Welcome to another issue of Network, again with sincere apologies for the delay. Our
organizational changes are taking effect so that we hope the next issue will be the last to
appear late. Many warm thanks to all of you who have contributed to this issue of Network!
We have material for that issue (# 22, the first issue of 94); the deadline for material for the
second issue of 94 is October 1. Please send us material on teaching (e.g. course outlines),
research (e.g. notes on projects), recently completed systemic dissertations, tools and resources
for teaching and research, squibs (see also the note below by Petie Sefton on computational
tools & resources). You will see from the last couple of issues of Network that we are trying to
devoicp these departments of the newsletter. .

We are delighted to announce that Beth Murison has agreed to serve as Managing Editor
of Network and Petie Sefton as Editor for the department of "Computational tools and
resources for systemic teaching and research". We welcome their contributions to Network
with gratitude.

i

Please note that payment for subscription has to be in cheques made out to Network in
Australian dollars. All other forms of payment (cheques to Jim or Christian, cash, cheques in
foreign currency) cannot be accepted.

£

The number that appears after your name is the expiration date of your subscription,
Please renew at that time (cheques in Australian dollars!).

The next deadline for material will be Qctober 1, 1994,

Editors: Jim Martin/Christian Matthiessen, Department of Linguistics, University aof
Sydney, Sydney, NSW 2006, AUSTRALIA;
Fax: (02) 552 1683. E-Mail: «dan@brutus.ce.su.oz.au

Managing Editor: Beth Murison, Learning Assistane Centre, Education Building, University
of Sydney, Sydney 2006, AUSTRALIA.

Computational Resources Editor: Petic Sefton, Department of Linguistics, University of
Sydney, Sydney, NSW 2006, AUSTRALIA; Fax: (02) 552 1683, E-Mail:
pselton@extro.uce,su.0z.au

Review Editor: Martin Davies, English Studies, University of Sterling, Stirling, FK9 4LA,
Scotland, GREAT BRITAIN,
E-Mail: _ HMPD@FORTH.STIRLING.AC.UK
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ISFC 20, 1993

9:00

9:15

«Cazden, Courtney

10:30
o 11:00

+Paris, Cecile L.;
Bateman, John A.

*Cranny-Francis, Anne

*Aziz, Yowell

*Malcolm, Karen
11:50

*Cummings, Michael

*Ragan, Peter H.

*Hartnett, Carolyn G.

+Oshima, Makoto

12:30
2:00
s[.emke, J. L.

*Veel, Robert
*Goatly, Andrew

*Hovy. Eduard

2:50

*Tucker, Gordon H.

Monday, July 19

Welcoming Remarks
Dr. David Strong, President, University of Victoria

SENATE CHAMBERS A 180
PLENARY: Genre in Systemic Linguistics, Bakhtin
and Linguistic Anthropology

BREAK

CORNETT A120
Computational Linguistics
The Computational Modelling of Register Theory

CORNETT Al125

Educational and Clinical Linguistics
Educating Who?: Negotiating in Theory and in Practice
Contemporary Austratian Debates about Critical Literacy

CORNETT A225
Text and Discourse
Stative and Dynamic Situations in English and Arabic

CORNETT B335
Text and Discourse
Coherence and Cohesion in Medieval Authors

CORNETT Al120

Computational Linguistics

An Empirical and Quantitative Approach to the
Theme/Rheme and Given/New Distinctions

CORNETT Al125
Educational and Clinical Linguistics
Aeronautical English: Systemics and ESP

CORNETT A225
Text and Discourse
Teaching Students to Do Functional Editing

CORNETT B335

Text and Discourse

An English and Japanese Comparative Study of
Grammatical Metaphor

LUNCH

CORNETT A120

Text and Discourse

Making Meaning with Language and Other Semiotic
Systems

CORNETT Al25

Educational and Clinical Linguisties
Horses for Courses: Resources for Examining and
Describing Written Genres

CORNETT A225

Text and Discourse

Congruence and Ideology (or Language and the Myth of
Power or Metaphors We Dic By or Annihilating All
That's Made v. Green Thought)

CORNETT B335

Computational Linguistics

Syntax, Semantics, or What? Approaching an
Interlingua for Language Translation by Computer Using
Generalizations from Grammars

CORNETT A120

Computational Linguistics

Modifier Sequence Revisited: A Systemic Functicnal
Generative Approach

«Mountford, John

sTaylor, Christopher

*Green, Eugene

3:30
4:00

*Bateman, John; Steiner, Erich

*Nesbit, John C.

+Fine, Jonathan; Knizhnik, Anna

*Watt, David L. E.

4:50

*Hu, Zhuanglin

*Greenwood, Jackie

9:00

sMartin, Jim
10:30

11:00
*Drury, Helen

Torsello, Carol Taylor

*Berry, Margaret

CORNETT Al25

Educational and Clinical Linguistics
English Spelling: The Graphophonemic Symbol as
Catalyst

CORNETT A225

Text and Discourse

The Role of Systemic Linguistics in Translation and
Interpreting

CORNETT B335
Text and Discourse
Theme, Topicalization, and Anglo-Saxon Laws

BREAK

CORNETT Al20

Computational Linguistics

Dandelion: An Empirically and Linguisticatly Motivate.
Interdisciplinarily-Oriented Approach to Natural
Language Texts

CORNETT Al25

Educational and Clinical Linguistics
Traversal of Prerequisite Hierarchies in Instructional
Texts

CORNETT A225

Text and Discourse

Exchange Swructures and Realizations Across Languag:
What Must be Learned

CORNETT B335

Text and Discourse

Story Retelling Among the Young: Looking for the
Emergent Threads of Discourse

CORNETT A120

Computational Linguistics

A Multilevel and Metafunctional Interpretation of the
Chinese Interrogative Mood System

CORNETT A125
Educational and Clinical Linguistics i
Title, Topic, Text

Tuesday, July 20

SENATE CHAMBERS A 180
PLENARY: A Context for Genre: Modelling Social
Processes in Social Semiotics

BREAK

CORNETT Al20

Educational and Clinical Linguistics

The Literature Review in Postgraduate Theses; Explori
the Role of Interpersonal Meaning

CORNETT Al25

Lexicogrammar and Semantics

If We Were to Take Lexical Structure Seriously ...
Implications for the Hypotaxis/Embedding Distinction

CORNETT A225
More Than One Category
Exchange Structure and The Functional Hypothesis




(AN

*Tebble, Helen
11:50

+Young, Lynne; Medway, Peter
*Fawcett, Robin P.

+Jenkins, Helen
12:30
2:00

+Christie, Fran

*Steiner, Erich

*Collins, Peter
2:50
*Makin, Laurie

*Francis, Gill

*Royce, Terry D.

sHare, Adrian E.

3:30
4:00

*McGowan, Ursula

+McGillicuddy, Kieran

*Deli, Agnes M.
4:50
»Armstrong, Elizabeth M.

«Ravelli, Louise; Droga, Louise

CORNETT A120

CORNETT B335
Text and Discourse
Some Considerations of Tenor in Dialogue Interpreting

9:00
*Asp, Alissa; Gregory, Michael

CORNETT Al20

More Than One Category
Saying and Doing in Architecture
CORNETT Al125

Lexicogrammar and Semanllcs
The Semantic and Syntactic Rank Scates of English  +Benson, James D.

" CORNETT A225

Text and Discourse

Measuring One Text Against Many *Tucker, Gordon;

Fawcett, Robin P,
LUNCH : - 2:00

*Asp, Alissa; Gregory, Michael
Educational and Clinical Linguistics

What Constitutes Successful Negotiation of Classroom

Learning?
CORNE'IT A125 Grote, B.; Pan, H.; Peter, G.
Lexicogrammar and Semantics

Some Remarks on the Nature of Semantic Abstractions 3:30
in Functional vs. Model-Theoretic Approaches
CORNETT A225 4:00
More Than One Category

_Clausal Extraposition in English
CORNETT A120 ‘ : 9:00
Educational and Clinical Linguistics : .
Shaping Smart Students? Student Action and Teacher
Reaction

- : 10:30
CORNETT Al25
Lexicogrammar and Semantics 11:00

Aspects of a Corpis-Driven Grammar of English:
Qualifiers in the Nominal Group

CORNETT A225
Text and Discourse
Non-Linear Information and Economics Writing

CORNETT B335

More Than One Category

A Suggested Systemic Genre Analysis of "The Times"
Law Reports

+0'Donnell, Michael

*Rothery, Joan

*White, Peter R.
BREAK hite, Peter R

CORNETT A120
Educational and Clinical Linguistics
Metaphor in AcademicOral Discourse

sFarrell, Helen; Farrell, Brian

CORNETT Al25

Lexicogrammar and Semantics 11:50
Don't do..., don't be..., and shut up: Constraints on the '
System *Lavid, Julia

CORNETT A225
Text and Discourse
Non-Question-Like Queries in English Conversation
+Hori, Motoko
CORNETT A120
Educational and Clinical Linguisties
Systemic Functional Grammar and Communication
Disorders *Wignell, Peter (read by Eran
Christiel
CORNETT Al25
More Than One Category
Literacy at Tertiary Level Among Natwe-Enghsh

Spenkers: Raising the Issue *Stillar, Glenn

*Rosner, D. Stede, M.;

Wednesday, July 21

CORNETT A120
Workshop
Form, Funcuon and Text

CORNEIT Al25

Workshop -

The Construal of Meaning in Tennyson's "The Lotos-
Eaters"

CORNETT A225
Workshop .
Exploring How a Large Systemic Grammar Works

CORNETT AI20
Workshop
Form, Function and Text (cont.)

CORNETT A225

Workshop

Using Systemic Grammars for the Generation of
Multilingual Technical Documents

BREAK

Workshops {(cont.)

Thursday, July 22

SENATE CHAMBERS A180
Business- Meeting

BREAK

CORNETT A120 -
Computational Linguistics -
A Parser for Systemic Grammars

CORNETT A125

Educational and Clinical Linguistics

Introducing and Keeping Track of Participants: What arc
the Choices for Reference in "Good" and "Poor" Texts
by Primary School Writers?

CORNETT 'A225 I
Text and Discourse i
"News and Views" from the Anglo Saxon Chromcle to
the New York Times: A History of the Authorial Voices
of Contemporary Joumatism

CORNETT B335
Text and Discourse
Codes of Ethics: A Comparative Study

CORNETT A120

Computational Linguistics

The Role of Theme and Focus in a Text Planning
System: Steps Towards an Integration

CORNETT A225
Text and Discourse
Text Analysis of Japanese - Cohesion in Discourse

CORNETT A125

Educational and Clinical Linguistics
Genre Across the Curriculum in Junior Secondary
School

CORNETT B335
Text and. Discourse
Heterogeneous Discourse Inheritance: Suggestions for a

Model-Instance Approach



BFawcelt, Robin P.
*Winser, W, N.

*Jelinek, Jiri

+Simon-Vandenbergen,
Anne-Marie

2:50
rilyn: . O'Brien, Fergus

«Sasaki, Makoto

3:30
4:00

WanderLinden, Keith;
Cumming, Susanna

" sMurison, Elizabeth

4:50

-Gomez, Maria A,
; Cortis; Mohan, Bernard

*Hunter, Lawrie
6:30
7:00

9:00

*Toolan, Michael
10:30

11:00

*Hartnett, Carolyn G.

'O‘Donnell_. Michael

11:50

*Anderson, Suzanne:
Wang, Zhigang

- CORNETT A225 '

CORNETT Ai120
Computational Linguistics
Some Fundamental Issues in Systemic Theorv

CORNETT Al25 *Wong, Alice; Mohan, Bemard

Educational ‘and Clinical Linguistics -
Modelling Reading’

Text and Discourse *Ayano, Seiki

Text-Wide Grammar for a Japanese-to-English MT
System

CORNETT B335
Text and Discourse
“"Games People Play": An Examination of Interpersonal
Metaphors in Political Interviews

CORNETT Al20

Computational Linguistics

Intértextuality of Communications: Computational

g/lodellmg of Context for Advanced Telecommunications
ervices -

2:00

*Fries, Peter H,

*Wegner, Diana
2:50

*Gutetres, Denise

CORNETT A225

Text and Discourse

A Systemic Analysis of Three Different English
Translations of "The Tale of Genji"

BREAK

*Tatsuki, Masaaki;
CORNETT A120 Fawecett, Robin P.
Computational Linguistics
A Predictive Account of the Rhetorical Structure and 3:30
Grammatical Form of Action Expressions in Instructio *
Text 4:00
CORNETT A125

Educational and Clinical Linguis *Huang, Jingzi; Mohan, Bernard
Assessing Tertiary Literacy Requirements: An Anaty
Framework

CORNETT A120
Text and Discourse
Theme: Topic or. Framework?

«Shinzato, Rumiko

CORNETT Al25
Eduecational and Clinical Linguistics

*3tainton, Robert
Computer-based Peer Tutoring by ESL Learners ’

CORNETT A225
Text and Discourse
Japanese Difficulty with Foreign Speech Genres

FACULTY CLUB - NG HOST BAR

FACULTY CLUB - BUFFET DINNER

Friday, July 23

SENATE CHAMBERS A180

PLENARY: 'You can't join a debating society and not
speak” Thoughts on Dialogue and Debate in Systemic
Linguistics

BREAK

CORNETT A 120
Educational and Clinical Linguistics
News Reports and Human Interest Stories

CORNETT Al25

More Than One Category

Constructing Ideation Through Interaction: Macro-
Ideational Structure and Exchange Structure

CORNETT A120
Educational and Clinical Linguistics
Team Teaching: Bring Together Different Countries

*Winser, W. N; Christie, Fran -

CORNETT Al25 .
Text and Discourse
The Functional Variation of Discourse and Bilingual

_ Codcl-_Switching

CORNETT A225

More Than One Category

Tense-Selection as a Foregrounding Effect in Middle
English Narrative Discourse -

CORNETT Al120
Educational and Clinical Linguistics

Using Systemic Grammar in Teacher Education

CORNETT Al125 -
Lexicogrammar and Semantics
Issues of Structure and Interpretation in the Non

:Determinative Modifiers in the English Nominal Grot

CORNETT A225 -
Text and Discourse
Positionality and the Construction of the Subject

CORNETT A120
More Than One Category
An Introduction to the Functional Visual

CORNETT A125 )
Lexicogrammar and Semantics
Morphemes as Elements of Clause Structure

'BREAK

CORNETT A120

Educational and Clinical Linguisties

The Knowledge Framework in a Foreign Language
Teaching Sinmtion

CORNETT A123
Lexicogrammar and Semantics
The Perception/Cognition Distinction

CORNETT A225
More Than One Category
Testing for Minors




" Impressions of a'Flrst-timer:

in spite ot 1ts rather i1mposing title, tne Jutn International
Systemi;—?unctional Longress was a.trlendly, welcoming conterence.
It took place on the campus ot the University or viCctoria, 1in the
city wﬁlch has the warmest, Most reasonable weather in wanaaa.

1'd only ever been to trade shows and, once, hag lookega on at
the madness irom the ourskirts ot a computer scrence mega-
conterence. The Systemic—Funqtional conterence had people who haa
time to talk at a normal pace, drink beer with, ana catcn smiies
from on the way to the cateteria.

What ; was able to rollow 0% the linguistics depaces was
entertaining. Robin Fawcett had lots ot strong, tluently-expressea
opinions; Michael Gregory and Elissa ASp also had strong oprnions;
and yet the grammar that tregory and AsSp presentea seemed TO
engender as much curiocusity as S5trong opinion. Jim Martin's pienary
SessSion was aiplomatic but receivea S5trongtly worded replles. buring
Michael Toolan's Frlday morning prenary session, he was askedq Dy
Jay Lemke to take.a Stang vis-a-vis pust-moGernism. all week,
remarks haa been fobbed back &and torth over The structuralists
post-structuralist divide. gnd last but-not teast, bavid watt ana
kRob Stainton argued for a good long time over "Heers" at two
o'clock in the morning under Nancy Fries' window. Just as the
"Beer?" debate was slightly over my head at that nour, so,
inevitably, were many of the other issues aired at this meeting.

When it was time. to present my paper, i was, Oor course,
NERVOUS - although it was reassuring to have observea ana tailked Lo

other presenters who may have Deen NERVUUS but were also very gocd.

I missed many good presentations. 1 did enjoy Karen Malcoim's
comparison =34 cohesion in medieval long poems, Mlcnael
Cunumings'presentatlon o; his work computérlizing tTheéme in SLrercnes
of text, Jay Lemke's irlustraction or grapnic meaning-making

ih multi-modal texts, bvavid watt's tascinating ‘accounﬁ of h1s
experiments with young children retelling the story or Little nea
Riding Hood, Margaret Herry on Hasan's reconceptualization ot
functional hypotheses, Erich Steiner's remarks on the'connectlons
between grammars and semantics, Louise Ravelli's and Louise Lroga's
report on their strategies for improving the writing sxills ot
Australian university students, Bernle Mohan's and Alice siu-ping
Wong's interesting findings on code-switching, and Hob Staintoni's
well-presented paper on minor clauses.

I made a compromise d¢decision between Benson angd HT1i1rar's
relaxed workshop on ‘Yennyson's “wvhe Lotus-Eaters" and Asp ang
Gregory's workshop presenting their grammar, s tnat 1 manadea to
catch part of each one. 1T wWas Weanesday, conrerence participants
were thin on the ground, angd my braln had stopped titking over by
then anyway. Luckily my brain revived by Thursday morning, in time
fox Mick O'Donnell's presentation of his parser for a purely
systemic grammar and Glenn Stillar's paper on a model-lnstance
approach to discourse. 'hen Thursday evening came, and the banguet,
and then a bottle of red wine on the beach, Rob Stainton ana Maria
Gomez speaking Spanish, and?%o bed again at two ©0'CLOCK. ‘the
witching hour. This time i aisc managed to Keep my hOSt out untii
the early hours, so that | nad no anx:e€ty apout qettLﬁg i1nto cthne

house.




Mine host: uvorden Fulton: 1'm suze L'll never meet a moure
gracious and congenial conference host. Apart trofm the generos:iiy
of spirit with which ne ottered nis house ana nils time to three
conference participants, 1 saw h}m spend mucn ertoxt and energy
making.sure tbe conferencerwent smoothly. lt was one ot the great
pluses of this first confterence for me that L was able to go "home"
talking over the day with Gordon Fulton. Une evening ! went home

alone, and, completely depleted, lay on the carpet, staring at the

celiling, =nd listenga to wvintage Leonard Cohen. another day 1

brought home a friend. The best memories of the conterence are
attached to Gorxdon kulton's house.

But then everybody at tne coniexrence was approachable. |
talked with people 1'd been wanting to meet ror a long time. L aiso
had talks about linguistics with peopie 1'd never read Dut wno hac
plenty to say, like Diane smitners, tick u-bDennell, Kleran
McGlllicuddy, Carolyn Hartmett, David Watt, and 'lerence LO. ‘tnen
there are the people 1 didn't talk much fo, or didn't taik
linguistics with, but.were simply friendly and interesting, Lixe
Erich Steiner, John Bateman, Louise Ravell:, Anne Cranny-krancis,
Jim Benson, Michael Cummings, Elissa Asp, Alfred Fan, Maria Gomez,
Hichael_Gregory{ Laura Proctor, and people whose hames 1 never
found out or don't remember -~ which is inevitable, so t'll mention
them too.

Betore the conterence, L nad the tun ot talking linguistics
with Petér Fries and being motnered by Nancy rries, wnho gave me
excellent ad@zce. 1l got to monologue uncontroilaply apbout my LHESLS

to Courtney Cazdaen, to argue in cl3Ss wWith Jim Marctin, nhave Cche

entertainment ot listening to a lecture by Kobin lawcett, have a
sandwich with David Mead, enjoy karen Malcolim's guestions, meetl
reter Ragan {1 almost bicycled all the way to Victoria rrom
Vancouver). ALl of these people, and people [ haven't mentioned,
made my first conference experience, and my first experience ot the

tremendously

Intexnational Systemic~Functional Conference,

positive. And that's from the perspective of a rookie conterence-

qoex.

Maria Casas

Graduate Programme in English
215 Stong College

York University

4700 Keele Street

Toronto, Ontario

Canada M3J1P3

email: maricasa@dgp.utoronto.ca

First japhnese systemic circle meeting

The inaugural meeting of the Japan Association of Systemic Functional Linguistics (JASFL)
was held in November, 1993. (For details on membership, see.under “Networking” below.) It was
vary successful and a second meeting will be held in November this year (see under “Upcoming
meetings”). The first issue of the JASFL Newsletter includes the following information on the
inaugural meeting: . ~

This meeting was held at Doshisha University, in Imadegawa, Kyoto on the 26th
November, 1993. The program commenced at 4p. with the inaugural business meeting,
which was chaired by Profesor Masaaki Tatsuki of Doshisha University. ... The inaugural
lecture of the JASFL was delivered by Professor Noboru Yamaguchi at mecting attended by
over 35 people and chaired by Professor Hisao Kakehi. The subject of this lecture was
"Recent Trends in Systemic Linguistics™. Professor Yamaguchi gave a very lively, amusing
lecture which focussed on the major tenols of 2 systemic functional linguistics approach to
language, and via the analysis of varioius texts, illustrated some of the arcas where a
systemic functional approach to language can yield useful observations abont the ways that
speakers of languages make mearings. After this presentation, the members of JASFL and
invited guests attended a sumptuous dinner at the Karasuma Kyoto Hotel:




Prternational Systemic Functional Congress
Annual General Meeting

Minutes
9:00 a.m,, July 24, 1993
University of Victoria
Victoria, Canada

Michael Cummings chair {as continuation from 1992 meeting)
AGENDA

Apologies
Minutes of last meeting
Business arising
A. Constitution
B. Election of office bearers
Secretary's report
Treasurer's report
New journal
Bulletin board
Network
. Upcoming conferences
0. Other business

I. Thanks and Apologies

Bernard Mohan, program chair, thanked all presenters. Gordon Fulton, local
arrangements chair, thanked all attendees and urged them to maintain contact with the
organizers. Michael Cummings explained his current reconvening of the 1992 meeting
because the ballot was not sent out. Bernard Mohan moved to confirm Frances Christie as
presiding chair, and Lynne Young seconded. After the vote passed, she took over and
announced apologies for absence from Michael Halliday, Ruqaiya Hasan, and Joan

Rothery. She also announced that Carolyn Hartnett had agreed to keep the minutes of
the meeting. :

2. Minutes of the last meeting

Upon a motion by Mohan and Margaret Berry, minutes of the 1992 meeting were
approved.

. Constitution (See Appendix I)

A draft was presented from the ad-hoc committtee consisting of Frances Christie, Peter
Fries, Nan Fries, and Jim Benson. Robin Faweelt, seconded by Margaret Berry, moved to
remove the hyphen between Systemic and Functional in the name, The motion passed.
Peter Fries, seconded by Adrian Hare, moved to add another purpose, “to promote
scholarship and research in the relationships that hold between language and the
various social contexts in which it is used.” The motion failed. Nuwmerous other motions
were made and withdrawn or failed to receive 2 second, all dealing with expanding,
concentrating, and otherwise refining the statements of objectives, especiafly #2-3;
suggestions were made by Jim Martin, Tucker, Fawcett, Frances, Jonathan Fine, Carol
Torsello, and Helen Jenkins. Berry's motion to remove #2 passed, but the motion to
remove #3 failed. A motion made by Torsello and seconded by Fawcett passed to allow
the Committee to polish the wording, since there was a general understanding and
agreement on purpose. Fine moved that the status of full membership not be tied to
payment of dues, but that there bé a dues mechanism. Robert Veel seconded, and the
motion passed. Eugene Green's motion that there be a membership secretary also passed.

Cumanings moved that, subject to these amendments, the constitution be approved. Mohan
seconded, and the approval was unanimous. - -

3. B. Election of office bearers: Peter Fries moved that the siate of nominees for the Systeric
Functional Linguistics Association Commitiee be declared elected, as they are not
opposed. Laura Proctor seconded, and the efection was completed.

Executive

Chair:

Deputy Chair:
Membership Secretary:
Secretary:

Treasurer:

Frances Christie
Bernhard Mohan

James Benson Recording/Corresponding
Robert Veel
Hillary Hillier

Arez Representatives

Louise Ravelli {Australia)
Margaret Berry (Great Britain)
Gordon Fulton {(Canada)

Hu Zhuanglin (China)

Erich Steiner (Europe)

Peter Ragan (US.A)
Fermi Akindele (Africa) *
Amy Tsui {other arcas) *

Ex officio (non-voting)

Eija Ventola - immediate past chair
Anne-Matie Simon-Vandenbergen - upcoming Congress chair
J R Martin: & Christian Matthiessen — editors of Network.

4. Membership Secretary's report

Jim Benson reported that there were over 800 names on the list and urged the conferees to
ensure its accuracy-

5. Treasurer's report

Jim Benson also reported funds remaining in England and Australia after conferences, and it
was agreed that this informal arrangement works to avoid constant exchange charges; local

committees should report funds remaining each year to account for them, but the funds left after a
meeting should be reined to use for future mectings.

6. New journal

Ann Marie Simon-Vandenbergen annotnced a congract with Benjamins for three years for a

. Journal, Functions of Language, consisting of two issues per year, 250 pages per volume, starting in

the spring of 1994. It will include contributions from systemicists and others.” Some issues may be
thematic; conference papers could be included or published separately. It will indude book
reviews. She asked for contributions for Volume 2. Institutions and libraries should be asked to
subscribe. Simon-Vandenbergen and her colleagues were given thanks and congratulations. Bernie
Mohan announced that there were no plans to publish papers from the ctrrent conference, but

participants were urged to offer papers to the editor of the new journal, as well as to other
journals.

7. Bulletin board

Michae] Toolan is the E-mail contact; Jim Benson was thanked for helping with the set-up.

8. Network was not discussed because Editor Jim Martin had left the meeting.,

\NN!!NHH"NNH"N




9. Upcoming conferences

»  August 1-5, 1994: The twenty-first ISFC will meet in Gent, Belgium, after a pre-
conference course in Leuven, 45 miles away. Contact Anne Marie Simon-Vandenbergen.

o - July 19-24, 1995: Twenty-second IFSC in Beijing, China.” Contact Hu Zhuanglin.

s _ [uly 15-19, 1996: Twenty-third IFSC in Sydney, Australia. Contact Di Slade and
Frances Christie. :

10. Other business

Local organizers. Bernie Mohan and Gordon Fulton were thanked cordially and profus_eiy. A
maotion by Robin Fawcett passed, establishing a subcomittee to act for publication. Peter Fries was
nominated for the Finance Committee.

Frances Christie closed the meeting.

Prepared by Carolyn G. Hartnett, minutes secretary for the rneetir_;g.

DRAFT CONSTITUTION
NAME: The Systemic-Functional Linguistics Association
OBJECTIVES:

1).To pmmote scholarship and cesearch in Systemic-Functional linguistic theory and related
fields.

icatt jic i linguistic theory in a variety of fields
rsue the application of Systemic-Functional lingu i  of fiels
suc(:)a-sr ;ﬁat}i‘m therla’geutic fields, interpreting and translating, and computational linguistics
among others.

(3) To develop descriptions of the various languages of the wotld using a Systemic-Functional
linguistic framework.

{4) To disseminate the results of research in Systermic-Functional linguistic theory through
publications including NETWORK, as well as journals, books or any other means.

rgani i i Systemic- Funchonal linguistic theory
ize an annual international Congress around Sys ) ;
anésr)e'll:’te‘:i fields, where as far as possible the Congress venue rotates, ensuring that members in
different regions of the world have access to the Congress.

i i mer schools and any other
+ projects aimed at creating courses, programs, summe! 3 iny othe
ap;fl;:':ast‘;ptpe:rch?rng!e:cﬁvities which extend knowledge of Systemic-Functional linguistic

theory.

(7) To support local Systetmic-Functional linguistic theory meetings/conferences/workshops
and other inttiatives as these are organized locally from country to country.

(8) To establish collaborative agreements and working relations with any other professional
body or group with related interests.

(9) To establish and maintain archives in Systemic Functional linguistics and related

linguistic traditions.

ez

BERSHIP IN THE ASSOCIATION:

ill be open to any interested person who pays the annual dues as these are_

np:ofall paid up.members.

the’ Association. Only active (paid up) members can vote at the annual °

There will be the following categories of members:

regular

inshitutional

full time student

retired or unemployed

joint (as in a married partnership)

ANNUAL GENERAL MEETING OF THE AS50CIATION:

There will be an AGM held at the annual international Congress each year. A quorum will be
20 paid up members of the Association. At the meeting the President. the Secretaries and the
Treasurer will give an annual report to the members of the Association and the reports will be
published in NETWORK. A motion made at the AGM will be considered passed if a positive vote
is recorded by two thirds of the members present. A mail bailot can be requested by 10% of the

Association’s financial members. Mail ballots will be considered passed if a (two thirds) majority
of those voting approve.”

STRUCTURE OF THE ASSOCIATION:

The Association will be run by a Committee consisting of the Executive and clected commiittee

members. The Executive and the elected Committee members are the office bearers of the
Association.

The Executive will consist of the following officers:

Chair
Deputy Chair
Membership Secretary

Recording /Correspondence Secretary
Treasurer

Ex-cfficio members of the Committee (nen office bearers, non voting) will be the immediate

past chair, the present Congress chair, the upcoming Congress Chair, and the Editors of
NETWORK.

~ The elected Committee will consist of six paid up members of the Association clected from
different regions of the world. The Committee will be empowered to co-opt up to three additional

members as needed [for special projects], In the case of a vacancy after the election, the
Cornrnittee may appoint a member until the next election.

Duties of the Committee:
(1) To coordinate the activities of the Association.

Duties of the Committee include setting the venue of the up-coming international Congresses,
administering the assets of the Association and convening the AGM at the annual Congress.

Operating rules:

Terms of Committee members: The Executive and dlected Committee members will be elected
for three years.

Sub-Committees: The Commitiee may Sct up permanent and Ad Hoc sub-committees as needed.
It will be open to the Executive on the advice of the Committee or the AGM to create any sub-
committees needed. For special projects it will be open to sub-committees to- co-opt additional
members from outside the exisiing committee structure.

Committee meetings: The Committce will meet annually prior to the AGM. In addition, the

Executive will maintain contact during the year dealing with any issues and/or emetgendes that
arise.

Nominations for new Committee members: Elections will be held every three years. At that

time, notninations must be made in writing with the signatures of two members and the written

consent of the nominee. The nomination must be delivered to the Executive before the annual AGM
of the election year. if there are insufficiont nominations them sami-ct -

AN ~f L

Modification of the Constitution or dissolution;

or dissolve the Constitution must come from the Comunittee or from at

Any proposal to modify
15t half of the current paid-up members.



Fifth International Systemic Workshop

Universidad Complutense de Madrid
July 26th - 29th 1993

In the fifth year the systemic workshop moved from its homebase in Nottingham to
Madrid, reflecting the strong Spanish interest and support. And, thanks to the excellent
efforts of the workshop convenor, Angela Downing, assisted by Soledad Pérez de
Ayala, Isabel L6pez;Varela, Clara Calvo, Marta Carretero, Julia Lavid and Elena
Martinez Caro, it was a hot affair, both systemically and meéteorologically.

The theme of the Fifth International Systemic Workshop, Linguistic and Textual
Explorations: Corpus-based Discourse Studies, was broader than the four previous
workshops and this led to a stimulating variety of papers based on different kinds and
different amounts of data.

The range of papers covered functional grammar, literature, computers, Old English,
Conversation Analysis, nominal groups, Theme, forensic linguistics, pragmatics,
education, metadiscourse, collocation, gender, topic ... you name it, we fanned
ourselves to it. The text-types discussed included academic articles, newspaper reports,
novels, police statements and telephone conversations and participants presented
corpuses of anything between one and hundreds of texts. '
Following on from previous years there was a number on papers discussing Theme and
Rheme, Exchange Structure and Genre. Michael Cummings, usefully (though
unknowingly) paved the way for Margaret Berry's paper, by contrasting the Prague
School with the Hallidayan tradition of thematic analysis. He moved from this
orientation to present a computational model which charted the distribution of Given
and New using semantic graphs. Margaret Berry tackled a number of issues related to
cross-cultural use of thematic structure. The speech function thread was continued by
Hazadiah Mohamad Dahan and Ronald Geluykens on topic movement, Bill Greaves on
intonation and Jesus Romero on comparing English and Spanish conversation.
Finally, different genres were considered by Carmen Foz and Ignacio Vazquez (annual
company reports), Susan Cockeroft (persuasive texts), Laura Hidalgo (short stories)
and others. -

New to Madrid were papers on telecommunications and telephone conversations: Clara
Calvo on telephone conversations in crime fiction; Marilyn Cross on technology and
context; Tim Gibson on customers’ perceptions of telephone service quality and
Gordon Tucker on talking to machines on the telephone. On an ideological note,
Carmen Caldas Coulthard gave an interesting paper on accessed voice and gender bias
in the National Press. And naturally, the change in venue meant that there were more
papers on the Spanish language, including Angela Downing and Isabel Lopez-Varela
on the ‘past-in-present’ in Spanish and English and Chris Butler on collocational
frameworks in Spanish.




her team.

