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Welcome to the second edition of Network from down under. We're sorry for lagging so far behind 
schedule, and we apologize in particular to all of you who worked hard to get your contributions in 
on time. A variety of factors have conspired to make this issue unacceptably late; but we're now 
putting together the infrastructural support that will enable us to produce Network regularly 
again. - Regrettably it is difficult for us to chase up contributions that have been promised. We 
hereby gently prod all those concerned. One thing that might be a big help would be for workshop I 
congress/ conference organizers to send us a copy of their program and reviews of the proceedings. 

Please note first of all that payment for subscription has to be in cheques made out to Network in 
Australian dollars. All other forms of payment (cheques to Jim or Christian, cash, cheques in 
foreign currency) cannot be accepted. 

The number that appears after your name is the expiration date of your subscription. Please 
renew at that time (cheques in Australian dollars!). Network 20 is the 3.1993 issue, Network 21 
will be the 10.1993 issue, Network 22 the 3.1994 issue, and so on. 

Network 20 will be sent out in January 1994. Deadline for Network 22 will be 1 April1994. Please 
consider all the different departments of Network: we need contributions for "Networking & 
personal news", "Research projects & teaching", "Computational resources", and so on. 

Editors: Jim Martin/Christian Matthiessen, Department of Linguistics, University of Sydney, 
Sydney, NSW 2006, AUSTRALIA; 

Fax: (02) 552 1683. E-Mail: xian@brutus.ee.su.oz.au 

Review Editor: Martin Davies, English Studies, University of Sterling, Stirling, FK9 4LA, 
Scotland, GREAT BRlTAIN. 

E-Mail: HMPD®FORTH.STIRLING.AC.UK 
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Congratulations on the Success of the Convention of the 19th ISFC 
Prof. Fang Yan 

Thanks to the invitation of Prof. Hasan, Dr. Matthiessen and Mr. Oare, Chairman of the NSW 
Branch of the Australia-China Friendship Society, I participated in the 19th ISFC. This was the 
first time for me to have a chance to meet so many Systemic-Functional linguists at an international 
congress. It indeed gave me a very deep impression. 

As every participant acknowledged, the congress was a great success. The organization work was 
so wonderfully done that everyone expressed great admiration when they read the beautiful and 
well-planned programme; when they attended the plenary sessions in the well-facilitated 
theatTe-rooms in which the speakers from various areas dwelled on the recent developments in 
education, computational linguiStics and important theoretical aspects; when they delivered their 
own papers or listened to paper presentations at the strand or thematic sessions where their views 
were exchanged with others'; when they were free to discuss, even debate, certain issues which 
may have a great bearing on the future development of the theories of this school. It is impossible 
to list all the things prepared and done by the Congress Conunittee headed by Prof. Hasan, and her 
colleagues and students of Macquarie University. 

The success of the congress can also, in my opinion, be attributed to cooperation and serious 
attitude of the 200 participants. I was greatly moved by the solidarity of this school founded by 
Prof. Halliday. No doubt this unity originated from their common goal - striving for a higher 
level of advancement of its linguistic theory,S and application. 

Personally, I was especially impressed by the rapid progress in theories concerning system 
networks and computational linguistics. I also appreciated the fruitful research in educational 
linguistics, e.g. in discourse analysis in relation to the theory of generic structure and register. I am 
sure ~ ni.yself as well as other Chinese linguists will greatly benefit from all these achievements in 
their future research and language teaching. 

As a Chinese linguist, I was delighted to see that Chinese was no longer a language which few 
cared about. Before my paper presentation, which dealt with Chinese grammar, I was afraid that 
it would attract only a few people as this language is not widely spoken by many in the west. But to 
my surprise, apart from Prof. Halliday, who, as everybody knows, has always been keen on 
findings in Chinese and whose views on this language have been valuable for our research, a fairly 
large number of linguists were among the audience. Other Chinese scholars had the same 
experience; and they were particularly encouraged by the guidance of well-known scholars such as 
Halliday, R. Fawcett, and M. Berry. I was also inspired by the heated discussion in the workshop 
analyzing Asian languages chaired by Edward McDonald and myself. 

Here I would like to express my congratulations on the success of the congress and my heartfelt 
thanks to my Australian hosts for their kindness and hospitality. I also would like, on behalf of 
linguists of the Third World countries, to express our sincere gratitude to Prof. Hasan and many 
others for the proposal to give financial support to representatives from these countries to 
participate in future ISFCs. 

I believe that those who have attended the 19th ISFC would agree with me that it has left a 

memorable page ·in the history of Systemic-Functional Linguistics. 

The Third National Chinese Systemic Functional Workshop, June 1993 

The third Chinese Systemic Functional Workshop was held at Hangzhou University in June 1993, 
organized and hosted by Prof. Ren, thanks to whom it was a great success. A report from the 
workshop will appear later in Network. These workshops are held every second year (1989: Peking 
University; 1991: Suzhou University). The fourth Chinese workshop will be conflated with ISFC 95 
in Beijing. 
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Working Conference on Teaching Functional Grammar 
Location: Building 22, room 108 

Program 

Monday Dec 14 'Aq:t,.. 
10.00 a.m. Welcome, coffee, housekeeping. Program negotiation: 

emphasis on presentations today, dialogue tomorrow. 
10.15 Resources for teaching: what form should the Grammar take 

for teachers ? Chair David Butt 
john Collerson, Oare Painter, Michael Halliday 

11.45 Resources: Computer based. Chris Nesbitt: brief explanation 
of his Hypertext ( try it out at breaks: Room 22:106) 

12.00 Courses Preservice Sydney University- Geoff Williams , Len 
Unsworth 

12.30p.m. 
1.30 

215 

2.45 
3.00 
3.30 

4.00 
4.30 
5.00 
5.30 
7.00 

Tuesday Dec 15 
9.00a.m. 

11.00 
11:30 
1230p.m. 
1:30 
3.30 
4.00 to 5.00 

Lunch 
Courses Preservice. Chair. Bev Derewianka, University of 
Wollongong, Louise Droga, Jenny Hammond. Uuniversity of 
Western Sydney - john Collerson, Deakin, NT University -
Fran Christie 
Insezvice I: Post Graduate 
Chair Joan Rother, Michael Halliday, Jim Martin, Clare 
Painter, Geoff Williams. 
University of Wollongong - Bev Derewianka, Bill Winser 
Coffee 
Courses Inservice II: Post Grad Chair. Pi Slade 
N.T. University- Fran Christie 
Hermine Scheeres, University Technology 
Helen Joyce AMES 
Katina Zammit, DSP 
Drinks 
Dinner -The International Centre, Stewart Street, Wollongong 

Renegotiate program: 
Write it Right Project Joan Rothery and Robert Veel 
Research project on grammar teaching 
Chair Geoff Williams 
Pedagogical principles (aims, sequencing, evaluation etc.) 
Chair- Jenny Hammond 
Grammar teaching in University English Depts 
Chair Louise Ravelli 
Any follow up from Monday's presentations. 
Coffee 
Session 
Lunch 
Session 
Coffee 
Strategies for promoting the grammar in Systems (incl. NSW 
English K· 6) 
Chair Fran Christie, Michael Halliday, Jim, Martin, John Carr 
(Schools), Sue Hood (Adult) 

6 
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Draft Progra'i:Itme for Working Conference on teaching functional grammar. 

Monday 14th Dec 10.00 a.m. 

10.30 a.m. 

12.15 p.m. 

1.30 p.m. 

3.00p.m. 

3.30 p.m. 

5.30p.m. 
7.00p.m. 

Tuesday 15th Dec 9.00 a.m. 

ll.OOa.m. 

1UOa.m. 

12.30 

2.00 p.m. 

3.30p.m. 

4.00 p.m. to 5. 

Welcome, coffee, housekeeping 
Program negotiation. 

Resources for teaching: what form (s) 
should the Grammar take for teachers? 
Suzie Eggins John Collerson? David Butt? 

Resources: Computer based. 
Chris Nesbitt brief explanation of his 
Hypertext (try it out at breaks) 

Lunch 

Courses (or follow up on Grammars?) 
Preservice: 
SydneyU- Geoff Williams, Len Unsworth 
UWoll- Bill, Louise D, Louise R. Bev D 

Coffee 

lnservice I: Post Graduate 
Sydney U -Michael, jim, Clare, 
Suzie, Joan (and all the recipients !) 
tJWoll- Bev, Bill 
Drinks 
Dinner 

Renegotiate program 
Courses (Contd.) 
Inservice II: Post Grad 
UlS - Hermine Scheeres et al. 
AMES /NCEL 1R - Helen joyce et a!. jenny H. 

Coffee 

DSP- Kalina Zammit et al. (inc! CD Rom) 
Qld- john Carr et al. (?->after lunch) 

Lunch 

Pedagogical principles (aims, 
sequencing, evaluation etc.) Geoff W. Others? 
Coffee 

Strategies for promoting the grammar in 
Systems (incl. NSW English K- 6) 
Fran, Michael, Jim, John Carr, Sue Hood 

7 

Report on a Working Conference on Teaching Functional Grammar- University 

of Wollongong, N. S. W., Australia. December 14-15, 1992. 

W. N. Winser, University of Wollongong. 

Wollongong, N. S. W., 2521, Australia. 

