicit to our
students through our teaching of functional grammar and discourse. The

following is a brief sketch of this development.

Over the latter three years of their four yvear degree primary teacher education
students camplete five semester course unitg in language in education. The first
twe are 14 week by 2 hour courses, the third and £ifth are 7 week by two hour
courses and the fourth 1s a 10 week by 2 hour coursge, Inttially systemic linquistic
understandings were developed indirectly and unsystematically and the students
focussed on particular aspects of the language curriculum. In the first umit for
example, which emphasized early reading development, the students encountered-
the work of Henrietta Dombey (1983). Her systemically based research into the
texts of shared reading episodes of a mother and pre-school child introduced the
students to a lingulstic account of text/cantext relationshlips and to a
grammatical account of register varliation,

In the second unit the systemic orientation was more gystematic, dealing initially
with a brief survey of sarly language develocpment drawing on the work of
Halliday {1975) and Painter {1985); then the pedagogy of "shared reading" in |
infant classes made use of work by Gray (1986) and grammatical analyses to show
students how the distinctive patternings of literacy development (see for

gxample Williams, 1986). As a basis for students’ introduction to writing
pedagogy they read Halliday’s Spoken and Written Language (1985); Painter’s The
rolg of interaction s 2rning eak and learning to write (1986) ’

a4 2

practice (Kress, 1988).

In subsequent courses students dealt with systemically based work on ¢hildren’s
writing deveiopment (e.g9. Christie et al, 1984; 1989; Martin, 1985; Kress, 1984)
and language in curriculum areas (e.g, Christie, 1985; 1988; Martin, 1990; Lemke,
1989 Derewianka, 1990),




Mally, syatemic lingulstle underatandings were only developed informally and
Pidirectly as relevant work was dealt with during the courses, In 1987 a small
ioup of students undertock an experimental elective course as an introduction to
unctional grammar over a 7 week by two hour period. The enthusiasm shown by
.students for the course, their facility In learning a significant amount about the
grammar in a short course and their judgment of the value of the course In
extending their understanding of the educational significance of the grammatical
concepts introduced in their core courses, led us to reorganize the core units to
make the last seven week by two hour course a core course on "language
description” in which we provided direct teaching of some introductory work on
functional grammar. We taught this course in 1988 and 1989 as the last course in
the language in education sequence, maintaining our earlier informal introduction
of aspects of the grammar as they were relevant and arose in the literature we
_asked the students to read. The students again responded very well to the.
"language description” course and indicated that they thought it should be located
earlier In the sequence of units. In 1990 we are teaching it as the third unit
(agaln 7 weeks by 2 hours).

To date we have been very much encouraged by the students’ reception of both the
informal and more direct teaching of aspects of functional systemic linguistics.
We still need to improve, in very many respects, the way we introduce teacher
education students to the grammar in the context of our teaching of units
concerned with language in the primary school curriculum, With this in mind, we
are keen to learn from the experience of others working in this area and would be
pleased to exchange course documents to this end.
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process and product we observe, thus, that they form the leading edge of lunguage and
ithe papars in the reviewed voluiaw ars dovoted to the integration of these notions.

In the Iattor part of the Introduction the editora discurs the rangs of inierest in toxt
and diecourse atudies from outaide anud ‘core’ Yinguistics. As far as the outside perspeciive
is concerned, thoy vlain thut the fullowing aresa were either the sousco of interest in
discourse and text or had impact on thens: rhetoric, clinicul applications of wdeas and
techniguea of linguistics (dingnouie and sherapy of schizoplirenia, aphissia and duturb
ances in language developinent), language teaching and learning, computational linguistics
aud artificial intelligencs. As far a8 ‘core’ linguistics is concernied, prewsni-day schools
of linguiatica aye divided into those which have & more philosophical bavkground and ere
intereated in “units’ pot larger than sentence (e.g. Government and Binding, Lexical
Functional Grammar and Generalized Phrase Structure Grammar) and those with & mo-
re rhetorical background (truth-value-oriented somantics, speech-act-based pragmatics).
Tt in the latter schools which were of interest to the editors of the present volume hecuuse
for & considerable time thess schoola have worked on theorics of text and discouree.

The next part of the Introduction is devoted to the justification by, the editors
volume's of the outlining of the iuteraction of pragmatics, discourse apd text with
8ystemic Linguistios and Systemic Bemantica. It is hoped that the book is able Lo make
» contribution to the procesa of determining the future dirsotions of work in the field
of Bystemic Linguistics.

The Introduction ends with an gutline of the eontributions 1o the reviewed volums
followed by the bibliography.

The book is divided into four parts entitled reapectively: “‘Meeting the challenge
of ‘Pragmatics™. “Explorations in Thematic Btructure and Information Btructure™,
“Insights from Disopurse Anulysis” and “The Texs sa s Producs of interaction aud
Cognition™. .

The first part oonsiats of two papers: Systemic linguistice, fica and prag ‘_
by Christopher 8. Butler and Englizh questions: a significance-generating devics for building
in contert by Birian €. Davies. Butler discussos the problem of mutusl influsnce of
systemic linguistics and praguatios on s thearetical level. He elaima thwt thege ia no
conununication betwsen pragmsticiany and systemicists and irics 10 suggeet waye in
which systemio linguists could benefit from the study of pragmatics literature and vios
versa, prugmaticiaus could benofit from the study of aystemis lterature. To this problun
are dovoted the three subchapters of the paper: “Leech’s criticisra of Haliday™’, *Bome
ather areas where ayatemio linguists ueed to take note of pragmatice™ and “How can
progmatics benefit from systemic graouoursT™. Butler belisves that implicsturs snd
presupposition are the two areas of praguiatica from which uvstewsio hnguisia can benofit
and the Jutter’s advances in deixis can bo useful for pragmalicians, 1 conclusion Butler
says “that systemio linguisie néed to re-examine [...] their proposals for functional
gruvmners.” (p. 25). He also believes that systewio mudcls are more suitable than ?ﬂfﬂl‘
miuvilels as the input Lo & praguntie component. The puper ends with an exteaded biblio-
grophy o systewnic lnguistics, scwnutics and praginatics.