And s0, on to the next workshop . . .. . in Antwerp.

See you there.

Caroline Stainton

Tim Gibson

iMonday zsth!

9.00-9.50
9.50-10.00

1¢.00-10.45%
10.45-11.30

11.30-12.00

12,00-12.30

12.30-1.00

On the Wednesday afternoon, the visit to the E} Escorial monastery made for a most
welcome break, El Escorial is situated on the side of a mountain and features a breath-
taking library, college, palace, crypt {nice and cool), and church. Later that evening a
magnificent workshop dinner had been organised which featured, among other
splendid treats, the traditional dish of roast leg of lamb - a whole leg per person!

There were three workshops in the Sth ISW: one run by John Sinclair'(posture.
encapsulation and coherence patterns), one by Malcolm Coulthard (bn forensic
discourse analysis); and one by Michael Jordan (paraphrase and complex NPs). The
workshops were particularly exciting - this was what it was all about - collections of
people working together, hands-on with real texts, =

Allin ail, the stimulating papers, participative workshops and the sharing of ideas (and
tapas) in various bars around Madrid made the Fifth International Systemic Workshop a
most enjoyable and convivial event, thanks to the hard work of Angela Downing and

5th INTERNATICONAL BYSBTEMIC WORTSHOP

Corpus-Basad Discourso 8tudies

Qolegip Mayor Isabel de Espafa
Universidad Complutense de Madrid

26-29 July 1993

PROGRAMME

Registration
CPENING UP SESBSION

T. VAN LEEUWEN (School of Media,
London College of Printing): The
recontextualisation of
participants

Chair: Carolime Stainton

G. TUCKER (U. of Wales College
of cardiff): rSlike a palek,
inniti{": talking to machines on
the telephone ’

Chair: Tim Gibson

BREAK

R. GELUYKENA (U. of Antwerp):
Topic shifts In conversational
discourse

Chair: Clara Calvo

H.H. DAHAN {ITM/MUCTIA
Cooperative program in
Malaysia): Movements In topic-
framework

Chair: Caroline Stainten

. 00=2.

.00

-00~4.

305,
v

.00-5,

30-6,

.00-6,

00

30

30

o0

30

KEYMOTE SPEAKER - J. SINCLAIR

{COBUILD Project, _U. of
Birmingham): Posturing in
discourse

Chair: Angela Downing
LUNHCH

E. McGILLICUDDY {Semictics
Program, U, of Sydney}: 7ou
wouldn't want to know: negation
as a gulde te discourse
semantics

Chair: HMarilyn Cross

A. THWAITE (U. of Sydney): Mood,
speech function . and exchange
structure in Australian English
conversation

Chair: Eugene Green

E. TOGNINI-BONELLI (U, of
Birmingham}:. Interpretative
nodes in discourse )
chair: Christopher Gledhiil

B, GREAVES {York univ.,
cntario): Using Micro-Speech Lab
in the intonatlconal analysis of
sister talk

Chair: Theo van Leeuwen

BREAK




' (Hettingham Trent
. Introductions and
Prcradictions: the placement of
meta-discourse in texts from
business and industry
Chair: Margaret Berry

L. HIDALGO (U. Autédnoma)
Recursion of clause patterns and
‘mind style’ In two literary
texts

Chair: Chris Butler

C. CALYO (U. of Granada):
Telephone conversations in crime

Tuesday 27th

9.15-10.00

10.00-10.45

¢.S. BOTLER (U. Colliege of Ripon
and York st John): Collorational
frameworks in Spanish

Chair: Philip Locke

M. CROSS (U. of Wollengong):
Spatio-temporal mebility: an
empirical study of communicaticn

M. JARIME {U. of Zaragoza): The

new role of titles in research
articles . 3
Chair: Ignaclc Vazguez

Parallel Sessions

M.A. GOMEZ (U. of Santiago de
compostela): Theme: a heurigtic
method for discourse analysis

chair: Antonia Sdnchez Macarro

Thursday 29th|

D. RIEB {College of DuPage): On
the gradient between paratactic
and hypotactic clause
connectjons

Chair: Rachel Whittaker

M. JORDAN (Queen's Univ.,
Ontario): The complex nominal
group: paraphrases and clause-

2 patterns for advanced RrROOM 1 relational impljcations
fiction: opening up opening and telecommunications  from  the Cchair: Angela Downing
closing sections theoretical  perspectiv of A.I. MORENO (U. of Ledn): A
Chair: Ronald Geluykens social semictics - discourse as process View of  1g.45-11.30 . J. LAVID (u. Complutense):
Chair: Bill Greaves causal intersentential relations Interactive patterns of
8.00-8.30 T. GIBBON (British Telecom . in English diseourse sStructure in text
"LABS): How market research can 10.45-11.30 A. DOWNING and XI. LOPEZ-VARELA chair: Scledad Pérez de Ayala generation: global versus leocal
add value to discourse theory: (U. Conplutense}: Discourse- ROOM 2 relations
or buy two - get one free! pragmatic distinctions of the chair: Chris Butler
Chair: Gordon Tucker past-in-present In gnglish and 2. .co LONCH
Spanish : - 11.30~12.00 BREAK
9.3¢ DINNER Chair: Margaret Berry .
3.30 visiz to the Monastery of El ;5 ggu12.45 E. HOVY (Information Scienves
11.30-12.00 BRERK Escorial Institute of the University of
Southern Califernia): Discourse
12.00-12.30 8. COCRCROFT {Mackwerth College . structure as needed for
Derby): Persuasion - another .30 conference Dinner at El Escorial translation: insights from a
kind of language function? computational study
Chair: Carmina Gregori Chair: Julia Lavid
112.4%-1.15 ROUND-UP SESSION
2.00 LUNCH
5.30-7.00 J. BREGAZZI (U. complutense): o
Metaphor and metonymy: El —

functional distinction
Chair: Jill Bergé

Workshops

J. BINCLAIR (COBUILD Project, U.
of Birmingham): PpPatterns of
coharence in discourse

ROCM 1

M. COULTHARD (U. of Birmingham)}:
On disputed authorship in short
texts: a challenge for applied
text analysis

ROOM 2

M. JORDAR {Queen's Univ.,
Ontario}: Paraphrase
.possibilities for restrictive
postmedifiers in complex noun
phrases
TV ROQOM

DINNER

9.15-10.00

15.06-10.45

10.45-11.30"

‘11.30-12.00

12.00-12.30

12.3G6~1.00

C. CALDAS-COULTHARD (U. Federal
de Sta. cCatarina): Accessed
voice and gender bias in media
texts

Chair: Ronald Geluykens

M. CUMMINGS (York Univ.,
ontario}: Theme/rheme and
given/new in English texts
Chair: Tim Gibson

H.M. BERRY (U. of Nettingham):
Theme and the functional
hypothesis

Chair: Angela Downing

BREAK

J. URE (U. of Edinburgh):
Lexical density and. language
teaching: system, experience and
assessment |

Chair: Jesds Romero

R. WHITTAKER (U. Auténoma):
Theme, pProcesses and the

realization o©f  nmeanings in

academic articles
Chair: Michael Cummings

¢. FOZ and I. VAZQUEZ (U..of
Zaragoza): The persvasive
function of lexical cohesion in
English: a pragmatic appreoach to
annual business reports

Chair: Mercedes Jaime

KEYNOTE SPEAKER - M. COULTHARD
(U. of  Birmingham): Spoken,
written and dictated languaye
chair: Angela Downing

LUNCH
parallel Sessions

E. GREEN (Boston Univ.}: The
grammar of elicitation In 01d
English homilies

chair: Anne Thwaite

ROOM 1

A. LEON SENDRA (U. of Cordoba):
Applying a systemic model to
Geoffrey Chaucer's Houge of Fame
chalr: Carmen Foz

ROOM 2

parallel Sessions

M. CARRETERC (U. Complutense):
Approaching emphasizers Ifrom
modality and discourse

chair: Susan Cockcroft

ROOM 1

3.3. CASTARO (U. Complutense)
Tagged statements: everybody
knows they're all the same,
don't they?

Chair: Carmen Santamaria

ROOM 2

parallel Sessi

F. BARGIELA (Nottingham Trent
Univ.): Building a corpus for
cross-cultural discours®
analysis: issues and problems
Chair: Christopher Gledhill
ROOM 1

¢. CORPAZ (U, of M&lagaj:
Discoursal functions of proverbs
and corpus linguistics

chair: Rachel Whittaker

ROOM 2

parallel Sessions

J- ROMERO (U. Auténoma} i
Attention-getting devices in
English and Spanish conversation
Chair: Elena Martinez Caro

ROOM 1

<. SEANTAMARIA (u.
Autdnoma/Cemplutenge) s A Corpus=
based exploration of the

ipteractional achievement of a
proposal and its acceptance
Chair: Marta Carretero

ROOM 2 6



José Ignacio Albentosa, Escuela universitaria del
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T 11.003 ciudad Real, ESPANA.
Ms.Inmaculada Alvarez de Hon.Depto. de Linguistica Aplicada
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Hadrid. ESPARA.
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28034 Hadrid. ESPANA.
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pr. Clara Calvo, Depto. de Fil. Inglesa, Fag. de
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Ms. Marta Carretero, Depto de Fil., Inglesa, Fac. de
Filologia, Univ, Compluténse de
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ESPARA,
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ESPARA, .
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BRETANA,
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Dr. Eugene Green, Dept. of English, Boston University,
216 Bay State Rd., Boston, MA 022135,
EEUD.
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Universidad de zaragoza, c/Higuel
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Universidad Complutense de Madrid,
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Mr, Philip J, Locke, Alonso Cano 42 7a, 28003 MADRID,
ESPARA.

Ms. Laura Loépez Bonilla, Arquitectura 12, 28005 MADRID,
ESPANA,

H¥s. Rosa Lopez Gonzdlez, Depto de Inglés, Fac. de Filelogia,

Universidad Complutense de Madrid,
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ESPANA,
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Zaragoza, ESPARA.

br. Juana Marin Arrase, Depto de Inglés, Fac. de Filologla,
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Ciudad Universitaria, 28040 Madrid,
ESPARA,

Mr. Gordon Tucker, Univ. of Wales college OF Cardiff,
Guest Building, Colum Drive, cardiff
CFL JIXE, GRAN BRETANA,

Ms. Jean Ure, Dept.of Applied Linquistics. The
University of Edinburgh, 14 Buccleuch
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GRAN BRETANA.

Dr. Susan Cockcrott,

Hs. Pllar Coromina,
Ms, Gloria Corpas Pastor,

Mr. Josep M. Cots,
Dr. Malcolm Coulthard,

He. Ramén Crisdstomo
Ms, darilyn Cross,

Prof. HMichael Cupmings,

¥s. Graciela di Gionantonio
Hs, A.Gladys Diaz Romero
Ms., Rosana Doldén Hecrrero,

Prof. Angela Downing,

Ms, Feyza Doyxan,

Ms, Marta Falces Sierra,

Ms. Elena Ferndndez

2, Florence Boot Close, University
park. Nottingham NG7 2QF, GRAN
SRETARA .

ctra de Canillas 44, 9+C, 28041
Hadrid

¢/Sequra, Edif.Rialto, p.5, 3*B.
29007 MALAGA, ESPAHA.

pepto de Inglés, Universidad de
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schaol of English, The University of
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T.8.R,Centre, ITC Building,
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yorX University, 2275 Bayview Avenue,
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ESPAHA .

Conde de la Cimera 4, plil-1,Madrid
28040, ESPAHA.
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ESPARA,

pepto.de Filologia Inglesa, Fac. de
Filolegia, Universidad Complutense de
Madrid,Ciudad Universitaria, 28040
padrid, ESPARA.
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18004 Granada, ESPANA,

Ms. Mdénica Ferndndez Alvarez Alicante 19, 1°D, 28045 Hadrid,

Dr. Carmen Foz,

¥s. Eva Francoe Bueno

ESPARA.

pepto de Inglés, Facultad de CC EE y
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Madrid, ESPARA.

Mg, Marinela Garcia Ferndndez, Universidad Politécnica de
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Or. Ronald Geluykens,

Or. Tim Gibson,
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Hr. Theo van Le&uwen,
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Ms. Elena Martinez caro,
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GRAN BRETAHA .

Bretén L8, 1* D, 50005 Zaragoza,
ESPARA. i
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ISFC 94

21lat

International
Systemic Functional
Congreass

1 -~ 5 August 1994

7Con£‘erence theme
FUNCTIONS OF LANGUAGE
i

Conference theme
Frurnrctions of Langusogs

Ke‘v“c’te, speakers: The aim of the canference Is to bring together linguists working within functional models of
. varlous types. It will provide a foram for a  constructive confrontation of functional
tain London) approaches and hopes to promote the frultful Interaction between funciional theory and
Basll Bema & ¢ ¢Paris) applications in different fields such as educatlonal and clinical linguistics, styllsties, transiation
Claude FHagédge studies, artificial Intelligence, and communication studies, _
M.A. K. Halllday (Sydney) .

Ruqaiva Hasan (Macquarie)
Christian Matthiessen (Sydney)
Willlam MoGregor (Melbourne) .

Petr Sgall (Prague) wiiou with to attend the conference, please.fll n the REGISTRATION FORM aixd refury i,

Anna Slewierska {(Amsaterdam) wilh payment, by 15 April. Confirmation of registration and detalls of arrangements will be sent

Stanl Starosta (FHawall) in the third circular to those who have registered. If you have any querles, please contact Anne-
ey 3 Mayle Simon-Vandenbergen or Wouter Bulckasrt at the Depariment of English, University of
Jeof Verachueren ¢ twerp Gent, Rozier 44, 9000 Qent, Belgium. These are some useful numbers:

Regini:ratlon/ Queries

Tel.: +32 9 264,37.87
+32 9 264.37.89
University of Gent Fax : +32 9 264.41.79
Belgium E-mail: Annemarie.vandenbergen@ug.ac,be

Second Circular

Leuven: A Summer School in Recent Developments in Systemic-F unctional Linguistics will be
held from 25th to 29th July 1994 at the University of Leuven. The main lecturers will be John

an, M.AK. Halliday, Ruqaiya Hasan, Wiebke Ramm, and Erich Steiner, with local
participants. The two strands will be: The analysis of language from a discourse perspective and
Systemic-Functional Linguistics and Natural Language Processing, There will be g mixture of
lectures, presentations, ‘workshops, and work on the terminal for the NLP strand. For further details
contact K. Davidse, S.F. Summer School, Dept, of Linguistics, Blijde-Inkomststraat, 21, B-3000
Leuven, Belgium. Tel. +32 16 28481 1; Fax +32 16 285025,

York: The 6th International Conference on Functional Grammar will be held from 22nd to
26th August 1994 at the University Coilege of Ripon and York St. John. The focus of the conference
will be Pragmatics and Discourse in Functional Grammar. Conference participants will be
accomumodated in student rooms on the campus, within easy walking distance of York Bed,
breakfast, and lunch per day will be approx. £30; the conference fee will not exceed £50. In addition
t6 papers in the usual format, there will be at least one poster session for those who wish to display
work for informal discussion. For further details contact Dr. C. S. Butler, University College of
Ripon and York St. John, Lord Mayor's Walk, York YO3 7EX. Tel, 0904-616778; fax 0904-
612512The organizers regret that it is now too late for abstracts.
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2nd

AUSTRALIAN LINGUISTIC INSTITUTE
" La Trobe University, 4- 14 July 1994
in association with the annual conferences of

ALS,; to be keld at La Trobe Liniversity, 1-3 July 1994
ALAA, The University of Melbourne , 14- 17 July 1994

AL1-94

Registration Form for ALI and ALS only

"Note: Registration details for ALAA (Applied Linguistics Association of Austratia) will be mailed to all

ALAA members in due course. For further information contact the Horwood L ge Centre, University

of Melbourne, Parkuille Australia 3052 (fax 03-3#44 2180; phone 03-344 5145).

Please return this form together with payment of all fees due to:
Convention Associates
13 Jeffrey Street
Mt Waverley, Vic. 3149

(BLOCK. LETTERS PLEASE)
Family name ' {1 [ — (Prof/Dr{Ms|Mrs{Miss{Mr)
Given name -2 (M[F}
Student fumbet/Institution {if registering as @ Student)

Mailing address (please give institutional address if possible)

R e

City SEALC oot emm i POSECODE e

Country
Telephone: Work .o osnee. Home ! Fax
Badge Details Preferred First Name

Institution/Company

REGISTRATION CATEGORY  (Please tick apprapriate box, or boxes if you are @iending both insiiute and conference, and

enter appropriate registration fees into the "Fees Due” section on the reverse of this page.
Fees received by March | benefit from the lower rates.) -

Australian Linguistic Institute

[ 1 Fun

Fees 5260 (5285 after March 1)

D Student

Fees S160 (S175 after March 1)

D 2nd Week only
5160 ($175 after March 1)

[ student 2nd Week only -
$100 (8110 after March 1}

1 15t Week onty

$160 ($175 after March 1)

[___] Student 1st Week only
$100 (5110 after March 1)

Austratian Lingnistic Society Conference

[ ALS Member
Fees 555 (575 after March 1)

N,

[ ] student Member
$35 (540 after March 1)

D Non-member

385 ($95 after March 1)
: Registration Fees (less handling $25) are refundable only untit I5 June 1994.

- Dr Ronald Geluykens

arrangments may be made by contacting ALI-94's official travel agent directly: ) :
ond| 1 (attention Anita Gould), 85 Main St, Greensborough 3088 (03-434 1377; fax 03-434 7370)

First = Call

for
The Centre for Applied Linguistics [ICTL]
at the

University of Antwerp (UFSIA)
‘invites abstracts for the.

Papers

Sixth International Systemics Workshop
“Spoken and Written Discourse”
' with a special session on
“Business Discourse”
to be held in Antwerp, 7-10 August 1994

Abstracts for functionally oriented papers on any area of discourse, for both general and special
sessions, should be one page long, with a possible additional page for daa, examples and
references. Suggestions for special workshop twpics arc particularly encouraged. Speakers will be
invited to send in a preliminary version of their paper by July !st, 1994, for distribution to
participants prior to the workshop. It is envisaged that a selection of papers from the workshop will
be published in a proceedings volume. Special attention is drawn to the fact that ISW-6 is scheduled
right after ISFC-94, which will also be held in Belgium (at the University of Gent).

Deadline for abstracts:
Notification of acceptance:

Janunary 15th, 1954
March 1st, 1994

i . Please address all absiracts, suggestions, and requests for further information (see slip below) 10:

[ISW-6 Convenor] .

¢fo University of Antwerp (UFSIA)
ICTL - Centre for Applied Linguistics
Room D.133
Prinsstraat 13
B-2000 Antwerp, Belgium

Tel: +32.3.2204269
Fax: +32.3.2204420
E-mail: “ronnie@ prl.phitips.nl”

PLEASE RETURN TO R. GELUYKENS AT THE ABOVE ADDRESS BEFORE DECEMBER 35T, 1993

Name:
Affiliation:
Mailing Address:

c FaX NI

Telephone Nr:

E-mail address:

o I would like 10 receive further information on ISW-6

0 - Iwould like to present a paper for the 0 general session
’ 0 special session

Provisional title;
My Abstract: 0 .is enclosed
0 will be submitted before 15 Januvary 1994
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EXPRESSION OF INTEREST

Name & Title:

Aduress:
Post Code:
Telephone: {homae)
(work)
Fax:
Conference

I am interested In allending the 1994 Systemic
Funclional Linguistics Conterence

YﬁD No[]

Spring School
I am interested in attending the 1994
Australian Systemics Spring School at Level:

O 0O O 04

Level 1 Level 2 Level 3 Leval 4

Accommodation
D | am interested in accommodalion at
St Leo's Collagae, Univarsity of Qid

D I am interesled in hotsl or motel
accommodation

D | will make my own private amangements

Post to:

Adrienna McDarra

1994 Systemics Conference & Spring School
Calholic Educalion Cantre

GPO Box 1204

BRISBANE QLD 400t

Conferanca {23 -25 Septomber)

Proposed plenary speakers include:

Jim Manin
Universily of Sydney

Frances Chrislie
Universily of Malbourne

Themé ol Conferenca

The conference provides a forum for discussing:
»  how SFL theory has advanced

+  how our use of the theory has advanced

+  what new ground we could ba breaking

Papers and Workshops

{see over for dealalls)

A range ol papers and workshops will be offered,
concerned with both developlng theory and
application.

Accommodatlon
Conlerence and Spiing School accommodallon has
been booked at:

St Leo's College

Universily of Queensland

St Lucia

Cosl: approximately $40 per night {break(ast
included)

A range of hotel or motel accommodation Is also
available.

CALL FOR CONFERENCE PAPERS

Abstracts should be sent to:

Linda Garot

Queenstand Universily of Technology
School of Language and Lileracy Education
Kehin Grove Campus

Locked Bag No 2

REDHILL Q 4059

Fax: 07 864 3988

DUE DATE: June 1, 1994

Abstracts should:

be camera ready

specily tille of paper

name aulhor(s) and institulion(s)
not excaed 250 words

have wide marging

eg 3cms leit and right; top and boltom

Presentatlon formats

Papers will be given in 45 minute siots

FPlaase note: Requesls for doubls sesslons by
groups are also welcome,

Addltlonal informatlon required
in addition lo abslracts, please send a separata
shaet indicating:

your name, litle of paper and reply address
equipment you will raquire

whether or not you require early
-acceptance for funding purposes

Publication of papers :
Corference proceedings may be published,

Further information will be forlh'comlng In 1994

Spring School (26-30 September)

You are Invited to:

The 19594 Auslrallan Systemics Spring School

A 5 day Intensive coursgof lectures and workshops
in the thaory, praclice and applicatlon of Systemic
Functional Linguistics in education, led by a team of
prominent researchers and leacher aducalors in the
field of language In educallon,

Proposad lecturers

: Bav Derewianka

University of Wollongong

Jim Martin
University of Sydney

Clare Painler
Universily of Sydney

Louise Ravelli
Universily of Sydnay

Len Unsworth
Unlversity of Sydnay

Robert Veesl
Language Consultant

Paler Wignall
Nonhem Territory Universily

Geoff Willams
University of Sydney

Katlna Zammi
NSW Deparmenl of Education
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1994
Australian
Systemic
Functional
Linguistics
Conference
and
Spring
School

BRISBANE

Conference 23-25  September, 1994

Spring School 26-30 September, 1994

Spring School! Levels of Study
Four levals of study will be available in 1994,

Level 1

Infroduction to Functiohal Grammar

The tocus will be on lexico-grammar, principally the
clausa level grammatical systems of meod, Iransilivity
and Iheme, and Including the nominal group.

Level 2

Discourse Semantics

The locus will ba on aspecls of the cohesiveness of
lext in relation lo the discourse systems of reference
conjunction, lexical relations and conversation
struclure.

Level 3

Genra and Register

The focus is on modelling language In context which
Includes discusslon of lield, tenor, mode, genre and
ldeclogy.

Level 4

Advanced application

The focus is on parlclpants sharing, presenting or
problematising research of their own in lecture or
workshop formal.

First time participants normaliy commence at Level 1,
but may apply to study at a higher level if they have a
background in Systemic Funclional Linguistics

Further Information

John Carr
Australian Calholic Universily
Phona: 07 855 7188

Lenore Ferguson
Depariment of Educalion
Phona: 07 237 0880



JAPAN
ASSOCIATION

SYSTEMIC
FUNCTIONAL
LINGUISTICS

CONFERENCE

DATE: Friday, November 11th 1994, - oo
TIME:  12:20pm - 5:30pm :
PLACE: Obitin University
3758 Tokiwa-cho,
e Machida-shi, o m s e
) Tokyo, 194-02. - -

GUEST SPEAKER; Ruqaiya Hasan , Macquarie University, Australia,
Linguistics, Language and Verbal Art, Cohesion in English
(with M.AK. Halkday), Language, Context and Text (with
M.AK. Hatliday)

CALL FOR PAPERS

Abstracts of approximately 200 words in either Japanese or English for

papers of 40 minutes in length on any topic within the field of
functional linguistics should be sent to: il
TASEY, Conference November '94
Wendy Bowcher, .
Obirin University,

3758 Tokiwa-cho,

Machida-shi, Tokyo, 194-02.

Fax: 0427-97-2344

Papers may be read in Japanese ot in English.

Please include your name, instiration, contact address and tzlephone
number with your absact.

Closing date for abstracts: May 15th, 1994,

lzsrd international Systemic Functional Congress, Juty 15-3%
[Education, Facy

SrCEYD@UTS EDL AL

i,

b, Lentre for Language and Literacy, School of Adult and Language

oraadw Ay TNy New South Wales, Australia; E-Mail address:

oy

Ity of Education, Universiis of Technotogy, Sydney, PO Bo

L
[
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Teacher literacy preparation: a review of the
possibilities

A Plenary Paper at the Second Australian Systemic Linguistics Conference, held University of
Queensland, Brisbane, 11-13 fanuary, 1991.

Frances Christie
Institute of Education, University of Melbourne
Parkville, Victoria 3052
Australia

Introduction: some recent new themes in official approaches to literacy and its
teaching

In one sense English literacy is not new as an educational issue, Schools exist to teach English
literacy, among other things, and politicians, employers and others pay periodic lip service to
the need to improve standards of literacy in the community. However, both in this country and
the UK., the signs are that a degree of official urgency has of late crept into much of the
discussion about English literacy. To the periodic calls we often hear about declining standards of
English literacy there have been added of late at least five other more or less related themes.

The first of these themes emerged in the British context, where official concern about the
teaching of the English language generally led the Government in 1987 to appoint a Committee -
chaired by Sir John Kingman- to identify a model of the English language for the purposes of
teaching about it. The fact that the issue was even addressed in these terms was itself of interest.
It challenged what had become a widely held view since the 1960s that teaching about the
language in some way compromised the capacity of students to come to terms with using language
‘in their own way'. For this reason the Kingman Report is of interest, and while I can't find
evidence at this stage that its findings have had much impact in Australian curriculum
documents, it is clear that-many have been reading it, and that in some sense it will have a role to
play here in discussions of literacy teaching in the immediate future.

The second and related recently expressed new theme in discussions of English language and
literacy has been the call for its direct teaching, rather than its ‘facilitation’ - the preferred
model of teacher behaviour advocated in many English teaching curriculum documents and
textbooks since the 1960s. The terms of reference for the Kingman enquiry made clear that matters
to do with explicit teaching about the language should be dealt with, so that by implication at
least 'facilitation’ as a model for teaching behaviour was under challenge. This model has been
under challenge in Australia too of late, and while the batfle for overt teaching about the
English language has yet to be won, considerable progress has been made.
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The third of the recent themes, again apparent in Great Britain, but also in this country, has
been the call for development of what are called either standards of attainment in literacy, or
fevels of proficiency. Following hard on the heels of the Kingman enquiry, the British

Government in 1988 appointed the National Curriculum English Working Group - chaired by -

Professor Brian Cox - charged with. responsibility for advising on attainment targets and
programs of study in English in the new National Curriculum as set out in the Education Reform
Act of 1988. The determination of a national! curriculum, incidentally, marked a remarkable
departure from previous ptactice in British history, for until very recent times, such a move would
have been quite unthinkable. -

In Australia, where the notion of a national curriculum would have been until recent times also
a very unlikely event, a national project intended to identify appropriate levels of attainment for
English literacy was called for by Garth Boomer in his former capacity as Chairman of the
Australian Schools Commission in 1987. The work of this project was contracted to the ACER,
although to the best of my knowledge no great progress has been made. However, in other ways,
some Australian States are currently engaged in developing models of tables of attainment or-
levels of proficiency. In addition, one of the initiatives currently being developed as part of the
TYL activities in Australia has been a project intended to develop levels of proficiency in adult
literacy programs. A Natignal Epglish Language/Literacy Curriculum Mapping Exercise is
currently in progress, sponsored by the Australian Education Council, and as its name implies,
this is intended to identify the various features of all State language and literacy curriculum
statements, with a view to arriving at some kind of consensus about English language curriculum. I
think it is clear that one of its probable outcomes will be development of proficiency levels for
English teaching across Australia,

The Australian Education Council, (AEC) incidentally, is the organisation of the various

Ministers of Education, both Federal and State, which meets perodically, and which, under the
chairmanship of Mr. Dawkins, has already taken certain steps towards the articulation of a
national curriculum, One such step included the adoption of the so-called Hobart Declaration in
1989, which sets out in reasonably general terms a commitment to a number of common goals for
compulsory schooling Australia-wide. Another step has been the recent adoption of a set of
nationally held principles for the teaching of mathematics

A fourth theme in the recent developments in discussions of English langunage and literacy
teaching has beer the cali for improved preparation of teachers for teaching the English
fanguage. The terms of reference for the Kingman enguiry required that the members of the
Committee:

‘recommend a model of the English language, whether
spoken ot written, which would:
i serve as the basis of how teachers are trained
to understand how the English language works;
ii inform professional discussion of all aspects
of English teaching.'

In addition, Comunittee members were asked:

"to recommend the principles which should guide
teachers on how far and in 'what ways the model should
be made explicit to pupils, to make them conscious of
how language is used in a range of contexts'.

Such matters have important implications for teacher education, both pre service and in
service, and in fact a national in scrvice exercise was conducted by Dr. Ron Carter of the

University of Nottingham, in the aftermath of the Kingman Report. The latter exercise, to
which, incidentally, Janet White (of the National Foundation -for Educational Research)
contributed, is now finished, 1 understand.

- As for the Australian context, as perhaps some of you are already aware, in late 1988 the
Minister of Education, Mr. Dawkins, called for an investigation into the preparation of teachers
for teaching English literacy. T was awarded the contract to undertake the investigation, and in
August of 1989 [ created a team of experts from various universitics to work with me. The
investigation is now in progress, and that in part explains this paper. While I am not able at this
stage to report on the recommendations we will eventually make with respect to the preparation
of teachers for teaching English literacy, I want to share with you some of the observations |
have already made myself. What is more important, I want to invite from you some discussion of
these observations. I see this conference as an opportunity to talk among friends. 1 shall be
grateful for your comments and advice, and can promise to pass on anything you may wish to tell
me to the other people with whom I am working. I would also formally invite any of you who
wish, to write submissions to me on any aspects of the enquiry. 1 shall say a little more later of
the nature of the task I have been given in the National Project on the preparation of teachers for
teaching literacy. First [ want to. continue developing recent themes in discussions of language and
literacy teaching, at least for a little longer.

A fifth theme then, has been the tendency to argue a relationship between language capacity -
capacity in literacy in particular - and the state of the economy. In this argument, as most of you
are aware, it is said that if we are to pull ourselves out of the current recession, and become the
‘clever country' in Mr. Hawke's words, then we must lift our game as teachers generally. In
particalar, we must lift the general levels of literacy and indeed of numeracy, and prepare our
students not merely for the immediate problems of award restructuring, but also for the various
changes of work patterns that would appear to lie 2head for most members of the Australian
workforce. Graduates of Australian schools, it is estimated, will change their jobs three times or
more in a lifetime (Teachers Learning; Report of the Inservice Teacher Education Troject, 1988: 5),
and they need to display a degree of flexibility in learning new skills at various stages
throughout their lives.

A great deal of the many literacy-related initiatives currently in train through DEET and the
AECG, incidentally, are to be understood as part of a broader program of change set in motion by
the Minister of Education when he launched his policy statement, Strengthening Australia's
Schools: a Consideration of the Focus and Content of Schooling (1988). The latter statement made
very clear the commitment of the Minister to using the schools to bring about national economic
readjustment. Among other matters, a target was set for the early 1990s for a 65% retention rate of
students to the end of year 12. This alone has important implications for the teaching of English
literacy across all subjects, in order to deal with the needs of the numbers of students who, in even
the recent past, would have left school very much carlicr than Year 12, but who are now staying
on.