This invited working conference was called at the suggestion of Bill Winser, Faculty 

of Education, University of Wollongong, so as to bring together a group of people 

who have had experience in teaching the Introduction to functional grammar (IFG) of 

Michael Halliday to teachers. The aim was to share experiences of this teaching and 

to attempt to build up a data bank of resources that would support the work of 

teaching the grammar to teachers. 

The program included sessions on: 

Resources for teaching: what form should the Grammar take for teachers? Chair: 

David Butt (Dept of English, Macquarie University). 

In this session John Collerson (Language Education, University of Western Sydney, 

:M:ilperra, Sydney) outlined his draft book on functional grammar (see Appendix I) 

and discussed his experience of teaching students with different background 

knowledge of grammar. He discussed in particular the question of the usefulness or 

otherwise of a prior knowledge of traditional grammar. Clare Painter (Language 

Education, University of Technology- Sydney) outlined the major concepts (see 

Appendix A) that she believed needed to be treated in teaching the grammar. These 

included fundamental concepts concerned with function, system, strata and social 

issues. The point of entry for teaching was next discussed, in terms of linguistic and 

educational criteria. She then suggested that the form of the description at the 

lexicogrammaticallevel needed to be considered, including a focus on systems and 

structures, the latter including delicacy of description and the question of 

appropriate terminology_(or metalanguage). Michael Halliday outlined a series of 

attributes that should be evident in the grammar, and that should be seen to be 

evident. These included that the grammar should, over time, be negotiable and 

reliable, ie, evolving but not doing so randomly; that it should be both communicable 

and accessible; it is to be choosable (as from a menu) and usable; it ought to be 

definable, with a set of firm principles that can be examined from all sides; it is to be 

flexible, with indeterminacy as a positive feature; and finally, it should be justifiable 

because there are both reasons for choosing this kind of grammar and for the choices 

in the grammar. 

8 



c. 

Resources: Computer based. Chris Nesbitt (Dept of Linguistics,University of 

Sydney). 

Chris Nesbitt gave a brief explanation and demonstration of his Hypergrammar 

program (Macintosh based- System 7, Hypercard 2.1) which is organised by stacks, 

to represent the network, by cards, representing the systems and by fields, covering 

grammatical features and their realisations. Entry conditions and realisation 

statements are provided and the user is able to navigate the system, to annotate 

examples, to import and export systems (in ASCI form) and to make compilations. 
This application is dose to its fnal stage of development and will be available in the 

near future. 

Courses at the Preservice (undergraduate) level of Teacher Education Chair: 

Beverley Derewianka, (University of Wollongong) 

During this session there were brief reports from a number Of institutions teaching 
grammar. Geoff Williams of the University of Sydney outlined the sequence of one 

of the language education subjects in their B. Ed program. He discussed the use of 
the metafunctions as a structuring principle, the scope of textual support that 

students need, and the need to start from text and then select the grammatical 
features that should be treated (see subject outlines in Appendix B & C). Beverley 

Derewianka then outlined the range of courses offered at Wollongong in B. Ed. and 

B. A. programs (Appendix D). In these courses language was treated in a discussion 

of language development and in relation to literacy learning and teaching, with 

register and genre issues .as the main focus and some treatment of grammatical 

features taking place within the framework of the discussion of the use of text in 
teaching literacy_ John Collerson then presented an outline of a third year subject in 

the Diploma program in which there was a focus on factual texts, with a treatment of 
clause level features that applied to a range of genres relevant to the primary school 

curriculum. He commented that it was not possible to provide sufficient detail about 
the system in this approach. Frances Christie (Education, Northern Territory 

University, Darwin, N.T.) described some of her experiences in teaching 

undergraduates at Deakin University and Nortl}em Territory University, referring to 

the series of books using systemics published there (and republished by Oxford 
University Press) and also to the models of language education courses, using 

systemic and other principles (e.g., the teachers' grammar in Vol II) presented in the 
Project of National Significance Teaching English Literacy that she chaired during 1991 
(Christie et al, 1991, available from EducatiO~-Faculty, Northern Territory University, 

Darwin, N. T.). In this connection she stressed the need to provide better quality 

2 

9 

,., 

models of language education at government level and also that there was a need for 

the provision of examples of good practice. She emphasised that there was a need to 
develop better materials for use in preservice courses, including small scale handout 

materials that exemplified aspects of the grammar for intending teachers. 

Courses at the Post Graduate level. Chair Joan Rothery (Disadvantaged Schools 

Project (DSP), Erskineville Public School, Erskineville, Sydney) 

The M. A. /M. Ed. program at Sydney University that was initially developed by 
Michael Halliday was first discussed. Michael Halliday referred to the connections 

with earlier work in the U.K. in the seventies, including the emphasis that was put 
on language variation as s fundamental organising principle. Jim Martin next 

outlined the sequence of topics in three courses- 'Fnnctional Varieties of English', 
'Systemic Grammar & Discourse' and ·writing' (see Appendix E, F, & G). He pointed 

out that it was important to get students to deal with the systems of the grammar 

and that a spiral approach to teaching in which topics were revisited systematically 
enabled students to recover where they fonnd that the initial treatment of a topic was 

not adequate. The question of using the system as the point of departure in 

sequencing a program was raised, as well as the degree of pain involved in tackling 
the systemic model as a student. Finally he mentioned that there was a need for 
introductions to the IFG and his own English Text {although note that Suzanne 

Eggins of University of N. S. W., English Dept, is completing an introduction to the 

grammar). Geoff Williams (Education, Sydney University) raised issues about how 

we can describe a theory of language, especially with reference to its connection with 
social theory, including the work of Hasan, Bernstein and Bourdieu. Martin pointed 

out that Bourdieu's work, although taking up some of the issues for which Bernstein 

has been derided, is currently much more acceptable to educators than Bernstein. 
The question of the value of introductory courses that lead in to the grammar was 

raised, as well as the issue of developing alternative representations of the grammar 

through images and the use of colour and other multimodal approaches. He also 

suggested that it is important to get the notion of system in place early in a course, 

and raised the issue of appropriate starting points for a course- through transitivity, 

mood or theme? Finally the need for developing some flexible student workbooks for 
the grammar was mentioned. 

3 
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Courses at the lnservice level. Chair: Di- (Faculty of Adult & Language 

Education, University of Technology- Sydney). 

Frances Christie referred again to the issue of how to get started in teaching the 

grammar, in particular alluding to the question concerning the value of lead in 

courses and whether it was not more appropriate to tackle the essentially 
grammatical notions head on. She suggested that it was more useful to deal with 

matters concerning register before those concerning genre, and discussed the views 

of many students who considered that language was not relevant to their work. 

Helen Joyce (Curriculum Support Unit, Adult Migrant English Service, P. 0. Box 

1222, Darlinghurst, Sydney) outlined a fourteen week professional development 

course she had organised for teachers of English to adult immigrants. She mentioned 
the context of this program, including changes to industry and demands for 
'competency based training' (see Appendix H). Hermine Scheeres (Language 

Education, University of Technology- Sydney) described the range of courses they 
offered, including introductory Certificate level courses that led into Diploma and 

Masters level courses, most using a systemic model as t:p.eir organising principle. In 

this program there was a stress on literacy, which was the starting point for an 

examination of texts that were relevant to literacy courses, and it was through the 
study of texts that more specifically grammatical topics were introduced. 

Finally Katina Zammit (DSP) presented an outline of the extensive experience that 

has been gained by this project in teaching the grammar to primary (elementary) 
school teachers. There was a focus in some of this work on teachers' ability to assess 

students' texts and the associated need for teachers to be able to understand the 
grammatical principles involved in the examination of a text with a view to assessing 

it. Teachers were becoming aware of the need to understand grammatical features 

that displayed the register~ after having spent time studying genres. The starting 

point for grammatical teaching was an issue, as well as the value and payoff that 

accrues from an understanding of how the grammatical systems operate in the 
construction of meaning. The main principle that emerged was that teachers need 

first to understand about how context affects language, and that after thls principle is 

clarified attention can be paid to the typical and relevant texts that occur in 
classrooms. It is at this point that grammatical features can then be foregrounded, as 

related to the three metafunctions, and at various levels of delicacy. It was important 

to foreground teaching applications throughout this process, particularly with 

reference to assessment and to ways of improving student writing, where the need 
for a metalanguage becomes apparent. Another issue was the need to reassure 

teachers that there was value and practical payoff in these grammatical studies 

4 
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despite the relative difficulty of tackling this model of grammar: the 'trust me' 

syndrome. There is now a series of booklets for teachers based largely on Jim 

Martin's work as consultant to this Project (The Language and Social Power series 

Teaching Factual Writing, 1988, 1989, 1990, 1991, 1992). There is also a need to 

examine issues cOncerned with reading and with narrative genres, and these matters 

will be taken up in the next part of this program. A copy of this Project's publications' 

list is included in the Appendix. 

One related project in the DSP program that is being developed at present concerns 
writing in the Secondary school. The 'Write it Right Project' was introduced by 

Joan Rothery & Robert Veel who are consultants for the project, which is concerned 
with the teaching of writing across the secondary school curriculum. They reported 

on the research on secondary school genres in English and Science and outlined a 
taxonomy of genres relevant to these two subjects (see Appendix J & K). There has 

been some trialling of a package of teaching materials that are based on some of these 
genres and the Project is now rewriting these materials prior to their publication. 