The wecond paper in the first part English questions: o sigaificance-gencrating device
Jor building in context by Birian C. Davies diacusses different illucutionary forces which
can be achieved when uttering polar ('yes/no’) interrugatives in & runge of texta. The
suthor confinee the discussion to positise polar interrogatives (PPIs) largely. For l.uir
suslvais sbo adopis the multiple meaning hypothesis (MMH) aud the singlo meaning
Lypothesis (BMMH). The first implios thet & given seutence typo ey convey 1wo diffurent
pirdatio effocts in esucily the same context, and the lutter implica that o auntemf-b
L s single ‘meaning’, so that in different contexts it yiclds different praguutio
effocty. Tho author believes that the BMH is more witkin the goneral upiric of & Bystemio

approach to banguags than is the MAMH botauss “it ukes o utrong olaisn for the mesning-_

— e — e ————— T -
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fulness of Yoguistic forw™ and “it demands that we offer & speciticution of
WHAT it is thiat each distinot sentonce type can be said to “moun’* (p. 32). 1 w for {
rcason that in her paper she encloses the “gingle menning hypothesia®™ By adung the fol-
lowing two gqueations: (1) how does cuntext act (o maclify the semanlica of senlence
types?, aud (2} huw does the utteranve of & given sunteacs Lype act Lo chunge context ?,
she tries to find 2 framework for her analysis, The hypothesis underlying 1he nualysis
is that semantics and coutext are analyscd iy the samse ternw, Davice suggests il
linguistic semantica of éontence typos may be expreased in torm of propostional at.
tiludes macribed to the apeech soles of Bpoaker wnd Addreasce.

The remeining part of the paper is the presentstion of the prupoecd framowurk
of aualysis. The author firat makea a ligt of propositiona} stitudes fullawed by the
semantio specification of four (non-modal) seulence typod (expressed formully). From
the list of seven propositional attitudes the author derives 49 different conlextual wpuoci-
ficarions with which it may combine. The ‘significance-gensrating device', the description
of whick follows, is known also s combination ruley. They reprosunt w propusal for shuw -
ing how interaction between the somantics of sentence typos aud contexiusl factors
takea place 10 yield pragmatio muoltivalency of linguistio form. Tho enalysis is foltowed
by & st of ilustrations of the catogories of First order significunce (FUS) which ure
predicted for the poasitive polur interrogative. The paper euds with the bildiography.

The second part of the publication is eatitled *Bxplurstions in thomatic structure
aud information stroeture™ and containa thres papera. The first of thew Marked Themes
with and without p t: their meaning aud distribution in disvurse
by Daniel Kies ia an illustration of an assamption that ceriain types of Marked Thetns
are dopendent an the spoaker’s decision rwther thau on ssutence lavel uwlone. ‘I buasis
for aunlyais wore the unedited transcripta of two American telovision waterview progian-
mes. The MacNeil{Lehrer Report and Donahus. By marked thetues with prononunsl
reinforcoment (henceforth PRMT) Kies means the so-called “left dislocuted® structuros of

inal reint
M v

© the type John Smith 1 haven's sesn him for ages und by markod themes without pro-

nominal reinforcemant (henceforth UMT) he means the so-called “topicalized” stnie ures
of thy type John Smich I havon't seen for ayes. The author of the pdpur beliovos that
the two structures sorve ditforont sommunicative functions in discours: and 1wy diftor
syuiactically, seinautically, prugmaticslly sod distributionslly. Fhe fivat purt of the
puper is devoted to the review of the literature on the issuce of FRMYEs wid UMTs,
Here Kios discumics publications on stylistio reordering, pragualics and soisantics.
It ia ruther striking that the majority of literature quoted is fuirly old (v.2. (homsky,
1865; Kutz, §972; Green, 1080, 1982; Quirk et sl., 10672; Clafo, 1878; Huss, 1967; Firbas,
1944; Hulliday, 1067; Guudel, 1877; Rodinan, 1674; Lyous, 77} with 1he modt 1eeent
publications being Hulliday, 1985, Quirk ot al., 1983 and Bimon-Vandenborgen, 1857,
Ou page 53, Kies even writes: *More recently, some grammariang have appeoled 1o the

distribution of "uld" and “new ' information in the clause, . Firbas (1), Iis hard

© 1o bolieve that the 1964 publication is 8 recent one.

Having rutlier exteusively discussed the PRMT sud UMT literature, Kis wmoves
on to the proscitation of the syntactic and senantic properties of semonces wih YMTs

- and PHRMTs and the praginatic funetions of structures with UMEa and PHRM s as well

as the distributional differences between siructoros with UMTs and 175MV- AN the
ubove wentioned issuvs wre Dlustruted with the examples taken frow e guoted marees.
Tho pupor ends with the following conclusions:
+ the semantic properties of structuras with UMTe and PRMI- provide u deiuntion of
topchived through the uotion of presupposition;
the {diccourw) Tunciions of presentation, connection wud coutiazt Jolbuw directly
froms the suantic peoperties of structures with UMTs and PRMTS;
structures with UMTs and PRMTy arv in complementary distribution; (...);

[
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— one can hypothesize [...] that the foru of the structure is at least partly determined

by ita function.” (p. 72).

As in all the papers discussed 50 far the fins} itein, following the conclusions is the biblio-
phy.

e The accond paper in the serive devoted to the notion of thewe is Fundlional sciience

perspective i the confext uf systesic functional grammar by M. P. Williaws, The scholar

comes from Herriot-Watt University in-Edinburgh and not ‘from Heviot-Watt Uai-

versity as the information below the scholar's namne suggests. It is & pity there is no

erratum sttached which would capture misprints of the above type.

In his paper Willisins confronte the Systemic notions of thumatic structure and
information structure with more recent developments in the Prague school approach,
us well as with Sperber and Wilson's ideas of ‘relevance’ in sentences and toxta. The paper
consiats of four ssetiona. In the first section the author contrasts the systemic aud the
functional sentence perapective (henceforth FSP) approaches to theme and rheme
and points to some weaknessea of the syatemic approach. The second soction is devoted
to the discussion of liow the concept of comununicative dynamisiu henceforth CB)
introducad by Firbus (1064) is related to the notion of “relevance’ introduced by 8perbes
and Wilson (1986). Williains bolievea that the degres of CI} eoiucidea with Bperber and
Wilson's “focal acale®. The latter's notions of *foreground implication” and ‘background
implioation could be in turn jdentified with ‘theme” and ‘theiue’ respectively. 1n the third
wection Williams elaborates a metliod for the F8P analysis of e text and shows how it
applies to a 1ext. He defines various types of theme and rhomw, diows how they tan be
distingaished and used and spplice them in the analysis of a text. The types of theis
and rhemo he distinguishes are us follows: dununy theme, theine proper, thewe proper
orientod theme, diatheme ariented theme, diathemne, duminy rheme, incoinplete rheme,
rheme proper. The luat, fourth ssetion of the paper, showa how the ¥SP definitions of
theme and rhome can be profitebly used within & still totally systemic understanding
of the textual componecnt to yield s dynamic analysis of & text. This ia done by Tables
4.1 and 4.2 and Figurcs 4.1 sand 4.2 where Tables show the roatization rules for Figurea.
The sentesce under analyain is:

Whenever the enlightened reformers cxpect the eroud o choose Christ, it cheers for
Barabbas.