Rosie Wickert's study (1989) investigating literacy in the adult population of Australia
estimated that 10% of the adult population had literacy difficulties. Robyn Hartley's report
(1989} on The Social Costs of Inadequate Literacy drew attention not only to the loss of confidence
and self esteem suffered by adult illiterates, but also to the loss, both in social and economic
terms, caused by their incapacity to-enter effectively and fully into the life of the community.

Both Wickert's and Hartley's studies were of course called for as part of the Federal
Government's commitment to the International Year of Literacy, but they are not to be explained
only as aspects of the IYL. On the contrary, they were, along with a number of other recent
initiatives taken by Government, quite important measures of official commitment to the
development of improved standards of performance in English language. Most recently, the
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" Federal Government has released its Green Paper, The Language of Australia. Among other
matters this calls for the development of a nationally co-ordinated approach to research into
literacy and its teaching, possibly to be undertaken under the agency of the recently created
National Languages Institute of Australia, but in the first instance to be developed through the
creation of a single literacy and language advuisory body, called the National Literacy and
Language Council.

While the Green Paper does address concerns with Aboriginal languages and with the
teaching of foreign languages, espedially Asian languages, it makes clear a particular concern to
improve English literacy performance, both as a first and a second language. Development of
capacity in literacy is on the one hand linked to the Government's Social Justice Strategy, with
its concerns to achieve:

* a fair distribution of economic resources; :

* equal rights in dvil, legal and industrial affairs;

* fair and equal access to essential services; and

* the opportunity for participation by all in personal
development, community life and dedision-making'.

{The Language of Australia 1990: 5).

On the other hand, the concern for literacy performance is also linked in the Green Paper to
‘economic security and productivity' (The Language of Australia 1990: 6) and a recent report
(Miltenyi, 1989) is cited as estimating that the the annual cost to the nation of poor English skills
in the workplace is $3.2 billion.

Collectively, then, a degree of official urgency about the levels of literacy teaching in schocls
has been a feature of the last few years, both in Australia and Great Britain. In times of economic
hardship of the kind which has affiicted both Australia and the UK. for the last few years, it
is of course always easy to look to the educational system as failing, and to blame schools for the
alleged decline in the capacity of the workforce. A very simplistic equation is in fact often made
between the performance of our schools and the performance of the workforce. The economy is in
recession, industry must kift its game, and somehow the educational system must change in order
to bring about the needed economic and social reforms, I do not subscribe to such a simplistic
equation, and I would suggest teachers should resist being blamed for the economic ills that
afflict the nation,

That said, however, it seems to me equally irresponsible to suggest that schools should not
make a difference. They do have a responsibility to teach not only for the best educational
standards, but in particular, for the best levels of literacy. And they must do this in the light of a
proper recognition of the changed and changing world in which we all live - one in which
literacy is itself a shifting phenomenon. Schools must also in my view be looking to develop
appropriate measures of proficiency levels in literacy. Indeed, unless schools do take on this
challenge, they wilt have failed t0 meet a very important need. They will have failed in fact, to
make clear some of the important criteria by which students' growth and development may be
both fostered and recognised. For as long as schools remain (as in general they have done} silent
and indeterminate about the criteria by which profidency in literacy is even recognised, let alone
assessed, then for just so long they will be failing their students. Schools will continue in fact to
render invisible that which requires to be made explicit: namely, what it is to be successful both
in reading and in writing. In these matters, as I shall argue more fully later, systemicists do have
a major contribution to make. In fact, as I want o' suggest here, unless you have a theory of
language both social and functional in character, of the kind that systemic linguistic theory
offers, then you have Jittle basis to develop an appropriately rich and educationally satisfying
model of assessment. :

The Project of National Significance on the preparation of teachers for teaching
English literacy

I want now to turn briefly to the terms of reference for the Project of National Significance
(PNS) on teacher preparation for teaching titeracy, and say a little more of this. We have a
specific brief to consider teacher preparation for teaching English literacy as a first and second
language. We are asked to consider it for the purposes of teacher education at the pre service
level only, and we are asked to recommend on the preparation of teachers for:

*primary education

*secondary subject English

*English as a second language

*English in the various subjects other than English
*special education. :

The Minister of Education originally called for some examination of teacher preparation for
teaching literacy at the in service level as well, and while that is outside the terms of reference
for this study, it is possible that a subsequent study will investigate these matters. | would
certainly believe that such a study should take place, and my advice fromn several informants
around the States has already been to the same effect.

It is an exciting and interesting prospect to consider how best we may recommend on teacher
preparation for teaching English literacy, and [ am optimistic and confident that those of us
involved can do a good job. Not all the members of the team ! have created to work with me on
the project are systemicists, incidentally, and T believe our differing perspectives will bring
strengths to our investigations. For the remainder of this paper, however, | shall talk from my
point of view as one who does work with systemic linguistic theory.

There are at least three senses in which systemicists can make a contribution to models of
literacy and of teacher preparation for teaching literacy. I want for the remainder of this paper
to outline these. I draw attention to them because these are arnong the important matters we must
handie well in developing our eventual Report. Beyond that, and more importantly in the long
term, they are among the very significant matters all systemicists interested. in ediication must
address if they are to bring about significant change in language education. It is for that reason
that I actively invite your comments on what [ propose to say for the rest of my time. The three
are as follows:

* we do have to render literacy a genuinely visible and problematic
matter, worthy of serious attention in teacher education;

- * we need to establish that an cffective model of the English
language for the purposes of teaching lteracy must itself have a strong
soctal theory and a functional grammar; .

* we need, in the light of this model to offer clear principles for the
development of appropriate proficiency leveis of assessment of
literacy.

Let me now develop some observations about each of l-hcse.

Rendering literacy both problematic and visible
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It may seem surprising that I take up this issue first, in view of the various official initiatives
to do with literacy teaching that I have taken some care to outline above. Does the evidence not
indicate, you may be thinking, that literacy is now a more visible aspect of teacher professional
and community opinion? I suggest that despite the recent official expressions of concern to improve
literacy standards, there are reasons to believe that in many ways literacy remains for many non-
problematic, even indeed invisible, as it has been for so long. Nowhere has the tendency to
relegate literacy to the invisible been more apparent than in the surprisingly large number of
Australian teacher education: enquiries that have tieen 2 feature over the last 10 to 15 years. You
might, of course, want to suggest that since many of these are somewhat dated now, many
attitudes have changed. While that is true in some ways, I think it'is also true that for many
who work in teacher education (including those who have assisted in the various enquiries),
literacy, like language more generally, does remain both unproblematic and indeed, not even very
interesting.

Ably assisted by my research assistant, Merle lles, | have been looking at a range a teacher
education enquiries over the last 10 years, and can comment on only a few here. The general
comment I would make on all of them, however, is that literacy is in some sense always seen as a
'given’; something useful to have because necessarily relevant to an education, but not in itself
requiring definition, or even much discussion; remarkable indeed, and worthy of comment, mainly
where students are perceived to have some difficulties, normally in ‘reading’, but sometimes in
‘comrmunication’. Thus, the Auchmuty Report of the National Inquiry into Teacher Education
(1980), noted that secondary teachers often had no training in the teaching of reading, while
many primary teachers often received less than 50 course hours devoted to teaching literacy
generally (Section 6.40). Elsewhere, with reference to teachers’ own levels of language and
literacy, the Report noted (Section 6.42):

‘all graduates of pre service programs must have achieved a minimum
acceptable standard in the teaching of language skills appropriate to their
teaching level. ’

Such a statement hardly implied any robust commitment to the study of language. Indeed, I
find it almost stunning for its lack of helpfulness, the more so, since the only other stateinent
made about the standards of teachers' language skills read:

“The standards should be specified by the teacher education institution,
following consultation with the employing authorities.’

These statements appeared, I point out, in the very years that a number of us were were
working in the Curriculum Development Centre's national Language Development Project, and
committed to finding better models for the teaching of the English language. In the same period,
furthermore, a number of people in Australia had commenced the lobbying processes which did
lead to the Senate enquiry into a National Language Policy for Australia (1984). While the
latter enquiry did concern itself with more than the teaching of the English language, it did at
lcast bring 2 degree of urgency to the concerns with language and literacy. Many of those who
testified before that enquiry could cerfainly have pointed out to Auchmuty and others that
language is not some kind of ‘given’; not a set of low key skills of talking, reading and writing,
which, once mastered, you carry with you in some non-problematic way throughout life; not some
kind of ‘conduit’ in Reddy's terms (1979) which merely serves to “carry’ or ‘commumicate’ contents,
ideas and information of valve. On the contrary, many of us might well have said, language
shifts and changes in the processes of making significant meanings. To learn language is to embark
on a lifelong process of learning to use language in new ways in both speech and writing.

What we might not all have said in 1980, but which the decade since then has certainly made
very clear, is that to learn to teach literacy is to learn to recognise both that it differs from
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speech in quite fundamental ways as Halliday (1985) has shown, and that it changes over time
as Luke (1988) has shown. Furthermore, for the purposes of schooling, the teaching of literacy
differs depending upon the subjects taught, as Martin, Eggins and Wignell have shown in
particular with reference to their studies of geography, history and science (see Eggins, Wignell
and Martin, 1987, and Wignell, Martin and Eggins, 1987; Martin, 1990;). To learn a school subject is
certainly to'learn to talk about it, but it is also quite crucially to learn to read and write about it,
a condition which becomes increasingly true the longer students stay at school.

The problem at bottom, of course, when Auchmuty and others wrote of language and literacy in
the manner in which they did, was that they had no model of language at all. In this, they
shared the common community perception that what mattered in teaching was the attitudes
developed in students, the thinking capacities established, the ideas mastered. All of the latter
were understood as constituting the fundamental goals of an education. Language, concelved as no
more than a set of discrete and isolated skills in reading and communication, merely served the
development of these. It takes a far more profound understanding of the nature of language and of
its role in the construction of experience to sce that language is the primary semiotic system in
which the skills, the knowledge and the capacities desired in an education are actually realised.

For anyone who wants o review recent studies into teacher education in any detail, I commend
a paper by Tisher (1987) which reviewed a decade of research into teacher education in
Australia. Among the 210 articles and reports consulted, none appears to have reflected upon
teacher preparation for teaching literacy.

There was in fact back in the 70's one survey of tcacher education for teaching English (1975-
1977} conducted by the National Committee on English Teaching (Goodenough, Cambourne and
Davis, 1980), While the report of this survey did recormmend more attention be devoted to the
preparation of teachers for teaching literacy, its findings were in my view significantly
weakened by the particular model of the English language that appears to have been embraced
by those who wrote the report. The commitment was very much to the ‘growth model’ of language
that had appeared among English teachers after the Dartmouth Conference in 1967, and whose
general approach was said to be summarised in the following quotation from David Holbrook.
English, it was said was:

'no "subject”, but a means to personal order, balance and effectiveness in
living. To give..... (students) adequate verbal capacities is at one with
giving them relief from inner turmoil, a degree of self-respect and self-
possession and the ability to employ their potentialities - not only in
"English" and other "subjects" or at work - but as lovers, parents, friends,
members of the community.’

I conld say a great deal about the limitations of such a statement, and have done 50 elsewhere
(1980; in press). Suffice to note here that the "growth model’ has been remarkable for its
resistance to systematic attempts either to educate teachers to understand language and how it
works, or to teach students in schools about language and how it works. In consequence, this model
has never offered much to the serious teacher of English litcracy, cither as a first or a sccond
language. Ironically, therefore, the ‘growth model' of the English language has actually served
to perpetuate the wider community myth, to which the Auchmuty Report subscribed, that
language is neither interesting nor problematic, and that it merely “carries’ or 'gives expression
to' attitudes, feelings or inforrnation.

What I continue to find most disappointing about the neutral and essentially uninteresting
character language is so regularly accorded in the range of teacher education enquiries I have
considered, is that, with some exceptions, language and literacy issues rate a mention only at
those points where problems and shortcomings are referred to in the language and literacy

19



"'ﬁpacities of either teachers, teachers in training or students in schools. It is of course, always
important to record these matters where there is 2 need, and to research and improve them.
Indeed, with respect to all students in higher education, including those intending to become
teachers, the recent Report of the Senate Standing Committee on Employment, Education and
Training on Priorities for Reform in Higher Education (1990) has actuatly recommended that the
ARC fund research into the ‘communication difficulties’ of higher education students. However, |
do note that literacy and ‘communication’ needs most often rate a mention in teacher education
enquiries at points where some kind of remediation is said to be needed.

The Karmel Report on the Quality of Education in Australia (1985), the Report of the
Inservice Teacher Education Project (1988), and the Schools Council Issues Paper on Teacher
Quality (1989) have all in varying ways reflected on the need to improve the provision of
teacher education. The Karmel Report, like the earlier Auchmuty Report, did note the need to
ensure that ail teachers had ‘acceptable levels' of literacy and numeracy, and where these had
not been reached during schooling, it recommended that they be ‘inculcated as part of general
tertiary education’. (10.38)

Why, I ask myself, do we continue to tolerate a situation in which language and literacy so
rarely get referred to as exciting, as intellectually challenging, as rewarding for young teachers to
learn about, as intimately part of the ways in which they build the kinds of knowledge and
skills they are being prepared to teach their students?

We - all of us - have to do better, not merely for the purposes of any report emerging from the
PNS, but beyond that, for the purposes of bringing about real changes in the wider professional
and community perceptions of language and literacy. We need to argue that language is of interest
not merely in some minimalist instrumental sense, of ¢concern mainly in the early years of
schooling, when basic literacy is established, and henceforth of concern enly when students have
difficulty reading or writing. We need to work towards the development of a teaching profession
in which language is understood in its most primary and visible sense as fundamental to the
building of experience, and hence also fundamental to learning.

All this brings me to the second of the set of issues [ said I wanted to outline here as relevant to
a project for improving teacher literacy preparation, namely the matter of the development of an
effective model of the English language for the purposes of teaching.

An effective model of the English language

An effective model of the English language, as | earlier suggested, should. have at least two
features: a strong social theory and a functional grammar. For the systemicist, as you are all
aware, the two are intimately related. We need the social theory because it gives a principled
basis for considering language in all its uses. Notions of text and context, of context of culture and
context of situation, of genre and register, allow us to talk about different text types in ways that
explain how and why language is as it is. The functional grammar allows us to demonstrate how
the different text types are built up through sets of choices in the language, and hence how these
text types realise meanings valued in the culture. Above all, possessed both of the social theory
and of the functional grammar, we have a theory of social action: a theory about the ways we
might seek to exercise choices in order to bring about social change. In addition, however, we
have, in development at least, a theory of teaching and learning.

Such a linguistically based pedagogical theory has at least the following three
characteristics:

*a model of teaching and learning behaviour that is strongly
interactionist, for the theory would argue that persons jointly construct their
sense of the world in shared experience;

* a model of the teacher as strongly interventionist in the student's
learning, for the teacher is to be seen as authoritative in some sense,
interpreting, guiding, mediating, as students come to terms with aspects of
their culture;

* a model of the learner as apprentice within the culture, learning to
recognise and manipulate the ways of working valued within the culture,
and, as a consequence of being apprenticed, coming to act knowingly, and
ultimately with independence, in ways which will often mean changing
aspects of the culture.

I earlier noted that the Kingman Committee was asked to provide a model of the English
language for teaching about it. [ also noted that the Cox Report, intended to offer principles for
establishing levels of language and literacy attainment, adopted a language model similar to
that of Kingman. is not unlike that of Kingman and Cox. The modct of Kingman and Cox is in my
view limited in the two senses to which [ have been drawing attention. Firstly, the model lacks a
social theory. Secondly, it lacks a functional grammar.

While I am in sympathy with the British decision to invite Kingman to find a model of the
English language for teaching purposes, I want to suggest that the model proposed by the
Kingman Committee has significant limitations. Indeed, it draws upon what is in practice a
time-honoured tradition in much linguistic theory and language-teaching theory, in which
language as 'form’ or "structure' is dissociated from 'meaning’. In other words, language is not seen
as a resource in which meaning is built. To demonstrate what I mean, let me show you the model
of language in Kingman, as that is represented in a series of boxes.

Figure 1, called Part 1: The forms of the English language’, is sct out as follows:

20




Patt 1: The forms of the English Language

The following boxes exemplify the range of forms found in English. If forms are combined in

: se . . . st e , . ,
regular patterns, following the rules and conventions of English, they yield meaningful language. ntence structure’ such as ‘verbs’ and ‘adjectives’ and ‘simple’ and ‘complex sentences, to

‘discourse structure’, where that includes such things as ‘paragraph structure’, 'theme' or
‘boundary markers',

. Figure 2, called 'Part 2 (i Communication” does address some notion of text and context.
1.  speech 2. writing

+ vowel and consonant sounds » vowel and consonant Part 2(i}: Communication

* syllables and word stress _ letters (the alphabet)
# intonation and pause * spelling and punctuation Speakers and writers ada - : . I

: € Pt their language to the context in which the language is being used,
= tone of voice . pa_ragraphmg and lay-out The boxes below indicate some of the main features of context which are relevant in conversations

wt'tere the speaker and listener are talking face to face. In this section we shall also indicate how
this model needs to be adapted to account for written language. (Note that in literature we often
find representations of speech which rely on our experience of the spoken language.)

3. - word forms

¢ inflected words (plurals, comparatives, etc.) Context
* derived words (e.g. fair, unfair) * place/time
* compound words (e.g. melt-down, play-boy, mouth-watering) » topic

* idioms (e.g. put a stop to, Take care of, lose touch with)

* productive metaphors (e.g. time is money; lose time, save time,
spend ime, waste time, run out of ime)

* frozen metaphors {(e.g. kick the bucket, curry favour)

« paragraph structure, reference, deixis, anaphora, cohesion

* theme, focus, emphasis, given and new information structure

* boundary markers (in speech and writing)

¢ lexical collocation (i.e. drawn from the same vocabulary area)

* type of discourse
* what has already been said in the discourse

does not find much expression here. Here, the model of genre and register as Mary Macken and
others have proposed this (1990} dées very much bettér.

Speaker Listener
* intention in speaking, 4mud | « intention in listening
» attitude in speaking ¢ attitude to speaker pu—
4,  phrase structure and sentence structure ¢ perception of context * attitude to topic (interest) o
» verbs: auxiliaries, tense, aspect, mood * background information on
* nouns: noun classes, number, gender, definiteness, pronouns, topic
demonshratives * understanding of what has
* adjectives, adverbs, adjuncts, disjuncts and conjuncts already been said
" = simple sentence structure, co-ordination, apposition * perception of context
+ complex sentence structure, subordination
= substitution and ellipsis, negation and quantification
As the model is presented here it relates to talk, and it is noted that some adaptation is to be
made for the purposes of written language. While the impact of context is acknowledged, you
will note that there is, nonetheless, little sense of a social theory expressed here, and that the
5. = discourse structire broader questions of culture and indeed of idcology, as Halliday and many others discuss these,

You will note that there is a movement out, from the smallest units of ‘form’ to use the word
chosen by the Kingman Committes, such as "vowels, 'consonants', "syllables’, *spelling’ and so on,
through ‘word forms’ such as ‘inflected words', ‘derived words’ or ‘idioms’, to ‘phrase and




GENRE

PURPOSE

REGISTER
FIELD - TENOR - MODE

LANGUAGE
AS TEXT

Figure 3 of the boxes in Kingman, is called ‘Part 2Gii) Comprehension - some processes of

- understanding’.

Part 2(if): Comprehension - some processes of understanding

In Figure 2 we showed the context of communication which is of course the context in which
comprehension takes place. We understand language in a context of use. Some of the processes
involved in understanding are indicated in this figure which, like Figure 2, is orientated to the
speaker/listener relationship; in the notes on this section we shall show how these figures can be
adapted to give an account of reading with understanding.

1. interpreting speech sounds (Figure 1, Box 1) as words and phrases (Figure 1, Boxes 3
and 4), working out the relevant relations of these (Figure 4} and deriving a ‘thin' meaning of
the sort that a sentence might have out of context

2. working out what the speaker is using phrases to refer to in the world or in the
previous discourse.

3. working out from the form of the utterance what the speaker presupposes in making the
utterance.

4. inferring what the speaker means by making a particular utterance at a particular
point in the discourse - the ‘thick pragmatic meaning’

(All of these processes may apply simultancously)

This is intended to set out the ‘other side’ of communication, as it were, by identifying
something of what goes on in listening to somcone speak, or reading what someone writes. It thus
involves such things as ‘interpreting speech sounds... as words and phrases’ and "working out the
relevant relations of these', and 'deriving a "thin" meaning of the sort that a scntence might
have out of context'. Other aspects of the figure identify other aspects of comprchension,

A rather inadequate model of communication and comprehension is thus proposed in Figures 2
(i} and 2 (ii). I am reminded, in fact, of some of the older modcls of communication theory of a few
years, which did tend to propose the communicative activity very much in terms of a "sender’ and
a 'receiver’. Note the static sense of one who produces language’ (not even a text, by the way) in
Figure 2 (i} and of one who 'understands’ in Figure 2 (ii). None of this satisfactorily establishes
interaction at all, nor does it even approach the realisation that text production and

comprehension are shared activities,
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Allan Luke may well be right when he suggests that systemicists have not yet very
satisfactorily built into their model of language an appropriate sense of what happens in reading
comprehension. In fact, and for very good reasons, in my view, we have tended to concentrate on
talk and writing for some years. That is primarily because these are the productive modes,
analysis of which enables us to say so much about language. I think we do need to say rather more
about listening and reading. Indeed, we must, because it will be a necessary aspect of building our
theory of teaching and learning. Quite specifically, however, we will not be creating two
separate boxes, cne devoted to ‘communication’, the other to ‘comprehension’. Ours will be an
interactionist model, and ! look to both Bill Winser and Len Unsworth among others interested in
reading research, to help us get clearer this aspect of our model of language.

To return to the boxes in Kingman, Figure 4 is called 'Fart 3: Acquisition and development' .

Part 3: Acquisition and development

1. Children gradually acquire the forms of language identified

in the boxes of Figure 1. Wheteas some aspects of acquisition are

fairly rapid (most children have acquired a full range of vowels

and consonants by the time they-are 6 or 7), other aspects develop

much later (for example, control of spelling patterns and . conventions of punctuation).

2. Children gradually develop their ability to produce and to
understand appropriate forms of language {both spoken and

written) in a wide range of contexts (Figure 2). This development
does not cease in the years of schooling but continues throughout life.

meaning

“wording’ (lexicogrammar)

- sounds graphic representation

Language as a meaning system

The reason I like this, is that it very clearly turns on its head the tendency to see "form' or
‘structure’ developing first in learning language, and meaning coming at some never very well
determined point later.

A final box in the Kingman model of language is as set out in Figure 5, although that need not
detain us here.

Here we are told that children ‘gradually acquire the forms of language identified in the
boxes of Figurel'. Here, as in other aspects of the model of language, what is remarkable is that

‘form’ is by implication dissociated from 'meaning’. In point 1, we are told children apparently -

acquire vowels and consonants quite early, aspects of spelling rather later, while in point 2, we
are told they ‘gradually develop their ability to produce and to understand appropriate forms of
language’. Now while these sorts of claims are at least consistent with everything else said of
language in the Kingman model, I suggest that to the systemicist they are quite misleadingly
wrong. That is because they imply a sequence, and an order in leaming language which Halliday
(1975) showed some years ago is wrong. It is not the case that children learn the sounds and the
syntax of language first, and then somehow graft meaning onto these after the event. Even if the
Kingman Committee were to deny that they intend this, the manner of their setting out their box
here does suggest it.

Language is a resouce for meaning: it is the intention to mean that is primary, while the
capacity to do 5o is both released and enhanced through steady mastery-of the lexicogrammar, as
well as the phonemes and the graphemes of the language. When | was first a student of Halliday
some years ago, he represented the matter thus, and while | know that many have since criticised
this formulation as too simple, I still like it, at least for the purposes of teacher education.

Part 4: Historical and geographical variation

1. Language changes over time - all forms of language are
subject to change, to inception, modification and to decay,
sometimes rapidly and sometimes immeasurably slowly.
Changes continue to take place in our pwn time.

2. As populations are dispersed and separated, they typically
develop regular regional changes in their language forms.

These changes may mark different dialects (or eventually
different languages). If one of these dialects is used for

writing, that dialect may emerge as the standard language;

it will, of course, share many characteristics with the other
refated dialects,

My reading of the Kingman Report overall is that is does bring together a deal of
contemporary linguistic research, and that its model of language is an advance upon most of the
discredited school grammar which many English teachers threw out in the 19605 and 1970s.
However, in another sense, what Kingman offers is less new or innovative than might at first
sight appear to be the case. Above all, it sets up the primary distinction between "form’ and
‘meaning’ to which | referred much earlier, and which, as [ have argued elsewhere (1990; in
press) at some length, has bedevilled English language education for a very long time now. Right
back to the eighteenth century at least, when the first grammars of the English language were
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being written, a distinction between grammar and rhetoric (or meaning) was accepted, in itself
borrowed from certain classical traditions. Once such a distinction has been admitted, then a
fundamental dichotorny has been made, such that what is said, both with respect to 'structure’
and ‘meaning’ is always subtly wrong. Itis wrong because it has no principled means for accounting
for the relationship of “structure’ and ‘'meaning’ in language. What it has to offer either language
education or the preparation of teachers for teaching literacy seems limited indeed.

In this State, Professor Rodney Huddleston, of the University of Queensland, and his
colteagues are currently working on a model of the English language for teaching purposes.
Huddleston has been reported as saying the new model will be about six years in the
development, and we thus do not know what he will finally recommend. However, I have read
his critique (Huddleston, 1989) of a sampling of some 41 primary and secondary school textbooks. |
have also read a paper he gave in Brisbane in May 1990, in which he devoted his discussion
firstly, to developing better principles for describing grammatical categories than has been the
case in many traditional schools grammars, and secondly, to some brief discussion of notions of
grammatical correctness. I have to say that while I found aspects of the original critique of
schools grammars interesting and useful, I have considerable reservations about the educational
value of what he proposes to do with the evidence of his eritique.

Thus, in his paper of 1990, Huddleston discusses grammatical categories, and he takes some
familiar definitions of the subject: :

‘The subject is the person or thing spoken about’, or 'The subject is the
performer of the action expressed by the verb.”

He points out how inaccurate these are in the following two sentences:

‘Nobody liked him.
‘Something is wrong with the switch,’

Huddleston goes on to make the distinction between two levels of definition - the “language-
particular level and the general level.’ He suggests that categories like 'subject’ are 'general’,
since they belong to other languages apart from English. A language-particular definition’ of a
grammatical category ‘', Huddleston writes:

“‘gives the distinctive grammatical properties of that category in the
language under investigation, in our case English: it provides criteria for
deciding which expressions in the language belong to that category. A
general definition, by contrast, provides a principled basis for using the same
categories in the grammars of different languages: it gives criteria for
deciding whether a general term/labe! is applicable to a category whose
membership in the language under investigation is determined by the
language-in-particular definition.’

Huddleston does not in fact go on to ofter us revised definitions of the subject at either the
language-particular or the general level, although he does deal with definitions of the
‘imperative clause’ at both levels. Later parts of the paper discuss differences between
prescriptive and descriptive grammars, and brief reference is made to the "distinction between
rules of grammar and rules of style.”

Overall, I find Huddleston's a disappointing discussion, and as with Kingman I am left fecling
that the model of language being used is essentially one that leaves out meaning. Indeed, the
principal question | would want to put o him is this: how does the model of the English grammar

he appears to propose for schools help illuminate the thing that is text? Alternatively, how does
it enhance one’s appreciation of the manner in which language works to build meaning?

I have suggested that systemic linguistic theory offers much to a model of language and
literacy of a kind that is useful both for schoo! education and for the preparation of teachers to
teach literacy. | want to conclude this section by suggesting some of the particular strengths of the
theory. Here, by the way, [ shall in passing reiterate a few points I made when I gave 2 paper on
the development of an educational linguistics at the annual Congress of ALAA in September 1990.
Systemic linguistic theory then gives to language education theory and literacy teaching theory

" in particular the following:

* a notion of language as text, where, as Halliday puts it, text is language
that is doing its job in some context. (Halliday and Hasan, 1983: 10).
Halliday and Hasan and more recently Martin (in press) have done important
work investigating those properties of language that give it texture. Language
i5 to be understood, not, as so much educational practice has often proposed, as
‘words’, but as meaning;

* a principled way to explain the presence of text types within the culture,
both in terms of genre and context of culture, and register and context of
situation;

* a principled way, using the functional grammar, to examine differences
between speech and writing, and all the rich possibilities that has opened up
in recent years for examining the development of literacy capacities, as
students mature and move from childhood to adolescence, including of course
examination of grammatical metaphor.

While these are all important, I would note the many arcas in which we still have a long
way to go before we can claim to have anything like a complete theory of language and literacy
or really good resources to teach it. Here I shall mention some at least of these:

* we still have no version of the systernic grammar to offer teachers. We
have elements of it in many places: the Deakin series of monographs ! edited;
various ALAA publications, including a volume edited by Painter and Martin
(1986); the excellent series of booklets on A Genre-based approach to teaching
writing 3-6 (Macken et al, 1990); the curriculum materials John Carr and his
colleagues have been developing in this State over some years. There are in
addition the new materials David Butt has developed as part of the M.A.
program at Macquarie, and his two booklets called Living with English,
Books 1 and 2. Christian Matthiessen is also working on a volume of ‘the
grammar. We need all these things and more. In particular, however, we need
an accessible workbook on the grammar for preservice education, and another
for my own M.Ed. and M.A_ students. This is in fact a particular hobby horse of
mine, and I am hoping to det started on this with Clare Painter and joan
Rothery in the next few months; R

* we do need better accounts of reading as well as'of writing, as I mentioned
in passing much earlier, and I look to both Len Unsworth and BEill Winser
among others to throw some light on this;

* we need to know much more about the nature of literacy in the workplace
in the late 20th century, and the manner in which it is changing, so that we
can the more adequately prepare our teachers for teaching literacy in the
future;

* we need to know much more about the manner in which children do move
into control of literacy as they grow older, and here I attach particular
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importance to the study being done by Beverley Derewianka investigating her
own son's emergent control of writing as he moves into adolescence;

* we need to know much more about students' differential kinds of
preparedness for language and literacy learning than has been true in the
past. Here, I am in particular encouraged both by Rugaiya Hasan's ongoing
study, and Geoff Williams's very exciting research examining differing
patterns .of using language in different social classes. It seems that the
evidence needed for so long to test Bernstein's theories about codes and dlass is
beginning to emerge;

* finally, on another and rather different note, we need to find better ways
to represent our model of language and literacy. This is particularly
important for teacher education. Diagrams dnd figures often offer very
satisfying models to represent theories of language and learning, and there is
a sense in which the work of developing these will never finish.

Development of proficiency levels

I want now to turn to the third of the three issues I said I would consider in this paper - namely
that of the development of models of proficiency levels for assessing literacy development. 1
have said that an important responsibility for the immediate future must be to develop
appropriate approaches to proficiency levels for literacy. But it is so easy to do the job badly. In
the latter part of the nineteenth century, both in England and the then colony of New South
Wales, tables of minimum attainment were laid down for all school subjects, and they were not a
success. In fact, the evidence showed in time that where ‘'minimal’ levels of attainment were laid
down, they became the norm, so that teachers did not teach to work beyond them at all. More
tellingly, however, certainly for literacy development, the tables of minimal attainment offered
no more than 2 serigs of isolated and fragmented 'skills' such as capacity to identify parts of
speech, or to write a sentence, and they could never have offered anything like a real measure of
literacy performance.