Rothery and Vee! noted that teachers use language as a tool for learning in these two 
subjects in varying ways, although in most cases there was not a strong perception 

that language plays an important part in the learning of either of these two subjects. 
Science teachers do not use substantial texts very often and similarly do not require 
the production of texts of very great length; however the Science teachers in the 
Project accepted that they could focus more specifically on language as a result of the 

trial work. English teachers were more receptive to the notion of language as part of 
an English programme, and in many cases were very receptive to the need to 

develop a metalanguage that could be used in discussions with students about texts, 
and as part of the assessment process, where feedback could be given in explicit 

terms to students by reference to relevant forms of language. 

There were a number of sessions dealing with the issue of developing and 
disseminating resources and particularly materials related to the teaching of the IFG. 

There were discussions concerning the future development of the following 

materials: 

1. A resource book of texts 
2. An introduction to the IFG (contact: Clare Painter, Fran Christie, Joan Rothery) 

3. A book of readings (contact: Louise Droga, University of Wollongong; Brian 

Gray, University of Canberra, Canberra, ACT.) 
4. A textbook for tertiary educators (contact: Louise Ravelli, University of 

Wollongong) 

5 
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5. A video of classroom practice 

6. Books on classroom practice- Secondary (Robert Veel); Adult (Sue Hood, Adult 

Migrant English Service, Curriculum Support Unit, Sydney; Anne Burns, Macquarie 

University, North Ryde, Sydney; Hermine Scheeres); Adult ESL textbook for 

students (Sue Hood, Anne Burns) 
There was a proposal that a research project on teaching the grammar be initiated 

and funding sought (Geoff Williams). A short paper on pedagogical principles in 

teaching the grammar is being written by Bill Winser and Katina Zammitt. It was 

proposed that a data base of texts be set up, possibly to be accessed through the 

email system; questions of format, cost and accessibility were raised. It was noted 

that Christian Matthiessen, linguistics, University of Sydney, was maintaining a 

bibliography of systemic papers and publications, and that bibliographical 

information about new works should be sent to him. 

Finally, it was noted by John Carr (Education, Catholic University of Australia -

Brisbane Campus, Brisbane) that it was important to keep in mind the strategies that 

would support the dissemination of the usefulness of the grammar. He mentioned: 

making entry level resources available for teachers; attention to the needs of ordinary 

teachers; and the need for more materials of the same type as Language: a resources fa r 
meaning (F. Christie et al, 1990, 1992, published by Harcourt Brace Jovanovich, 

Sydney). He concluded that it was necessary to contact and lobby bureaucrats and to 

join committees and attend conferences. 

Note on subscriptions to Network : please send $20 to Jim Martin, Linguistics, 

Sydney University, Sydney to renew or take out a subscription to this periodical, 

which outlines news, publications and contains articles, all based on work using 

systemics as a base. 

• ·rn.......,.._.~~~ ,..., 

c' (? ~ f--e_r- (/t1--~ 
L The comprehensiveness of the theory ("the 
extravagant grammar") and the shortness of time that 
education students will give to anything theoreticaL 

Which fundamental concepts to foreground? 

Concepts about language: 

Functional 

Systemic 

Social 

Stratal 

purposeful, meaning making 
structural functions in description 

(function/class distinction) 
metafunctions 

lge as resource 
meaning as opposition 
realisation 
delicacy 
stylistic patterning of patterns 

context of sim/ metafunction hook up 
functional valiation 
variation in coding orientations 

text as fundamental unit of meaning 
le.'.dco-grammatical rank scale 
me tared undancy 
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2. Point ofentrv/ organising focus? 

e.g. linguistic Helps to foreground 

Lge devt. 

Context/text -

Stratal 

functional, metafunctional, 
systemic 
(backgrounds !FG type 
grammatical descriptions) 

social nature of lge 
functional variation 

Nature of semiotic systems 
Types of structure 

Types of grammar - systemic, functional, 
metafunctional 

Comparison of 
lges 

Educational points of entry? 

systemic, realisation 

The big questions (variation in educ success. developing 
thinking) can't be quickly addressed? 
Educ. Qs already framed in terms of texts are easier?
e.g. value of significant texts; deconstructing media te.·as 
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3. Fonn of description of lexica-grammatical level 

Systems in focus allows for focus on 'absences' as 
well as presences in text (shift 
from "errors") 

ties in with 'interlanguage' 
notion in 2nd lge learning 

allows comparison of lges for lge 
teaching 

semantic variation for mother 
tongue con te.xts 

'de-automatization' in lit texts 

Education students rarely asked to draw systems because 
this is 'doing' rather than 'applying' linguistics 
Anti theoretical bias of Australian education students 
encourages rhe backgrounding of rhe paradigmatic 
nature of rhe grammar? 
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3. Form of descriotion at lexica-grammatical level 
Structures in focus 

i) delicacy of description 

frequent & troublesome structures often complex 
relational clauses 
nominal groups with pre-modification 

the less the analyst knows, the more difficulty in 
recognising structures 

But we can make use of delicacy concept in teaching 
a spiral curriculum 

ii) terminology 

should we all be using the same (!FG) 
terminology? 

relation of terminology to traditional grammar 
terminology 

Want to build on people's current knowledge 
without ha·ving grammar reinterpreted as trad. 
grammar with new labels cf way new English 
s; ilabus translates processes and participants as 
uerbs and nouns 
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Unit Title: Language in Education 4 ,~~3 

Staff: Len Unsworth 

Set Text: 

Unsworth, L. (Ed.) (1993). Literacy learning and teaching· 
Language as social practice in the primary school. 
Melbourne: Macmillan. 

Topics: 

1. a) 
b) 

Course organisation 
Language and learning across curriculum areas -
examples of successful units of work. 

* Set Text - Chapter 1 

In this first session we will consider the language 
aspects of a range of examples of across-curriculum work, 
to support your development of programmirig for the 
development of children's language and learning in your 
curriculum area teaching. 

References: 
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Heath, S. B. (1983). Ways with words: Language. life and work 
in communities and classrooms. Cambridge: Cambridge 
University Press. Ch. 9. 

Scottish Committee on Language Arts in the Primary School 
(1984). Mr Togs the tailor. Edinburgh: Moray House 
College of Education. 

2. Materials and methods for helping children to negotiate 
the reading and writing of factual texts. 

* Set Text - Chapters 6 & 7 

In the first part of this session we will examine a range 
of factual texts in a number of curriculum areas K-6 to 
develop a framework for the evaluation of such texts for 
classroom use. 

In the second part we will review a number of published 
samples of classroom programs in curriculum areas, which 
demonstrate practical ways of taking account of the 
significant role of both oral and written language in 
curriculum area learning. We will also examine some 
unpublished programs generated by past students in this 
course. 

University of Sydney 
(Faculty of Education) 
B.Ed. courses (:inal ye~r subjects) 
(Geoff Williams & Len Unsworth) 
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References: 

Unsworth, L. (1991). Linguistic form and the construction of 
knowledge in factual texts for primary school children. 
Educational Review. ~, 201-212. 

Unsworth, L. {1992). Evaluating factual texts. In 
B. Derewianka {Ed.), Language assessment in orimarv 
classrooms. Sydney: Harcourt Brace Jovanovich. 

Christie, F. (1985). Reading the varieties of written 
discourse. In Language studies: Reading curriculum -
study guide. Deakin University Press. 

* * * * * * * 
Derewianka, B. (1990). Rocks in the head: Children writing 

geology reports. In Knowledge about language and the 
curriculum: The LINC reader. London: Hodder and 
Stoughton. 

Derewianka, B. and Schmich, M. (1991). Factual texts in the 
upper primary school. In E. Furniss (Ed.), The literacy 
Connection: Language and learning across the curriculum. 
Melbourne: Eleanor Curtain Publishing. 

NSW Board of Studies (1992). English K-6 Syllabus and Support 
Document: Formal Consultation Draft. "Native Animals", 
pp. 176-195. 

Pigdon, K. and Woolley, M. (1993). Resourcing the language 
program. In L. Unsworth (Ed.), Literacy learning and 
teaching: Language as social practice in the primary 
school. Melbourne: Macmillan. 

The workshops in the following three sessions will each 
be conducted in two parts. In the first part we will 
make use of the grammatical concepts introduced in 
Language in Education 3, to examine the linguistic 
demands children must negotiate in developing their 
critical reading and writing of factual genres. In this 
course we will extend this discussion beyond the 
grammatical systems we learned about as operating within 
clauses and clause complexes. We will now look at the 
kinds of linguistic systems that realize meanings that 
operate across many clauses and clause complexes in whole 
texts. This will involve our examining what is known as 
"cohesion in text". We will look at bow pronouns and 
other reference items are used to refer to lexical items 
introduced earlier in the text. We will also look at 
relations like synonyms and antonyms and conjuctive 
relations like "because", "although", "therefore", 
"after", etc. We will explore how these linguistic 
resources are deployed in different genres. 

In the second part of each workshop we will critically 
examine a range of factual books and selections from 
reading schemes and other teaching materials to locate 
"model" texts which could be used in classroom work. 
Each week students will be required to bring to the 
session one example of each of the genres to be 

3. 

discussed. In evaluating these and other materiaLs, we 
will build up an awareness of the kinds of material 
available for curriculum area units of work. 