In the conclusion Williame says that the procedure outlined in hia paper muintaine
& more functionat distinction botween thematic and rhematic spheres of the tuxt than,
c.¢. the one of Husan (1983) or Lemke (1983).

The papeor ends with the appendix which is a Jist of tho realization operauds fulluwed
by the bibliography.

The last in the sorive of papers on the problem of thematie structure Thewatization
in legislative language: the vbservations of Hentham and Coude in velation to the Ftl defini-
tion of Theme by Froderick Bowers is a proof that linguisties is nut stawethiug which
should be doue au “art for avt's sake® but ss something which hus relevance aud sespons-
ibility towards the people using languuge. The two texta under anulysic are Joremny
Benthew's ‘Nomography' published posthwinously in 183% snd Gueorge Coode's "On
legislative expresvion’ from 1848, Both authiors were oue of the greatest reformens of
British stututory drafiing in the J9th e. The objecta of Bowers” cxmnmation wore the
coments on seutenoe wtructure and theatization pade by Beuthem and Coode, re-
lating these comaments 80 the standard Halliday definition of Themw and suggesting
wxtenaions of the definition. Bentham advoeates the iden that the Agent of the iutendud
action must be themauzed whercover possible il law-nakers want to achiove the prac-
tical end of complisuce. What Heuthan presupposes about Theme i its iconic and real-

-tune offuot s & means of wddreas and attention-gettug. Sunilarly Lo Beuthem, Coode
opta for thewatization of the ‘logal subject’ Locauss the purpuss of law is Lo BuCult of
bimit some bonefit for soms person or peisuns. Ho, slso like Honthaw, bLelioves that
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every legal provision conaists of & Loga) Subject as Thowe aud & Logul dction ay Rhewma,
Bowers bolicves that Benthern's einphasis on addreas way bo ruistcd thoorvtically to
Beolliday’s intorpersons! vocative olemont. Auothor relutivsship between Benthasn's
and Goode's cannents upon thanatization and Helliday s obaorvutions s that the eaclier
belief thal thematization of caso, condition and excoplivn is u swans of preventing
the reader from haviug to read the whole of & provision thut dues st apply o his aitue-
tion and this is aimiler to Helliday’s observation that the subjoct will nornidly constitute
clause Thewme.

In sumning up, Bowers states that Bonthan and Coode cuntinn the general deo-
finition of Theme but they extand it considerably. He bulicves thut thero ia atill ons
problem to be considered, i.6. the question aboul Thematic function nnon SVO langungos.
No definite unswer is given to this quostion 80 it ransins open. .

The third part of the publication contains two articls on divcourse andlysis: The
structure of family converaation su Yoruba English by Fomi Akivdele sud From stlucution
1o symtactic and prosodic realization in waking regueats by G. Tucker. The tirst of the sbove
articles highlights certain ssposts of the sirueturo of fumily converation in Yorubs
English. 1t explores the relationahip between sovio-geiuntic swtions ke ‘control” and
‘dominunce’ snd their manifestations in the structure of discourse. This is done by
examining speakors® righta to initiate conversation. Thy methodulugy of ressarch was
as follows: the pattern of socis) dominance was takeo s indeposdent varinhles, snd
discourse patterns s depondent varisbles. Then the lingvistic reaheation of socio-
-semianiic patterns on the linguistio lovel of divvourss was' sanssdiial.

Yoruba Euglish is # special varicly of Euglish whiel is the blond of Yuruba apoken
in West ori Nigeria und Englieh. Jt is strongly infliencod by thoe culture and conuuunity
in which it is used and the structural organization of the dissourss 16 et tho sume oa the
one in English. Of interest 10 Akindele was particularly iuitinting wsul controlling con-
versatious. The major problemn was for the suthor of the pupar 1o try smd tiud the working
defluition of exchange. For him, it is “the minimal uait of interactiounl discourse macked
by & move which predicta a following ove™ (p. 104). Un the basia of Suwlaie ammt Coult-
hard’s (1075} and Coulthard and Brezil's {1879) classificutions of exchunges fur the
purposc of his study Akindels suggests the following categorics of oachunzes: Prefatory,
lnformatory and Bound. He then goos on to discuas each type of the exchanye ilustrating
them with examplos of the actual Yorubu-English discourse. The Profuiury excliange
is charactorizod by its predicative power, by ita nou-terminality iu discourse and by
s lingnistic markers. Akindols dintinguishes thires types of Profatucy exchunge: Sum-
mous, Permission-secking and Greelings. The second of thin abuve vk-ntionsl types of
exchange, the Infonuatory ons, is defined by the author of the paper as “suy eschange
shat is concernrd with negotiating the trapmmission of nfortwtun v vou-verbml ae-
tion"” (p- 108). Finully, the et of the exchunges, the Bouud oues, ure funiloer sulklivided
e the Bound Kepresentutional Exchanges, the Bound Regulstony Exchunpes and the

‘Hepeat Exchange. Having suggested the fromewark for thy atalysta of the ksmily con-

versation in wers of initiations, Akindele trivs Lo find out who mitiaten sod cuntrols
the dwscourse. He dues it by postuluting two hypathescs. According 1o the tivst hypo-
1hosis, i the Yorubo-Englisl fuwnily convemations, the prupoition of wivistions that the
older adults will produce will be grouter thun that of younger sdulis. Ve dats cullected
1 the Lot of Table 8.0 clearly suppuorts the ubove hypothesi. Accordg to the sevord
hypothesis, in the Yorubu-Eoglish family conversations, purents wili prodiuce s
of Ition excopt 1the one lubclled “portaission secking” wid chibdien will pre
types of witition except those lubelied Directives’, “Regulatory Pounve 28
gulatory Nepabive™, Figurcs prosentod in Table 6.2 eloarly support 4

The papor ends with the couclusion which can be sunmariesd 82
ruba-Euglish faily conversalions Lhe parenty p.
they doinate and conirol wll gs

roduce sore initisZg
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The paper 18 very well written, vory well orgunized and very weoll illustiuted with
examples. The Bibliography which closes it containg wide eslection of publications
on discourse anslysis sud roloted arcus. i

The scand paper frum the serics of pupurs on discourse anatysis. From illucution io

ynbactic und prossdic realization in wmaking requests by Q. Tucker, studies the realiva.
tion of disconse sructures in syutax and iutopation. The suthor has exemined over 136
encomters audiv-recorded in w Centinl London -bookshop and widied to suggest that
“exicogranunation] snd prosscic reahzations do not direoly or indircotly dutenmine
speoch funciion but [...} relaty spesch avts to their contexts by atlending to soime snore
or loas rolovaut sspuct of the purformunce of the not itsl™ (p. 121). The kind of sor-
viee sucouniunt and the scts which were porformed during them in the sbove wen-
tioned bookehop ensbled the uthor of the oxperiaent to distinguish four types of
utlerances which referied to spocific booke or categories of books. Thuy were:

— Polar interrogatives with kave;

— wh-intorrogative with where;

— Declurative with looking for;

— lncompleto elame syntax (isolsted nominal group).