I earlier noted that the Cox Committee was charged with responsibility to develop principles
for assessment. Specifically, it was asked 'to advise on attainment targets, programmes of study,
and associated arrangements for English in the National Curriculum for the period of compulsory
schooling' {1.1) Working within the Guidelines for the national Curriculum, the Committee
identified four Key Stages across the years of compulsory schooling, and developed profiles of
attainment targets In listening and speaking, reading and writing. The description of the
attainment target for writing states that this involves:

‘A growing ability to construct and ‘convey meaning in written language
matching style to andience and purpose. (17.34)

At Level 1, students should be able to:

i Use pictures, symbols or isclated letters, words or phrases to communicate
meaning.
At Level 2, students should be able to:
i Produce, independently, pieces of writing using complete sentences, some of
thern demarcated with capital letters and full stops or question marks.

it Structure sequences of real or imagined events coherently in chronclogical
accounts.

iii Write stories showing an understanding of the rudiments of story
structure by establishing an opening, characters, and one or more events.
iv Produce simple, coherent non-chronological writing'. (17.34)

The Cox Committee is careful to say that statements of this kind have to be taken and
developed more fully for assessment purposes. Nonetheless, [ make the point that such
statements do have something of the character of a ‘check list' approach to literacy. 1 would
suggest that an approach to assessment that is more overtly linked to students’ goals in using
language and to the types of texts students will need to write and read will provide a more
compelling account of what should be good targets for assessment. In short, I actually endorse a
proposal made by Garth Boomer in 1987, that we should produce exemplary accounts of texts for
teaching and for assessing reading writing. I know of three such approaches in Australia thus far,
one in WA, one in this state and one in New South. ] have almost no information about the project
in this state, and look to Adele Rice and her colleagues to tell me about it while I am here.

Judith Rivalland of the Western Australian CAE has been working for some time with some
colleages of the Curriculm Branch of the WA Education Department, developing statements of
‘developmental continua® in literacy, at least for the primary school. The draft statements of
these as Rivalland and her colleagues presented these at the ARA Conference in Canberra in July
1990 seemed to me useful.. Actual instances of children's spelling and writing were cited , showing
evidence of growth, and commentarics were provided on these. drawing attention to linguistic
features of various kinds. { understand the materials have gone through a first trial in WA, and
that some revised versions will appear in due course,

To turn to the NSW expericnce, | take up the materials on a Genre-Based Approach to Writing
3-6, that Mary Macken and her collegues produced for the NSW Dircctorate of Studics, and 1 set
out here an instance of the approach adopted. It identifies features of a report, in a manner
helpful to the teacher, in that it guides both teaching and assessment.. Genres are introduced in a
reasonably lengthy discussion, and ways of recognising these are identified. What is very useful
about the approach is that instances of genres are introduced, and their linguistic features are
identified. Thus, a text is set out on one page, with some commentary on the linguistic features
provided. In addition, on a corresponding page, a commentary is given on the realisation of field,
tenor and mode, and some overall evaluation if offered of the text as an instance of the genre.

Thus, an instance of the report genre is given, as follows:

Year 2 texts: Sample Text 1a

Linguistic features and Range ofAchievement




1a. class/sub/class

taxonomy

2. generic
participants as
‘theme’

4. some technical
language to name
new insights

6. control of an
extended set of
generic referents

Bats are the only mammals that
can fly. Bats have black fur and two
wings. Some bats live in dark places
like caves, attics and hollow trees.
Bats sleep all day long and come out
at night. They are noctumal. Bats
like to eat insects, plants, fruit and
other smalt animals. Bats use
echolocation to find food and to
avoid obstacles. Bats have a life
span of 30 years. There are nine
hundred species.

1b. description

3. grading and
measurement

Sa. integrating
clauses within
sentence

5b. conjunctions
within sentence

Bats are the only mammals that

can fly.

Bats have Black fur and two wings.
Some bats live in dark places like
caves, attics and Hollow trees.
Bats sleep all day long and come
cut at night. They are nocturnal,
Bats like to eat inseects plants, fruit
and other small animals. Bats use
echolocation to find food and to
avoid obstacles. Bats have a life
span of 30 years. There are nine
bundred species.

On a corresponding page the following commentary is provided:
Year 2 texts Sample 1a - Applying the Criteria

Year 2 texts: Sample text 1a
Applying the Linguistic Criteria

This'is a very successful report text from a Year 2 student

1. In terms of the genre, the writer has organized the stages in terms of 'General
Classification followed by Description of the appearance and behaviour of bats. Note,
however, the greater detail of the classification (" _.the only mammals that can fiy')

2. In terms of tenor, the writer focusses on generic participants:in fact "Bats’ are thematic in
most of the clauses. Note the greater control displayed by this writer of the reference to
"Bats’: there is a consistent usc of the plural pronoun to refer to groups of bats’.

3. This text shows a more cxtensive field knowledge. The writer is making more use of
technical language to refer to new insights ('nocturnal’ and ‘echolocation’) and also
showing an understarding of what these mean i.e. making use of nominalization and
exemplification.

4. With regard to the written miode and to textural meanings the writer is making greater
use of a range of clause types and logical connectives within the sentence. Note for
instance:

a. the embedded clause in the first sentence: "Bats are the only mammals [[that can fly"[]
b. parataxis in "Bats sleep all day long and come out at night.”

¢ hypotaxis in "Bats use echolocation //to find food// and to avoid chstacles/ /",

Parallel with the development of greater facility with a range of clause types is the use
of a wider range of conjunctions conjunctions to express reasoning,.

This text is in the top range of report writing in this class - showing control of genre, ficld,
tenor and mode relevant to factual writing in Year 2. The teacher could extend the child further
by asking him/her to write a report comparing the contrasting two different species of bat or two
marrumal groups eg ‘Bats' and “Sloths’,

This then is in my view an appropriate approach to assessment for literacy for the future. It
avoids the check list approach and its show texts written for real goals. Above all, the linguistic
features are precisely described. The example can be scen 25 a protoptype, which once students
can use it properly, they are free to play with it and adapt it. This is an instance of appropriate
principles of assessment that | think systemicists can give to a national literacy assessment
project.
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Conclusion

All this brings me to the end of my paper. I shall conclude merely by summarising what 1 have
said:

1 There is a degree of official interest in literacy at the moment, which at
Ieast augurs well for those of us who want to make a COnII’ibI:“IOTI to improving
practices of teaching English literacy in this country, including those working
with me in the PNS on teacher literacy preparation.

2 Systemicists in my view have a particular contribution to make to the
development of new models of literacy and of teacher preparation.

3 There are in my view at least three senses in which we can make a
difference in models of language and literacy and teacher preparation. The first
involves offering a model of language that is both visible and in the best sense
problematic - something that excites and challenges teachers to learn about it,
rather than the rather minimalist models of literacy so often found in teacher
education enquiries and even curriculum documents. The second involves the
notion that an effective model of the English language for the purposes of
teaching literacy must itsclf have a strong social theory and a ftfnctional
grammar. The third involves the capacity to develop good principles for
assessment of literacy proficiency.

As we move to the new century, I'think the omens are that language and_ litera_cy are at last
becoming important parts of the educational agenda. I look forward to working with all of you
people in secing that they do indeed become parts of that agenda.
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Modelling big texts: a systemlc functmnal
approach to multi-genericity

J R Martin
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Sydney 2006, Australia

0. The page \

My computer screen is too small - it doesn't hold a page. Maybe this shouldn't matter, but it
seems to. Maybe before personal computers I just got used to having a page to work on. Idon't
know. But I've been word-processing for several years now. Ishould be used to it. ButI still miss
having a page. I'm jealous of my friends and colleagues with portrait-size screens, though I don't
envy them lugging them around. I want my page.

As a linguist interested in genre, I'm also worried about the page. Most of the texts my
colleagues and I have been developing genre theory around fit snugly into a page (e.g. Hasan 1977,
1979, 1984, 1985, Martin 1985, Ventola 1983, 1984, 1987). Sometimes they are a little longer, but by
choosing a smaller font we can squeeze them into a page. But what kind of a genre theory is this?
Life is full of texts that are longer than a page. I'm surrounded by them. But when I sit down to
work I still want my page.

These worries may not be unrelated. 1s there then something natural about the page? Is the
page more than a conveniently sized piece of paper, designed by printers and publishers to suit
their enterpnse'? 1s the page a unit of meaning in our culture? Is it after all qu1te natural for the
texts we've been working on to sit comfortably on a single page?

In this paper an attempt will be made to theorize an answer to these concerns. It will be
suggested that the genres systemic linguists have been studying mtenswe]y do have integrity,
and that a model of longer texts can be provided by studying the ways in which these 'elemental’
genres are combined into what will be termed here macro-genres. It will also be suggested that
systemic grammar provides a rich model for theorizing the ways in which more elemental genres
are combined.

1. A genre on a page

By way of illustrating the problem rasied above, consider text 1. Generically, this text is a
historical recount (see Eggins et al. 1987/1993, Disadvantaged Schools Program 1991). Its function
is to generalise across a set of experiences as they have evolved through time, in this case the
history of international whaling. From an ideational perspective, this genre is organised around
three stages: Orientation, Record and Re-orientation (see Plum 1988). This part-whole structure
is represented as a constituency diagram in Fig. 1.
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Fig. 2: Metafunctions and types of structure

While there are long standing descripti itions in linguisti
L ; criptive traditions in linguistics as far as the representation
of particulate structure 15 concerned {constitaency representation for experiential renpeaning and

represent clause rank interpersonal and textual structures in multivatiate terms, as if they were

experiential ones. Halliday" ivari jvari
o iy iday’s 1985a deployment of univariate and multivariate representation

part/part univariste

part/whole '_J—|

prosodic —

particulate

. multivariate

periodic

Fig, 3: Types of structure and forms of representation in Halliday 1985a

Since our purpose here is to use s i

: i ystemic grammar to reason about text, Halliday's rich 1979
presenta.:;o];le of met_afunchOns and types of structure will be preferred. The rema?nder of the
rhaper will be organised around these grammatically founded modes of meaning, beginning with
ﬁ;‘p‘r;so‘fill? :sec[:m:\ 3"1), followed by the particulate (section 4) and the periodic (section 5). But

00k at the nature of these modes of grammatical meaning in a littl letai

rostrierion the o at the r A y eaning in a little more detail,
ot Sz: ssion in general to prosodic, particulate and periodic patterns of realsiation: in

2.2. Interpersonal meaning — prosodic realisation

Prosodic realisation refers to the way in which a particular kind of meaning spreads out across
a structure, colouring the unit as a whole. One clear example of this form of realisation is English
TONE (see Halliday 1967, 1970b, 1985a), which unfolds in a continuous movement {rising, falling,
rising then falling and so on} throughout a tone group.. Similar patterns are found in grammar as
well - in attitudinal nominal groups for example (see Poynton 1984) where positive or negative
affect is realised continuously across adjectives and nouns (e.g. you patronising sexist racist
bougeois pig, my adorable sweet little bundle of joy ). A related form of opportunistic realisation
is found in the clause with respect to the system of POLARITY, most noticably in non-standard
dialects such as that spoken by the "Marrickville mauler', boxer Jeff Fenech:

"If you don't get no publicity you don't get no people at the fight,” he said. "if you
don’t get no bums on seats you don't get paid...Anyway | enjoy it." (Fishman 1990}

In this dialect, negative polarity dictates that wherever indefinite deixis is found in the
clawse it will be realised by no (note that standard English prefers any in this environment). A
model of this sprawling realisation is pesented in Fig. 4 (¢f. If you don’t get any publicity for any
fights in any papers from anyone ... , using standard any forms to realise the prosody of negation).

Mood Residue
Subject | Finite:neg —
N N
It you don't get no publicity for no fights

Fig. 4: Interpersonal meaning realised as a prosody - POLARITY

2.3, Ideational Meaning — particulate realisation

Ideaticnal meaning involves a segmental construal of reality. Experientially, the segments
are construed as parts of a whole, each with a distinctive role to play. Logically, the segmoents
are construed as an open-ended series of steps, with 'parts’ dependent on each other and in general
playing a similar role (without the closure implied by the notion ‘'whole’).

2.3.1 Experiential meaning — part/whole

Experientially, the English clause is a theory of ‘goings-on and their parts. Integrating this
segmentation is a theory of nuclearity, with a process and closely related participant at the
centre, circumstantial relations towards the periphery, and other participant relations in
between. This model of reality is cutlined in Fig- 3 for part of the whaling recount introduced as
text 1 above: Early in this cenfury the Norwegians infroduced explosive harpooms... (following
Halliday's 1985a ergative interpetation of the English clause).
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Fig. 5: Experiential meaning realised as parts and whole — TRANSITIVITY

Although we are restricting our discussion here in general to clause rank patterns, it is
important to note that clause segments may themselves be construed as wholes with parts and
that this pattern continues in grammar until the smallest units of meaning, the morphemes, are
reached. This kind of extension is outlined in Fig. 7, where the clause’s groups and phrases are
broken down into their constituent parts. In systemic grarmar this kind of segmentation proceeds
in principle by rank, the details of which are being fudged over here.

going-on —whole
1 B S l

ether ctrcumstances ) «-parts
partlcrpaﬂgs — ]
"1 I

H
+«—sub-parts

T I

=
|1 177

inwoduced explosive herpoons e Norwepisnr  ealy in Gis centry

Fig. 6: Extending part-whole segmentation to lower ranks

As can be seen from Fig's 5 and 6 this experiential segmentation is in principle closed - there
are a delimited number of segments at each rank in the grammar and a finite number of ranks. In
order to overcome this closure, and renew its construal of reality, experiential meaning makes use
of embedding, the process whereby wholes are included as parts. This synoptic strategy for
elaborating meaning potential is tllustrated in Fig. 7 for one textual variation on the example in
Fig. 6: {{What the Norwegians 1| did was [{introduce explosive harpoons . In this example two
clauses, what fhe Norwegians did and introduce explosive harpoons , are embedded as Value and
Token respectively in the relational identifying clause meaning 'x is represented by y*. This
embedding expands the meaning potential associated with Value and Token, compared with that
available in clauses like The largest is the Sperm whale where nominal groups (the largest and
the Sperm whale } fill the Value and Token functions.

embedding
(¢lange in w clanse)
clause
]
f { )
Value Process Token
[[cle'xusell {fctause]}
T T 1
Range  Actor Process Process Goal
What the Norwegtans  did wos intoduce  explosive harpoons

. Fig. 7: Bmbedding - renewal of experiential segmentéﬁon at lower ranks

2.3.2 Logical meaning — part/pari

Unlike experiential structures, the structutes realising logical meaning are not in principle
clo'sed - precisely because they do not imply a whole.  Rather they engender openness, a
serialised progression from one meaning to the next, step by step, threugh interation. This form of
realisation is illustrated in Fig. 8 for dependency relations between clauses in the clause complex.
The ongoing interdependericy in this case has to do with PROJECTION - with saying or thinking
ensuing clauses into existence. Clause complex interdependencics of this kind Jie at the frontier of
grammar, interfacing directly with discourse relations. Because of this they will turn out to
provide a very rich source of strategics for medelling combinations of elemental ZCNICS as macto-
genres below.

Interdependency (projection)

AB said WRM thought GP wanted whaling tostop soon

[saying]. . .. loCUtOn. oo SR e ‘idea

Fig. 8: Logical meaning in the context of PROJECTION — dynamic movement from part o part

2.4. TEXTUAL MEANING — periodic realisation

. Textual meaning, as noted above, construes semiotic reality - it organises ideational and
interpersonal meaning as coherent and relevant text (For discussion see Matthiessen 1992). In
English; at clause rank, the textual metafunction typicaily accomplishes this by establishing
cornplem.enmry peaks of prominence at the beginning and end of the clause. Initial promincence is
grammaticalized as Theme, the speaker's point of departure for the message; final prominence is
constructed through intonation, with a tone group’s major pitch movement confirming part of the
message as New. This unmarked complementarity of Theme and New (“where I'm coming from"
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over to "where you're going to") construes the clause textually as a wave of information, as
outlined in Fig, 9. As we will see below, textual waves of this kind are a feature of higher levels
of organization in text and the resulting hierarchy of periedicity (see Halliday in Thibault
1937:612) plays an important part in our interpretation of macro-genres.

Early in this cennary the Norwegians introduced explosive harpoons...
Theme Rheme
Given 7_4—{: New

Fig. 9: Clause rank textual meaning as a wave {(complementary pulses of prominence}

3. Interpersonal analogy — prosodic (amplification)

Turning from clauses to macro-genres, prosodic realisation most directly manifests itself
through repetition. As in the grammar, the effect of the repetition is amplification of the
interpersonal meaning in question. To see the effect of this pattermn of realisation, consider text 2,
the song "The Way It Is' by Bruce Hornsby and the Range 1986 (for a related form of prosodic
realisation in Bruce Springsteen’s ‘Born in the USA" see Cranny-Francis and Martin 1991).
Musically and lyrically Hornsby's claim to fame depends on his ability to tap into the indulgent
sentimental nostalgia that patriarchal men so commonly mistake for feelings. 'The Way It is'
fits snugly into a liberal humanist discourse of this kind.

Experientially, the song consists of three exempiums, a kind of narrative whose social function
is to comment moralistically on ‘the way it is." Plum’s 1588 Incident ~ Interpretation structure
thus recurs three times, with the chorus serving to- interpret each Incident along similar lines.
The effect of the repetition is cumulative, amplifying Hornsby's 'heart-felt’ resignation. Third
time round, his mild admonition "Don't you believe them" is removed; in America, that's just the
way it is.

2.'The Way It Is' B R Homsby ' Exemplums (x 3)
Standing in line marking time - INCIDENT f1}
Waiting for the welfare dime

'Cause they can't buy a job

The man in the silk suit hurries by
As he calches the poor old ladies' eyes
Just for fun he says “geta job”

Chorus INTERPRETATION
That's just the way it is

Some things will never change

That's just the way it is

But don't you believe them

Thiey say hey little boy you can't go INCIDENT 121
Where the others go

"Cause you don't look like they do

Said hey'old man how can you stand

To think that way

Did you really think about it

Before you made the rules

He said, Son

Chorus INTERPRETATION
That's just the way it is

Some things will never change

That's just the way it is

Ahbut don't you believe them

[instrumental break]
{That's just the way if is x2] : [whispered]

Well they passed a law in ‘64

To give those who ain't got a little more

But it only goes so far

Because the law don't change another's mind
When all it sees at the hiring time

Is the line on the color bar, no

INCIDENT (generalised) [31

Chorus INTERPRETATION
That's just the way it is

Some things will never change

That's just the way it is

That's just the way it is, it is, it is, it is...

[instrumental fade].

A_n initial attempt to model this notion of prosodic amplification is presented in Fig. 10.
!’rowsionally then it would appear that one way in which texts get bigger than a page is through
interpersonally oriented repetition, whose function is to adjust the volumne of the proposals (for
work on macro-proposals and interpersonal meaning sce Martin 1992a), propositions,
probabilities, usualities, obligations, inclinations, abilities,_ attitudes and polarities under
negotiation. :
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prosodic

Fig. 10: Prosodic realisation as amplification in macro-genres

4, Ideational analogy {(particulate)
4.1 Logical analogy — part/part (clause complex)
‘Halliday's analysis of clause complex relations is a very important resource for reasoning
about macro-genres. Macro-genres are in fact proportional to clause complex structures in much the

same way that more elemental genres are proportional to the clause:

macro-genre : clause complex =
gente : clause
For Halliday 1985a the critical vatiables have to do with the nature of the interdependency
between clauses (paratactic or hypotactic) and the kind of logico-semantic relation involved
(projection or expansion). Sub-types of expansion and projection stand in marked and unmarked
relations with parataxis and hypotaxis (Nesbitt and Plum 1988). Parataxis (equal status) is
strongly associated with projected locutions and expanding extensions and elaborat:o_ns;
hypotaxis (unequal status) is strongly associated with projected ideas and expanding

enhancements. These variables and unmarked associations are exemplified in Table 2; for further
discussion see texts 3 and 4 below. -

Poratoexis - equal status Hypotaxis - unequal status

Pro- Tocution He i o getajab,
Jec- . :
tion fdea | “Tharas the wayitis”) he beliaved. & belicved that was the way it was)
extension Besitessunding e e ver
24 e merking tme.
eleboration)“tars fust the way iths: some things wi That's fust the way it is, which is wo
never change. bad.
make the rules?

Table 2: Examples of hypotactic and paratactic expansion and projection (boxed examples
represent unmarked associations of variables)

4.1.1 Projection

With projection, one clause instates another as a locution or idea (Halliday 1985a:196).
Verbal processes, proto-typically verbs of saying, project locutions (constructions of wording);
mental processes, proto-typically verbs of thinking, project ideas (constructions of meaning). As
noted in Table 2, locutions are associated with parataxis (quoting), whereas ideas are associated

with hypotaxis (reporting). Qur problem here is to consider how one text can be seen to quote or
report another.

4.1.1.1 Locution/wording (equal status)

As far as quoting is concerned, the analogy between clause complex and macro-genre is a
straight-forward one. One text is quite commonly quoted by another., I will illustrate this here
by quoting from myself (Martin in press ¢; in the spirit of Firth T will make no apology for this
self-reference here); this quotation (text 3 below) includes in turn a quotation from Halliday; and
Halliday's text in turn quotes through citation a number of examples of each type of expanding
relation. Letting the names of authors stand for bodies of work instead of people {see Matthiessen
in press b), this interdependency can be expressed as a clause complex as follows: "Martin says
Martin says Halliday says English speakers say..". Note that verbal processes are not used to
project the wordings in text 3; it is texts, not clauses, that are doing the quoting here.

3. Halliday's description of each relation, and examples of their realisation between
clauses are reviewed below: i

Elaboration (%)

“In ELABORATION, one clause claborates on the meaning of another by
further specifying or describing it. The secondary clause does not introduce a new
element into the picture, but rather provides a further characterization of one
that is already there, restating it, clarifying it, refining it..."*

That clock doesn't g0; it's not working,.

She wasn't a show dog; I didn't buy her as a show dog.

Each argument was fatal to the other: both could not be true.
(Halliday 1985a:203)

Extension ()
“In EXTENSION, one clause extends the meaning of another by adding

something new to it. What is added may just be an addition, or a replacerent, or
an alternative...” '

1 breed the poultry and my husband looks after the garden.
I said you looked like an egg, sir; and some eggs are very
pretty you know.

(Halliday 1985a:207)

Enhancement (X)
“In ENHANCEMENT one clause enhances the meaning of another by

qualifying it in one of a number of possible ways: by reference to time, place,
manner, cause or condition...”

It's the Cheshire cat: now 1 shall have somebody to talk to.
The three soldiers wandered about for a minute or twop, and
then quietly marched after the others, g
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(Halliday 1985a:211)

Fig. 12 offers an iconic representation of text combining through projection at the level of
wording. Quoted text is usually clearly identified as such by various graphological conventions
in writing, where this type of text combination is far more common than in speech. In spoken
language, it is clauses rather than slabs of text that tend to be projected through quotation, since
in most contexts very few texts can be reconstituted word for word. As the deixis (for PERSON,
TENSE and TEMPORAL CIRCUMSTANTIALITY) of the quoted material maintains its original
orientation, the projecting and quoted material can be said to have equal status {as with
paratactically related clauses in a projecting clause complex). As far as I can tell, it is not
possible for text to “report’ wording; hypotaxis is not opposed to parataxis at the level of macro-

genres.

wording

Fig. 12: Projected wording — combining texts by quotation

4112 Idea/meaning (unequal status)

It might also-appear at first that meaning cannot be reported at the level of macro-genres. If
however we bring figures, tables, graphs, diagrams and so on into the picture, then the possibility
of bypassing wording and reporting meaning directly seems a viable one. The drawing of projected
wording in Fig. 12 for example transcends the grammar of English; making use of alternative
forms of representation: a drawing of a page, incleding a schematic linear representation of text,
with a box highlighting projected wording, with the quotation projected as a baloen, cartoon-
style, alongside the page, with another drawing of a page inside the baloon, enclosed in
guotation marks, and including further schematic representation of text. This form of
diagrammatic representation might well be approached as a semiotic system in its own right,
inviting deconstruction along the lines of suggestions by Kress and van Leeuwen (1990a, 1990b) for
reading images. But seen from the perspective of language, the figure can be interpreted
simultaneously as coding linguistic meaning - as a projection of the ‘content’ developed in section
4.1.1.1, bypassing its wording.

Another example of reported projection of this kind is presented in text 4 below, quoting again
from Martin in press ¢. In this text, Halliday's clause complex analysis, which was projected as
Table 2 above, is given an alterantive projection in the form of a system network. Once again, the
projection itself constitutes a designed semiotic system, contrived by systemicists and deserving of
analysis. At the same time, the function of systern networks of this kind in systemic theory needs
to be kept in mind - namely that of providing an altermative consolidating form of representation
for meanings that have been discursively developed as text. 1t is this reporting function that is
under focus here.

4. .. This is especially true with conjunctive relations, since it is in this area that
Halliday 1985a:192-251 has elaborated his grammatical description to the point where
very long passages of spontaneous spoken monologue are netted in. His clause complex
analysis has in other words pushed grammatical description to new frontiers, and it is to
the limits of these that this chapter first turns.

Halliday's 1985a:197 paradigm for clause complex relations is formulated
systemically as Fig. 4.1, along with notational conventions for analysing the dependency

relations_ involved. The network distinguishes both the type of interdependency
(paratactic or hypotactic) and the kind of logico-semantic relation involved {projection or

expansion).
/ paratactic 1,2,3,4.

INTERDEPENDENCY .|
hypotactic  o,B,v.5,.2...

locution *
J projectiona{

ides *

LOGICO-SEMANTIC

RELATION elaboration =

expansion extension *

\ enhancement ¥

Fig. 4.3: Halliday's 1985a description of clause complex relations
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ws’lg‘i;is analysis is illustrated for text [4:1] below (taken from the rescarch reported in Plum

The notion of 'projecstf:d meaning’ is projected as a diagram in Fig: 13 below. Once again, as far
as I can tell, the opposition of parataxis to hypotaxis is not relevant at the level of Macro-genres,

so the question of quoting meaning does notarise. -

Fig. 13: Projected meaning - combining texts with figurcs, tables, diagrams etc.

meaning é




Note again that the intepretation of projection being developed here in intended to
complement, not to replace, readings of tables, figures, diagrams and so on as images (following
Kress and van Leeuwen 1990a, 1990b). Treating these images as projected meanings allows us to
focus on the semantic dependency between these images and the texts including them (which is of
course mediated by the captions relating these projections to the texts projecting them, and any
wording included in the images themselves); but the grammar of these images remains an
important question in its own right. Because of their semantic dependence on projecting text,
schematic images such as those considered here can be treated as dependent on their projected text
- as with hypotactically related clauses in the clause complex. . Less schematic forms of
representation, such as photographs, are more questionably dependent in this way (although it
might be argued that their surrounding text is generally replete with instructions as to how
images, however "real’, should be read). We should also note here that texts in which. most of
the semiotic work is' accomplished by images rather than verbal text have not been considered
here. The refation of image to wording inside diagrams like Fig. 13 for example is the reverse of
that between Fig. 13 and its projecting text. The whole question of interacting semiosis of this
kind is something that is in need of further attention and has barely been touched on here.
Fortunately, thanks Halliday 1985a and Kress and van Leeuwen 1990, the tools for deconstructing
conversations between verbal and non-verbal texts are now firmly in place.

4.1.2 Expansion

_ With expansion, one clause expands another by elaborating it, extending it or enhancing it.
Following Halliday 1985a:196-197, elaboration involves restating in other words, specifying in
greater detail, commenting or exemplifying; extension involves adding some new element, giving
an exception or offering an alternative; enhancement involves embellishing with circumstantial
features of time, place, cause or condition.

Macro-genres developed through expanding relations, as we shall see, often afford the
possibility of an alternative or simultaneous part/whole interpretation. Text 1 for example will
be used in section 4.1.2.1 immediately below to illustrate elaboration, whereas in section 1 above
the same text was given a multivariate Orientation * Record # Reorientation interpretation. In
this casc the readings are complementary: the univariate elaboration reading brings out the
respect in which the stages in the recount paraphrase each other, while the multivariate
reading brings out the intertextual relationship between this and other narrative-type genres {for

- which see Plum 1988, Rothery 1990).

4.12.1 Elaboration (equal status)

As just noted, elaboration will be exemplified here using text 1. In this text the title
{Whaling) is first elaborated as a clause (For one thousand years, whales have been of
commerical interest for meat, oil, menl and whalebone. ); this clause is then unpacked in the
remainder of the text's ititial paragraph as the history of whaling; this history is then re-
packed as paragraph 2 (including the critical nominalisation a mining operation moving
progressively with increasing efficiency fo new species and new areas ). Each of these steps in the
text's development involves restatement as ideational meaning is explored at more and less
specific levels. of generality.

1. Whaling lhistorical recount]

For one thousand years, whales have been of commerical interest for meat, oil, meal
and whalebone.

About 1000 A.D., whaling started with the Basques using sailing vessels and row
boats. They concentrated on the slow-moving Right whales. As whaling spread to other
countries, whaling shifted to Humpbacks, Grays, Sperms and Bowheads. By 1500, they
were whaling off Greenland; by the 1700s. off Atlantic America; and by the 1§OD@ in the
south Pacific, Antarctic and Bering Sea. Early in this century, the Norwegtans introduced
explosive harpoons, fired from guns on catcher boats, and whaling shifted to the larger
and faster baleen whales. The introduction of factory ships by Japan and the USSR
intensified whaling still further.

The global picture, then, was a mining operation moving progressively with increasing
efficiency to new species and new areas. Whaling reached a peak during the present
century. (W R Martin 1989:1]

When elaboration is deployed as waves of generality and specificity in this way, texts lend
themselves to re-interpretation from the perspective of periodic structure and textual meaning.
Following Martin in press b, ¢, d the first clause of text 1 can be treated as a hyper-Theme (point
of departure for the text as a whole) and the last two clauses as hyper-New (distillation of the
news developed through the text). Note- that text 1 has now been deconstructed from the
perspectives of particulate (including the distinct part-whole and part/part interpretations
compared above} and periodic structure; all three readings are required in order to do justice to the
text's experiential, logical and textzal meaning. Metafunctional dialogism of this kind is an
integral feature of the structure of macro-genres (for a very helpful discussion of metafunctional
dialogism in the clause, sce Matthiessen forthcoming).

hyper-Theme (clause Themes underlined)

For one thousand years, whales have been of commerical interest for meat, oil, meal
and whalcbone.

About 1000 A.D., whaling started with the Basques using sailing vessels and
row boats. They concentrated on the slow-moving Right whales. As whaling
spread to other countries, whaling shifted to Humpbacks, Grays, Sperms and
Bowheads. By 1500, they were whaling off Greenland; by the 1700s, off Atlantic
America; and by the 1800s, in the south Pacific, Antarctic and Bering Sea. Early
in this century, the Norwegians introduced explosive harpoons, fired from guns on
catcher boats, and_whaling shifted to the larger and faster baleen whales. The
introduction of factory ships by Japan and the USSR intensified whaling still
further. ’

The global picture, then, was a mining operation moving progressively with increasing
efficiency to new species and new arcas, Whaling reached a peak during the present
century.

hyper-New (minimal New in bold face}

A schematic outline of this textual strategy for deploying elaboration is presented in Fig. 14..
Periodic stricture at the level of macro-genres will be further discussed in section 4.3 below.
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Hyper-Theme

Theme New
Theme New
‘Theme New

{ k
: {Hyper-New)

Fig. 14: Complementarity of hyper-Theme & hyper-New

41.22 Extension (equal status)

In order to illustrate extension (adding some new element, giving an exception or offering an
alternative), we will move on to the environs of text 1, including the rest of its section, and
consider the paper ‘Innovative Fisheries Management: international whaling’ as a whole. The
paper begins with a title which is then unpacked in an introductory paragraph before being
elaborated by the paper as a whole. This elaboration is itself divided into five section: i.
Whales, ii. Whaling, iii. International Management, iv. The Current Scene and v. Relevance to
Canadian Fisheries Management., Sections 1, ii, iii and iv are inter-related by extension - a
historical report on the current scene is added onto a historical recount on international
management which in turn extends a historical recount on whaling which is itself an extension of
a scientific report on whales. )

These four sections are relatively independent of each other, and so can be treated 2s having
equal status in the paper. The logic of their presentational sequence is textual rather than
ideational; different sequences of presentation are possible with next to no repercussions for the
wording of the individual sections themselves. The introduction to the paper, and sections i and
ii are presented in full, along with the section headings and subheadings from the rest of the
paper, as text 5 below. Halliday's notational conventions for expansion, presented in text 4
above, have been used to show the way in which elaboration, extension and enhancement have
been used to develop the macro-genre (logico-semantic relations within sections have not been
noted; for enhancement see section 4.1.2.3 below):

5. Innovative Fisheries Management:
International whaling

There is much to be learned from the evolution of international fisheries management

that is applicable to the devlepment of fisheries management in Canada. An interesting

- case is the management of whaling which T have had the opportunity to follow for a few

decades. So, I have decided to focus on whaling as an cxample of innovative fisheries

management, and summarize my perspective under the headings of whales, whaling,

international management, the current scene, and some observations about its relevance to
the development of Canadian fisheries management.