Procedures and recounts - getting things done and 
reconstructing experience. 
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We will examine the characteristics of procedural genres 
that children will meet in school settings and in the 
wider community. This will include instructions in 
creative and practical arts, experiments in science as 
well as procedural texts involved in using toys, 
technology and hobbies. 

Similarly we will examine the uses of recount genres in 
schooling and beyond. In the context of key learning 
areas we will consider the role of recount genres in the 
study of society and its history. 

In examining the language of these genres, we will review 
basic concepts in the grammatical systems of Theme, Mood 
and Transitivity. We will then introduce the discourse 
semantic system of reference by which participants are 
introduced into the text and subsequently referrred to 
{by means of pronouns and other reference items) as the 
text develops. We will look at conjunctive relations in 
examining the ways in which temporal relations are 
realized in these genres. 

References: 

Christie, F. (Ed.) (1989). Writing in schools: Study guide 
{pp. 64-74). Geelong: Deakin University Press. 

Derewianka, B. (1990}. Exploring how texts work. Sydney: 
Primary English Teaching Association (pp. 10-32). 

Queensland Department of Education (1991}. English Lanouaoe 
Arts: Curriculum Guide - Characteristics of Genres. 

4. Reading and writing reports - language for documenting 
social reality. 

Set Text - Chapters 6 & 7 

In this session we will look at the "report" genre in 
information books for use in primary curriculum areas and 
in examples of children's writing. We will examine the 
ways in which the writers of these texts deploy 
linguistic resources to construct the specialist 
knowledge of discipline areas. Specifically, we will 
extend our work from the previous session on the 
reference system and examine the ways in which lexical 
relations (synonym, antonym, repetition etc) are used to 
build up the taxonomic relations, which are a key feature 
of information reports. We will analyse how the 
linguistic form of these texts differs from the 
linguistic construction of commonsense knowledge which is 
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often part of the background knowledge children bring to 
learning situations and which they have constructed via 
oral language interaction. This will allow us to refine 
ways in which our knowledge of the linguistic form of 
reports can be used to design learning activities to take 
account of children's existing knowledge and help them to 
develop more of a systematic, critical understanding as 
they move toward a specialist perspective on this 
knowledge. 

References: 

Christie, F. (Ed.) (1989). Writing in schools: Study guide 
(pp. 3-31). Geelong: Deakin University Press. 

Christie, F. et al. (1990). Exploring reports: Teachers book 
levels 1-4. Sydney: Harcourt Brace Jovanovich. 

Derewianka, B. (1990). Exploring how texts work {pp. 47-57). 
Sydney: Primary English Teaching Association. 

Martin, J. R. (1985). Factual writing: Exploring and 
Challenging social reality {pp. 3-15). Geelong: Deakin 
University Press. 

Unsworth, L. (1993). Choosing and using information books in 
primary science. In L. Unsworth (Ed.), Literacy learninq 
and teaching: Language as social practice in the primary 
school. Melbourne: Macmillan. 

5. Int.erpreting and challenging social reality -
"explanation" and "exposition" genres. 

Set Text - Chapters 6 & 7 

In this session we will look at different kinds of 
explanatory texts and explore the linguistic construction 
of interpretations of how and why the phenomenal world is 
the way it is. We will review the use of relational 
grammar and nominalization in the building up of 
specialist knowledge through the use of definitions and 
technical terms. In.the system of conjunctive relations 
we will examine the ways in which causal relations are 
realized. We will also look at the linguistic 
construction of expository texts which develop arguments 
to support a point of view or try to persuade readers 
toward a point of view or toward taking some social 
action. Once again our concern will be to exploit 
explicit knowledge of grammar and discourse in developing 
learning acitivites which will enable children to become 
critical readers and writers of expository texts. 

References: 

Christie, F. et al. (1992). Exploring explanations: Teachers' 
book. Sydney: Harcourt Brace Jovanovich. 

Derewianka, B. (1990). Exploring how texts work (pp. 57-81). 
Sydney: Primary English Teaching Association. 

Martin, J. R. {1990}. Literacy in science: Learning to handle 
text as technology. In F. Christie (Ed.), A fresh look 
at the basics: The concept of literacy. Hawthorn: ACER. 
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Martin, J. R. {1989). Technicality and abstraction: Language 
for the creation of specialized texts. In F Christie 
(Ed.), Writing in schools: Reader. Geelong: Deakin 
University Press. 

Martin, J. R. (1985). Factual texts: Exploring and 
challenging social reality. Geelong: Deakin University 
Press. Ch. 2. 

6&7 Analysing classroom practice: classroom talk and the 
teaching of reading and writing in key learning areas. 

Set Text - Chapter 1 

A number of key articles reporting recent research in 
this area which have significant implications for 
classroom practice will be distributed to sub-groups 
within each seminar group. The sub-groups wi11 have two 
tasks. The first will be to undertake a critical reading 
of the article and prepare a report of about ten minutes 
to be presented to the whole group in week seven. {By 
week seven it is expected that all students will have 
read all of the articles which will be the basis of the 
presentations!) The second task for each sub-group will 
be to generate about five key questions on another key 
article from the list which is not the one they are 
reviewing. So each group will be presenting a critical 
report on one article and asking critical questions of 
the presenting group on another article. 

The session in week 6 will be a workshop session in which 
the lecturer will work with sub-groups to begin work on 
their critical reviews and generation of critical 
questions. Sub-group presentations and questions will be 
sheduled for week 7. 

References: 

Roth, K. and Anderson, C. (1988). Promoting conceptual 
change. Learning from science textbooks. In P. Ramsden 
{Ed.), Improving learning: New perspectives. London: 
Kegan Paul. 

Morris, A. and Stewart-Dare, N. (1984). Effective reading in 
content areas. Sydney: Addison-Wesley. {pp. 45-174 -
this seems a lot C:if reading but there are a lot of 
textbook examples etc so the reading is not very dense). 

Lemke, J. (1988). Making text talk. Theory into Practice. 
£§., , 36-41 . 

Lemke, J. (1990). Talking science: Language. learning and 
values. Norwood, New Jersey: Ablex. 

Christie, F. (1988}. The construction of knowledge in the 
junior primary school. In L. Gerot, J. Oldenburg and T. 
Van Leeuwen (Eds.), Language and socialization: Home and 
school. Sydney: Macquarie University. 

Christie, F. (1986). Learning to write: Where do written 
texts come from. Paper presented to the Annual 
Conference of the Australian Reading Association, Perth. 



Hammond, J. (19~0). Is learning to read and write the same as 
learning to speak? In F. Christie (Ed.), Literacy for a 
changing world. Hawthorn: ACER. 

8. Workshop: Classroom management and the social 
construction of literacy. Effects of a variety of 
approaches to grouping pupils for learning. 

Set Text - Chapter 4 

For the first part of this session each student needs to 
have read chapter four from the set text as well as the 
additional references as listed below. 

Each student will need to be able to offer a response to 
the following questions in relation to the readings 
below. 

* What are the bases on which teachers allocate children 
to "ability" groups ? 

* What are the effects of ability group placement on 
children's development? 

* What are viable alternatives to ability grouping? 

* What do children need to learn to be able to work 
effectively in small groups? 

* How can grouping techniques be used to assist children 
who experience difficulties with classroom work? 

* What kinds of learning materials are necessary to 
support the organization of small group learning in the 
classroom? 

* What are the roles the teacher assumes in the management 
of small group learning? 

In the second part ~f this session students will work in 
pairs to work out approaches to using grouping techniques 
in planning the unit of work which will form the basis of 
the major assignment. Each student should bring the 
factual texts s/he intends to use in the unit to the 
workshop session to facilitate specific planning of 
groupwork tasks. 

' References: 

Cook-Gumperz, J. (Ed.) (1986). The social construction of 
literacy. London: Cambridge University Press. Chs. 6 
and 7. 

Dalton, J. (1985). Adventures in thinking. Melbourne: 
Nelson. Chs. 1 and'2. 

Reid, J., Forrestal, P. and Cook, J. (1989}. Small group 
learning in the classroom. Sydney: Primary English 
Teaching Association. Chs. 3-5. 
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Unsworth, L. (1993). Managing the language program: 
Children's literature in the primary school. In 
L. Unsworth (Ed.), Literacy learning and teaching: 
Language as social practice in the primary school. 
Melbourne: Macmillan. 

Additjonal Readings: 

Unsworth, L. (1986). Grouping for personalized classroom 
learning. In W. McVitty (Ed.}, Getting it together: 
organizing the reading/writing classroom, 31 - 48. 
Sydney: Primary English Teaching Association. 

Nicoll, v. and Unsworth, L. (1990). Dimensions: Teacher's 
Book I. Ch. 5. Book II. Ch. 5. Melbourne: Nelson. 

9. workshop: Practical approaches to assessment and 
evaluation of literacy development. 
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In the first part of this session we will collaboratively 
review the references listed below using a "group and 
regroup" approach to the use of "expert" groups in small 
group learning. 

In the second part of the session we will use the 
information from these articles to evaluate a child's 
report writing and to construct a modified version of the 
approach to "helping Matthew write a report" as outlined 
by Jan Weis in her article listed below. 