Tucker anslyzed also the prosody of the examined utterances. o obucrved proso-
dic tendencies over the range of request roalizations snd attenpted to ausociute duch
tendensies with various typea of utterances mentioned above. He befisves that, smong
mauy prosodic features, tone is mMont asscciated with apocch acte aad ke managed to
prove that s falling 1oue eau b, e.g. nsed with 8 polar interrogative. Concluding, Tucker
olaims that semantics, prosody and various discourso functions wre closely related to
each other. E.g. an interregative may have un intouation suggesting that the puswer

" in alresdy known. This seutence Yiss boun probubly progrummed to roalize & partionlar
" illocutionnry foree. The data preevuted in this papur whow that the speakers aro very
oareful about sclecting the encounter genre aud fully exploiting the linguistio system

1o producs the most accoptable sud suoccesful soviud bekuviour.

The final part of the reviewed book is entitiod “The text as a product of intersation
and cognition® and s an illustration of how the opposition betwepn “interaction” and
‘cognition® is beginhiug 10 break duwa in the light of the sk of accounting for the sirus-
wure of text and -discourse in s fuller way than before. 'This part contuine four papers:
I mataphor: an initial analysis by L. 3. Ravelli, Cobesivn in spoken Arabic
sexis by Yowoll Y, Axix, Text struchire and text pemantics by 3. L. Lowke and Cuognisive
process in condext o aystematic approach to problems sn oral lungusge wic by Jonathen
Fine,
Ravedti in his puper disewssos some of tho reasons for the aportauce of pratmmatical.
wetaphor nud suggests 8 200Nod of its anslysis so that it cun be stadied in detail. In the
Introduction be presats the origin of the aotion of prammotival wetapho BOIALEE
yeforned 40 as ‘nominalizution”. Hu reminds that avluphorieal fonus are variations
in grammation) form, systansaticslly rolated in form sud co-representatiopal with oon-
gruent forms. Thuy cannot be treated as tolully synonymous forms. For the purpouss
of his resoarch Ravelli suppeets oxtonding the dofiuition of grawnmaticel motaphor
slightly agd treat it as “sn slternative lexicogrammeticnl realizution of 8 chioice in the
setbantics” (p. 136). Mesning, thus, acvording o this definitiou, may be realized con-
gruently and metaphorically. This model of metaphor has boon used by Ravelli in his
exploraticy of differant typea of metaphor. Ho analyzed eipht texts on nuclear disarina-
et produe A4 by adults and the resalts of the anslyais sre proseuded in Tolle 8.1 ou
p. 138, The whle is followed by & brief discussion of the dstinguished categories of grau-
mwatica) melaphor. In the discuasion Ravolli introduces aud exanplifics also the notions
of paradigmatic plurality {recursion) and synteguuatic plurality. He belioves thet it 38

rave sagy 10 detset grammatical metaphor and suggests Lwo mothuds of doing 806:

Fo? 21,

——
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- the devices being: rofi
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derivation and sguation. Having established the categorics of metaplior Ravelli
fles the amount of meiaphor in the analyzed text. He dooxs it in twu lovels thy m
and the wicro one. CE

The last part of the article desls with the applicativn of the stinly of praunatics):

metuphor. The hypotliosie which Ravelli examined was that the eateut of wmcaphor
in the grammar of a text ia deteninined by whother the text s spoken of writton, Ha -
also pointed to the relationship betwean wmode, complority amd ctuphor. Following
Halliday (1886}, he claime thut the variation of mwode contros iu the comploxity of the
toxt which is & camposite of granmaticel intrickcy aud lexical densiy . 1 was found by
Hulliday {1965) that “texts typics) of the ‘spoken” sud of the muwle scule, with low lex-
ical denaity and high grammeticsl intricesy, bad relativoly litte granuinatical metaplor.
Thoss et the “written® end, with a complementary ogmploxity, had uuch more™ (p. 145.

In conclusions, Ravelli states that understanding texiunl couscquences of gram-
matical metaphor is hwportent in understending the memnny of suy text using this
option. .

The paper ends with the bibliography devoied to the abave discussed problem.
The second in the series of papers on texk a3 & product of interactivn snd cognition
i Oohedion in spoken Arabic by Yowel Y. Aziz which illustiutus huw Luiguape-specifis
meane of cohesion have 1o be seou us encoding the same funciions aeross texts in rels-
tively unnluied Jungusges. The pupor ia & description of the sualysis of Larrative Azsbio
text which s 8 oue-hour, tapeirecorded story roldted by s yuunyg wonsn from Mosul
District (nosthern Irag). The method of analysis applied by Aziz fullows Hallidey and
Hauun (1978) who distinguished tive types of cchedive devicus: refurvnce, subslitution,
ellipsis, conjunciion snd lexicu) cohosion. The main body of the pupers is dovoted 30 the
analysis of eight main types of the cohesive devices found by Aziz in the recorded text,
, loxical col “eonjunctiun, repetitiun, question respones,
&llipsin, aubstitution und parelicl cohesion. Euch type of the device is lustrated with
examples taken frons the amatyzed text. The author provides alau the Eaphsh tranelation
of the Arulic exampivs a8 will an trics to compare the beliaviour of 4 given duvice in
Arabic with its Bupli-h equivelent, 1t scema 1o be a very goud techniyue bucuuso Arabio
exuemples on their own might not be clear suough for & nop-nstive guoher of Arabio.
1n the couclusion Atiz points to the pedagogic importance of conmpurative studics
of cohiesion. It turned oul that English and Arubic diffor frons vach uther in tenos of
the cohwsive devices being used. Arabic learnets of English will, ts, lnve to loarn tho
devices typicul for that lunguage and the English Jearnors of Arubic will buve to loarn
the Arubje cohesive devicos. .