Whales [taxonomising report]

There are many species of whales. They are cofiveniently divided into toothed and
baleen categories. The toothed whales are found world-wide in great numbers. The
largest is the Sperm whale, which grows to about the size of a boxcar. Other species
familiar to Canadians are the Beluga or white whale, the Narwhal with its unicorn-
like tusk, the Killer whale or Orca, the Pilot or Pothead whale, which is commonly
stranded on beaches, the Spotted and Spinner Dolphins that create a problem for tuna
seiners, and the Porpoises which we commonly sce along our shores.

There are fewer species of the larger baleen whales, that filter krill and small fish
through their baleen plates. The largest is the Blue whale which is seen frequently in
the Gulf of St Lawrence. It reaches a length of 100 feet and a weight of 200 tons,
equivalent to about 30 African elephants. The young are 25 feet long at birth and put on
about 200 Ibs. a day on their milk diet.” Other species are: the Fins which at a length of
75 ft. blow spouts of 20 ft, the fast swimming Seis, the Grays so commonly seen on
migrations along our Pacific coast between Baja California and the Bering Sea, the
Bowheads of Alaskan waters, the Rights, so seriously threatened, the Humpbacks
enjoyed by tourists in such places as Hawaii and Alaska, the smaller Bryde's whales,
and the smallest Minke whales, which continue to be abundant worldwide.

As with the growing interest in birding, increasing numbers of whale watchers can
distinguish the various species of whales.

+

Whaling fhistorical recount]

For one thousand years, whales have been of commerical interest for meat, oil, meal
and whalcbone. About 1000 A.D., whaling started with the Basques using sailing vessels
and row boats. They concentrated on the slow-moving Right whales. As whaling spread
to other countries, whaling shifted to Humpbacks, Grays, Sperms and Bowheads. By
1500, they were whaling off Greenland; by the 1700s, off Atlantic America; and by the
1800s, in the south Pacific, Antarctic and Bering Sea. Early in this century, the
Norwegians introduced explosive harpoons, fired from guns on catcher boats, and whaling
shifted to the larger and faster baleen whales. The introduction of factory ships by Japan
and the USSR intensified whaling still further.

The global picture, then, was a mining operation moving progressively with increasing
efficiency to new species and new areas. Whaling reached a peak during the present
century.

While this high-seas drama was unfolding, coastal, shore-based whaling developed
around the world. In Canada, for example, it was native whaling for Belugas and
Narwhal in the Arctic, and commercial whaling from northern Vancouver Island in the
Pacific, and from Qucbec, Nova Scotia and Newfoundland in the Atlantic.

+
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International Management {historical recount]

+

The Current Scene (historical report|

X

Relevance to Canadian Fisherjes Management [recommendations}
Demand Management

Management Processes

Information: ...
Partnerships: ...
Public participation: ..
Jurisdiction: ..
-Perseverance: .

4.1.2.3 Enhancement {unequal status}

Enhancement (embellishing with circumstantial features of time, place, cause or condition) is
illustrated in text 6, a report on dog racing. The sport is defined, then briefly described, before
moving on to a description of dog-racing tracks in the second paragraph. At this point the text
changes gears; it stops its generic construal of dog-racing as a ‘thing’, and shifts to an explanation
of the manner in which dog races occur. This activity is broken down, step by step, as a process, in
the third paragraph by means of an explanation genre (see Christie et al. 1991). The report then
resumes with generic description of betting as a thing (note that betting as a process is not
explained).

6. [Report, enhanced by an Explanation]

Dog Racing, also called greyhound racing , is a sport in which greyhounds compete on
an oval track. The dogs chase a mechanical lure that resembles a rabbit. The lure moves
around the track on an ¢lectric rail. Dog racing developed from coursing , an ancient sport
in which two dogs chased a live rabbit over an open field. A mechanical rabbit is also an
effective lure because greyhounds chase by sight rather than by scent.

Most dog-racing tracks are 1/4 mile (04 kilometer) in diameter. Eight greyhounds
compete over & distance of 7/16, 3/8 or 5/16 of a mile (0.7, 0.6 or 0.5 kilometer). Champion
greyhounds run faster that 40 miles (64 kilometers) per hour.

x Before each race, the greyhounds are put inte individual stalls
in a starting box. The lure is then started around the track.
When the lure is opposite the starting box, the doors of the stalls
are opened, and the dogs are released. During the race, the lure
is kept several yards ahead of the leading dog. The lure is moved
out of sight of the dogs after they cress the finish line, and they
stop running. )

Dog racing is a popular sport in parts of the United States and several other countrics.
Fans bet on the grey-hounds through the pari-mutuel system. This system is also used in
hc:rse—rl:::rtgI (;ee HORSE RAgel‘iG [Betting]). In the United States, bets on dog races total
more than illion yearly. e D. Johnson, Jr. [The World Book Eneyclopedi
e o i [n);_] y. by I Jed lorid Book Eneyclopedia D Volume 5.

Explanations typically appear as enhancing expansions of reports in just this way. Like other
enhancing texts, explanations are generally dependent on the texts they expand. Text 6 for
example is perfectly coherent without its enhancing explanation, but the same cannot be said for
the explanation on its own (the phoric nominal groups each race, the greyhounds, the lure, the
track for example all presume information from the preceding sections of the report). Similarly,
the place at which the explanation occurs is important; it cannot be easily moved around as with
;l:: ex)tending texts considered above {(sce further the discussion of the explanation in text 10

ow). '

l_n summary then, macro-genres are developed with respect to all five of the
projection/expansion strategies noted by Halliday for the English clause complex: projected
locution (%), projected idea (), expanding elaboration (=), expanding extension (*) and expanding
enhancement (*). While the distinction between parataxis and hypotaxis is not a systemaltic
opposition at the level of macrogenres, projected locutions and expanding elaborations and
enhancements have relatively equal status with the text initiating them (they can stand on their
own), whereas projected ideas and expanding enhancements have a more dependent status with
respect to the text that dominates them (they are not free standing clements). These part/part
interdependency relations are symmbolised using a dependency arrow in Fig. 15 below, alongside
Halliday's notational conventions for the logico-semantic relations involved.

L N

Fig. 15: Patt/part interdependency {with notation for projection and expansion variables)

4.2 Experiential analogy — part-whole

The notion of constituency has been very much over-used by linguists, even at the level of
grammar where as we have seen it provides an important perspective on the experiential
organization of the clause. It is probably also true to say that it has boen overworked at the level
of genre, where it afforded carly break-throughs but has since tended to cfface interpersonal,
logical and textual considerations. The results of this have been even more serious for spoken
than for written texts, since their dynamic nature is less amenable to the synoptic forms of
analysis linguists have evolved over the millenia for language which is frozen on a page.
l\_ievelftheless, it is important to pursue the experiential analogy at the level of macro-genres
since it does provide, especially in writing, an important perspective on the ways in which texts
get bigger than a page.
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The notion of multivariate part-whole staging has already been illustrated with respect to
text 1 above - the historical recount consisting of the stages Orientation A Record # Reorientations.
As noted in section 23.1 the notion of parts and whole is comnplicated in the grammar by the fact
that parts theselves may be construed as wholes with parts of their own (the notion of rank) and
by the fact that wholes may take the place of parts in order for experiential meaning to rencw its
meaning potential (the notion of embedding}. Here we will illustrate first rank and then
embedding at the level of macro-genre. '

4.2.1 Rank

The notion of layers of staging has been widely used in semiotic theory. Barthes for example
discusses its application to narrative sequencing in the quotation below: :

"It (a sequence) is also founded a maximo : enclosed on its function, subsumed under a
name, the sequence itself constitutes a new unit, ready to function as a simple term in
another, more extensive sequence. Here, for example, is a micro-sequence: kand held out,
hand shaken, hand released . This Greeting then becomes a simple function: one the one
hand, it assumes the role of an indice (flabbiness of Du Pont, Bond's distaste); on the
other, it forms globally 2 term in a larger sequence, with the name Meeting , whose other
terms (approach, halt, interpellation, sitting down ) can themselves be micro-sequences.”
Barthes 1977:102-103 ’

His analysis involves three layers (or ranks): a meeting (or greeting) sequence which consists
of five stages, the fourth of which is breaks down into three sub-parts:

MEETING {greeting): ' :
approach * halt * interpellation * (hand held out * hand shaken * hand released) *
sitting down

Layered staging of this kind is relatively unconscious and contrasts in this Tespect with the
designed layering of other arcas of human activity - for example professional tennis, where a
season’s play consists of a number of tournaments, tournaments of one or more matches, matches of
three to five sets, scts of six or more games, games of four or more points, points of one or more
strokes (beyond which point segmentation slips below consciousness again, unless it is made
visible through coaching). Fig. 16 presents a constituency representation for just three ranks in
this activity structure.

mo;("x:h
[ | |
set set set

99994949 999999 9999949

Fig. 16: Three layers of segmentation in professional tennis

3 Martin (e.g. 1984, 1985/1989, 1986) has generally referred to multivariate generic staging of
this kind as schematic structure; Hasan {e.g. 1985} uses the term text structure for the same
phenomenon.

Another example of designed layering is presented in Fig. 17, adapted from Disadvantaged
Schools Program 1988:39 (cf. their presentation of the genre as a cycle rather than a constituency
free, a more abstract notion of staging than linguists' constituency models allow). As with the
consciously contrived activity of professional tennis outlined above, macro-genres of this degree of
complexity require specialised institutionally based training on the part of participants,
especially since the macro-genre outlined below takes several days teaching to enact. The texts
realising these multi-layered macro-genres are too long to exemplify here. For a partial
deconstruction of a text deriving from the curriculum genré under focus here, sce Martin and
Rothery forthcoming,

Qurriculum genre

Deconstruction Joint construction Individusl construction
[
Cultoral Text Field Scribing Field qu.f—l;'.ng Consultation
context structure research research

Fig. 17: Layers of staging in literacy oriented curriculumn genres based on a functional model of
language

It should perhaps be noted again here (cf. section 4.1.2 above) that multivariate structure of
this-kind ¢an often be given a complementary univariate interpretation basd on the logico-
semantic categorics presented in section 4.1); each major stage in Fig. 17 for example,
Deconstruction, Joint construction and Individual construction, is in some sense an elaboration of
the next. Logico-semantic analysis however fails to bring out field specific genre agnation - the
inter-relationships between this curriculum genre and other closely related curricutum genres (eg.
traditional or process approaches to teaching writing) and beyond this relationships with macro-
genres used in other areas of the curricutum {such as the moming news genre discussed in Christie
1937; see also Gibbons forthcoming on instructional cycles and activity genres in the second
language classroom).

4.2.2 Embedding (genre inside a genre)

The notion of inclusion has by and large been overworked when it comes to discussion of
intertextuality, dialogism and genre-mixing. In order to sort out some of this imprecision a
distinction betwetn part/part expansion and embedding has been developed here. With
embedding, a genre is made to function as one multivariate stage in the development of another;
embedding is easiest to recagnize when this stage is an obligatory element of structure.

Embedding of this kind is found in text 7 below (from Mann and Thompson 1992). Generically
this text is a solicitation - a macro-proposat designed to raise money for Zero Population Growth,
an American organization concerned with over-population. Experientially it consists of an
Involvement stage designed to get the attention of readers, a Product stage giving particulars of
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the service offered, and an Appeal section directly soliciting money from potential benefactors?.
What is interesting in text 7 is that the Involvement stage is itself realised by another genre, a
news story, with its own experiential structure Lead and Background. This renewal of meaning
potential in the solicitation genre's first stage is outlined in Fig. 18.

solic'itation

{ I 1
Involvement Product Appeal

[inews storyll]

Lead Background

Fig. 18: Embedding in text 7 (news story embedded in solicitation)

Detailed analyses of text 7 from a number of different analytical perspective are included in
Mann and Thompson in press. The text is presented only in broad outline here, divided into the
generic stages summarised in Fig, 18 above.

7. Involvement [[News story genre]]

Lead -

At 7:00 a.m. on Qctober 25, our phones started to ring.
Calls jammed our switchboard all day. Staffers stayed late
into the night, answering guestions and talking with
reporters from newspapers, radic stations, wire services and

TV staticns in every part ¢f the country.

Background

R When we released the results of ZPG's Stress
: Test, we had no idea we'd get such an overwhelming response.
Media and public reaction. has beenr nothing short of
incredible!

At first, the deluge of calls came mostly from reporters
eager to tell the public about Urban Stress Test results and
from outraged public officials who were furious that we had
*blown the whistle* on conditions in their cities.

Now we are hearing frem concerned citizens in all parts of

the country who want to know what they c¢an do toe hold

. officials accountable for tackling population-related
problems that threaten public health and well-being.

ted to Christian Matthiessen, who is in-turn indebted to Ruqaiya Hasan, for the
cture of this solicitation genre.

ZPG's 1985 Urban Stress Test , created after months of persistent and exhaustive
research, is the nation’s first survey of how population-linked pressures affect US cities.
It ranks 184 urban arcas on 11 different criteria ranging from crowding and birth rates to
air quality and toxic wastes.

The Urban Stress Test translates complex, technical data into an easy-to-use action
tool_for concerned citizens, elected officials and opinion leaders. But to usc it well, we
urgently need your help.

Qur small staff is being, swarﬁged with requests for more information and our
modest resources are being stretched to the limits.

Appeal

Your support now is critical. ZPG's 1985 Urban Stress Test may be our best opportunity
ever to get the population message heard.

With your contribution, ZPG can arm our growing network of local activists with the
materials they need to warn community leaders about emerging population-linked
stresses before they reach crisis stage.

Even though our national government continues to ignore the consequences of
uncontrolled population growth,we can act to take positive action at the local level.

Every day decisions are being made by local officials in our communities that could
drastially affect the quality of our lives. To make sound choices in planning for people,
both elected officials and the American public need the population-stress data revealed
by our study.

Please make a special contribution to Zero Population Growth today. Whatever you
give -$25, $50, $100 or as much as you can - will be used immediately to put the Urban
Stress Test in the hands of those who need it most.

A summary of these part/whole strategies for developing macro-genres is presented in Fig. 19
below, including simple staging (a single layer of multivariate structure such as that proposed in
Fig. 1 for text 1 above), layered staging such as that suggested for one curriculum genre in Fig. 17
and layered staging with an embedded genre as outlined in Fig. 18 for text 7.

part/whole |—|_| H;'_] |_‘|_|
[[..1

Fig. 19; Part-whole configurations — simple staging, layercd staging and layered staging with
embedding

5. Textual analogy (periodic)
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The notion of textually inspired periodic structure has already been introduced in section
4.1.2.1, since the textual metafunction makes use of elaboration to construct waves of prominence
at the level of macro-genres. In borrowing this ideational resource the textual metafunction ¢an
be seen to function at this level in much the same way as it operates in the grammar. The clause
What the Norwegians did was introduce explosive harpoons was analysed experientially in Fig.
7 above, by way of introducing the notion of grammatical embedding; it was mentioned in passing
there that this clause was a textual variation on The Norwegians introduced explosive harpoons
. The textual effect of the relational identifying process used in this variation is to divide the
clause's experiential meaning clearly into two parts, Theme -What the Norwegians did and
New - introduce explosive harpoons , with the Token elaborating the Value. This pattern of
expetiential meaning in the service of the textual metafunction is outlined in Table 3.
Elaboration is used in precisely the same way to construct a wave of information in text 1.

What the Norwegians did was  introduce explosive harpoons

Value = |Token experiential
Theme ————— | Rheme

textuwal
Given ]( New

Table 3: Textual deployment of 'elaboration’ at clause rank

As noted in section 4.1.2.1 text t begins with a hyper-Theme (the Topic sentence of traditional
composition teaching): For one thousand years; whales kave been of commercial interest for meat,
oil, meal and whalebone. This hyper-Theme makes precise predictions about the pattern of
clause Themes which follows (it predicts the text's method of development in Fries' 1981/1983
terms): about 1000 A.D.; as whaling spread to other countries; by 1500; by the 1700s; by the 1300s;
early in this century; while this high seas drama was unfolding 5. This pattern of anticipation
and thematic fulfillment is outlined in Fig. 20 below.

for 100 years whaling
has been of commerical

interest

while this high-seas
drama was unfolding

about 1000 AD

es whaling spread to other countries
by 1500

by the 1700s

by the 1800s

early in this century

Fig. 20: Hyper-Theme and method of development in text 1

5 The analysis has been extended here to include the text’s third paragraph, presented in text
5 above.

. At the same time, text 1 can be read retrospectively, in terms of its hyper-New: The global
picture, then, was g mining operakion moving with increasing efficiency fo new species and new
areas. The text's hyper-New has the complementary function of consolidating what Fries calls a
text’s point - the information it constructs as news. The relevant hyper-New /New
proportionalitics are as follows:

- with increasing efficiency :
with the Basques using sailing vessels and row boats; explosive harpoons, fired from
guns on catcher boats; still further =

to new species :
the slow-moving Right whales; to Humpbacks, Grays, Sperms and Bowheads; to the
larger and faster baleen whales = :

and new areas :
off Greenland; off Atlantic America; in the south Pacific, Antarctic and Bering Sea

The way in which text 1's hyper-New accumulates and consolidates news is outlined in Fig. 21.
The consolidation makes the point of text 1 portable, enabling it to participate in higher-level
waves of information in the paper as a2 whole.

with the Basques using of f Greenland;
sailing vessels and row boats; off Atlantic America; to Humgbacks, Grays, Sperms
explosive harpoons, fired from  in the seuth Pacific, and Bowhesds;

guns on catcher boats; Antarctic and to the largerand faster baleen
stil further Bering Sea whales

a mining operation moving with ﬁncreasing efficlencyjte (new areas)and(new species)

Fig. 21; Hyper-New and point in text 1

Highﬂ levels waves of information are a very important structuring principle, especially in
written macro-genres. Martin's paper for example is introduced by Bielak, the program
chairman; Martin in turn introduces the staging of his macro-genre (see text 5 above): and he
introduces his whaling recount as we have seen. This hierarchy of introductions can be
interpreted textually as a hierarchy-of Theme:

PREDICTION {levels of theme):

In the same spirit, the Fisheries Committee Chairman, Dr. Robert Martin, has, on
behalf of the CWF, invited some very distinguished speakers from across Canada to tell
you something about innovative fisheries management being practised in their next of the
woods. (Bielak's Introduction to the papers; 1989a:v)

the slow movingRight whales:
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So, T have decided to focus on whaling as an example of international innovative
fisheries management, and summarize my perspective under the headings of whales,
whaling, international management, the current scene, and some observations about its
relevance to the development of Canadian fisheries management. (Martin's Introduction
to his paper; 1989:1)

For one thousand yéars, whales have been of commercial interest for meat, 0il, meal
and whale-bone. (Martin's introduction to his whaling Recount; 1989:1)

At the same time the publication as a whole is structured with respect to a hierarchy of News.
Martin consolidates the point of his whaling recount (¢ mining operation..), and then draws
directly on this consolidation in his recommendations (the whaling experience of mining whale
resources..)S; later in his program Chairman's synthesis, Bielak consolidates the point of
Martin's paper as a whole:

CONSOLIDATION (levels of news)

The global picture, then, was a mining operation moving progressively with increasing
efficiency to new species and new areas. (Martin's summary of his whaling Recount;
1989:1)

In spite of the whaling experience of mining whale resources until innovative
approaches could be applied to whaling management, we continue to mine our high seas
fisheries resources. (Martin's invocation of his whaling Recount in his recommendations;
1989:3}

Dr. Martin's presentation on international whaling gave us food for thought, Despite
strong science which indicated a clear need for the protection of various whale species,
the environmental movement was the key catalyst in focussing public attention on the
issues, and this only after fifty years. (Bielak’s summary of Martin's paper in his
Program Chairman's Synthesis; 19896:27) :

The point being developed here is that textual meaning construes semiotic reality with respect
to a hierarchy of periodic structure. The complexity of this hierarchy is in principle dependent
simply on the amount of semiotic reality being organized: the more meanings made, the more
elaborate the levels of periodic structure needed to make them digestible as read and retrievable
when'stored. A very partial gesture is made towards this texturing principle in Fig. 22 below.

6 For discussion of the ideclogical implications of this kind of field shifting consolidation, see
Martin 1986.

Method of Development Point
{genre focus) (field focus)

Macro-Theme"

Hyper-Theme

predict Theme..New accumulate

Hyper-New
Macro-Newh

Fig. 22: Prediction, accumnulation and waves of texture in macro-genres

Applying this framework to the whole of Bielak 1989, gives us the picture in Table 4,
beginning with the outermost wave and working in, Periodic structure within the papers has not
been included here.

Layers of "Theme' Layers of News'
Table of Contents Biographies {of authors}

Introduction {Biclak) Program Chairman's Synthesis (Biclak)

Martin’s Introduction ...his  concluding "Relevance to fisheries
management’
Griggs' Introduction ...his concluding ‘Problems & future directions'

Beamish's introduction  ._his summary
Cote's Introduction ...his ‘Conclusion’

Table 4: Waves of Theme and new in Bielak 1989

It is important to note in passing that the periodic structure just outlined is masked by
particulate organisation of the publication as a whole as summarised in its Table of Conients.
The overall particulate structure is as follows, presented here by way of contrast with Table 4:

Editor's Note (Bie[gk)

X
Introduction (Bielak)

Innovative Fisheries Management: international whaling {Martin)

;-nnovah‘ons in Fisheries Management on the West Coast (Griggs)

rnnovaﬁons in Fisheries Management in Central and Northern Canada (Beamish)
:nnovative Fisheries Initiatives in Eastern Canada (Cote) l
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Tables [1-5]

Program Chairman’s Synthesis (Bielak)
+

Biographies [Martin, Griggs, Beamish, Cote, Bielak}

Simply to complete the picture here it is also worth noting that professional scientific
drawings of fish and whales are included on every odd numbered page of the publication as a
whole and on its front and back covers. None of these is specficially projected by the text itself,
although species 'relevant’ to the discussion are included in each section (i.e. whales in Martin's
paper, fish elsewhere). The fact that these drawings are not projected, and are realised
continuousty through the text, indicates that their function is interpersonal rather than
ideational - decorative rather than instrumental in Innovative Fisheries Management

Initiatives (Bielak 1989).

By way of summing up this section, an iconic representation of thematic prediction and
consolidated news is offered in Fig. 23. Note that the figure does not capture of notion of
hicrarchic periodicity, which as we have seen is an important texturing principle in macro-

genres.

periodic

Fig. 23: Prediction, accumulation and periodicity

6. Contextual conditioring (dynamic open system)

Like all evolved systems, including semiotic and non-semiotic ones, genre is a dynamic open
system (see Lemke 1984). As such it is metastable (cf. Mathiesius 1964 on static oscillation),
something that can only be achieved through continual exchange of information with the
environment. Itis through this ongoing exchange that systems evolve.

Seen from the perspective of metastability, the resources for generic development outlined in
section 3, 4 and 5 above can be re-interpreted as generic resources for adjusting social processes to
their environment. Expansion resources in particular are especially valuable in this respect. To
illustrate contextual adaptation of this kind, consider text 8 below (section i of text 5 above).
This text is a scientific report written by 2 marine biologist which constructs an uncommon sense
classification of whales. The occasion of this report is the 1989 meeting of the Canadian
Wildlife Federation; the report is part of a paper constituting part of a pane! of presentations
concerned ‘with innovative fisheries management. The Canadian Wildlife federation by and
large is an organisation of anglers, hunters and other ‘harvestors’ who are in general concerned
with managing the environment as a renewable resource. The overall thrust of the panel's
recommendation is that Canadain freshwater fisheries should be developed for recreational
rather than commercial fishing purposes. ’

8. Whales Report (Canadian Wildlife Federation Meeting}

There are many species of whales. They are conveniently divided into toothed and
baleen ‘categorics. ‘The toothed whales are found world-wide in great numbers. The
larngt ig the Sperm whale, which grows to about the size of a boxear. Other species
E_amlliar to Canadians are the Beluga or white whale, the Narwhal with its unicorn-
like tusk, the Killer whale or Orca, the Pilot or Pothead whale, which is commonly
stranded on beaches, the Spotted and Spinner Doiphins that create a problem for tuna
seiners, and the Porpoises which we corfimonly see along our shores.

+

There are fewer species of the larger baloen whales, that filter krill and small fish
through their baleen plates. The largest is the Blue whale which is seen frequently in
the Gulf of 5t Lawrence. It reaches a length of 100 fect and a weight of 200 tons,
equivalent to about 30 African elcphants. The young are 25 fect long at birth and put 0r:
about 200 ibs. a day on their milk diet. Other species are: the Fins which at a length of
75 ft. blow spouts of 20 ft,, the fast swimming Scis, the Grays so commonly secn on
migrations along our Pacific coast between Baja California and the Bering Sea, the
Bo_wheads of Alaskan waters, the Rights, so seriously threatened, the Humpb’acks
enjoyed by tourists in such places as Hawaii and Alaska, the smaller Bryde's whales
and the smallest Minke whales, which continue to be abundant worldwide. '

X

As with the growing interest in birding, increasing numbers of whale watchers can
distinguish the various species of whales. (Martin 1989:1)

Of special interest here is the enhancing final paragraph, which on the face of it seems out of
place in this report. Synoptically speaking, embellishing the report with this comparison
betw‘e\gn bird watching and whale watching is unpredictable; certainly it adds nothing to ‘thc
class:ﬁcatiqn of whales constructed in the two preceding paragraphs.  Ecologically speaking
however, given the social context of this report, the enhancement is more than appropriate. [t
make‘:s an important connection between the recreational use of whales and birds, which is of
considerable relevance to the panel's recommendations for the future of freshwater fisherics
Indeed, this enhancement is strongly predicted throughout text 8, where technical nominal group:;
are elaborated wherever possible to make comnection with the more familiar everyda
experiences of this audience of non-scientists: ¢

the Sperm whale, which grows to about the size of a boxcar

the Beluga or white whale,

the Narwhal with its unicorn-like fusk
the Killer whale or Orca,

the Pilot or Pothead whale, which is comrmon! stranded on beach

the Spottc:d and Spinner Dolphins that create a_problem for tuna seiners,
the Porpoises which we commonly see along our shores

The_text in other words exploits the opermess inherent in the semiotic system of genre from
which it dgrives. For another example of this kind of environmental response, consider text 9
from a Junior secondary science textbook. Generically this text is an explanation, which is itse[%
enhancm.g part of chapter-long taxonomising report on micro-organisms. Before concluding the
expl;u_'tahon is itself embellished with a comment one effect of the life cycle of the malaria
parasite - tourists’ need for special medication when visiting "malaria’ countries, This
enhancement is ecologically motivated by ideological tensions within science éducation in
general, one response to which has been to publicly rationalise scicnee as useful and relevant.
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9, Malaria parasite explanation (funior Secondary science textbook}

[Ome such protozoar is the malaria parasite, the cause of malaria fever in man and
other warm blooded vertebrates (Figure 8411 x The parasite enters the red blood cell
where it feeds and grows until it fills almost the total volume of the cefl. It then divides
into a number of offspring. When the cell breaks up, the young and various waste products
are set free into the circulating blood of the infected person. These toxic wastes cause an
attack of chills and fever. The offspring next entet new red blood <clls and repeat the
above story producing new batches of offspring. In this way there are soon produced
millions of parasites which destroy a large percentage of the red blood cells.

Tf a mosquito bites and sucks blood from an infected person, the cycle in continued. In
the stomach of the mosquito, a specia! type of sexual reproduction takes place, producing
an active worm-Tike form of protozoa. They wriggle through the mosquito’s stomach
wall where wort-like lumps containing the protozoa form. They then divide in two to
form thousands of slender offspring which move to the salivary glands of the mosquito
and are injected into the wound when the infeced mosquito bites a man. The parasites
then invade the red blood cells, and the cycle is started again. x Tourists visiting
'malaria’ countries take tablets before, during and after their frip to prevent infection by
this most serions disease. (Shea 1988:131, from Heffernan and Learmonth 1982a)

As far as genre evolution is concerned {cf. Kress 1985/1989a:85-95; 1989b), what is at issue is
the long term impact of enhancements of this kind on taxonomising reports and life-cycle
explanations. Are these embellishments more than nonce adjustments - more than occasional
contextually specific negotiations between genres and their environment? Does metastability lie
in the direction of generic inertia and the effacement of expansion of this kind? Or is the
environment of these texts such that adjustments of just these kinds will systematically recur?
Does metastability lie in fact more in the direction of evolution and the synoptic incorporation of
these manoevres as predictable multivariate stages in the expericntial structure of the respective
genres? Whatever the answer to these questions, it is clear that metastability is driven by
ideological tensions within a culture, and between culturcs and their other than semiotic
cnvironments. The dynamic openness inherent in gente as system is fundamental to the resolution
of these tensions, keeping in.mind that resolutions will be themselves immediately involved in
on-going negotiations with tensions of other kinds. ’

7. Macro-genres

Tn this section we will summarise the strategies proposed above to explain the ways in which
texts get bigger than a page. In addition we will briefly review some of ways in which these
strategics are distinguished graphologically in written texts. :

Ideational strategies involve projection and expansion. With projected wording, one text is
quoted by another. The quoted material is typically formatted differently from the quoting text -
in quotation marks if not too long, indented and placed in a separate paragraph if long, possibly
using a different type-face, with specialised lay-out if the text is projected as a document and so
on. The source of authored material will also be given, in one step, by means of footnotes, or intwo
steps, usually including name and date in the projected or projecting text and elaborating this
information subsequently in lists of references or bibliographics. With projected meaning, the
‘content’ of the projecting text is ‘re-grammaticalised’ as an al ternative form of semiosis - as a
graph, figure, table, drawing etc. These projections will be elaborated by titles and numbers in
order to clarify their intcrtextual dependence on the verbal semiosis projecting them. In books the

names of these projected meanings are often accumulated in lists of figures and tables for the
volume as a whole.

Turning to expansion, one text develops another through elaboration, extension or
enhanc_ement. With extension, one text is appended as an addition or alternative to another.
Ext(-:'nsmn tends to be directly reflected in the erganisation of macro-genres into paragraphs
sections, chapters and so on. Sections and chapters will be elaborated with titles and hcadings‘
which are themseives accumulated in a Table of Contents. Enhancements, perhaps because oé

their more dependent status, do not appear to be strongly foregrounded b i
ety more pp gly L ed by graphological

Graphologically, it would appear that part/whole structurcs are treated in the same way as
part/part extensions. If following Halliday (1985a:240-248; 306-307) or Martin (1992b, in press)
we r\_:-address part/whole multivariate configurations as synoptic forms of expansion, then our
ideational strategies for developing texts as macro-genres can be summarised as in Fig. 24 below.

Ideational strategies

Projection
wording |5 meaning
Expansion
part/pert Y [= + %]
particulate

]
part/whole | | [ ' | |_|_|

.1

Fig. 24: Ideational strategies for the development of macro-genres

'Interpersonally, macro-genres develop through the amplification of mood, modalization
attitute arEd 50 on. Radical texts sometimes make use of iconic formatting (e.g. stze of font, bold:
face,. outline, shadow etc.) to highlight the relevant repetition. Any attendant semiosis (e.g.
music, paralanguage, kinesics, dance etc.) typically resonates with interpersonal crescendos or
diminuendos generated by the verbal text. An iconic representation of this amplfication strategy
is offered again here, by way of summary, in Fig. 25. -

Interpersonal strategy
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prosodic

Fig. 25: Amplification as a resource for developing macro-genres

. - ional
i h respect to pulses of infermationa
Ily, macro-genres organise themselves wit ) N
'ro'rre:i):\t::cey The mosgt relevant aspect of graphology is the use of titles and headlmgi to Qﬂg}g
gections of I.;ext or projected meanings (i.e. tables, figures etc).” In_addmgn, :ﬂe‘;ef Za?:h]:i’:;er ic
i inati ‘of realisation, so that the beginning and en )
g Advuip ik e h ctive of textual meaning. An
isation of a text is especially significant from the perspe g A
:?:n?:graeglresensauo:ation of this pegie(?dicih'ategy is offered again here, by way of summary, in Fig.