References: 

Christie, F. and Rothery, J. (1990). Literacy in the 
curriculum: Planning and assessment. In F. Christie 
(Ed.), Literacy for a changing world. Geelong: Deakin 
University Press. 

Macken, M. n.d. A genre based approach to teaching writing 
years 3-6. Book 2: Factual Writing. Sydney: Literacy and 
Education Research Network and NSW Dept of Education. 
(Section 3 - Assessment) 

Macken, M. n.d. A genre based approach to teaching writing 
years 3-6. Book 3: Writing Stories. Sydney: Literacy and 
Education Research Network and NSW Dept of Education. 
(Section 3 - Assessment) 

Rothery, J. (1992). Assessing children's written texts. In 
B. Derewianka (Ed.), Language assessment in primary 
classrooms. Sydney: Harcourt Brace Jovanovich. 

Disadvantaged Schools Program, Assessing Writing - Scientific 
Reports, DSP Marketing, Erskinville Public School. 

Weis, J. (1987). Helping Matthew write a report. Australian 
Journal of Reading, 10(4), 254-260. 



10. Programming and classroom management for language 
development and learning in curriculum areas. 

Set Text - Chapter 8 

In this session we will work in small groups to examine 
models of teaching in curriculum areas which specifically 
incorporate the use of children's reading and writing of 
factual texts. 

In critically reviewing this material, students will 
produce a rough plan of the unit of work to written up as 
the basis for the major assignment. In the second part 
of this session we will informally share this work in 
progress --each student should be prepared to provide a 
succinct outline of his/her planning in a few minutes. 

References: 

Derewianka, B. (1990}. Exploring how texts work (pp. 3-9). 
Sydney: Primary English Teaching Association. 

Christie, F. et al. (1990). Exploring Reports: Teachers~ 
Levels 1-4 (pp. 2-13). Sydney: Harcourt Brace 
.Jovanovich. 

Literacy Education Research Network and Directorate of Studies 
NSW Dept of Education (1989). A genre-based approach to 
teaching writing years 3 6 (pp. 6-12). 

Hennings, D. (1982). A writing approach to reading 
comprehension - schema theory in action. Language Arts. 
59, 8-16. 

Unsworth, L. (1993). Choosing and using information books in 
primary science. In L. Unsworth (Ed.), Literacy learninq 
and teaching: Language as social practice in the primary 
school. Melbourne: Macmillan. 

Years~Queensland Language Arts Syllabus (1991) 
Curriculum Guide {pp. 114-116) 
Teaching Guide ( pp. ·66-69) 

Assessment: 

Language and learning in curriculum areas 

Preparatory Tasks: 

The major task involving the preparation of a unit of 
classroom work is detailed below. The preparatory tasks are 
to assist in the planning of this work. 

Task 1 
Select about three or four information books that would 
support your teaching of a particular unit of work in a 
curriculum area such as Human Society and its Environment or 
Science and Technology or Health Education etc. Photocopy the 
cover of each book and at least one page that indicates its 
suitability. From this selection, ~~pose one text segment 
that· is a fair model of a genre you will teach the children in 
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the unit of work and provide a detailed annotation of the 
linguistic features of the text that identify it as a useful 
model of the chosen genre. 

~: 1000 words 30% 

~: S.OOpm on the Friday afternoon of week 6. 

Task 2 
This consists of your contribution to the workshop in week 7 
and the tutorial session in week 8 as detailed above. This 
work will be assessed on a Satisfactory/Not Satisfactory 
basis. Satisfactory completion of this work is prerequisite 
to undertaking the major assignment. If your work is not 
satisfactory you will be required to submit an alternative 
written assignment before your major assignment is marked. 

Major Assignment: 
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Select a topic in a curriculum area such as Science and 
Technology OR Human Society and its Environment OR another 
curriculum area, and outline a unit of work which you might 
teach during the practicum. You would probably allocate about 
three hours per week to this unit of curriculum area work . 
Write up your plans for each lesson in a daybook format. 
Indicate the genre(s) relevant to the children's 
reading/writing development in this unit and attach a copy of 
the text you will use as a genre model. Annotate the text to 
show the generic stages and the language features which you 
would want the children to become familiar with. 

Provide full lesson notes for the "modelling" lesson and for 
at least one follow-up lesson which incorporates group work 
activities, taking into account children who may experience 
difficulties and also extending/consolidating all children's 
understanding of the purpose, form, and meaning of the genre 
you have been dealing with. Clearly indicate your approaches 
to the assessment of pupils' progress during this unit. 

Length: 2000 words 70% 

Due: 5.00pm Friday of week 14. 
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Language in Education 5 tlj3 
Staff: Geoff Williams 

General Reference: 

Hunt, P. (1991 ). Criticism. theory and children's literature. 
Oxford:. Blackwell. 

Focus: 

There are two parts. The first concerns the uses of narrative 
writing in primary education, both children's writing and 
narrative written for them. The focus here is on ways of 
using narrative with children beyond simple discussions of 
plot, character and setting, and on ways of developing 
children's narrative writing. 

The second part concerns the critique and assessment of 
commonly used classroom resources in language, such as reading 
schemes, computer software and reading tests. 

Week 1: Course outline and expectations. Negotiation of 
'contract' work. 

Practical approaches to work with narrative, Yrs 3-6 
Materials assessment. 
Critique of current majority practices. 
Discussion of the NSW K-6 Syllabus sections on children's 
literature, comparison with other syllabi in other 
systems. 
The issue of children's 'knowledge about language' 

Week 2: Continuation of discussion of classroom work with 
narrative. 

Planning units based on narrative. 
Investigation of samples of student and teacher work. 

Week 3: Story and discourse 

Structuralist ways of reading narrative, and their uses with 
children's literature. 

References: 

Hughes, T. (1973). The iron man: A story in five nights. 
London: Faber and Faber. 

Toolan, M. J. (1988). Narrative: A critical linguistic 
introduction. London: Routledge. C~ 3. 

Wheatley, N. nd. Boxes within boxes. (Photocopy will be 
provided.) 

University of Sydney 
(Faculty of Education) 
B.Ed. courses (final year subjects) 
(Geoff Williams & Len Unsworth) 
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week 4: Reading for narrative 'secrets•. Introducing 
children to concepts of narrative form. 

References: 

Klein, R. (1984). Hating Alison Ashley. Ringwood: Penguin 
Books. 

Park, R. (1980). Playing Beatie Bow. Ringwood: Penguin. 
Chambers, A. (1985). Tell me: Are children critics? In 

Booktalk: Occasional writing on literature and children. 
London: The Bodley Head. 

Week 5: Discussion with a children's author 

This session will involve detailed discussion of the craft of 
writing with a well-known author. Further details, including 
the texts to be read in preparation for this session will be 
given at the first session. 

Week 6: Beyond Dahl and Blyton: Recent developments in 
narrative writing for children. 

This session will be a seminar discussion to critique the work 
of these very popular children's authors, and also to consider 
other less popular but interesting work, together with ways of 
introducing some of these texts to children. (We will 
negotiate arrangements for sharing this reading at the first 
session.) 

References: 

Dahl, R. (1973). Charlie and the chocolate factory. 
Harmondsworth: Puffin. 

Paterson, K. {1980). Bridge to Terabithia. Harmondsworth: 
Puffin. 

And at least one of the following: 

Byars, B. (1980). The midnight fox. Harmondsworth: Puffin. 
Cleary, B. (1983). Dear Mr Henshaw. London: Julia MacRae. 
Dickinson, P. (1984). Giant cold. London: Victor Gollancz. 
French, S. {1991). Change the locks. Sydney: Ashton 

Scholastic. 
Garner, A. {1983). 
Pearce, P. ( 1976). 

Puffin. 

The stone book quartet. 
TOm's Midnight Garden. 

London: Collins. 
Harmondsworth: 

Pohl, P. (1991 ). Johnny. my friend. Perth: Turton and 
Chambers. 

Reutersward, M. (1991). Noah is my name. Perth: Turton and 
Chambers. 

Rubinstein, G. (1986). Space demons. Adelaide: Omnibus. 
Wheatley, N. (1985). The house that was Eureka. Ringwood: 

Puffin. 
Wrightson, P. (1983). A little fear. London: Huchinson. 
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week 7: Assessment and development of children's narrative 
writing. 

Practical assessment approaches 
Narrative in the DSP genre work 
Extensions from this model 
Encouraging children to 'deconstruct' stages of a text. 

Reference: 

Macken, M. nd. A genre based approach to teaching writing: 
Years 3-6. Book 3: Story writing. 
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Weeks 8. 9 and 10: Presentation of reports on investigations 
of resources and professional issues. 

These sessions will be devoted to presentation of findings 
from the independent work outlined in the first session .. 

Suggestions for Materials which could be investigated: 

* 

* 

* 

• 

Assessment of popular reading schemes and their use in a 
language program. 
An examination of texts and activities in a popular 
reading scheme (e.g. Storybox, Spectrum: Language: A 
resource for meaning, H1ghgate, Reading Rigby, Bookshelf, 
Southern Cross) 

Computers in the language program. 
Examples of computers resources: 
Printshop (Edusoft) 
Crossword Magic (Edusoft) 
Fantasy Isle {Edusoft) 
Gapmaker (Edusoft) 
Children's writing and publishing centre (Ashton 
Scholastic) 
Super Story Tree (Ashton Scholastic) 

Widely-used Reading tests (eg Neale Analysis of Reading 
Ability, Torch. 