The grticle ends with the key to the vransliterstion of Arubic words sad the biblio-

 graphy.

The uext paper in the fourth purt of the reviewsd book is Teat stracture and text
semantica by J. L. Lowke. The suthor opposce structursl und tiemate esning 10
roftert the difforence butween a functional and & represontationul vrientution in seman-
tica. The paper cousists of five purts snd the appendix. Iu the first purt entitled “Tozt
structurs snd activity structure” Lemke defines the pution of et structure as “the
result of the stiuctured agcinl practlivs Lt croate the text” (p. 158) and beliove that
text siructuse defined in such a way may bo & epecial casv of activity structure. Ho then
Mustzates it with sn episode of classroon disconrse whicls is the sppendix for the dis-
cusged article. Fuwlly, Lemke defines the. notion of ‘struciure’ following Halliday's
(185) notion of wadiiveriste stractare’. For b, then, strueturs 13 "o et 0f rolations
in & lmoar seyuence of unita such thet criteria can be dotined for when the structure
{8 highor-level unit in a constituency hivrarely ) has Leon completed {instaneed, realized)™

{p- 169). .
1o the socoud purt of the article, the puthor contrants tho notiung of ‘nctivity strue-
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tare’ and ‘genre’. “Genre” is ured here in the sense of ‘generic atriecture potential” as nsed,
e.g. Iy Balliduy and Hasan (1885). The subchapter in devated to the disonssion of dif-
ferent asprets of the activity strueture specifieation. Lemke tries to answer, among
othere. the following queations: In what acmentio relation must we canstrue the realiza.
tions of two elanents in order for us to be able to make them fit the pattern of the strue-
tura! formula of vlements? When ean we count something as an efement within a partie-
ular “generic siructure potential’? What it is that is etruotured in the activity structure
and in the genre? He then redefiner the notion of 'genre’” 88 ,,an activity structure in whieh
language is need in such & way as to produce a specific context-dependent set of serantic
relations among the clements defined and ordered by & gem-*no structure potentisl®"’
{p. 162).

In the next part of the erticle entitled “The semantics ol' structural meaning”’
Lemke discussea the semantic contribution of functionsl role in a genre and more gener-
ally in an activity strieture. He claims that the assigminent of & portion of text or an
action 10 & functiouat role in any genre of activity coutributes to the meaning we make
with them. Further, he claims that one of the fundamental constituents of text semantics
is the organization of structursl meaning in & text.

In the fourth rubchapter of his article Lemke introducea the notion of "thematic
formations™, He pointe to the importance of contextualization in assigning meaning to
worde or phrases and claims that patterne of semantic relations among the same or
closely reluted wonds and phrasea are regularly repeated over and over again in meny
texts in 8 given eomunity. It is these patterns that he catled “thematic formations®.

Finally, in the lnst part of the article, “Fext etructurs and thematic organization®
Lembke claims that “thematie and structural organization in a text are complementary
in the interests of muintaining its eolisrence™ (p. 168). The conclusion he arrives at
is that meaning m a text in n complex function of the hierarchy of structures and the
interconnection of thematic formations instantiated in it. The appendix is followed
by the bibliognpby of worka on text structure and text semantics.

The veviewsed article belonge to one of the moat difficult (if not the most difficult)
in the whole colle ctime. 1tr difficulty comes from the information density of the text,
ie. the fact that it evntning a lot of {1 think that even too much) information cRTrYing
big weight. 3 semne that the author wanted to eover too many problems in his articls
and henee it hos heeome very diflicult to follow, Another probilemn is that Lemke acoma
to take for grant-d that his scaders know everything sbont text structure and text
pemantics and intioadaces a ok of new terminalogy without explaining it in depth. Juat
referring 1o the sources witl not maks the notion clearer. 1 think that either a glossary
of basic termin dogy or a good background introductery subehapter might sotve the pro-
blem. 1 will of conrse moke the article a bit longer bat more readnble,

The Iast miticls in the fourth part of the reviewed book awl the lust in the whole
book “Cospitive proees in context: a aystiemie approach to problans in oral lanconags
use” By Jonathen Fie loake 8t eornition and o of its neuraphysiclogical correlntes.
In the Intradhuetions the author briefly presents the appronch of leoking st cognitive
and socin cant- ol frets gimultanconsly. He clnims that the uee of lanpuage is strongly
influenced by veer of 1 language and his cognitive proresscs. Havine examined this in-
fluenee ot ~hoall then eomsider the eominunicative effict of the particuler selection of
latymnwis uptions.

To sliow tle cantribntions of social and comnitive factors 1o lanfunge nse the anthor
enrsicd vut twao kuel o ¢xpa rIment s, (hn the one buaad, hie cxamined the pmtte rnuing of
reference in seluzophnenie patients and, on the other hand, he sindicd sentenee stress
and referencing s the tangmage of two aubjects: one antistic and one reliizaphrenic.
By referencing eategories Fine means, e.g. generies, bridging. The data was supposed
to show the coprutive eourees of some aspects of language use and to chart the social
effivt of other aepests A= far as the first kind of experiment is concerned, Fine proved
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that self-referencing in psychiatric patients is related to general peychiatric state when
the patient's languege is stundied longitudinally. The results of the second kind of ex-
periment show that in order to explain the autistic subject’s language it is necessary
to explore the possibility of not being able by the subject to parse properly the relevant
social facts (he may, e.g. not know what information is sssumed to be availabie to the
hearer) neceasary for the construction of socially approprinte messages. Perhaps the
dietinction hetween cognitive processes and the social use of language is blurred here.
The unusus! intonation pattern used by the sutistic subject mey have a cognitive cause,
This intonation leads to the encial miscommunication between speaker and hearer snd
problems in social interaction. Fine believes that linguistio analysis should ehow care-
fully the interaction of social and cognitive proceeses with respect to apecific claswes of
speakers and for language nse in general. In the Conclusion he claims that in order to
predict and explain }anguage use better it is necessary to consider the cognitive processes
of individuale and the interaction of cognitive and social processen. The article ends
with the bibliography on cognitive and social proceases.

The last part of the reviewed book is the Index of the names and terminology
appearing in tho text.

Tho above disenssed book is a eollection of papers covering both theoretical and
practical aspects of linguistic analynis. The thematic range of the papers is quite big:
text analysis, discourss analyeis, pragmatics, neurolinguistics, sociolinguistice and
peycholingmistics. It means that the book will have many potential readerd from varions
fieldn of study. The readers, however, are likely to be professionals in thie above mentioned
areas and not beginners or amateurs the resson being very advanced level and spe-
ialistio language of the papers.