25,

Textual strategy

periodic

Fig. 26: Prediction and consclidation as waves of texture

As a final note, it is important to recognize that p'r-:)ject.ie'd;'l worc:ci‘cntgee; anda:;:agrs\;i;:‘g‘si ia;; argl;tfeo‘f.
’ N * » . me
jecting texts through expansion as well as projection. The projec r ¢
gf:;ﬁ tr;'gpically elabgrate their projecting verbi‘age, Eeform'u!ati.ng Yerb;gge as image. The
simultaneity of these expansion and projection principles is outlined in Fig. 27/, - . .

7 Textual macro-structure is subsumed under expansion in this diagram, to capture the way in
which it deploys elaboration to establish periodicity.

( Tocution
PROJECTION
ides

“textyal’
elaboration—{
‘experiential’

extension

rideational—J

EXPANEION

enhancement

— interpersonal

Fig. 27: Expansion and projection as simultancous ideational principles for genre extension

8. The ecology of genre (after Shea 1988)

At this point it may prove useful to illustrate the deployment of some of the strategies
outlined in Fig.'s 24, 25 and 26 above in a text that is bigger than a page. The text chosen for this
purpose is the chapter "Living things teo small to see’ from Heffernan and Learmonth 1982a. This
chapter was analysed in detail in Shea 1988, whose groundwork is being reformulated here. Only
idcational strategies, projection and expansion, will be considered.

Working in from its outer layers of development, this chapter opens, like others in the
textbook, with a List of Aims, which is immcdiately elaborated in an Abstract. The Abstract is
then elaborated by the body of the chapter, which consists of reports on Protozoa, Bacteria and
Viruses; these three main reports are then elaborated by Revision Questions. This outer
scaffolding can be surmmarised as follows:

List of Aims

Abstract
Protozoa
+
Bacteria
+
Virus

Revision Questions

The three reports constituting the body of the text cach begin with what Shea calls a Cue (in
each case here realised by a Heading); the Cue is then elaborated by a report on protozoa,
bacteria and viruses tespectively, each of which is in turn claborated by Revision Questions.
This layer of the text's development can be outlined as follows (Shea uses the term Taxonomic

Segment for the descriptive body of these taxonomy oriented reports):
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Cue (heading - Protozoa)
Taxonomic Segment (protozoa)
Revision Questions

+
Cue (heading - Bacteria)

Taxonomic Segment (bacteria)

Revision Questions
+
Cue {(heading - Virus}

Taxonomic Segment {viruses)
Revision Questions

Further exploring the first report on protozea shows that the descrption of protozoa in general
is itself elaborated by a report on types of protozoa. This report beings with its own Cue (the
heading Types of Protozoa), which is elaborated by four reports focussing on flagellates,
pseudopodia, diliates and sporozoans:

Cue (heading - Protozoa) .
?ax:momic Scgment (protozoz)
Zue (heading - Types of protozoa)
'?‘amnomi: Segment (flagellates)
jl-'amnomic Segment (pseudopodia)
{‘axonomic Scgment (ciliates)
{'axonomic Segment (sporozoans)
;evision Questions ’
A closer look at this protozoa section reveals a dependent enhancing explanation inside the
description of protozoa in general, and one or more further explanations inside each of reports

focussing on subtypes of protozoa (the sporozoans report, including its explanation, will be
followed up below): :

Cue (heading - Protozoa)

Taxonomic Segment (protozoa)
-.x Explanation...

Cue (heading - Types of protozoa )

Taxonomic Segment (flagelliates)
..x Explanations...

+
Taxonomic Segment (pseudopodia)
..x Explanations...

+
Taxonomie Segment (ciliates)
...x Explanation...

+
Taxonomic Segment (sporozoans)
x Explanation [malaria]

Revision Questions

Unfortunately there is no space here to pursue the description of this macro-genre in similar
detail. An schematic analysis of the complete chapter at the level of macrogenre is presented
below. Note that the chapter-includes short biographies of three scientists famous for their work
controlling harmful protists: jenner, Lister and Fieming: =These biographies are box.ed in .and
quoted as a separate document by the main body of text. In addition the chapter projects eight
figures.

Listof Aims

Rbstract
x Exposition (protista kingdom)

Cue (heading - Protozoa)

Taxonomic ment\(pmtozoa)
...xsggplanatson...

Cue theading - Types of profozoa )

i’axonomic Segment (flagcllates)
..X Explanations...

+
Taxonemic t (pseudopodia)
-.x Explanations...

+
Taxonomic Segment (ciliates)
-X Explanation...

+
Taxonomic Segiment (sporozoans)
x Explanation [malaria]

rlievision Questions
:.'-.'ue {(heading - Bacteria)
'=l'axonomic Segment (bacteria)
~x Experiment (heading - Experiment 8.1 Growing Bacteria )...
f.Taxonomic Segment (autotrophs)
'Eaxonomic Segment (heterotrophs)... "[3 biographics|
-.Cue ¢heading - Usgfirl Bacteria )

Taxonomic ent
-.X Explanations...

Cue (heading - Bacteria and disease)

Taxonomic S?rncnt
«x Explanations..,

Eevision Questions
+
Cue (heading - Virus)

Taxonomic ent (viruses)
X Explanation...

Revision Questions

Revision Questions (whole chapter) ‘[Figures 8.1-8.8] throughout...

Generic development is this kind obviously places tremendous demands on young readers, many
of whom require considerable support from secondary teachers when being apprenticed into
f:llscourse of this kind. In recent years many schools have responded to this challenge by avoiding
it completely - by eliminating textbooks from the curricutum and replacing them with the odd
page of xeroxed material (i.c. fragments of macro-genres) and oral presentations. This makes the
job of learning to handle written dsicourse of this kind even more difficult for students, who are
turthermore dependent on materials of this kind as models of factual writing (Wignell 1987);
factual writing is after all not taught in most Australian secondary schools and so students are
forced to learn it themselves, largely by copying directly from textbooks or equally complicated
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research materials. In short, removing models of macro-genres from secondary classtooms is no
solution to the reading and writing problems encountered by many students. It simply effaces the
co-textual and intertextual strategies reviewed in this paper from the curriculum.

In closing then, let’s look in a little more detail at the discursive manouevres that are being
obscured, focussing on the sporozoans report in the Heffernan and Learmonth chapter outlined
above, and considering its explanation in particular (previously presented as text 9 above). This
report is presented as text 10 below. Text 10 arises as an extension of the immediately preceding
report on ciliates. Tt begins with a generic description of the class, which is then elaborated
through exemplification - the malaria parasite. This parasite is no sooner introduced than the
report shifts pgears into an enhancing explanation which deals with its life cycle. The
explanation begins with the part-of the life cycle that takes place inside humans; this is then
enhanced with respect to the part of the life cycle that takes place inside mosquites. This
explanation is then enhanced with a comment on the relation between this life ¢ycle and
preventive medicine, before the text moves on to an elaboration through revision questions. The
text, scaffolded with respect to these developments, unfolds as follows:

10. ... {preceding report}
+ [extending to the 4th class of protozoans)

The fourth class of protozoans, called sporozoans, is all parasiic. To complete their
life cycle, these parasitic protozoa often have to live in two different animats. They
usually cannot move about by themselves. These protozoans cause disease in many types
of animal, including man.

= [elaborating by exemplifying the 4th class}

One such protozoan is the malaria parasite, the cause of malaria fever in man and
other warm blooded vertebrates (Figure 8.4).

x [enhancing by explaining the malaria parasite life cycle - humans]

The parasite enters the red blcood cell where it feeds and grows
until it fills almost the total volume of the cell. It then
divides into a number of offspring. When the cell breaks up, the
young and various waste products are set free into the circulating
blood of the infected person. These teXic wastes cause an attack
of chills and fever. The offspring next enter new red bleod cells
and repeat the above story producing new batches of offspring. 1In
this way there are soon produced millions of parasites which
destroy a large percentage of the red blood cells.

+ [exhancing by continuing the malaria parasite life cycle - mosquitos] )

If a mosquito bites and sucks bleod from an infected person, the
cycle in continued. In the stomach of the mosquito, a special type
of sexual reproduction takes place, producing an active worm-like
form of protczoa. They wriggle through the mosguito's .stomach wall
where wort-like lumps containing the protozoa ferm. They then
divide in twe to form thousands of slender offspring which move to
the salivary glands of the mesquitc and are injected into the wound
when the infeced mosquito bites a man. The parasites then invade
the red blood cells, and the ¢ycle is started again.

% [enhancing with a comment on malaria prevention]

Tourists visiting ‘'malaria’ countries take tablets before, during and after their trip to
prevent infection by this most serious disease.

= [elaborating to revision questions]

As far as science is concerned, the positioning of this lifecycle explanation is very important.
Control of the parasite and prevention of disease depends critically on knowledge of the place of
the parasite in the order of living things, which knowledge is being constructed by the chapter
overall., The scientific taxonomy being constructed is presented in Fig. 26 below. Written
scientific English has evolved over the centuries to efficiently document and construct knowledge
of this kind (see Halliday 1988, 1990, Wignell et al 1987/1990, Martin 1989, 1990, Halliday &
Martin 1993 for discussion}. Students who cannot read scientific English cannot learn science; and
students who cannot write scientific English cennot prove publicly that they have learned science
and have litfle hope of eventually participating in its ongoing development. For similar reasons,
across disciplines, the effacement of macro-genres is currently a literacy crisis in Australian
secondary education.
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Fig. 26: Taxonomy of microbes established in "Living Things too Small to See’ (organising
principle for Chapter 8 - Macro-Report)

9. Applications

What about these students who have not mastered the discourse of macro-genres. How do
they write? And what can be done about it? Martin 1985/1989 introduced the foltowing example
of geography writing from a Year 10 geography class in one Sydney secondary school; the text is
quite typical of writing by migrant students at the point of completing their education in
Australian schools. The original text was written as 2 single paragraph in response to the
question 'Why are governments necessary? Give reasons for your answer.”

11. (ORIGINAL 'SPOKEN ENGLISH' VERSION; "writing as you speak’)

I think Governments are¢ necessary

because if there wasn't any

there would be no law

people would be kLilling themselves.
~ They help keep our economic system in order for certain things.

If there wasn't no Federal Government

there wouldn't have been no one to fix up any problems that would

have occured in the community.

Same with the State Government

if the SG didn't exist

there would have been noone to look after the school,

vandalism fighting would have occured everyday.

The local Government would be important to look after the rubbish
m. because everyone would have diseases.

—ET T @ MO A0 TN

This text is written in a non-standard dialect of Australian English. Note however that
revising its 'grammar, punctuation and nsage’ as in 11’ betow does not improve its texture.

11". (WRITTEN ENGLISH' VERSION; revising "grammar, punctuation & usage’)

I think Governments are necessary

because if there weren't any

there wouldn't be any law:

people would be killing themselves.

They help keep our economic¢ system in order for certain things.
If there weren't any Federal Government

there wouldn't be anyone to fix up any problems that occur in the community.
It's the same with the State Government -

if the State Government didn't exist

there wouldn’t be anyone to look after the schools;

vandalism and fghting would occur everyday.

. The local Government is important to look after rubbish,

‘m. because otherwise everyone would have diseases.

For improvements of this kind the student in question needs further resources. The ideational,
interpersonal and textual strategies for develoing texts as macro-genres provide one set of tools
that could be used to intervene in writing of this kind.

To begin, elaboration could be used to construct an introduction and conclusion for the text; and
extension could be used to distinguish its three arguments. The text is re-scaffolded along these
lines as 117, where conjunctions have been added to reinforce the expansion suggested. Note that
to this point the experiential meaning of the text has not been changed; the texture of the text
has simply been reworked: o

11", {RE-QRGANISED VERSION; revising theme and conjunction)

a. 1 think Governments are necessary at different levels for a number of
reasons.

b. They make laws, without which people would be killing themselves,

¢ and help keep our economic system in order.

d. To begin, the Federal Government fixes up problems that occur
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in the commurity.

+
Similarly, the State Government looks after schools,
preventing vandalism and fighting,

+

o n

g Finally the Local Government is important to look after rubbish:
h. otherwise everyone would have diseases.

i. As aresult of these factors, Governments at several administrative levels are
necessary.

Beyond this there are many directions in which to go. The text's three extending segments
stand in need of elaboration. One or more of these could be enhanced with an explanation focusses
on processes of government. As the text developed there might be occasion for projected wordings

or meanings of appropriate kinds. The question of waves of texture could be further addressed .

{elaboration has already provided the text with culminative peaks of informational
prominence). And the text's adequacy as a piece of written argumentation (i.e. exposition) could
be explored: how effective is it's Thesis, Arguments and Re-iteration? How well does it make its
case? And soon.

Politically, resource oriented teaching of this kind may prove a useful counter-balance to
reductive interpretations and implementations of genre-based literacy pedagogy. At their worst,
these interpretations and implementations reduce the pedagogy to a prescriptive concern with
experientially derived part/whole staging. Reductivity of this kind is particularly common
when the pedagogy is abstracted from its foundation in a functional model of language and a
language bascd theory of leamning (for an insider’s review of more than a decade of research using
a functional theory of this kind see Martin 1991b). Modelling complementary particulate,
prosodic and periodic structures dynamically as a set of resources for developing text may also
prove useful in generalising literacy skills across instutitional contexts, something which is
difficult to achieve when focussing attention on the discipline sensitive aspects of the more
elemental genres.

Nor is it simply beginner's discourse that is at issue here. Over the years for example I have
been extremely puzzled by some of the oral presentations given by large numbers of academics at
national and international conferences. How can it be that after twenty, thirty or forty years in
the trade someone can deliver a paper which is unintelligible to large sections of a sympathetic
auvdience? One obvious factor here is mode: many academics read aloud papers that have been
written for publication and which have not been wrilten to be read aloud (a year of script writing
should perhaps be prescribed). In reaction to this, one solution Christian Matthiessen and I have
been exploring over the years® involves producing a lenghty handout which consists- almost
entirely of headings (i.e. an outline of the particulate structure of the text) and projections {i.e.
quoted texts and attendant figures, tables, graphs etc). Delivering a handout of this kind
generates spoken language, not writing, 2t the same time as the handout synoptically scaffolds
the ideational organisation of the 'talk’ for listeners. As far as we can tell, the results of this
selfconsciously designed macro-genre are effective, in relation to both students and colleagues.
Perhaps the moral here is that we are never too old to learn from our deconstructions of serniosis
as a resource.

10. Conclusion

8 Personal computing (including word processing and drawing programs), it should be noted,
has grealtly facilitated this approach.

In this paper a provisional defence has been constructed for the integrity of the page.
Basically it has been suggested that the genres which systemic and educational linguists have
been examining now for some years are in some sense elemental, and that longer texts are best
understood as developments of these. Drawing on the grammar, a model of the ways in which
macro-genres are developed out of clemental genres was proposed, making use of the various
structuring devices associated with ideationial, interpersonal and textual meaning.

In terms of consciousness, the more elemental genres like report, procedure, explanation,
exposition, anecdote, exemplum, recount and so on probably represent units of meaning that are
naturally facilitated; like grammar, they sink from: consciousness once their structure is learned.
With macro-genres on the other hand, some degree of consciousness or. next t0 consciousness
probably always remains. It tzkes planning and/or specialised institutionally based training to
manage the longer texts, and it is hard work writing or talking them - to get good at them, you
have to hang around. Along with this goes the more dynamic nature of the macro-genres, t is
easy to see how they have been developed once they're there; but it is not so easy to predict
where they are going before they start. Thus the appropriacy of the notions of strategy and
resource, and big genres’ frustration of the notions of prescription and rule. This is not to argue, I
should add, that more elemental genres should be approached from the perspective of
prescription and rule; strategy and resource are critical notions there as well. But it remains true
that the synoptic predictability of clemental genres invites pedagogic abuse and critical
misunderstanding in a way that is subverted by macro-genres,

Finally it is worth noting that the orientation to textual analysis adopted here has been an
ecological one. The elasticity of text is something that can only be explored by considering i. the
environment in which a text occurs, including its co-texts, ii. the semiotic system from which it
derives (i.e. the systemic account of texts which are immanent, and so relevant, but not
materially around), iif. any attendant semiosis of a non-verbal kind and iv. any repercussions for
the non-semiotic environs in which we as a species are struggling to survive (accepting of course
that these environs can only be explored if semiotically construed). In Australia, progressive
education has done a tremendous disservice to an ecological perspective of this kind by
systematically effacing the contextual environment of the page - eliminating its co-text and
reducing its contextual relevance to questions of personal experience and common sense. The time
for modernist initiatives of this kind and the kind of distribution of literacy they entail has
passed. In a post-modern era, an ¢nvironmentalist, not an idealist perspective is required -
precisely the kind of perspective a functional model of language affords.
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- Martin Davies has submitted reviews. They are currently stored in Sydney on a broken-down
computer. We hope to retrieve them for the next issue. Sincere apologies to Martin Davies for the
* long delay! .

Electronic Systemic Newsgroup

Professor Michael Toolan has set up an electronic newsgroup for systernic-functional discussion.
It's an extremely valuable new resource for rapid exchanges. In other fields, such electronic
hewsgroups have already proved very popular and helpful in facilitating the exchange of ideas.

Many systemicists have already joined. If you'd like to join, just send a message to Michael
Toolan. He writes:

Those who want in simply need to email me at toolan@u.washington.edu, I add their
name/address to the master list, and then every message they send to the following address
sysfling@u.washington.edu gets bounced out to all other members of the list. (It's preferable if
people wanting to join do NOT send their request to sysfling, so as not to add unwanted mail to the
now 60+ people listed.) Anyway the idea of the discussion list is simply to be a forum for people
to air, exchange, probe ideas related to systemic-functional linguistics, with minimal (currently
none) editorial interference.

New systemic dissertations

Under the heading of "new systemic dissertations" we include news of recently completed
dissertations and abstracts. Recently completed dissertations in Sydney include those by Susanna
Shore, Carmel Cloran, Keizo Nanri, Theo van Leeuwen, Clare Painter, Chris Nesbitt, and Mick
O'Donnell. Some abstracts are provided below; more will follow. (Please send news on theses and
dissertations to the editors, Jim Martin or Christian Matthiessen.)

Michael O'Donnell

Sentence Analysis and Generation: A System:c Perspective. Ph.D. dissertation, University of
Sydney. 1994.

Abstract

The thesis describes a computational system for the analysis and generation of sentences using
Systemic-Fu nctional Linguistics (SFL). it represents the first description of a bi-directional
system using Systemic grammar. Bi-directional systems are rare regardless of the formalism used,
and are usually restricted to grammatical processing only, while the present system analyses to
and generates from a semantic representation.

Part A discusses the Systemic resources used for linguistic representations {the 'grammar’ of a
language). The sentence is modeled tri-stratally; in terms of semantics {ideational, interpersonal
and textual semantics), lexico-grammar, and graphology. The mapping between these strata is
also described. A Systemic-Functional framework is used.

Part B describes the processes which use these resources, focusing on single-sentence analysis
and generation. Theoretical issues in sentence processing are raised, with particular focus on their
application to processing with a Systemic grammar.

Novel contribution has also been made in several specific areas, particularly in regards to
Systemic parsing and generation on the process side, and inter-stratal mapping on the resource
side. These contributions are discussed in the relevant sections.

The discussion is based on my implementation of a sentence analysis and generation system,
called the WAG system — Workbench for Analysis and Generation.
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%5 by Michael O'Dormell include:

W oonnell, M. 1990. A dynamic model of exchange. Word, v. 41.3.
‘Donnell, M., C. Matthiessen & L. Zeng. 1991. Discourse Analysis and the Need for

Symposium on Natural Language Processing, Japan, October 1991. )

O'Donnell, M. 1993. Reducing complexity in a systemic parser. In Proceedings of the Third
International Workshop on Parsing Technologies, Tilburg, the Netherlands, August 10-13,
1993.

Email address: mod@it-research-institute.brighton.ac.uk

Clare Painter

LEARNING THROUGH LANGUAGE: A case study in the development of language as a
resouice for learning from 2 1/2 to 5 years. Ph.D. dissertation, University of Sydney. 1993.

Abstract o *

This thesis is based on a longitudinal, naturalistic case study of one child’s development and
use of language between the ages of two-and-a-half and five years. The study has two aims: to
provide a description of language development during the less well document_e_d later preschool
years and to provide an interpretation in terms of a semiotic approach to cognitive deve.,-lopment.
This means interpreting learning as a semiotic process and occasions of language in use as
instantiations of the learner's cognitive/ linguistic resources. The theoretical framework for th}s
interpretation — one compatible with insights from Vygotsky's (1962) learning theory — is
provided by systemic-functional linguistic theory, as developed by M.A K. Halliday (e.g. 1975,
1978a, 1985) and J.R. Martin (1992a).

This study provides a link between systemic case studies of language development up to the
age of two and a half (Halliday 1975; Oldenburg 1987; Painter 1984) and research using the
theory to explore the development of literacy in school {Martin & Rothery 1981; Rothery 1989;
LERN 1991, 1992). In particular, it-examines one child's representation of the world of things,
activities and semiosis itself, together with an account of the linguistic construal of caus«._e—effect
relations, to track developments in the use of language for understanding experience during the
preschool vears. It finds a cluster of inter-related developments in the child's system and use of

language, may of which can be related to the register variable of mode, and which can be
interpreted as constituting a semiotic preparation for the demands of leaming in school.

Other works by Clare Painter include:

Painter, C. 1984. Into the mother tongue: a case study in early language development. London:
Frances Pinter. .

Painter, C. 1989. Learning language: a functional view of language development. In R. Hasan & J.
R. Martin (eds), Language development: learning language, leaming culture. Meaning and
chioce in language: studies in honour of Michael Halliday. Norwood, NJ: Ablex. pp. 18-65.

Painter, C. 1989. Learning the mother tongue. London: Oxford University Press.

Painter, C., J.R. Martin & C. Matthiessen. forthc. Workbook for Halliday's Introduction to
Functional Grammar. London: Edward Arnold.

Functionally Complex Grammars in Parsing. In Proceedings of the 2nd Japan-Australia

Theo van Leeuwen

Language and representation — the recontextualisation of participants, activities and
reactions. Ph.D. dissertation, University of Sydney. 1993.

Abstract

This thesis proposes a model for the description of social practice which analyses social
practices into the following elements: (1) the participants of the practice; (2} the activities
which constitute the practice; (3) the performance indicators which stipulate how the activities
are to be performed; (4) the dress and body grooming required for the participants; (5} the times
when, and (6} the locations where the activities take place; (75 the objects, tools and materials,
required for performing the activities; and (8) the eligibility conditions for the participants and
their dress, the objects, and the locations, that is, the characteristics these elements must have to
be eligible to participate in, or be used in, the social practice.

The thesis then proposes that field of discourse be defined as social cognition, that is, as the
knowledge about a social practice or set of interrelated social practices that underlies
representation in the texts which, in the context of a given discursive practice, represent this
practice, or these interrelated practices. This knowledge is characterised as the outcome of a set
of recontextualisation transformations which {a} substitute elements of the social practice(s}
with other elements {e.g. substitute concrete elements with abstract ones, or abstract ones with
concrete ones), (b) delete elements of the social practice(s); {c) rearrange elements of the social
practice(s); and (d) add elements to the representation of social practices, in particular (9) the

articipants' reactions to (elements of) the social practice; (10) the goals for, (11) evaluations of,
and (12) ideoclogical legitimations of (elements of) the social practice.

The thesis then presents system networks which specify all the recontextualisation options for
3 out of the 12 elements, namely participants, activities and reactions. The options are discussed
in terms of their sociological relevance as categories of representation, as well as in terms of their
linguistic realisation in texts.

The same networks are then used in the analysis of a set of texts dealing with a major
initiation rite in contemporary Western society, the first day of scheoling. They include
children's stories and books, brochures and booklets for parents, teacher training texts, news
reports and columns in various media, advertisements for school uniforms and other school
necessities, and radical critiques of compulsory schooling. Part 2 includes a study of children's
stories which describes class-based differences in the representation of the first day of schooling,
and, within the context of stories for middle class children, differences between discourses

supportive of, and discourses subversive of compulsory schooling. Part 3 concentrates on the way
recontextualisation is informed by audience: the texts discussed all support schooling, but are
addressed, respectively, to children, parents and teachers. These text studies serve to
demonstrate the usefulness of my theory for the purposes of critical discourse analysis, as well as
to describe the role of representation in the production of complicity with the system of
compulsory schooling.

) Throughout the thesis, the theory is related to the linguistic theory which, to a large cxtent,
inspired it, systemic-functional lingunistics in general, and the work of M.A K. Halliday and ].R.
Martin in particular. It should be stressed, however, that the thesis is not, or not only, a
linguistics thesis, but an interdisciplinary work, a crossover between the sociology of knowledge
critical discourse analysis, and systemic-functional linguistics. ‘

The thesis as a whole, then, presents the outline of a theory of language and representation,

and the detail of 3 of the 12 parts of that theory, as well as two studies in the critical discourse
analysis that apply the theory.
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Other works by Thee van Leeuwen include:

van Leeuven, T. 1982. Professional Speech: accentual and junctural style in radio announcing, MA
Hons Thesis. School of English and Linguistics, Macquarie University. o
van Leeuwen, T. 1986. The producer, the consumer and the state: analysis of a television
newsitem, In T. Threadgold, E.A. Grosz, G.R. Kress & M.AK, Halliday (eds), Semiotics —
ideology — language. Sydney: Pathfinder Press. : .
van Leeuwen, T, 1987. Generic strategies in press journalism, Australian Review of Applied-
Linguistics, V. 10.2, : .
van Leeuwen, T. 1988. Music and ideology: towards a socio-semantics of mass media music. . _
Sydney: Sydney Association for Studies in Seciety and Culture. (Working Papers 2.} _ |
van Leeuwen, T. 1991, The sociosemiotics of easy listening music. Social Semiotics 1.1.
Kress, G.R. & T.J. van Leeuwen. 1990, Reading images. Geelong, Vic: Deakin University Press.
van Leeuwen, T. 1993, Genre and field in critical discourse analysis: a synopsis. To appear in
Discourse and Society, v. 4.2. ]

Great news from Japan

' Systemic functional linguists in Japan have formed an association — JASFL, Japan Association
of Systemic Functional Linguistics. The inaugural meeting was held on the 26th of November,
1993, in Kyoto (see under "Past meetings"). The first Newsletter of the association has also
appeared. Information about the association is given below: '

Japan
Association
- of -
Systemic Functional
Linguistics

This is the only nationwide association in Japan where ideas, rescarch and
news on systemic functional linguistics are generated and exchanged. [f you
want to keep in touch with what's happening in SFL in Japan, join now by
filling out the tear-off portion and sending it atong with your'payment to the
address below., .

All members re¢eive a biannual newsletter and other information on L i
meetings, research and conferences of the Japan Association of Systemic '
Functional Linguistics.

Annual Membership Fees
——Regular-members: USS50.00 _~ Students:. US$30.00. 7 _- "2 - T Lo

. Payrhcm shouid bermade in American dollars by intematjonal 0, : monev order to Kinou Géﬁgo
Gakkai. (Sorry, no personal cheques acceptad.)

For more information contact:

Wendy L. Bowcher, Seiki Ayano

Treasurer, JASFL {Kinou Gengo Gakkai) Secrerary (JASFL)

Obirin University Mie University

3758 Tokiwa-machi. 1515 Kamihama, Tsu-shi,
Machida-shi. Tokyo, 194-02, JAPAN Mie, 514, JAPAN

Fax (Japan) - 427-97-2344 Fax (Japan) 392-31-9198

Tel. (Japsn) -427-97-2661 (ext 414 or 213) (wk) Tel. (Japan) 592-31-9129

(Japan) - 426-78-1800 (hm) ' . E mail kc20102 @ mips.cc.mie-u.ac.jp

Membership Fees JASFL (Kinou Gengo Gakkai)

Name/Title: - - - -
Institution/Dept: et - Lo e ] T m—eeT A
Address: _ 0 o T e g
- i o4 -
Country = -~ =%~ Post/zip code « g
Telephone no.: . ot o aniiomd: E mail

L enclose a postal money order made out to Kinou Gengo Galckai for:  U3850.00___(reguiar
A {18530.00_7 (srudent) «
Please forward this tear-off portion to JASPL (Kinou Gengo Gakkai) *» =
W. Bowcher,
Obirin University,
3758 Tokiwa-machi
Machida-shi, Tokyo, 194-02, JAPAN - ~
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Causation, modulation and projection

Another move by Jim Martin

Rick Tedema and I spent last January trying to cope with overlapping causation, modulation
and projection systems in bureaucratic discourse. We'd be particularly keen to hear abqut helpful
criteria or rules of thumb for sorting out matters in this area, and also to hear encouraging noises
about why English has evolved so much overlap in this area. The relevant pages of IFG are 263-
270. :

As part of his analysis of verbal group complexes (expansion), Halliday introduces
elaborating, extending and enhancing causatives (with enhancement gradable into high, medium
;and low values):

= keep; start/stop Max kept the team bowling.

+ help, enable; teach Max helped Kerry bowl.

x  make, force, require  Max required Kerry to bowl. {high]

get, oblige, (causell) Max got Kerry to bowl. [medium]
let, allow, permit  Max let Kerry bowl. [low]

Halliday then takes the step of relating the passives of these to implicit objective
modulation:

was made to Kerry was required to bowl (by Max),
was obliged to Kerry was obliged to bowl (by Max).
was allowed to Kerry was allowed to bowl (by Max).

These are agnate to implicit subjective modulation as realised through modal verbs:

must Kerry must bowl.
should Kerry should bowl.
may Kerry may bowl.

At what point does causation turn into modulation? Should we draw the line by saying that if
an Agent is present in the implicit objective forms, then it is causation (Kerry was required fo
bowl by Max ); but where the Agent is absent, we have modulation (Kerry was required to bowl ).
Does it matter where in the clause the Agent is realised (Kerry was required by Max to bowl,
Kerry was required to bowl by Max ?

This raises the problem of how we sort out the verbs from the following open-ended list of
implicit objective realisations:

be allowed to, be permitted to, be entitled to, be supposed to, be expected to, be required to, be
intended to, be designated to, be obliged to, be prohibited from, be banned from, be desired to...

These might be scaled as follows, expanding on the paradigm of scaled causatives introducéd
above:

x  make, force, require  [prohibit, ban.. ]
get, oblige, (cause?) {desire, designate, intend, expect...]
let, allow, permit [entitle...]

11 What is the appropriate value of cause (high, medium or a blend)?
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I’ But in the frame [x verbed y to/from verb(ing)l, entitle, designate, prohibit and ban are
Foerhaps better treated as verbal projection, while expect, infend and desire involve mental
¥ projection.

x allowed, permitted, entitled, gxpected, required, intended, designated, obliged, prohibited,
banned, desired y to/from go/going...

Only for allow, permit, require and oblige does the line of agnation run through from
modulation to causative expansion. And from the perspective of enhancing causation, make, get
and cause don't appear to have a line of agnation running through to modulation. I-Ielpl

Complicating the picture, Hallidday comments on page 267 on the overlap between expansnon
and projection, exemplifying as follows: '

projection ~ expansion
, she wants him to do it she causes him/gets him to do it
* he is wanted to do it he is caused/got to do it

she wants it (to be) done  she causes it to be done/ gets it done

Halliday offers as a criterion: "if the relationship can be expressed by a finite that clause, as
in she wished that he would come, then in principle it is a projection...”, but mentions grey areas
— she wanted that he should come is possible but uncdémmon, whereas she allowed that he
should come is uncommon, but possible, Perhaps dialect differences cIouded the argument for us at
this point.

Does the subjunctive have a role to play in distinguishing expansion from projection here? For
example, Max desires that Kerry leave, but not *Max makes that Kerry leave. Does this make a
verb like require a mental process (beyond the realms of modulation) in Max requires that Kerry
leave ? Or do we allow for a class of projecting modulations — require, oblige, desire, deszgnate,
intend, expect, allow, permit Kerry fo leave[that Kerry Ieave Help!

This raises the further issue of distinguishing between clause complexes and verbal group -
complexes. Halliday suggests that examples can be treated as verbal group complexes if the
projection is a proposal, perfective in aspect and they have the same Subject in both halves. This
would exclude:

‘projected propositions'
She claimed to be infallible.

"imperfectives’
She doesn't like John leaving so early.

‘causatives'
I didn't expect/mean you to notive

‘indirect commands'
Who asked you to comment?

'also those where projecting process is itself causative
She tempted John to stay
What decided them to change their plans?