Update on debates about reading methodology . 

Week 10: (second part}: Critique of examples of school 
language policy documents. 

Assessment: 

1. The purpose of this assignment is for you to explore 
major structural features of a narrative text that you 
might work on intensively with your prac class, perhaps 
(but not necessarily) in the second phase of the 
Practicum. The purpose is not, at this point, to devise 
specific teaching activities but rather to take some time 
to think about children's texts as complex examples of 
verbal art. 

2. 

Write about the effects of selection of narrative 
features in the text you chose, using the resources 
discussed during the unit, and grammatical features 
as Theme/Rheme, mood and modality, and transitivity 
these make your argument clearer. 

Length: 2500 words 50% 

such 
where 

Oral presentation of your report on resource assessment, 
together with summary notes for the whole year group. 

Length: 4 pages of succinct notes 50% 

30 
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~ . 

1 LANGUAGE & LITERACY STRAND 

• Languag. Education 1 
- :ariy iar:guage aevebpment 

ARTS SUBJECTS 

• lntroductioft to Linguistics 
• crac:x::a. h:x:~ on acacemc wrning (VS 

commonsense) 

I L..ovi Se. r ! 

I~ ,.._ r - :rans;t1on :o sc:lCX1I 
- :Jifferences ~ spoken & written 
language 
- :e.xr and context 
-~on narrative genre 

• Language Education II 
• ~guage 1n later pnmary 
- vanety of factual genres 
- iingUistic features 
• assessment & evaluation 

[• Language Education IIIJ 
- preparation for rntemship 

• Language Education IV 

• ESL Elective 
• mue.'"l of the above reviewed from an ESL 
persoec:we 

• spoketvwntten aifferences 
- context :nultliunctlonahtv 
-~ ol ge~Ve. regiSter 
- ana,-ses: c:ot'"leSK:t"l. theme. constituency·. 
nominaiization 

• The functional potential of language 
• further developing lingUistic techn1ques 

EQUCATION SUBJECTS 

- ;:JrOSDeC:!Ve seconaary teac~ers 
· ESL l.OTE. Englisr:l 

· a~ ipsycn .. nursmg. eng1neenng} 

• Langu•g• & Learning 
• text and context: ~egiS:er 
• wocicing through Cl.:ffiCUIUm C'"fC!e 

• VanefY" eX genres 
• language develooment fl 1 & L2) 

I Loc>i~ \) 

..A?UI.::.<. k 

I~ 
I 

I 
:e-.nj II. 

i • Language in Education 
I . sooken~wntten differences 

1

. ~ rlt 1\s,.e. !:: 

I
. clause structure 
- nomQ"lal oroups 

• cohesloiittheme ...- -r- M'l-c. C-F 
' • , " • r<J"ljL ;.. J• ol.,g~ (,a.. w . + t .. 

' ~ 
Master of Education 
(> Jomt MAl M.Ed?) 

• Text and Context 
- nature of language 
• language as social semiotic 
• language development 
• functions of language 
· register 
- genre 

• Educational Linguistics 
• S!lata --• metafunc:ions 
• realization 
-c:ause grammar 
• grammancat metaphor 
-cohesion 

Others 

• Dip Ed (ESL method only) 

• ELICOS; Foundations; Gateway 

-t . ~u~ .,.. Io.a.<:>tos:J (:-.::;,~" vJ. ) 

.-u.e,,.;~s oF ~""il" ~ (P<Wli~e u.) 

i! 

655 - Writing 1991 

+t~ 10. 
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I 1ntro - evolut10n of genre based literacy programmes; oontext model 
reviewed 

:::genre- factual genres I Dulid up from mtnnsic funct.JonaiTty paper; 
add era texts- rules, recommendations! 

3 narrative genres [add Joan & Mary rnatenal -double fieldsJ 

4 macro-genres 

5 field 
!sc1ence & technology, humamties & bureaucracy. soc1al science ... ; 
common &. uncommon sense ... ara pooer texts?] 

6 techn1col writing 
[defimtwn. c1ass1ficatwn (tax & mero • i1gs · ACER, BHP text), 
explanati.on; nuclear relations reviewed?] 

7 mode 
liaeatlona1 (expenent•al & logJcal) metaphor! 

6 abstract wnting (hierarchy of penodicity) 

9 tenor ':• mter]lersonal across planes- prosody) 
[mter]lersonal metaphor; mood and modality metaphors.] 

!0 classroom interaction 
lllteracy for a Llietlme; DSP Factualwmmg, Eartnworms; Dead Poetsi 

-~ 1 lengaoe development oedagogy & curriculum (wr,et·s nctura17) 
[DSP pedogogy model; pns cumculum model] 

12 ideology 
[coding orientation; capacity, gender, ethnicity, class; use Rital 

13 semogems1s: opoostt.ion 0: supvP:sion 
fuse Anne Bruce BUSA, War, Cold Chisel; genre evolution- re fminist 
fiction Anne·s ARA eg.sl 

\t.o edd next times round: affect, JUdgement...media te:.:tsl 

University of Sydney 
(Dept of Linguistics) 
~-A./M.Ed. courses 
(J.R. Marr.in) 
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0 

" 

4 

5 

3trotum. ronk: ~nd metofrJncttOn 

THEME (.indeclerative) 

MOoD 

MOOD, THEME (acrre> mood>) & INFORMATION 

TRANSrTIYITi ( ITI3ter:iel &. behavioural) 

6 TRANSITIVITY (mental &. ·..-erbal) 

7 TRANSITIVITY (relational) 

8 TRANSITIVITY (circum:sts~} 

1992 

~ TransltiYe and ergative perspectives \rshr~i verbs) 

10 Clause complex (expansion} 

II 

1" .. 
13 

Clause complex (proJection) 

Verbal group {modality & tertSe) 

Nomine! group (& embeddingi; ideational metaphor 

Unive~sity of Sydney 
(Dept of Linguistics) 
M.A/M.Ed. courses 
(J. R. Martin) 

~~ 
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513- Functional Varieties of Language 

Lectures· 

::: 

3 

4 

5 

6 

/ 

8 

10 

'1 , . 

Language & context 
!Martin 1!. 7; Languaqe,Context& Text 1-3, 
Ventola 'Text anel':JSls .. ."; Crenny-Franc1s et al 'Sharks'! 

Genre I 
[Martin 7; 'lntri~c fuoctiomlihf; 
Ha3Sn The Nur~rq .. .'; Text in the .. :J 

Tenor (SPEECH FUNCTION & interoersonol metoohor) 
[Martin 2 & 7; Poynton 'Na~ as VOC8tive:5'; 
Martin "M8Cropropo38ls"] 

-NEGOTIATION 
[ M~T!N 2 &. 6} 

Mode 1 (cohesive conjunction) 
[Martin 4; Cohe31on in English 51 

- CONJUICTION 
[-HARTrt 4J 

- REFERENCE. SUBSTITUTION & Elll PSIS 
iMartin 3; CoheSion in Engli~h Z, 3 S. 4] 

- Reference chams 
[MARTifl 3; Cohe31on in Englhh 2} 

FieiU (taxonomic relatiOfiS) 
l Martin 5; Cohesion 1n E~ll~h 6; ·uter3CIJ 1n :::c~enc:e'l 

-Nuclear and expectancy relations 
{Mortin 51 

Mode 2 (ideational metaphor) 

1992 

Gr::~romer 

r~':11ew 

{lfG 1 ,:J 

{lfG 91 

{lfG 4) 

[lfG 41 

{lfG 71 

[IFG 7) 

{lfG 61 

[lfG 6[ 

{lfG S) 

{lfG 5) 

{lfG 10; 

~G 
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! Hartin 6; "L1te as a noun·; 'Theme, method of development..."] Appendix 31 

I: Genre 2 (overv1ew & integration) 
[Martin 7; 'Danger, Shari::! ... ·; Language, Context&. Text 4] 

13 Ideology iethnicity, gender. class ond oge) 
lt-<.ar.,n 7; 'GrammatiC8l1Slngecology .. .', "lntnre1c ·. 
Srsnny-Fraoc1s & Msrtln "Contrstextuallty ... ·] 

University of Sydney 
(Dept of Linguistics) 
M.A./M.Ed. courses 
(J.R. Martin) 

[lfG 3, 81 

{I fG ADpendix Jj 
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5..111-IJD 

AIMS: 

to introduce participants to the study of language In context 

to enable partlcpants to d!M!Iop a language to talk about language 

~: 

This course Is designed to enable participants to: 

J'rosr.wn: 

explore language as a resource ror making meaning within social & cultural contexts 

e:xplom language as discourse 

explore language as system 

understand the characteristlcs of spoken & wrillen language 

examine the appUcatlon of language knowledge to language t ... chlng 

itw~.k 
-·e---== o=~---~~~~~"~r~ ~ ' ~·ec· : - - c-·-o -~-- ""~~ .. -'- 0 .,.__-

0 ~ •o'il n..~ -· II I 'lth 1\llf',USI What Is language & how do we talk about it? lh~k!ll JtJ)·ffi 