One final remark. The name of the eeries editor appears in the bool: in two versions:
onte aa Robin P. Fawcett (in the Foroward and the back inside cover of the book) and
once as Robin F. Fawcett {on p. il). Is it & misprint or are these two different persona?
¥ would opt for the first possibility.

ELZBIETA KRAWCIYK
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SECOND LANGUAGE
ACQUISITION

Editor: Albert Valdman - Indiana University

Review Editor Roger Andersen R.J. Ellis -

Susan Gass uc. Ealing College of Higher
Michigan State FEducation

University Gary Caiko Gabriele Kasper

Editorial Board :’i’ "”"s(’;’; of ’l’""“’"’ University of Aarhus
/SON ngtejan
Andrew Cohen Université dg M!mtréa 1 Michael Long

Hebrew University University of
Jerusalem Hawaii-Manoa

Studies in Second Langusge Acquisition is a journal of international scope,
devoted to problems and i8sues in second language acquisition and forei
language learning. The subject is defined broadly to include problems o
language contact — interference, transfeyr, pidginization. All articles are fully
refereed. Submitted material undergoes blind evaluation by at least two readers
selected from the members of the Editorial Advisory Board, Advisory
Committee, and other experts in the field, so that only the best is published.

What you get when you subscribe

® Now four igsues a year
#® One issue a year is devoted to a single theme or topic
(see opposite for contents of the 1989 thematic isaue)
® Other issues provide you with carefully selected articles on key areas in
second language acquisition
® Occasional State-of-the-Art articles review an important topic or area of study
® SSLA’s ‘Book Reviews’ section gives you opinion on the latest relevant
blications : .
® The ‘Publications Received’ section gives you a contents listing of other
urnals in the field, keeping you up-to-date with current research in print
ial discount rates are available if you are an individual member of
L ('mcludinx all affiliates) or the International Association of Applied
istica (ATLA). See order form for rates. Otherwise, why not take
itage of our special offer? See order form for details.

ohime 11, Number 3 (1989)

sBilingualism: In gearch of explanation

- books and some general remarks.

Articles

Avoidance:; Grammatical or semantic causes? Jan H Hulstijn and Elaine
Marchena « The writing of Anglv and Hispanic elementary school students in
bilingual submersion, and regular programs Robert 8 Carlisle - The
interpretation of English reflexive pronouns by non-native speakers Margaret
Thomas - Are classroom and naturalistic acquisition the same? A study of the
classroom acquisition of German word order rules Rod Ellis - Reviews - Book
notices <« Publications received -

Special Issue — Volume 11, Number 2 (1989)

Language Attrition
Editors: Andrew D. Cohen and Bert Weltens

Articles :

Language Attrition Research; An Introduction Bert Weltens and Andrew D
Cohen - Attrition in the productive lexicon of two Portuguese third language
speakers Andrew D). Cohen - Is second language attrition the reversal of
second language acquisition? Elite Olshtain « Language reversion revisited
Kees de Bot and Michael Clyne - Linguistic aspects of regression in German
case marking Peter Jordens, Kees de and Henk Trapman - The lon%--
term retention of French by Dutch students Bert Weltens, Theo J. M Van Els,
and Erik Schils .

From Volume 10 (1988)
Articles

Problems in examining the validity of the ACTFL Oral Proficiency Interview
Lyle Bachman - The FSI/ILR/ACTFL proficiency scales and testing
techniques: Development, current status and needed research John L.D. Clark
and Ray T, Clifford - Neurological bimodality and theories of language
teaching Marcel Danesi « Teating listening comprehension in Lhe context of
the ACTFL Proficiency Guidelines Dan Douglas - Neurcbiological
differentiation of primary and secondary language acquisition Bob Jacobs -
Proficiency: Understanding the construct James P. Lantolf and William
Frawley - On the acquisition of Esperanto Dan Maxwell - Second language
acquisition: Possible insights from studies on how birds acquire song Denise M.
Neapolitan, Irene M. Pepperberg and Linda Schinke-Llano - Constructing
an acquisition-based procedure for second language assessment Manfred
Pienemann, Malcolm Johnston and Geoff Brindley - The use of situation
tests as measures of communicative ability Tina Raffaldini - Origins of
complex s{ntax in interlanguage development Charlene J. Sato - A proposed
framework for testing the oral language of second/foreign language learners
Elana Shohamy + Introduction: ‘ﬁ;le assessment of foreign language oral
proficiency Albert Valdman + Zero anaphora in second language acquisition: A
comparison among three varietiea of En_glish Jessica Williams + Variation and
the interlanguage hypothesis Richard Young * Identity markers and L2
pronunciation Jane Zuengler

Review Articles

Riidiger Grotjahn. Introducing (applied) linguists to statistics: A review of two

ffatcb, E. & Farhady, H. Research design and .
statistics for applied linguists e
Butler, C. Statistics in linguistics

Wi

OOOROBOO0NONBEEBONONNOININININIY




Ablex Publishing Corporation announces the

JOURNAL OF SECOND LANGUAGE WRITIN

Editors: llona Leki, University of Tennessee and Tony Silva, Auburn Universi

Linda Blanton
University of New Crieans

Cherry Campbell :

Monterey Institute of International
Studies

Ulla Connor

irdiana University/Purdue
University at Indianapolis

Alister Cumming
University of British Columbia

Carole Edelsky

Arizong State University
Douglas Flahive
Colorado State University
Alexander Friedlander
Drexel University

Williom Gaskiil
San Diego State University

The Journal of Second Language Writing is now accepting article submissions on topics related to the study and teach-
ing of writing in a second language. The editors encourage theoretically grounded reports of research and discussions of
central issues in second and foreign language writing and writing instruction at all levels of proficiency. Some areas of

interest are:

EDITORIAL ADVISCRY BOARD:
Lynn Goldstein

Moriterey Institute of International

Studies

Liz Homp-Lyons
Universily of Colorado, Denver

Jane Hughey
Texas AGM University

Holly Jacobs
Southern College of Technology

Ann Johns
San Diego State University

Stan Jones
Carleton University

Robert Kaplan
American Language Institute, UCLA

Barbara Kroil
Califernia State University,
Northridge

Nancy Lay

_ City College of New York

CALL FOR PAPERS

* personal characteristics and attitudes of L2 writers

* L2 writers' compaosing processes
* features of L2 writers’ texts
readers’ responses to L2 writing

Guidelines Er Submls.ilon

Submissions should be between 15-30 pages in length, typed, double-spaced, on 8'2x11 inch paper with 1 inch margins
on ail sides and include a 200-word abstract. Please submit 4 copies accompanied by a cover letter which includes the
author’s (or suthors’) name, offiliation, address, and home and office phone numbers. Please use APA bibliographical style.