Realisations involving causation, modulation and projection are critical in bureaucratic
discourse. Thus our concern. Is it simply that typologists' graveyards are topologists’ havens?
Comments welcome.
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Computational tools and resources are playing an increasingly significant role in systemic
research and teaching — as resources for both reflection and action. One of the innovators in this
area is Petie Sefton. He has devised computional tools for recording analyses, for modelling

‘linguistic resources and processes dynamically, and for teaching areas of systemic accounts that

depend centrally on processes and changes of state. We have asked him to serve asEditor for tlus ‘

expanding area and we are very pleased to announce that he has accepted.

Editorial note

Some time ago, Christian Matthiessen asked me if I'd like to compile some material on
computers in systemics for each issue of Network. Delighted, I accepted, and promptly went
around telling everyone that I've been appointed as the computational resources editor of a very
important journal but it took me a few months to get around to writing this. Now the time has
come, and in my new and very important capacity, I invite contributions from anyone who's using a
computer to do systemic work. Most of us do now use computers at some stage in our work (although
there are so me holding out: Halliday is reported to still use pens and typewriters and such). Even
if you have never used a computer at all, then watch this space, as you may be inspired to dive in
soon; there's a lot that you can do with one of those evil machines than just can't be done using
pencils and paper. Here's an incomplete list of the kinds of things I'm talking about:

*  Maintaining and analysing corpora {from a few clauses to millions of words) using
(for example) databases, spreadsheets, statistics packages, or specialist coding
software.

Using graphics programs to draw networks, diagrams, reticula and so on.
Testing theory using generators, parsers, and other related implementations.
Doing phonological analysis.

Attempting to build working interactive systems that can converse / or at least

- plan text in many languages. -
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Anyone who has such technology available for use sllmuld drop me a line,. and I'll start
compiling a list of what is available, who from, how much it costs, and how hard it costs to use.
Any‘-‘c‘ohtribu‘ﬁon, from a few lines to a long paper is welcome. I know that s'ome of you have
generators and coders that can be released to the systemic public, so if you don’t contact me then
expect a knock on the door. The thing I'd like to be able to do is to type my system networks into a

database system, which would make it easy to check and explore them, then use them to code

text, and have a computer lay out both the networks and the analysis in publishable form,
automatically. At the moment this is not quite possible, but perhaps we can bring the resources
together from our research community. It's up to you to respond if you have any ideas or any
software that you can make available. This week's handy hint is that many spreadsheet
packages allow you to draw lines on top of tables: this is useful for showing discourse structure of
various kinds. Confused? Stay tuned for more details. I can be contacted by snail mail:

Petie Sefton
Department of Linguistics,
University of Sydney
Sydney 2006
Australia

by fax at 2-552 1683,

or electronically at

psefton@extro.ucc.su.0z.au

Pinter Publishers

Janet Joyce is taking over from Frances Pinter as Managing Director in July. Many of us have
already had the pleasure of meeting her -— we welcome her in her new position and wish her all
the best. In her role as Commissioning Editor she writes in the 1994 Linguistics Catalogue:

Dear Reader, _

Welcome to Pinter Publishers' 1994 Linguistics catalogue. We are very pleased to be
publishing the majority of our new titles this year in simultaneous hardback and
paperback editions. This reflects our growing textbook list and our commitment to
providing affordable editions of innovative research for the benefit of individual
scholars. We are also actively expanding the range of our linguistics programme while
retaining our leadership position in the field of systemic functional linguistics. We are
launching this expansion with the publication of two major works in the field of
semiotics: The Language of Displayed Art by Michael O'Toole and Thomas Sebeok's An
Introduction to Semiotics.

As one of the UK's leading independent publishers, it remains our intention to offer a
personal and professional service to the linguistics community. We are here to respond to
your needs and hope that you will continue to contact us with new ideas and feedback.

Sincerely yours,
Janet Joyce
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AM INTRODUCTION TO SYSTEMIC
FUNCTIONAL EINGUISTICS
SUZANNE EGGINS, Universiy of New South

" Wales

Systemic tunclional heguistcs is becorng an
creasngly popular approsch to language, given
the range and thotoughaess of the anatyical
Lechmaues it ailets. and the vanary of apphcations
-t has been demontirated 1o have. This major new
a1 4eaws O the serunal work of Halliday, Martin
and others, 1o gwe swudents from a vanety of
Backgrounds an accessible inpoductan Ko the
theory and lechmiques of the systemic approach

AN INTRODUCTION TO SEMIOTICS
THOMAS A SEBECK, indiana tmversiy

Semiohcs, lhe scence of s1gns, 15 al the heart of
debates on the nature of human cammunicanon,

. cagniiwe processes and kinguage. The suthar,

Thamas Sebeok, 1s arguably one of this century's
greatest semioticians. Tiis major new volume s 3
synthests of his mos1 important work on

fundamantal issues of contemporary seémiones as
t apphes 1o the vispal behavioural, cognilve ard

THE LANGUAGE OF DISPLAYED ART
PANCHAEL O TOOLE, Murdach Umversiy

The core of Michaes O Taole's sludy 5 the
contention thal SEMIGHICS TN a5551 0 the 5€arth
lor a language thiough wiich our perceptions of a

A INCILGES 131G A% & FATIOKE System, =aiy
of ¢onteny regrstes and genre), distotrse-
semantics, (he aralyue of cohetion snd the
meamng of systemic choe

LONMTENES

An ovesviw ol Lhe systema fundonsl Jpioacn ®
Zooteat ol cultore Gerre @ Compnt of Hiupnon Tegun
* Dhcowsrsemanite CoDesion o Teal # ‘AOTLC1ON 10
1he Lewcd-gesmmar ¢ T-e grammar ol mierpersanal
meaning MOOD » Systemy: Meaning 43 tnowe + Thy
gramunar ot eapenient.x: meaning TRANSITRTY » The
garnmir of lextust meanng THEME » Appheatrons,
Exphaving 1ea1 # Apperin Analyses of tre Crpng Baby
renny

SO0t SCeencas, It vt be of nlerest 10 a wde
range of scnolars 2nd students n bnguisnics,
tanguage, psychology and socral aivthropology
CONTEMTS

oiroduction. Thomas & Sebank and the Scrgnce of $agns
2 The stucly ol 5:9n5 * S 0€Gies of $:G71 4 Symptom
$gr1 7 Indexcal wgny » iron'e 3.gns » Fehihgns »
Language wgns » Larguage 4% 3 Eemary madeding
systern 2 ® dibhiography v Index

of ine woik The exareples, ilustrated with colour
plates, 1angs from Bortceth’s Pumavera, Barbara
Hepwionth's scuipiure, Asito’s archileciure, Ardy
Warho! 2ng Jacksen Polloch.

The volume 15 essental reading for students of

work of an ¢an ba shared. Drawang on hus
brackground 25 a hnguist. O'Toole deconstructs
magsr works of an 1o show how the semiclc
approach relates the immediate impact ol a piece
of walk 10 the scene portrayed, 10 the sacral,
miellectual and econamic workd wathin which the
aruist and hig pations worked, GF 1o our Gven world,
It further prowdes ways ef lalking about
£ompasition, 1econnue and the materal aualtes

3 Prger

-3t Ca e

~3
115 Pages
-3 3te? 129
[

semmalks and cultural siwdies, as well as lor art
curators, and thowe 12aching an apprecakon and
art and deugn.

CONTENTS

2 Percepuany # Semootics o1 work + Bodily percepions: A
semotics of sculpture & A cemeants of archiecture «
Semscacs across the ans » 1t Conceplions » Why
1emuclas? » Modas of compaison * The socil semsone
At e iy Loty Mgaa nchorat tenggnr s

CPEN LINGUISTICS SERIES
Felted by ROBIN FAWCETT, Untearsity of Wales, Cardif
The Open Linguistcs Senies 18 Topen’ . o senses. Fsst 1L provides an open forum for works of a3

pprosthes

sssociated with any uhodolhnquml(s(lwnh rone The secord sense i which Ihe senes s “open’ is that it encovraget.
reodes tha) open out ' e " linguustes o varous ways. d scoursa and the ip I ! Leats; 10
eroloe iy B s 2 138 b iphaes such s tegy, arbfical nteth

e tunbocal ared bttty studies; aned 10 pply 1 in el uch 31 cohucanon ands Frruigs pattology

ECOLINGUISTICS

Toward a New Paradlgm for the Sclence of Language?
ADAR MAKKA, Univaraity of iihnous a1 Chicage

Ecolmgusires views language as an ecolagy of the mund. a marter of censtiousness inginsibie fram the
wwaer human ecpenenca inclyding the social, pspeneiogical anJ even literary, it dillers “rom o otker
approaches to anguaga i ks systemauc inclus:an of poeuc larguage and mus:c; lanstaton, dioms, puns,
2r0 the g rocess OF Crealve witng, Making s o pattculany f2:evant 1o IF 358 Warkng N Ree 3005
Fheg 5 anintenectual low de lorca by a major scnolar ard makes a s.gmfican: contuburen to the

CONTENTS
0y centoqusbits ® Part | Theare teal ecagderations § P2 1l S ntan 3 gmngatic

2301 Fagna s Ve

REGISTER ANALYS!S
Theory and Practice
Eated by NOHSEN GHADESSY. Matonal University ot Sngapore
set Anahs 5 Ll 398 11 15 1Meraure whicn has Susted Loce gusts siuted analysng Ganune
il sciphing of LogustLs, which has a rascestsb.e cooy of teizarcn Lo $uppod o, has racanty

:_;J nerea 3oditonal mementun due 1 the Nsights prowded oy the systemic ‘unctional grammar of M. K
—a.Jow MMany pRople 810 now workng with exampies ol genune 1215 in ke hope of estatishng the
cquitic are aiscoursal features whith characlensa them, Rea ster Analsis geals with e theory and
nractce 5t are establshed method of anatysing teats he artcies are seil contaned and o uner 5
iarge ooy of real tewts.
TUNTENTS
« PAaCTE 3G ooty 1 'RegSIet «n disroursa sluies » Tre senhicatan ol 3 taut v H Cartrolling ang changng
360.59.64 4 Draw 3 f1gut 20 Ing ¢ 100 € moeialag « Evaivstlon ard stectogy n drert i€ whineg & 8 Therg'e i
of Mezapinar A anilen 3~ spaien Angl &s + ¥ Quanttalie evEente s
regMEn ATsiybis ¢ O IRE RILIME of nrTEr 1 Pe5S ComhuRiatan + PraGmabe 3nd matro thamalic PaeIns in 5t ence
and DopUar sneace ¢ ¥ Conputer SRLEArons 8 Toa process rg ukeg the Functonsi Grammar Processar FGFY »
Zalecsron in computer modeling of Levs as rmast delkate grammae » Vi A unried theory of reguter analyss

CONTRIBUTORS

Davics 840 1M 3tiyn Cross + Robert ge Beauqrande ¢ Suzanine Sggind * Mohsen Ghadessy » Boit-Lowse Gunnarsson »
Su8n HLAsI0n @ Teen Leckin-Sany # Chranan Mathassen + + R Marun » 3 J Webiler » Peler Wignall

$STUDIES 1N $YSTEMIC PHONOLOGY

<2 1ed by PAUL TENCH, Universdy o wWales

Stuamps :n System-e Phonalogy apphes the theary and technires ¢f Systemic Linguistics o Phanoiogy
Jescnpuons of e propuncanon systems of languages — consananis, vowels, word accent, thythm,
“AlonALON = and 3pplications in speech synthels, genre stuches and broadcasting. The studies are sl
onginal, covenng 3 wide range of larguages. This work crowidas Lhe bBest Curent sntteduction Lo systenic
phonolegy.

CONTENTS

1 Segments snd syflables + Towards a systemic accourt of Gocryands sagmuenlal phonplogy + Englhah consanant
ctusiers AspStemite appioach s Lengin in Telugh + The pranngaal#ation sysiem in Algeasn Spoken Arsbc » Systens
tet Dpen sylabies 1 North Welth & & tysiemuc mteteral lasla linals « K | gy and
w1 g5 1 Eargs W 1OrAHIy # AP Vi3 anatytid of €U meciedt 1Enes § Tane 1ni] the Hatus a1
AT 2 Trg OV Jrd (E0OIEA sceech 1 Sl & 1) (iicourte 2o new d rect ont § Monastratal phonarogy
and spcech nihesd o Linguage as anguil rer

FRENGCH
SOCIOLINGUISTICS

A Reader

Edtea by MALCOLM QFFORD
Drawing o4 mstondal, cufiural
¥l Uit Sources, thrs
ronmE 5 5 sse ranging study
2l Eents o st obogudts 1 re
Frarchiang:.aqe. Aeas (overed
g8 shendard” French and ns
“se topreamirence, regional
‘anguages and dhalects,
tancerphama oytede France,

re- g Zace. Quebec and

0 e 1he Bsue oF

+ aneuage. Alter
it o0 oy 1he edid, Bach
£in tuentnses a range of
sustratas golacts which wcluce
s tonca’ Anakses, Qovemment
surnys 3G Temeyraphd

“akriations Arcessible 1o thote

enPoul 4 roundag n
PAusies. IRe wolurne wilibe of
satae 19 botn sottlnguists ana
1 o range of students, ol

I a3y age. Seraluee ana
s addikon ta

wes Capeigad: v
ARRNSNA VI3t ® Andre
efeinte * Fernand Carion +
Sasen Trynon « Robert
Chavaensson, «Jennder Coates
* Luce lngaray * Anne-Mane
Houdgbue
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THE SOCIOLINGUISTICS OF CASUAL CONVERSATION
SUZANNE EGGINS, Unwersty 6! New South Wales and

DIANA SLADE, Univeraty of Tecnnolagy, Sydiey

Assuming no pnos knowledqe of the systems modal, and kesping
tecknical vocabuldty 10 a menageable minimum, Eggint and Slade
provae 8 suostantive and weilesearched contnbytion te the

‘erature of c o etsangnal analyses.

This volume 15 Grganised atdund 3 powerful analytical (rsmework ol

account of ¢

linguistic fevels”. it budds vo a

patterns at grammaveal. aricourse and contextual levels, and each

techaique 15 exernphi:ad using excerpls I'mm amhnnlx <onversahons.

As well g sysiemic b

for
convarsalional anaiysis. Ecg\m and Slade alsa draw on insights antd
metnads from otrer re'evant approacnes Lo conversalion, Directions

igr iytnar reading are
those mieresied o ardiys

CONTENTS

given The yolume 15 essental readmg lor
the synamucs of conversabion

Aaierg mEsmngs i veraav 3k - 1 35al convenalion as 3 vahety of sotul
PIEHON ¢ Peieval Apfroanes (o Jeceting SabuBl convenation » The

Framanae of a8
strac @ i easual li‘- Geran o gt
3nates Gosvo r Vanglon o tasuar s
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A Funetional Linguistic Thaery of Conteat
=LEN LECKHE - TARRY

Ecited by DAVID BIRCH,

Univessiy of Certtal Queensiand

W 0 Wers i cavua talk: Spescn functons ¢ Exchange
e n coswal 1alk  Integrateg the

Thes vo'amme Zeveivps a luncuonsi theory of language in which the
aouon of Regnter 15 cantrat. it maves beyond mosl curent
“armewarks for descnbing ~2g ster vanauon 1o develop an enfarged
wnaerstanding of the reial:onshic oetwesn Lexl, context and

ianguage — nath language form and language function

Cne pomary concern 15 therofore 1o expand current percepuions of
tuncuonal Enguistics. Anctner is to considar 1he apphication of this

theory M communiiatve anguage 1eaching practices.

Haten Leckie-Tarry presented her arguments tonvinaingly and wath
jucdhty, r@vaahng an wnpresiva command of the literalura, which
Tunher secves 1o make this an accessible, clear and engaging

textbook. Before har death i 1991, Helen-Leckia Tauy had linished a

large part ol this work. Her notes and draft chapters have been

eetiied by Professar David Bich
CONTINTS

Router and gerve » Levels of
contest » Conten and
stuaven ¢ Contest and Lext ¢
Conteal ama predun »
Context and lngustk
suuciure * Syatds. Processes
of abaniachion and
hagsaichiersaticn » Lexis:
Protesses of gentralnaton
Andd b alnannon » Discourse
Pron eases ol arormteon
suregire and eonlextuglisation
» Connclosron ¢ Bhloraphy
and relerentes « Index

TENTBDOK

- 55tal 2189
w®

Aarth 1995

214 Pages

Wi 45547 171 5

0

PRI ESST 272 3
1

ORDER FORM

Boaks can ba otdered thigugh your local bookseller bul i case of dilficuity send (his completed order form

to
Anna O Nedl, Pinter Publishers, 25 Floral Street, London WC2E 9D5

LINGUISTICS

Cheepen
Cheepen
Eggins
Eqgins
Egging
£gqms
Gresmas
Hoengawald
Leckie-Tarry
Lecki
Naris
Céford
Oftord
Q' Toole
Panter

Tany

Perking
Snbeok
Sebeok
— Staiosta
Ventola

NARRRRRRARRAREREY

|

Telephone : + $4{0) 71 2409233 Fax: + 44 (1) 71 379 5553

Spoken English HB

Spoken Enghish P2

An tatroduction to Syitemc Funttional Linguistics HB
An Introduction 10 Systemic Funciona! Linguistics PB |
The Sociohngusics of Cagual Conversation H3

The Sociofinguistics ol Caswal G ion PR
Marraine Samiolis and Gagritve Discouises HB
Biological Metaphor 3na Cladisne Classilicalion HB:
Reguer HB

Beqister P

Studies in Systemic Phonglogy HB

Franch Socohinguistics HB

Fench Ssaolingustics PB

The L anguage of Oisplayed At HB

Inta the Mother Tengue HB

Mod3l Expressions n English PB

Anlaigduction to Semiotics HE

An Intreduction to Semigtics PB

The Case lot Lexicase HB

The Structate of Soci2! Interaction HB

OPEN LINGUISTICS SERIES

Chilton
Chillon
Cavies
Ghadessy
Hiakkai
Melose
Tench

LETET T

Languaga and the Nuclear Arms Debate HB
Language and the Nuclear Arms Debate PB
Advencerin Systemic Lingustics HB
Regiter Anzlys HB

Ecalinguistics HB

The Commumcalva Syllabus HB

Studips in Systemic Phonology HB

COMMUNICATION IN ARTIFICIAL INTELLIGENCE SERIES

Horacek
Mauwtvesson
Mateer
Pans.
Rothkegel
Steiner

Van Eyrde
Zock

Tock

ERARRNR

New Concepts in Natual Language Generation HB
Teat Generation and Systemic Funcuional binguistics HB.

Expressibubty and the Problem of Efficient Teat Planning HB

User Modelling in Teat Genesation HB

Text Knawiedge and Object knowtedga HB
From Synylax Lo Semantics HB

Lenguistics Issuas in Maching Translation HE
Advances n Naturai Language Generation Vol |
Advances in Hatural Language Generation Vol )

Q841877355
GBs181 7543
185567 208 1
1 85567 209 X
185567 2170
185567 2189
088187201 3
0Bs18T RIS 2
165547210 5
1955467 2723

* 0BAIBT-7845

185567 2111
185547 214 X
01851432 X
086137 463 3
0844897 514 4
18557 193X
185507 1948
084187439 3
GRs137 656 4

084187 5249
Opaigr 1330
Q851870700
185567 1239
185567 MBS
025107 1375
085187 784 5

1385567 084 4
Q8187 711X
185547 0224
085187 809 4
086187 1367
0821079500
1855467 024 0
085187 9451
GBAIBT 953

£3250
£105%
E4000
1299
£40.00
EN299
13750
E35.00

1299
E42.50
£40.00
sy
12000
£45.00
15
£33.00
(999

5009
£37.50

(3750
f1495
(4750
[49.50
4500
£3950
49250

£55.00
15500
[39.50
R0
£39.00
[40.00
EA500
£31.50

£31.50 I l

.




.

00101

g

PRI
1300

ORDER FORM

Nama
Address
VAT number twhera applicabl
Methed of payment
2 tendose & chequa made payabla to Marston Book Services 11d
[ Prease charge my aredit card Access/Barclaycard/VisalAmerican Expeess/Eurogard
Coaito L LT T T 7O 1
Expiry date Sigr
Please supply cardholders addrass Iy if different from above
Uibrary recommandations

To tha Libranan. | recammend purchase of the books ticked on this order form

INSPECTION COPIES

Inspection copies of textbooks are available on 3 days approval ta teaching stalf considenng coursa
adoplion or retommendation of 2t teast 10 copins. Please writa IC against the books required on Lhis

ordef form, complets the dataly below and send to:
Anne O'Neill, Pinter Pubfishers, 25 Floral Straet, London WCZE 905
Teleghone: +44 (0) 71 240 923) Fax: + 44 (0} 71 379 5553

Name

Academic Address

Position

Course

Nama and address of booksh:

-.Mumber ef students ...

o

... Data

Plesse send me calalogues in the lollowing subjects

COMMEeNIiCATION N ARG FICIAL

COMMUNICATION IN ARTIFICIAL INTELLIGENCE SERIES

Edited by R. FAWCETT, University of Wales, Cardiff
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Foe
machine 1ranslaton to asust human-human communication, The senes alvo gves 4 placs to research that extends
beyond languaga Lo consider other systems of communicagon that humans ey,

NEW CONCEPTS IN NATURAL LANGUAGE
GENERATION

Planning, Reallsatlan and Systems

Ecited by HELMUT HORACEK, Unversity of G:etefelo, Garmany
anda MICHAEL Z0CK, Centre Matioral de la Recnerc>s Scrennilque,
Pans

This wouume ~forms those researchers with intarasts .» ~atural
IrJuage gerenation - ncadng the human-comouter -terace,
"R te anon and leal fenerston - sboul tecsnt advances 1
g teid ntneiast fya ye, & mrain focus far mary casaarchers
‘a5 deen 2 scourse planming, Tul nG A there & rrewe interest m the
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TEXT KNOWLEDGE AND OBJECT KNOWLEDGE
ANNELY ROTHKEGEL, Unwversity of Sxariang, Wast Gemmany
Tenl pmduchon is taken here 10 be 3 protess n which text
by processes lar a2 orcenng

and prnsE"lulwun ol krowtedgel and ehyedl knowldse (he
concoptual wenanaitcn o acdd kncwleage: amteratt “he model
presenlea introguces TEXT ACTIONS a5 wstrunsénts of

They ink acl and textual sspecis ol
“epresenlation w.th ieawa, ana synlaclic reahsation “~ar thoorencal
base 5. in spoech act theory, 3na thair function s 10 descnbe a leat
grammar yith two leve's, for the processes ol seteclign ang
COMposLOn 1n the text itseil. Vanous Lypes o tequencing

LINGUISTIC ISSUES 1IN
MACHINE TRANSLATION
Edited by FRANK YAN E¥NDE,
Beigsan Fund of Scienlfic
Research

Mattne translaton 13 sat 1o be
a major growlh area In the
19905, wth the increasing
necasiy for CommuAICation on
a much wider scata, l1s
relevance for economic
development s 2pparen from
the level of atteruen and
Tunding A 1s receanng in the US,
Canada, Japan and Europe.
The key assumption in this
ook 15.3hat machine
transtation s not medely 4
mechanal process but in fact
raguires a high tevel of
mguislic sophisucation; the
authars enplote vanious ways m
which the results of curent
research in formal and
compuiational nguistics can
be miegrated in systams far
machine translation. They diaw
on the results of research which
they jointly carned out as
members of the Central
ungustic Group of the Eurotra
project, a project for machne
translalion behveen the
{anguages of the European
Union Member Siates.
CONTENTS
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ADVANCES IN SYSTEMIC UNGUISTICS
Recant Theory and Practice

Edited by MARTIN DAVIES, Unrversity of Stiring
and LOUISE RAVELL, Univarsity of Wollongong,
NSW

Presenting an ovedview of systemic finguistics. this
velume witludes ;mportan contnbutions by

S E R 1ES

ollers a range ol interesting LOPIKE. an up-to-
date collecton that addresses impodtant issues in
the fald of Systemic Linguistics.”
Language
CONTENTS

Framework ¢ Trust the 1ext » How do you mean? + 11
Metafunciions » Inieprating the 1extvsl malatuncuon ¢
\

Ieading systemic theodists (Malliday, h
and Lemke) and by two major figures, $inclair and
Firbas, whose work has a clote reiaumsh-pmlh
systemic linguistics. The volume il how

P mean;

Teansitivity £ #rgavty + Tha placa of crcumstantials i

syatenic luncuonal g.'ammu . Amnml appioach to
P ina s,:lmu: (L

recent systemic work is challenging and extending
ensting practice in Laxiogrammar (Dandse,
Tucker, McGiregor and Rashidih, and includes tha
usa of thrar penetrating textuzl studies: two
hterary (Emmoit and Kiast and one on the game ol
bndge (Benson and Greavas).

THE COMMUNICATIVE SYLLABUS

A Systemle Functional Approach to
Language Teaching

ROBIN MELROSE, University of Luton

This wolume bagins wilh a susvey of approachies ta
communicativa syllabus design, from the
functional-notional appreach of the early 1970s.
\hrough eritcism of this approach in the early
19805 to the contermporary search for a process
apptoath to language Ieammg The book than
Proposes a meaning negotiation madel, drawing
on the seminal work of Hatliday, Martin, Fawcatt
and Lemke, dlustrated through analysis of a unit
from a communicatvie coursebook. Finally. the

LANGUAGE AND THE NUCLEAR ARMS

- DEBATE

Nukespeak Todsy
PAUL CHILTON, University of Warwick
“It remains ona of the fandmark texts inthe
analysis of pelitical discourse.”
Pacific Rasearch
=_.Ivis ona of the rare academic books to declare
a political standpaint — in this case a peaca of anti-
nuclear stance...The book goas way beyond the:
eary investigations of pro-nuclear language, which
we g kmited to issuas ke Lhe names of bombs.”
Sanity

ALSDO OF IHNTEREST

THE CASE FOR LEXICASE, STANLEY STARQSTA

HA 088187 4393 (40.09

BIOLOGICAL METAFHOR AND CLADISTIC CLASSIFICATION,
Edited by HENRY M HOENIGSWALD AND LINDA F WEINER

HB O B&18T #2852 £)5.00

THE $TRUCTURE OF S50CIAL INTERACTION, EUA VENTOLA

1988 285 Pages

1987 300 Pages

wa? %0 Pages HE 0 88187 6261 {37 50

INTO THE MOTHER TONGUE, CLAIRE PAINTER
HBOBBIAT 4633 [45.00
MODAL EXPRESSIONS IN ENGLISH, MICRAEL PERKINS

1984 285 Pages

1984 200 fages PUOBHIB7 5141 EN195

COMMUNICAT OGN N

EXPRESSIBILITY AND THE PROBLEM OF
EFFICIENT TEXT PLANNING

HARIE METEER, Renssalier Polytechnic Institute,
New York

Natural language generation is the process of
luming a representation of a *situation” Intg an
expression of some refevant portion of that
suation in & patural ianguage text, 1t s a lield that
»s currenlly experiencing a rapid growin of inlerest
among researchers.

Qna ol 115 ceptral problems is that of
"expressibility’. The question is: How do we ensure
that, when an Al sysiem is planning the ‘message
input’, it does not put in something that is aot
‘anpressbie’ in nalural language - for which there

TEXT GENERATION AND SYSTEMIC
FUNCTIONAL LINGUISTICS

Experiances from English and Japansse
CHRISTIAN MIM MATTHIESSEN, Univarsity of

S. Cahformia and JOHN A BATEWAN, Gesellschalt
fur Mathematik und Datenverbeitung MBH

Text Generation is tha process of organising and
re-expressing information that is stored at a highes
lavel than grammalical siuctures and laxical
1lems, 0 that it becomes a worded Lext. This
aypect of amlicial intelligence is now recognised
as ona of major sugnificance, but will also interast
kingursts as an important research tatk. This book
prowides the dehnitive account of PENMAN - one
of the major teay generation systems of today.

~The extensive description of how one system
works within 4 hnguistic theory will ba walcome to
computational linguists...the glossary and the
annotated trace of & sentence genetation are clear

USER MODELLING IN TEXT
GENERATION
CECILE PARIS, University of Southem Calrfomra
The issue of how the user's level of domain

ge {user's expentise) affects i
with 3 compuler system 15 addressed in this
volurne. The future of computing depeads heavly
on building Mexibla interdaces to tomplex systams
that can adapt o a wide range of users. This work
demanstrates the feasibaliy of incorporating &
model of the user's domain kniowledge inlo 3
nalural language generalion system. Based on
empirical text analysas, the author dascnbes how
1he user's level of enpertise aflects the type of tesl
13 provide ta the user. The resuits are embodied
- TAILOR, 4 computer system thal takes nto
aecount this knpwledge level to prowde object
descnpliont Lhat ata approprata for users rangi
anywhere lrom beginners to eapens
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political communication.”
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“I¢ is importani because it opens a space il a
discourse where one did no1 exist belore, a much-
ngeded space whara altemalive voices can ba
heard. Concomitantly, it is a book which itsell
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for those sceptical of theory it offess a unwerse of
discoursa wher theory s grounded i practice...”

Tentual practica

INTELLIGENCE

15 1 word of Synlactic struchuie in 1hat panicutar
language?

Meleer, an acknowledged teader in the fefd
presents her solution to this fascinating
cenundrum. The book describes in detail the
structures of the text planner in Lhe Spekesman
generation systam. It constitules a major
<conlnbution to this exciting field.
CONTENTS
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COMMUHNICATION IH AP

ADVANCES IN NATURAL LANGUAGE
GENERATION

Knowledge Bazed System:

FROM SYNTAX TQ SEMANTICS

YOLUME |

155010 of e an # 11 Engustc appioacnas 1n dafence of

YRR I HDEX

EUROTRA-D team, the German Language Group

Comemunicative Syila

» parpular * Il smplementational
1ae An Interdisciplinary Perspective ixsues # IV Prychological Bsues » ¥ £ducalonal
Hohoras €dited by MICHAEL ZOCK and GERARD SABAH apphicatons lato the Mether Tongue
TP Tugye two valumes present important . Inwodcnon to Semicic,
naoLarer 15 ) convwbuuons 10 the developing fiekt of | VOLUME b .
7w s h‘“‘o n;;u:w Flinguistc appmmhdnl«-coehpancua-lnewv— ndog.r.nlmwnclﬂms Inkrodhuction tozst-nﬂcrmwﬂ
okt i 'eadmg Ewropean and American resgarchers, *. M'm;:um *PP“C‘W"I Birch, Duwid ...
AL IHIB? 751 contains a very worthwhile coilécton of papers,
155 Pas winich shouid ba read by anyong with a research
arso interestin natural language generation,”

Insights from Machine Translation of the multi-fingual machine translaton project
Edited by & H STEINER, P SCHMIOT and EURCTRA. Bovies Mt 5
€ ZELINSKY-WIBRELT  CONTENTS P Toxt Ganeration snd Symermic
Machine translation is a central aspect of rasearch ltroduction +1 A coherant stém - throry andl ol Theoey Functional Linguistics.
s inantiliciatintalligence, This book presents the implamentation ® U Sernantic relations in an MT Text andt Dbact
20Psge main elements of the theory and implementation eviohiment ¥ Il From sourc langusgs 1 Larget < fock ©
waotsiez oo of 3 sysiem lor the automatic analysis of Gennan. 1anguage - aspacts of usnler o IV Explorations E‘“’“g""’-"’ v
This work has been canjed out withi . agins. Suzanne. '
14000 i 1 camed out within the Expressibility snd the Problem of Wser Modelling in Tex Genacation
B LT LI Eficiant Text Planvng. . ?

TEXTEGOX ALSO OF INTEREST
SPOKEN ENGLISH
A Practicsl Gulde
CHRISTINE CHEEPEN and JAMES MOMNAGHAN, Un-ersity of Hertfordshine
. This uniue textbook for students of language and linguisis 13kes a practical appeoach ta tha analyus of
‘L English speech and foruses on bath formal and informat intsrpersonal dialogue. lluminating descnptions . Motsen .
and discussions of the major efements of spoken dialogue in tems of topic, topic movement and speaker Grewmas, Algirdas Julien.
status and orientation are followed by sactiony of transcnbed versions of actual conversanons. Tha
1990 suggested interpralalions of tha vadous elements ol thase convessations are used to raveal thew underying
215 Pages. struciures and pattamings. Exercises for students ara prowided, and the book concludes with a largs corpus
HBO 15187 753 5. of previously unpublished o il
11250
raguiersgy CONTENTS
* Exercises

(10%e rpocuction ¢ Coavematonal siucture « Prablems ion ¢
NARRATIVE SEMIOTICS AND COGNITIVE DISCOURSES
ALGIRDAS JULIEN GREIMAS, Ecole des Havies Etudes an Science Socialas, Pang
A companion to Greimay's On Meaning, this volume makes his work on semiotics and the sodial siences
439 avatable in €nglish for the first time. The curent perception is that “namatwe” 15 connected to ficuon and
210 Pages thus a nanafiva samiolics is purely a matter lor academic depariments of heraturo, However, as thess
HBL TAIE T ess2ys demonsirate, 8l discourse can ba accounted forin termis of namative sinxciuces and sirategiss and
0750 Greimas thus ravaals the breadh of reference of namativa semiolics.