II 2 11th August Lan!l'lage as too Hck_on Joroo 

113&4 19th & 2.Sth Texts in sociocultural contexts Ucltm Joyce & F.lamc fathtm I 
lls&6 

2nd & 9th Sue HtxxJ /lldcn !oyt'c 

I Sl'.pl Spoken & Wrillen language Don 1\Jrvls 1 Hahn.-~ Zr~wathkt 

il 7 lfith Sept t.anguage as_ system ltciNI Joyce I Sue lftxld 

II 

23rd 
Seplemba' · BIU'Ait 
t 4th October 

l/s&9 
2hl & 28th 
Cdtll~ How language funcllons to explain the world Mena J<mes /Helen Joyce 

ll :~ & 
4th &11th 
NO\.e"lllbcf The Interpersonal funcllon oflanguage 9.Je Hood & flclen )tl'y'C(l 

II:~ & 

18th & 23th 
Ntl'.elnbcr How language functions to form texts Patlr N!d10lsou/llden Jn>"t:e 

Ame &rns 1 Sue lllxxJ 
14 & 2nd & Qth Rober1 Vccl/ Nicky Solmnm 
15 Ooamhel Applications to research & t..,chb1g Bill Wlnscr I \Vt'.tldy Vtrouka 

Su:<~~.l11 f'OOZ/ non f\nvi.<; 

.' .. -- .. ,~-.,.-=--=·- - - ,-==~-· . ·- .,.,.=~ }~~~,~~~~,( l~!~~,~>I_CS -~= --'"'·'~=0 



-~--=======~~~ --------- --"·-~-- --- ----~-

;-,~; 

37 

Outline of English Grammar : A Functional Approach 

1. Grammar, Context and Text 

2. Clause as Representation 

3. Clause as Exchange 

4. Modality and Modulation 

5. Processes, Transitivity and Participant Roles 

6. Nominal Groups 

i. Co-ordination, Comparison, Possession 

8. Circumstances, Time and Tense 

9. Clause Complexes 

10. Projection 

11. Given a New, Theme and Rheme 

12. Cohesion 

John Collerson 

Genres in School English 7 • 10 fy~J 

genre-> 

I 

{ 

argument -7 

factual 
procedure 

observation 

story-7 

recount 

narrative 

,_ moral tale 
or fable 

I exemplum 

L news story 

l ~ pe~onal 

I I 
-response-'; r review 

[ mterpretation 

critical 

[ 

exposition (Arguing for a particular point of 
view oa an issue) 

discussion (~ing tt;e case for~ or more 
pomts ofv1ew about :m ISSUe) 

(Responding personally to things or 
events) 

(Responding oezsonally to a temporal 
succession o( evenrs) 

(Dealing with unusual or problematic 
events and their outcome) 

(Telling a story wiih an explicit moral 
point) 

(Dealing with incidents and giving 
them significmc:e in cultural terms:) 

(Dealing wUh daily 'newsworthy' 
events) 

(Makll'lg a personal response to a 
cuir.urally significant work) 

(Assessing the appeal and value of a 
cultunlly signijic3nt work) 

(Interpreting 'the message' of a 
cultl.lriill.y significant work) 

(Analyzing a culrurally significant 
work for :its meaning and 
denaturalizing the cultural values of 
the message.} 

38 
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From: The Language of School Science (R. Veel) (1992) 

j Section I Genres I 
Domg .i=::-.::: iP:o== ?:'::c:::ur::ll R.::;ouru:s 

~piaining evots sc:::mrifio!Iy Seque:nia.i Explam.tior.s 
~ Expbn:tiom 
1be=:ic! Expl:u=cns 

DOC"Jrnoting sC:::e:rt:mc fac:s I Desciptive ~ Tuonomic: Reports 

Culic:lglng sc..~: Explor.ltion 
Disc::J.SSioa 
Exposition 

1993 Australian Systemic Functional 
Linguistics Conference 
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!Friday 15 January ] 

8.30 REGISTRATION 

9.00 OPENING: Jill Burton, Director, Centre for Applied Linguistics, 
University of South Australia (CALUSA). 

9.15 PLENARY 

Ruqaiya Hasan, Macquarie University: 

Ideology and linguistic lnteractiorL 

Chair: Anne Mountford, Languages & Multicultural Unit (SA) 

FoyerCBl 

CB1-14 

CB1-14 

l10.45 MORNING TEA Outside Kaf] 

11.15 PRESENTATIONS 

Strand 1 Chair: Rigrnor George. University of South Australia 

11.15 Marion Maddox, University of South Australia: 
Ethics and Rhetoric of the Starving Child 

12.00 Radan Martinec, University of Sydney: 
lnfonnation Distribution in Spoken Texts 

Strand 2 Chair: Roben V eel, Disadvantaged Schoo is Program (NSW) 

11.15 Joan Rothery, Disadvantaged Schools Program (NSW): 
Developing the Text: choices for theme and conjuncnOn in pn-,nary 
school narratives and recounts. 

12.00 Alison Lee, Murdoch University: 
Resources for Subjects? a feminist view of problems of discourse 
and power in school geography 

CB4-25/26 

CB2-48/49 

l12.45 LUNCH J 
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2.00 PRESENTATIONS 

Strand 1 (workshop- all afternoon) 

2.00 Denise Gutteres, University of Sydney & Theo van Leeuwen, 
Macquarie University: 

CB4-25/26 

Functional Analysis of Images 

Strand 2 (paper+ workshop) CB2-48149 

2.00 Sally Humphrey & Robert Vee!, Disadvantaged Schools Program: 
l.JJst in Space: the language of school geography 

Outside Kat] 
~AFTERNOON TEA 

4.00 PRESENTATIONS 
CB4-2S/26 

Strand 1 (workshop continued): 

4.00 Gutteres & van Leeuwen: Functional Analysis of Images 

Strand 2 Chair: Anny Be, University of South Australia/Flinders Univ. CB2-48149 

4.00 Anne Mountford, Languages and Multicultural Unit (SA): 
The Importance ofUnderstdnding Context (workshop) 

4.45 Barl>ara Fedler, NCELTRISA AMES: 
The Interrelationship ofTenor and Mode in Spoken Ltuzguage: 
who gives the punchline or moves the sU:Jry on to the next stage? 

15.30 FINISH 

\Saturday l() January I 
9.00 PLENARY CB1-14 

Jan Wright. Wollongong University: 

Gendered Talk: an analysis of classroom interaction using 
systemic junctionQ].linguisrics 

Chair. Marie Stevenson, University of South Australia 

110.30 MORNING TEA 

Outside Ka(j 

!LOO PRESENTATIONS 

Strand 1 Chair: David Mcinnes. University of Sydney 

11.00 Kerry O'Regan. University of South Australia: 
Language Gone to Pott: the consrruction of a sexist ideology 
in a popular Australian cartoon 

11.45 J.R.. Martin. University of Sydney: Grammar and Feeling 
a system approach to the semantics of affect 

Strand 2 Chair: Alison Lee. Murdoch University 

I LOO Robert Vee!, Disadvantaged Schools Program (NSW): 
Uteracy in School Science: a workshop for teachers 

12.00 Gillian Fuller. University of Sydney: 
Reading Rhetoric in the Information Structures of Written Texts 

112.30 LUNCH 

CB4-25/26 

CB2-48149 

CB1-14 
2.00 GENRE FORUM: PRESENTATIONS 

Ruqa.iya Hasan. School of English & Linguistics. Macquarie University 

Alison Lee. ESTR. Murdoch University 

Tun Martin. Linguistics Department. University of Sydney 

Anne Mountford. Languages & Multicultural Unit (SA) 

Terry Threadgold. English Department. Monash University 

Robert Vee!, Disadvantaged Schools Program (NSW) 

Chair: Cate Poynton, University of Western Sydney, Nepean 

3.30 AFTERNOON TEA 

4.00 GENRE FORUM: DISCUSSION 

5.30 FINISH 

Outside Kaf j 

7.30 CONFERENCE DINNER: Cafe Zambracca, Melbourne Street, North Adelaide. 

., ·~ 
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1Sillu:Iay17January 1 

9.00 PLENARY CBl-14 

Theo van Leeuwen, Mass Communication, 
School of English & Linguistics, Macquarie University: 

Putting Things in Their Place: the discourse of geographical visualisation 

Chair: John Walsh, Languages & Multicultural Unit (SA) 

I !0.30 MORNING TEA Outside Kaf I 

11.00 PRESENTATIONS 

Strand 1 Chair: Theo van Leeuwen, Macquarie University. 