Since all manuscripts will be reviewed anonymously, oll identifying information should be removed from the body of

the paper.

Manuscripts are accepted for review with the understanding that they are previously unpublished and not under
review elsewhere and that all persons listed as authors have given their approval for submission.

assessment/evaluation of L2 writing
contexts (cultural, social, political, situational} for L2 writing
any other topic clearly relavant to L2 writing and/or writing instruction

Send submissions or further inquiries to:

Hlona Leki

Journal of Second Language Writing

Department of English
University of Tennessee
Knoxville, TN 37996-0430
(615) 974-7080 or -5401

Martha McNamara
University of Akran
Sandra McKay

San Francisco State

Michelle Moragne e Silva
§t. Edward’s University
Kyle Parkins

Southern lllinois University
Joy Reid

University of Wyoming
Ruth Spack

Tufts Univarsity

Charles Stansfield
Center for Applied Linguistics

John Swales

University of Michigan

Barry Taylor

San Francisco State University

Ronald White
University of Reading

$1¢




SOCIAL SEMIOTICS

'A TRANSDISCIPLINARY JOURNAL IN FUNCTIONAL
LINGUISTICS, SEMIOTICS AND CRITICAL THEORY

Editors:

Anne Cranny-Francis
Christian Matthiessen
Terry Threadgold
Theo van Leeuwen

In the First Issue (February 1991):

Anne Cranny-Francis - Batman: Hollywood and the postmodern.

Anna Yeatman - The epistemological politics of postmodern feminist
theorizing :

Jan Wright - Gracefulness and strength: sexuality and gymnastics in the
Seoul Olympics '

Peter Doyle - The sociosemiotics of electricity substations

J.R. Martin - Intrinsic functionality: implications for contextual theory -
Theo van Leeuwen - The sociosemiotics of Easy Listening Music -
Eric' Schwimmer - The dialogic imagination in Tangu myth

Subscription rates:

individuals: $32 for one year (2 issues);
- $70 for 3 years (6 issues)

libraries: - $50 for one year (2 issues); .
$110 for 3 years (6 issues)

All prices quoted in Australian dollars.
Overseas subscribers add $5 mailing costs per year.

Send your subscriptions to:

Social Semiotics

Department of English S . |
University of Sydney :
NSW 2006 ‘ ;
AUSTRALIA ) ?
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aspects, but, treat the formal aspects where appropriate.

TECHNICAL WRITING AND PROFESSIONAL
COMMUNICATION, 2/e
| and |
TECHNICAL WRITING AND PROFESSIONAL
COMMUNICATION FOR NONNATIVE SPEAKERS OF
ENGLISH, 2/e

Leslie A Olsen, The University of Michigan
Thomas N. Huckin, The University of Utah

Designed to help readers become proficient as senders and receivers of technical communication,
TECHNICAL WRITING AND PROFESSIONAL COMMUNICATION, 2/e, is right for intermediate and
advanced students in science, business, and other technically eriented professions. Because
English is the international language of business and science, but may not be the native language of
many students and practitioners of these disciplines, TECHNICAL WRITING AND PROFESSIONAL
COMMUNICATION FOR NONNATIVE SPEAKERS OF ENGLISH, 2/e is presented as an alternate
volume for these students. It provides additional information and explanations in those areas of
English that are known to be troublesome for nonnative English speakers. The two books can be
used simultaneously when addressing both native and nonnative speakers in the classroom. -
Formerly titted PRINCIPLES OF COMMUNICATION FOR SCIENCE AND TECHNOLOGY and
ENGLISH FOR SCIENCE AND TECHNOLOGY: A HANDBOOK FOR NONNATIVE SPEAKERS,
these two books offer everything techntcal writing instructors need to teach effectively in today's
college classroom.

* Both texts’ functional/rhetorical approach emphasizes the * An emphasis on the international dimensions of modern
communicative use of language rather than simply its formal business communication;

The texts emphasize the psychological, social, and * treaiment of the ethical dimensions of communication;
rhetorical principles underlying affective communication. ,
' * coverage of muilipie authorship and group activities

* The books also feature treatment of the early stages of reflecting the increased prominence of teamwork in
writing: how a writer can tind and define a topic, find organizations;

appropriate words to describe that topic, setup areport's .

problem effectively for a given audience, and define and * the additior of case studles providing additional group
apply criteria needed to solve that problem. _activity practice;

* Both texts use the systematic and reasoned approachto * complete treatment of computer-based writing;

how language functions in communication that is known to '

be eftective for sclence, engineering and other professional * expanded treatment of genres in Part IV,

students.
* a partial answer key, exercises, supplementary readings,
and reference appendixes.

An Instructor's manual is available. 90'




NETWORK NEWS

> Writing from South Africa, CHRIS JEFFREY wants to share his
oncern with fellow systemicists: 'I believe that Firthian-Hallidayan
insights into the working of language should be a fundamental part
of schooling. So my chief interest at present is in finding means for
reticulating them through our education-system. I am trying to fill
the text-book gap; and I am also collaborating with an enlightened
headmaster on proposals for an integrated English-lang.-lit. syllabus
for high schools. I am not too sanguine about the outcome though. It
is tricky enough spreading the gospel through the present system,
where parochialism and prejudice are not unknown; but it is going to
be even trickier after the Revolution. Our matriculants from
privileged, white schools have been given scant skill or interest in
language; but those who are now coming up from under-privileged,
non-white schools have been left with more radical linguistic-
cognitive deficiencies. Remedying them is proving quite a challenge
Perhaps Sydney would like to send us some missionaries?’

_ -In- addition to collaborating on high-school and university text-
books for the local market, Chris continues to work on lexical
semantics and on the light which prosodic phonology sheds on the
history of English. Recent publications:

'A linguistic-stylistic approach to teaching English literature’, in
Teaching English Literature in South Africa: Twenty Essays, ed.
Laurence Wright (Grahamstown: Institute for the Study of
English in Africa 1990).

'The case for grammar: opening it wider', South African Journal of
Higher Education Special Edition 1990, 119-23.

ADDRESS: University of Port Elizabeth, P.O. Box 1600, Port Elizabeth,
6000 South Africa.