DECONSTRUCTION AND THE INTERESTS OF THEQRY

CHRISTOPHER NORRIS, University of Wales, Carchil

Thig it a collection of essays on lssues in current analytical phllosophy, which is united by a genersl concem
wath'the uses of theory and the way that cenain advanced’ forms of literary-cnitical theoiy have been
extended to other disciplings often, as tha author atguet, wilh undeswable resulis. They cover a wide range
ol wepics from Shakespeare and Pope ta musical crle sm, Lhe philosaphical beanngs of deconsiniction and
the polilics vl Lureny neo-pragmatst thinkng

This 15 4 thimulabng slalement of the aulhor's cwn views on tha futuce of crincal theery 2nd a cogent
mteiprelation ol the thinking of prominenl (heonsis such as Dessida, da Man and Davidson.

Linguistics Books .

INTRODUCING

[ohn Haynes was until recently Reader in English at Ahmadu

Bello University, Nigeria. In Britain he has worked in teacher Acknowledasments i
education, and now teaches ethnic minorities in Sandwell. STYLISTICS & '
He has published poetry in the London Magazines and Stand, Introduction xi
and a callection of early poems in Sabon Gari (Landon Magazine
Edilicns, 1974). PART ONE
Olher books are African Poetry and the English Language (Mae- JOhl’l Haynes .
millan. 1937), and The Poelry of Africa: An Introduction for Students 3 Ct_mlext of sttuation 3
Maemillan, 1989): and he is a contributar to Language, Discourse 2 D!smurse and dyle . 12
and Literature, edited by Ronald Carter and Paul Simpson (Unwin 3 D!smurse as interaction 23
Hyman, 1988), 4 Discourse as message 32
’ ' 5 Discourse as categarization 41
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TO LANGUAGE ACQUISITION
AND SPEECH PROCESSING

a tope of much 1mesest in the feld of phonological theory.
Altnough chere et individuat language 1udies using prossdic pho-
nolngy, until now there has not bean e single Lext book which gives
an paplitil account of Lhe theory. This doak, written by one nl the
mumbers nf Firth's London school af linguistics who it also a for-
mer colleague of ). R. Firth's, not only provides such an account,
it alsa raises ceriain other Imporiant issues. For exsmple, 8 phunos
Iogical theory—iuvch as the one proposed here by Netslie Waterion—
should be viable In relation 1o other speech-related disciplines,
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rics, nevrnlogy, psychoclogy, language teaching ond speech therapy.
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| Wetls Rowe, Peabady College,
Vanderbilt Liniversity
FAithars moves beyond 1he focus of mosl “emer.
reh, which provides descriptions of har
w about literacy, to hiow children build this
L3 classroom sefting. The focus ison the process of

nds to a call fur research that will lead to an

| iheoretical understanding of literacy learning as a
griitlve process: it repurts lheoreucal 'petspenwes
4, findings, and «d
rap!uc research study aimed a1 unders!mdmg how OM
6f 3-and ar-olds learmned 10 communicate through
art, and music in a preschool classroam.

1

udy lakes place against a backdrop of a developmentally
ﬁplupnate, research-based literacy curriculum for
Only a few descrip of such prog have
n p d Inthe p ianal Readors gaina
view or the rurm:ulum while tearning about the children's
racy leaming processes. Seclions describing Ihe curriculum
1l be of mlen'st to eacly childhood practitioners.

-This volumu is unique in that it offers an in-depth analysis of
one group ol preschnolem lileracy expericaces over a one-year
pediod. Literacy learning from both cognitive and social perspec-
tives is anakyzed, yielding a multiperspectival view of lhe

rocusses involved. Thus the author reyorls numerous sirands
ul analyses and wesves them together ta develap prounded
theory desenbing literacy leaming processes. in this selting,

HARDS

ng, rathier than palleras in chifdren's products. The

Feutuores of the ok welinds

*a duscoptivn ol socgilwe theues of bileracy learning in
this seiting

va detaiked Jeseniption of a sesvarch-based, developmentally
apprupoate hlurscy currseelum for presshoolees

vabundani samples af cluldrea’s fewts used as dl

(his wark has never baen done before wilh children and n
shuws both whal is pussibhe in working wuh them dilterently
annd shy il 5 that thal is se diilcult—1l s it bocause they can'
duit, bul because the donunant discourse uf schooling diws not
allow chiddren todhink crlically. Suands of Gliss takes a difterent
|ppmxh tu chikdron than s mureoully Faken—it ircats them oy

*a dutailed descniption (natural history) of research
prxedures

*a micro-analysis of preschoolers’ kiteracy learning (rom
l-ulhsuﬂal and cognitive perspeciives

L is and review

semi 5 in Ilturaqr research

+semiolic theory is used as 2n organizing [ramewolk for
analyses. Readers i d int this th i will
be intezested in its application in a specific research study.

thu eole of

This book is suitable for courses in literacy education and early
childhood education or as a supplementary text in graduate
level courses in langeage arts, psychology or socialogy.
ABRIDGED CONTENTS: Lenses for Studying Literacy Leam-
ing . Initial Insights into Literacy Learning. The Campus
Children’s Center as a Setting for Lileracy Leamning. Social
Interaction at the Literacy Cenlers Form and Funciion. Co-
Authoring and R i Transporiation across
the Zone of Proximal Development. Friendship and Authoring.
Making Connedtions: The Rele of Hypothesis Generalion and
Testing in Literacy Learning. Strategic Learning: The Role of
Metacognition in Early Literacy Learning. Learning fram
Demonstralion. Literacy Learning a3 & Sociocognitive Meocess.
Crealing Supportive Classroom Envitonments for Lileracy
Learning. Appendix A: Dala Collection and Analysis Proce.
dures. Appendix B: Literacy Events Related to Gibson's Exploza-
lion of Faur Leamning Themes. Appeadix C: Commurnucalivi
Functions used in Literacy Events. Appendix D: Ages of Chil-
dren Pasticipabng in The Study. Appendix E: Comparison of
Teacher and Researchers Interaction Styles. References. Author
Index. Subject Index.
1993 288 pages
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starlling insighls inta the processes theough which children
become gembered—this time focusing in particular on the
wxpenences of primary school children. it analyzes how educa-
tors might wark wilh children differently Lo find ways of
untucking the mate female dualism and of making multiplicity
possible. It atso furlher vlaborates the poslstracturalisl analysis
begun i Frugs and Snails of how gEl\dEr is conslitubed, spelling
ot the thpury in further detail and using the dala with primary
schuol ehildren as well as {autalbiographical sludies and
writing.
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What sels this book apart frem olhers is that it allows the reader
to see ihe ways in which children are caught up in the processes
of becoring gendered—with male and femate being consirucied
a5 opposites—Irom the point of view of the children. It also
shows how the usual processes of schooling, of learning to read
and wnle, ace implicated in this process. The book uses a
cesearch project as part of ils dala in which children are given an
understanding of the power of discourse to shape theiy Fves,
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isdeconstructed.

Nawe

Adifeose

<

s Iy
CHARGE WY

Aia Master: Card

Exp.Dite

Sigataty

WEDAY EAAMINAFION FOLICY! Farully members can evsnne any il for

Alda s syl a Lstof the Bebfst v oa wish o rooave an lellethead stationery
OteIme, STt 1 B h e 1 e, 36d 3

Keuge ot and gy o the basis ol st

RIS
PR vee o emwlon are

s

M awowmpeumy shipnsent When sour
R S

antet toem snd 1 g ey

65

mermbers of socicly, capable of crineal comment amd
crealive anngvative interactions with the cullures in which they
find themselves embodded.

Shards of Glass can be used as a lexd in teacher education, lileracy
studies, primary educatbon and varly childhood courses uras an
addition to iraditional texts that du not discuss gender sssues. It
can also be used as a supplementary volume in gender sludies,
feminist studies. gender and education, and sociclogy of
education ctasses.
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This new series explares what occurs at ihe intetsection of tanguage and social processes, The series providesa
fnrum for scholarly work tlul make msnhleihe ways In which everyd.ny lite is accomplished through
Is axvd groups. Valumes will examine how language-in-use

mﬂnenmu\eamuf{ndlvidu-!kand lturally, ethnically, and lings Ay diverse groups to socii
ions, arkd kow knowl and social particip across diverse social seltings is
acoomplished through discourse.

Studies in education and olhermml h\shmliuns are invited from a variety of perspectives including.
those n[anll\mpolugy. lingudstics, literary theory, psychology and sociol-
OFy- M d lhat mvolve I of relevant Issues: present in-dep!
analyses of pamcu]arsocialgmups and institutional s Of present comparative studies actoss
individuals, soctal groups, or social institutions. Please send | inquiries and preposals directly to: Judith
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and David P. Ferntie (eds.)

ANTICIPATED VOLUMES IN THE SERIES INCLUDE:

paD
sroom Literacy, foanne Goldew

Reading to Children: Developing a Culture of Literacy, Carolyn Panofsky

Life in a Preschool, David P. Fernic and Rebeors Kantor

Early Childhood Classroom Processes: A Yiew through an Ethnographic Lens, Reberea Kantor

Creating Community from Difference: Growing up in an International Community, ferri Willett
Constructing Critical Literacies, Peter Freebody, Allarr Like and Saudy Muspratt
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[.anguige, Power, and Pedagogy: C ps, jerry Lipka
af L ge and Culnue it thels Own Cornmunities,
Ann Egan -Roberison and Da'rud Blooms

OCCASIONAL PAPERS IN

—

SYSTEMIC LINGUISTICS

New Look,

Same Objectives

The editors welcome the submission of papers for
consideration for publication in OPSL. Details are

given below:

Notes for Contributors

Preparation and Submission of Manuscripts

Emall; igibson@uk.co,bihfney

Inglanice.

1. Conuributlons for OPSL. and corcespondence about contributlons should be add: dro:
Tim Givson Carollne Sainton
MLE221 Department of Engtish and Medla Studies
Human Factors Division Nollingham Trent University
BT Laborawries Clifton
Marilesham Heath NOTTINGHAM
TPSWICH NGI1t 8NS
5 IRE UK. )
UX.
Fax: + 44 473 637 557 Fax: + 44 602 485 632

Email: ems3saince@atu.ac.uk

2. Drafis of anicles (2 hand coples) chould be submilted 1o one of the editors in Lhe first

3, Drafis should be page numbered and double-spaced.




MORPHOLOGICAL ANALYSIS
AND DESCRIPTION

A REALIZATIONAL APPROACTH

DAVID G. LpCKWgOD, PSI.D.

REVIEW

Prolessat  Lockwaod's text-
book makes an  oulstanding
contribution lo sludy materials
in the language  sciences,
Morphology is perhaps the mosl
diflicult branch of linguistics
lo infreduce lo sludenis of the
subjact, because its underlying
theoralical principlos can
easily be avershadowed by lhe
variety and complexity of the
data. Professor  Lockwood
provides a large amount of data
from  widely  diffeding lan-
guages—an essential element
in any inlroduclory work; but
this is organizad and presented
30 as io guide the studenl in an
orderly pregeession through the
lield, building
thaoretically informed con-

seberuare s A ba kb bdanae

ABQUT THE AUTHOR

David G, Lockwood received his
Ph.D. from the University of
Michigan at Ann Arbor in 1966,
From that year, he has taught
at Michigan Stale University,
where he has hald the rank ol
Professor since 1975, Heis
the author of infroduction lo

Stralificational Linguistics
{(1972) and co-adilor of both

Readings in  Siratificational

Linguistics (1973} and The

Filtesnih LACUS Forum 1988
{1989). His articles and re-
views have appeared in Forum
Linguisticum, Language, Lan-
guage Sciences, Lingua, Lin-
guistics, and Word as welt

up a Jich and :

Michigan Siate University

SERTES EDITOR
FRED C, C. PENG, '

caplion of it along the way

Professor  Lockwood never
losas  sight of he place ol
morphology  wilhin  linguistics
as a whole. He wriles lucidly
but never superlicially, noither
avarsimplifying ner  creating
unnecessary hurdles. His
approach is that of mainstream
relational/stratiticalional  lin-
guistics  singe de  Saussurd
and Hjelmslev, free of the fads
and fashions of much contem-
porary  schofarship  concerned
with language.

In my opinion this texibook
is the best introduclion 1o
morphalogy now available.

t4. A. K. Halliday, Tokyo 1992

RN R R Ty

as in many issues of tha annual
LACUS Forum series. He has
hald - office in lha Linguistic
Association of Canada and lhe
Uniled Stales and the Michigan
Linguistic  Sociely, and has
sorvad on lhe adilarial boards

of Forum  Linguisticum and
Language Sciances. His
teaching specialilies - arg
Stratificational G ramrnar(r.
Phonolagy, problem-crianted

courses in Phanology, Meorpho-
logy, Syntax, and Historical
Linguistics, and the Structure
of Aussian and Historical-
Comparative Slavic Lingulstics.
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Maorphiological Analysis and Description
A Realizativnal Approach

by Duwid G. Luckwouod, Michigan State University

Texibonk Serics in 1he Language Scivnces
Inteenanonal Language Scicnces Publishers, Tokys and Taipet

50 pages  Paper {85 nze) $39.95 plus shipping and handhng

Fhis Lex1bouk fucuscs an he analysis and descriplion of marphological daia
taken from a worldwide range of languages. [s inlroduces Lhe stedent (o the -
<oneepis of MoIphology, to 1echniques involved in the analysis of such dala, and
10 the prep of precise (ca] desctiprions based on sych analysis.
The rhlptcn are arranged in 1w updis.

The first unil, [piroduction (o the Morpheme, presenls 1he mosi basic con.
<cepis, such a5 Lhe word, the mocph, and the morpheme, and shows their applica-
1i0n 10 dala in 2 semiformal fashian. This vAail could be used alone if a briefer
freaumend s desired,

The sccend unit, Morphoelogical Description, sims al 2 mare formal and
figarous account, building 40 an inlegrated form of marphotagical deseriplion
2% summarized in the final chapler.

By 1he crd al ke course, the siudent tearns 1o produce and use descriplions
ifcluding accounts af morphovaciics, morghemic allernation, and moe.
T cs are pravided for all the basic chaplers an
Smelr. pamphler, Iu is suggesicd hai the inggrucior use These and similar
prohtems and exercises (or both vlass discyssion and homework.

M. A_ K. Halliday raics 1nis iexibiok as “the best introduction 1 merpholugy
nnw available . . . Prufessar Luckwinid's 1exibook makes am\ulsl:nﬁmgmnllmu
Hun 1o study iuls inLhe b ge scicnces. Morphol rhaps the most
difficull branch uf linguistics Lo introduce to students ul‘mc subject, because s
uidertying theorencal peinciples can casily be overshagawed by the varicty and
camplexity of Lhe gata. Professar Luckwood provides a lags amount of daia
from widely different languages—an essential clement in any Iiroduciory work;
hut Ihis is organized and presented s a8 16 guide the Studem 1n an ordeedy
progession through the ficid, Puilding upa rich 20q |I|cuu.lnAIIym[ormm wacep.

tonulitdeng theway ... Hisapp his that of aliica,
niopal linguislics since de Saussure and H]LImsIc:\ free of the 08 and Fashings
ol much ¢ v wehularship d with Fangs

Abuut the Authyr

Davig G. Leckwood reccived his Ph.D. fram the Unwersity of Michsgan at
Ann Arbar in 1966, From that vesy, he hus laughy au Michigar S1ate University,
where he has eld the rsnk of Pealessar since 1975, Heis the avshotnLintrodaction
fa Slmﬂjlcrmonn Linguistics (19723 and has published anmicles and revicws in
vatious lingui rials. His teaching specialtics ar siratificatinna) grammar;
shoaolugy. problem-uncnied courses in phunology, marphology, sneax, and
hisioncat knguistics: and the siructuee of Russian 2ad hissodical-comparative

Slavic linguistics,

TEXTBOOK SERIES

IN THE LANGUAGES SCIENCES:
Linguistlics and Applied Linguisties.

NEW BOOK INFORMATION

Morphological Analysis and Descriplion: A Realizational Approach
David G. Lockwood--Michigan State Universily

This texibook focuscs on the analysis
analysis and description of morphological
data taken from & woerldwide range of
different languages. It is designed to
introduce the siudent to the concepts of
morphology, the intemal grammatical
structurcs of words, and funher lothe
techniques involved In  the analysis
of such data and the preparation of
piccise fammaucn.l descriplions based
such analysis. The chapters are amanged
in two units,

The fiest unit, Inroduciion to the
Morphems, presents  the most basic
conccpls, such as the word, the marph,
and the morpheme, and shows their
applicadon 10 data in a semiformal
fashion. This unit could be used alone
if a briefer geatment is desired.

chapier.

The contents are as follows: Chapier
I: The Weord; Chapier 2: Segmentlg
Words inte Morphs; Chapier 3: Mor-
phemes and Allomorphs; Chapler 4:
Inflection and Formation (end of Unit
13; Chapter 5: Morphotacde Analysis;
Chapier 6 Grammatical Aliematon;
Chapter 7: Pnnl:lpk:: of Morphopho-
nemics; Chapler §: Morphemes and
Thely Meanings; and Chapler3: An
Iniegrated System of Morpheloglcal
Description {end of Unit 2},

By the end of the course, the sudent
feamms 10 produce and use descripiions
el of b :

morphen?nc allemation, and rﬁorphnpho-
nemic altemation. Exercises are provided
for all v basic chaplers in a scparate

‘The second unit, Morphological Des-
cription, alms at a more formal and
rigorous account, building up to an
integrated  form  of morphological
description as summarized in the final

h It s suggesiced that the
Instructor regularly use these and similar
problems and excercises for both class
discussion and homework,

ORDER FORM

From block Ietiers pleasc
Address

Signature, Date,

No. of copies Price U.S. $39.95

Internatlonal Language Sciences Publishers
Serias Editor: Fred C. C. Peng--Internalional Christian University,
10-4, 3.chome Osawa #471, Mitaka-shi, Tokye 181, Japan. -
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Announcing

a new journal

~functions
of
language

John Benjamins
Publishing Company,

functions
of
fanguage

Editors

Kesan Davidse [Univevsity of Lacvan)

Dk Mot (Lwrarsdy of Artwirp) )
Anne-Marm Simoa-Vandenbergen (Unversiy of Gent)

Consulting Editor
M AX Halidzy [Unversry of Sydney)

Ediiorial Board

Margaret Berry {Liverary of Nofbnghzm)]

Franisek Dones. (Czech Acidemy of Scidnces)
John W Dy Bois (Livversey of Caitinua, Sants Barbara)
Jan Firbas (Masant Unversiy)

Jarnes R Martn (Urevarsay of Sydtiey]

Stanlay Starosta (Linvarsity of Mawas)

Ena Venmoia (Unwersiy of Hoisink)

Advisory Board
Johns Bgwman fGMD, Parmym. Aobart 98 BRaOrande: Ui of Vieond]
Zamas Garmon {York i), Frances Chiie (Norierm Ty Unw.)
P Colwd (Liw. of Mew Soulh Walal), St D {Lnde, of Londort]
Wartn Do {Unrv, ol STkt Robins Firwoe? [Unv. of alw, Carch)
et Fra. ([Catira Mgy LwarLyt, Grdan Fulton fublv of Vigena)

Starting 1364, the John Benjaming Publishing
Company will launeh 3 new intenationai jourmal
of inguistics, Functions of Language. The joumal
Wil be published in two issues per year [appr. 250
pages in Wial. Fach ssue wil includo articies,
reviews and book nobices.

Aim & Scope

Functions of Language it an intetnational joumal of finguisiics
which will explore the unttional perspective 1o the study of
nguate- and of texdsin-contist With specil relitence
1@ the Prague Sthom and Nee-Futhian fnctional inheritances, it

i for i el d areas ofinguistic
deschption felavant to e ngurstic community at large such as:

» intinsit and axtinsic funcionghsm

- the interaction between paradigm and syntagm (o0
‘system’ and “structure} in the modelting ol linguistic
organization

+ the retaion between semantics, tex; and
phonclogy

= upiversality and cufture-specifieity of inguistic
sganization

» dimensions of Inguistic categenzalion

* the semankc impon of grammatical categeties

+ the interaction between disbenfse ocesses and
Causs grammar

+ dynamic snd synoptic perspectives on text and
semence

= texture and Struchure of test

= thematic and miomatien sttute stthe message
+ mood and ansitity

» the telation between lexis and grammar

+ dialectal and register variafion

» the quantitatve study of system and 1ext

L :
7 UNCLION
wrucrs for pubiicaitons should be senf on the praforma fo: Dr Hilary Hilfier, Depariment ORDER FORM
{ of English Studies, University of Notringham, Nominghane. NG7 2RD U.K.
]an ua Plesse send me
guag PRICES PER COPY VK Orverseas . copylics of O S.L. Vol 1
Functions of Language wil glo promoe the constuciive O.P.5L. Volume No 1 (1957} £7.50 £3.00 .. topyfies of O.P.5.L, Vo12
‘ betwsen ara descpie fings, nd O.P.S.L. Volume No 2 {19 £7.50 £8.00 fies. of 0.P.5.L. Vol 3
applied Tesearch N such fields a3 educational finguistcs, -P.S.L. o2 (1957 - - «2-- LOPyfies of O.P.S.
ﬂvmm o, eriificial inte and L O.P.5.L. Yolume No 3 {1989) £7.50 £8.00 <o €OPyYies of O.P.S.L. Vol &
ton ]
= 0.P.S.L. Volume No 4 {1990) £9.00 £9.50 <uv. cOpyfies of OPS.L, Vol §
O.P.5.L. Volume No 5 (1991} £9.50 £10.00 . copy/ies of O.P.S.L. Vol 6
Selected articles from Volume ! 0.P.S.L. Volume No 6 (1992) (Special Issue) £16.00 £16.50 <oe. COpy/ies of O.P.S.L. Vol 7
O.P.5.L. Yolume No 7 (1993) £10.50 £11.00 sers COpYSies of M s in Systemic Li
Fobart de Beaugrande Funetion vs, form in the . e . . L .
theory and practice of Monographs in Systemic Linguistics No 1 (Parsons 1990) £ 9.50 £10.00 copyiies of in 5y
““9“;“;: fetespects and M phs in Systemit Linguistics No 2 (Nwogu 1990) £13.00 £13.5¢ tonen COpPyics of M hs in S 1
pros,
Monographs in Systamic Linguistics No 3 (Calva 1991)  £9.00 £9.50 <o tupylits of hs in Sy 1
Walgang U, Dresslacand - Funcrondl znalysis = the A in Systemic Li No 4 (Hillier 1992) £15.00 £15.50 copylies of he i Systemic Li e
Kaarzyna Deibaiska-Kolaczyk  study of second tanguage N !
m‘ifw ' phs in Systamic Ling No § (Gibson 1993} £22.000 £22.50% (twa volumes) !
{tws vohomes) s €0pY/ies of Reprints in Systemic Linguistics 1
Frances Chistie mﬂg&nﬁ:ﬁmﬂ Reprints in Systemic Lingoistics No 1 (Berry 198%)  £9.00 £9.50 .. cOpyfus of Reprints in Systenic Linguistios 2
language teaching: 2 Reprints in Systemic Linguistics No 2 (Bary 1951} £8.50 £9.00 «-r. cop¥fics of Reprints in Systenic Linguistics 3
:&Tﬂfwe Reprints in Systerntic Linguistics 3o 3 (Hocy 1991) £9.00 £9.50 .e. cOpy fies of Reprints in Systemic Linguistics 4
Repints in Systeme Linguistics Mo 4 {(Young 1997)  £12.50 £13.00 ;
Peter Colims Extaposition in Engfish '
« extimated price . TOTAL £
Erich Steiner and Thema as a grammatical T enclose chequeEarochequeimonty ofder Jor € . . ..o v iiivnaiaianraan:
Wilebke Ramm natien for German {Prices include postape and packing) made payable to University of Nottingham/OPSL
John R Tayle: Possestives and topicality Payment should be made by: NEME ., oivreiaraecrrronr-cane MrmtEEaiEtersesreananaare,
»} » peryonal cheque drawn on 1 British bank
Efa Ventdla FReferenca and theme and b} & Evrocheque, or AdAMESS: . ...t iaiarseceimran e a
the intemiay of these two ¢} a postal/thoney order
textual systers allpagsbleinsteling. 00 et e s st ataar et m it
All other chetques or maney dcders art acocptable it an equivalent of £5.00 i added o
cover bank charges. Tel:{incase of qUAry) <o eveiurciarararirrsir e
Cheques or money orders should be made payable to:
dt “Uriversity of Nottingham/OPSL" B eviiniineaieinean i aaeas ereaiaenn
{PLEASE CHECK THAT YOUR NAME AND ADDRESS ETC. ARE LEGIBLE)



eNT
‘Department of English Studies
IN SYSTEMIC LINGUISTICS

¥eDITOR: GERALD PARSONS

he xin is to reprint volume for which thero still appears to be a demand, but of which the
wiginal editions art ho longer svailable.

Number Ore: Margaret Berry (1989) An Inroducrion to Systemic Linguistics
Volume Qne: Siructiires and Systems.

Thitis & repeint of voll of the poptitar i ¥ sccount of Systemic Linguissics, first
wiblished in 1975, and s in response to many requests for the book.  Velume one deals with
Structures and Systen=t and is chacscierised by mccinct and lucid writing.

he twes opening chapiers lay the foundation For the rest of the book and are sxpecially helpful
n clarifying the characteridtic festores of systemic linguistics,

Number Theee: Michae! Tloey (1991) (socond impression 1992 On rhe Su fare of
Discourse

The early chapters focut of some of the faciors which bave o be wkea into

aderation i any & ion. of di Faatic Emphasis is given to the
work of Winter who treats discourse as the product of scmantic mistions holding
betwest senitences or propositions.  There follows s discussion of the definition of
clause relations, categories of clase relations, the ways in which relations are signalled
and the means by which they may be clarified.

The pext chupters show how Winter's work may be appliod t6 snal yse whole discoarses
and longer passages, At first, the mothod i iltustrated using an example devised by
Winter for teachmg purposes and involves the Problem-Solution pattern.  LMer the
method it teed with real discourse taken from & varicty of sources. Two modifications
to the method arc cxplained. The first involves the concept of multi-tayering - the
existence of more than gne Problem-Solution pattern withis the tame discoarse, The
second involves the role of participants apd sudience, which is shown to affest the
unalysis of fiction, scicntific writing and adverti Other patterns are ithutrated
before u final chapter deals with certain theorctica] concluxions, This book can be

d for ite detailod analysis and th ical Tusi We & that

“hapter three focuses upon langusge levels and the next chapter deals with the ic and.
serwdigmatic wxes of chains and choice. The rest of the hook concentrates upon gramsmuar and
 particular discuxses the concepts of structure, upi, rank, system and delicacy.

Number Two: Margaret Bary (1991) An Imroduction ro Systemic Linguistics
Volume Two: Levels and Links,

This is u continuation of volurne one and deals witk the levels of anguage other than grammar
10 focusts on the relatioaships which exist between the ¢atsgories within grammar xnd also
he relationships betwoen grammar and the other Tevelx,

he Rrst chapier discusses the wmity and tystems of grammaer and intrduces the concept of
felicacy. Chapler two deals with the scale of realisation which shows how the different bevels
1f lapguage aro related 10 each other and slso how within 4 particular [evel the different
-ategories wre refated 1o sach other, X
The levels of lexis end phonalogy wrm the subjects of chapters three and four. The Einal chapter
4 concerned with context and may be convidered 10 be the level "which is consemed with the
neaning of hmguage’. The difference betwern contextus] mewning and formal mesning it
Sistinguished.

Joth volumes are chamscterised by clear saceinct explanati d copious mpl
he concepls.

o are graeful to B.T, Barsford Lrd. for permision 1o use the original scitings in the reprinted
sertions of both volumes, -

i,

Profescor Hoey conviders it to be the precuror to his future work in this ares,

We are gruleful to Allen 2nd Unwin for permission ta use the original sstting in the
reprinted wersion of this beok.

Number Four: Datid J. Young {1992) The Sructure of Englisk Clauses

The twenty-theee chapters which comprise this book cover m wide range of topica and
include chapters on the memings and structures of clauses, mood, modality, sdjuncts
and prepositionst groups. theme, voice, the verbal group, clause complexes 2nd bound
claases.

This is & textbook which is intended for students in bigher education. It bas three main
and roluted aines. The first ia to deseribe & Tarpo munber of grammatical stroctures.
The second is ge & investigative xnd exploratory attitud d« the English
tet, Finally, it iz intendod that there will bo a gain in the understanding of the ¢rileria.
usad for distinguishing onc sructure from snother. The ithstrative cterises are. taken
from authentea English texts as well a3 s0me mede-up examples. 1t is sppropriste that
e book shodld appeat in & scrics of mprints in systemic linguistics, since it owes
much to the writings of scholars mch as John Sinclair snd Michsel Hallidey,

We wre graseful 1o Hutchinsem for permission o use the original sctting in the reprinesd
version of this book.

Orders for publications shouid be sent on the sccompanying proforma to: Dr
Hilery Hillier, Depactment of English Studics, University of Nottingham,
Nottingham, NG7 2R UKL
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SFLF: SYSTEMIC FUNCTIONAL LIRGUISTICS FORUM

E lo
SPLF {a & yearly publication of the Intarnational Systenl

Condrwss {I5C} Afeican Chaptar. It alme ta provide an quilet for
mchalyrw, FeacArchers  ond. educstors who ahars the .ngnq-.:-. of
spalembe bapat L ar palated e omion a Canr
I waloom sulaliely articles dnd roviews on s
Dn.b_&-._l. Textlingultticn, Lexls, Syatamic Crammer, Child Langvage,
Stylinticu, Phonetics and Phonclogy.

Hanuscripts should be typed with doublesapacing on Al
ahurln  oad should be Itted (n Hotea mnd refere
<hould. conform ta the current, sdition sf HLA strle sheat! ..run...-
Tt D0 pagow Thé author's hame end hla/ber [natitutional
afCillation shoul] sppear wt-Uw end af the manvséript

Fomteibatlna ta SFLE. and about
o edulprned. Lot .

Br. Favin Rgori NWOCU,
Lengurgs Uit

School of Ganedl Studlies,
Fuderal Untvaraity of Tech.
Yoln, Higorl

. Frml AKINDELE,
Depl of Snglish & Lit,
Oyntemi Avolpwo Unlverslly, Ok
T—The, Wigerin

Submarintion rokes
Nigerie NAOY — fnatitutions
H10.00 - Tndividoate
Etpewhan: 4000 = Inatitutions
£30,00 - Individusls

Avvizory Board .
Profepser Oluwole ADEJARS = LASU, Lagos, Bigeris.

Dr. Kija VENTOLA - Unlvarsity of Halslnkl Filoland.

Profesaor Prtar FRIES = Contral Michigan State Unlversity, U.3.A-
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‘Projecting Jack & Jill

Jack thinks
he does not know
what he thinks
Jill thinks
he does not know
But Jill thinks Jack does know it.
So Jill does not know
she does not know
that Jack does not know
that Jill thinks
that Jack does know
and Jack does not know he does not know
that Jill deoces not know she does not know
that Jack deoes not know
that Jill thinks Jack knows
what Jack thinks he does not know
Jack doezsn't know he knows
and he doesn't know
Jill does not know.
Jill doesn't know she doesn't know,
and doesn't know
that Jack doesn't know Jill does not know.
_They have no problems.
Knots by R. D. Laing, quoted in H. H. Clark Arenas of Language. Chicago & Stanford:
University of Chicago Press and Center for the Study of Language and Information. 1992:9.

Penguin watch

WARNING: Treat networking Penguins caution. An increasing number read 'tax and the
Consumer’, with tragic consequences.
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