THEO VAN LEEUWEN will be on study leave from August 1991 to
January 1992 (August: London; September: Stockholm; October -
January: Amsterdam), during which time he will be continuing his
research into 'field as the recontextualization of social practice’,
'semiotics of computer interfaces’, and 'semiotics of diagrams'. As
one of its editors, Theo writes that publication of Social Semiotics, the
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new journal of functional linguistics, semiotics and critical theory, has "§
been delayed due to the withdrawal of the original publisher, k
Literacy Technologies. The journal will now be published by the
editors, Anne Cranny-Francis, Christian Matthiessen, Terry
Threadgold, and Theo van Leeuwen. The first issue is scheduled to
appear in February 1991. It has been possible to reduce the
subscription price. Those who have already subscribed will receive a
refund with the first issue. See also the advertisement elsewhere in
this issue. ' '

Theo's upcoming publications include Reading Images, co-authored
with Gunther Kress (Geelong, Deakin University Press), and
'Conjunctive structure in documentary film and television' in
Continuum 4:1. (Continuum is an Australian journal of the media
published by the Department of Media Studies, WACAE, Mt. Lawley
WA 6050 Australia.)

ADDRESS: School of English and Linguistics, Macquarie University,
NSW 2109 Australia. :

BILL GREAVES will replace Jim Martin teaching at the Language
Sciences Summer Institute. Bill will teach "Register”. -
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of Humanities and Social Sclences

mbry-Riddle Aerxonautlical University
ytona Beach, FL 32114 U S.A.

(904) 239-6633

Shortly after returning home from ISC-17 in Stirling, I settled back into
jet lag with a 24 hour trip to Tokyo to give a paper on "Probabllities in
written ESL texts: What makes a text appear foreign®" at the 16th
Conference of the Language Sclences Association of Japan, convened by
Fred Peng at the International Christian University. The following week
found me teaching a 30-hour Intensive writing course on functional
academic writing to graduate students and researchers. This was a-
fascinating £lrst: teaching wrlting six hours a day. The eagerness of the
students chased away my fears about{ maintaining student motivation. The
motivation for many of my students was generated by thelr experlsnce in a
one-week seminar with Rugaiya Hasan the week before the conference: There
is no denying the interest in systemlcs in Tokyo; next summer's ISC-18
.will be well-attended by the Japanese.

- Now that I have completed most of the work growing out of my doctoral
research while at the Natlonal Unliversity of Singapore, I have been
looking into applications of systemics to language teaching in areas of
interest to the aviatlion world (and my employer!). As a non-flyer, thls
has been quite an experlience. I have written a preliminary proposal
seeking funding for the development of an aeronautical English corpus
{(with the helpful support of John Sinclair at Birmingham) and have
submitted a grant propesal to the U.S. Federal Aviatlon Agency for a
study of the language of f£light instruction based on cockpit dlalogues
between £light instructors and thelr students. There 1s also much
interest in and immedlate need here for the development of computer-
assisted English training modules for Soviet air traffic controllers. add
to this the planned affillation of a new Japanese unlversity with Embry-
Riddle Aeronautical Universlity and there is little doubt but that I will
be kept busy in 1991. I would like to correspond with anyone who is
working on any aspect of langquage and aviation - or who knows of relevant
rteferences to publlished or unpublished work on thls toplc.
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and reviews in systemic linguistics and related areas

Co~eaditors

James D, Senson
Department of English
Glendon Collega

Yark University

2275 Bayview Ave
Toronto, Ontaria, M4N IMe
Canada

g~mail address .
&L2500423yuvenus.bitnet

Patar H. Fries

gox 310

Maurit Pleasant., M}, 18504
U, S, A,

e-mail addrass
I4G2twBecmuvm.bitnet

Review Editor
Martin Davies

English Studies
University of Stirling
Stirting, FK9 4LA
Scotland,

-Great Britain

e-mail address
hmpdiSuk.ac.stirling.forth

Managing Editor

Nan Fries

Box 310

Maunt Pleasant, MI, 45804
U, S, A,

INVOICE

infarmation sheet, Order Form, invitation to Order, etc.

From NETWORK: Nan Frias, Managing Editor, Box 3i0, Mount
Pleasant, Ml, 48604, USA

Rates for ordering NETWORK: US® 10 per year for surface mail
-US% 20 per year for airmail

NETWORK costs USS 3 par issue. Thera are two issues par year.
Make checks out to NETWORK,in US currency onty.

Publishing schedule:

Octoher 1994

. volume 17 cost US$ 3.400
March 1992 ..

evs Volume i3 cost US$ 3.00
October 1992 .
March 1993 ....

««  Volume 19 cost US#$ 5.00
++ VYolume 20 cost US$ 5.00

Ffaunded in 1991, ¥ETWORK is a newsletter published twica a year
with news, views and reviews in systemic linguistics and relatad
areas, It is intended to pravide an informat forum far a number
of dif ferent types of people with interests in systemic linguistics.
Tha work reparted is both theoretical and appiied, and we interpret
“palavant to systemic linguistics” in the broadest sense, including
work on ali functional approaches to linguistics, especially those
in the Firthian tradition,

To order ¥VETWORK, fill out the information baiow:

Your name:

Yaour address:

e — e ——————————
e ——————— e et miininan

——————————rar i e S ——————— ek e e e —— e T~

| anclose US$ for my arder,

Back issues of Network

Past issues of Network are availabia from the Systemic Archives at Stirling {Martin Davies) For
casts use the copy costs and postage casts which are provided in Archive lists in each issusa.

Network 1,
Netwark 2,
Netwark 3,
Netwaork 4,

Network 5, ..... 3 pp  Network 9, versa . B pp
Network 4, vsv. 44 pp  Network 10, criee 9 pp
Netwark 7, ..... 33pp  Network i1/12, . 137 pp
Network 8, ..... 28 pp  Network 13/i4, . 90 pp

Network 15 ... . 110 pp
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Your Phone

ame

Address Your E-Mail address:

g form as soon as possible to James D. Benson,

- Co-Editor, NETWORK, Department of English, Glendon College, York
University. 2275 Bayview Avenue, M4N 3M6, Ountario, CANADA

Your recent publications and up-coming publications:

Your current regearch projects:
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NETWORK NEWS .
: CONTINUED
Personallxews; (travel plans, leaves of absence, sabbaticals, upcoming
lectures, upcoming conveations, summer travel plans, efc)

‘Other News: (questions.'commenté, offers to write reviews or short
articles for YETWORK, reactioans). ARE THERE ANY TRENDS OR ISSUES Iy

YOUR COUNTRY OR YOUR AREA OF RESEARCH THAT MIGHT INTEREST NETWORK READERS”

DEADLINE SEPTEMBER 1, 1991
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