11.00 Jane Hobson. Macquarie University: 
Representation and Quoting in Journalistic Writing 

11.40 Janine Schulz. Petey Sefton, Michael O'Donnell, Julie Vonwiller, 
University of Sydney: 
Turns 

12.20 Kieran McGillicuddy, University of Sydney: 
Some Problems with the Notion of Exchange 

Strand 2 Chair: Diana Slade, University ofTechnology, Sydney 

11.00 Imogen Hunt & David Mcinnes, University of Sydney: 
A Systemic Approach to the Language of Mathematics 

CB4-25126 

CB2-4S/49 

12.00 Nan Dingle, AdultMigrnntEducation Program, TAFE-1EQ (Q'LD): 
Genre Content in the 1993 TAFEffEQ TESOL Curriculum 
(presentation + workshop/discussion) 

\!1)0 FINISH I 

lllli!iilli 
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THE 1993 LERN CONFERENCE 

ORKING WITH 
GENRE Ill 

Strictly Genre? 
Literacies, Communities, Schools 

May 21st, 22nd and 23rd 1993 

at 

The University ofTechnology, Sydney 

Broadway/Haymarket 
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CONFERENCE ISSUES: 

• Teaching grammar and literacy 
• How to write essays 
• Literacy and learning in the key learning areas 
• Working with varieties of text 
• Workplace change and literacy demands 
• Teaching genre and grammar in the junior secondarJ school 
• Genre based approaches to adult and workplace literacy 
• Using functional language models in primary English 
• Teaching methodologies for critical literacy 
• The value of genre in secondary English literature 
• Using genre with media texts 

; \ ~-~ 
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~ CONFERENCE PROGRAM & ROOM ALLOCA TIONSFRilSA'i'* ] 

'r'¥1!'1)~g!'~;mtllll~i~IAo?l''W!!,_;rw;;W!wWJ~! ::;;r~ioilil?;i,.~f,I-'~"W~W@'UW"@'!l UJnn...-.,.un...,. r..-nnlY'I. 11 1~ ~ •• ' I! ;.. ARa..;., .. 1 I WORKSHOPS; .Cont(IO.OO • II. IS SaL). R.oaaiS ia; Badding 2 

6.00 • 7.30 REGISTRATION! PUBLISHERS DISPLAYS 
GREAT HAIL FOYER. Level S. Tower 

7.3f • !JIM li"rr.l!:NAli'il" SIEmlrONS GREATRALL.LcveiS, Tower 

M~~Tr Kalalll.d• (l.ITS) 
Opcr.ing Addrcl1 and Wclo::ome 
Gqlber K.rea (Uni~ity of London) 
Liuracy, Citi~Mhip CUtd f...........:io,.: Q-..tio.v fM 1M C.....U., Du:tlit£t. 
Lawch of T/w Powus ~ l.UD=y: c~~ ApprO<IC!Ju 10 T ac1tbrt 
LiUNC'J, Published by Falnx:o-~-
Lau.Debod by Courtacr Cuda1 (Harv.-.:1 Univenity) 

9.00 • 10.00 RECEPTION Drlllb aad Ugbt Supper 
GREAT HAIL FOYER, Level S, TOII"CI" 

-f~~~ 
8.00 • 8..45 REGISTRATION/ PUBLISHERS DISPLAYS 

GREATHAlLFOYER.LcveiS. Tower 

~- D.OM l!"ll.J!:NAli'il" SlESS!ONSGREATHAU.,LevciS,T_.... 

A.nae Craa.ay-Fruds (Unn-eni~:y of Wollougong) atul 
Jim Martl.a (Univenil:y of Sydney) 
Suictty Guve? • N~g~ Tc.tt.r t>lld. Mea~s 0:.. 
FIUICiioNJJ LU.gllisrics """ c,u;= Tltu>rJ 

(Paperr, Ialroduetory Slrudl &. Wori:•bopl) 
PLEASE NO'IE; Pamllel Susioas loa1cd in Building Z 

PAPERS: (10.00 • ILlS s.t.) Rooms in B11ikling 2 

ISA • Judith Kcmpthontc (Met West LiL & Lc:om.in&) L1:vel S. Rm S38 
T~G~IIT~t>#ld.G,_iiiS~HW, 

16A • Paul M.utiD (Mel Well Litc ... cy & J..eamind Lewd S. Rao S33 
Tua:Joing Cdiv~<Jiodc,_;, S«<>ttdiuy&gli.sh 

11A • Rhoacla Mllf"RID otul ~S.R:m5l2 
JOUI Rotb.a-y (Met East DSP) 
T-a- EtJ.co.l,_ oit Cdiv~ ·A Mode.f/M I~~ 

ISA • M:e!laa Nybolm (Met Elll DSP) LevelS. Rm 531 
l.u.:rnui"& English wilh SciDICI: -.I TWvtolco K-6 

19A • Ju Rdd (Cunin Univenily) ~ S. Rm S30 
Tiw llfrPD.CI of Comp.t:u..OU t>lld. l'rofilu ill &gUsh T""""""" 

11.15 -IUS MORNING TEA GREAT HAU FOYER.~ S. Toooa 

lli..M • 1%.30 IP'IUtNAli.'il" SIB:SSnONSGREATHAU.,l.evd.S.TOWI:l' 

Cour1Dey CaWeD (Harvard Universil:y) 

A RqNWt - IUptJru 
AD1111 Luke (1.....,. Cook Univet•il:)') 
Awzilo.l4 Di.lcowsu Dft!U= owildelllity Ur. o. G•rxk o- C1o.s:m>ooot 

12.3(1 • 2.00 

2.00 • l.lS 

LtJNCR GREAT HAlL FOYER,~ S. T,_.. 

PARALLEL SESSIONS 
(Papus, hatrndactorr Stn....U I< Worbbops) 
K£ASE NOTE: Pmailcl Seui""'" loclllcd iD. Buildin£ 2 

PAPERS: (2.00- 3.15 SaL) R.oco:asiaBitilding2 

IB CJDth!a 81.rrer (Nortt.;iiff, South Africa) ~ .4. Rm 410 
lmagUoo.l ~'tlC1 CUtd 1M Roou of COIUI::icl&l>s4t 

2B Barbano Kamler ofld l=el4. Rm 411 
Alrsoa Simpsoa (Deakin University) 
C~ W Sch«J GVI 

3B • Stephal Mo«ke (UTS) lc:'ld .4. Rm 421 
Tal>lo.l AIIDlysis. s- P.ntslrwcfla"ali.st Malrods 

11: 
Fru Clu'UUe (NT Univeni~:y) l.cvcl 4. Rm .tiO 
n.c Politia ~ l.il.tnlq: ww~ ..v~ w~ Now? 
JeDDJ lb.IIUIIOad (University of Wollougoag ) l.cvcl4. Rm .ttl 
TUICM, Talk: CDIUI11Iaing Sl~lll Writas 
Helca Joyce Level 4. Rm 42.1 
HcnlliM Scbcera o11d 
[)tue Slade (l.ITS) 
$poW< <JN!. Wrilkll t:.-tuo.ge ill 1M W~: 
J~f01'T,..W.rs 

4B • 1aa Rdd (CUrtin Univenil:y) lcocl-4. T_...., Rm 406 
Ruloillk1Jot Likf"tJC1 llf. Sct:<Hido.ry E,.,u.m 

SB • ADdrtw Rolfe (Met West Lncn.;y & Laming) l.ew:l-4. Rm .tl3 
T <>1WII'dJ' a lkjlar.e .h=lia U. T~ Abow Abori&Uoal A...ualio 

6B • Mqaa W.W... (Met We~~ Literacy & Lc:om.iDg) Levet .4. Rm 435 
AG-..t>lld.G.--i.lrxld[Ml~-uTr~...,.._dw 

C~~nit:rd-Ur.~Sd.tNJU 

INTR.ODCCTORY STRANDS CoaL (2.00 • 3.tS s.J 
' I 4A o 

>A • 

6A• 

Peter Knapp l.evd 4. Tower. Rm 406 
&glish ·A Sllb~ Wi:how a DisciplW 
Guolher K.rea (Univenil:y of London) l.evd 4. Rm 413 
Vi.n<alC-icalio ·Smcl..,uof~ 
Geoff Williams (University of Sydney) Lcvd. 4. Rm 43S 
K~ Abow Lollgf~tJ!c Ur. 1M P..U...U, Sdrool 

INTRODUCTORY STRANDS: (10.00 • 11.1S Sar:) 

I 
~· ,.. !he following S1n:nds have bc:cn designed u inD'oductions '0 !aChing 

~.~~ ~~~ C,.~~~~ol'f::n;'u be developed o...r Wee 

Roorru in Bmilding 2 

7A • Primm'y K-tlaa Zamtn.IU Level 6. Rm 639140 
(MctE:&stDSP) 

SA - S«ondary &glisb 

9A • Seconduy Scicnc:e 

lOA · Social Scienc:c 

Aadre• RoUe t-d 6. Rrn 641 
(Met West l..it=ncy &. l.eaming) 
Saaclr• Rob.lasoa l.cvcl6. Rrn 642 
(Met East Litc:racy &. t.c:.rning) 
Mqaa Watkla• Level 6. Rm 632 
(Met West Lileney &. Lcaming) 

WORKSHOPS: (10.00- 11.15 SaL) R001111 in Bmilding 2 

IIA • Helca Boaaa.aD otul Level6. Rm 633 
Juet. Jlllld (LAC) 
A.r.Ksri.tt TurU.ry l.il.aoq • FinlY"' UwJ 

• Stcpbea Chl!moc:k o.Ni. l.evd 6. Rm 634 
Uz NnreD (Mirrickville PS) 
c..Jlsa4l Rclaana aNI. (;Q,re Ur. b{tllltS T ~ 

Fltzge:rald, l.cvcl 4. Rrn 420 
••d 

4;.:~~-iv,u..:ow MoJuio.is t« 

Level 5. Rm S39 

Rooms ill Building 2 
7B Primary Katiaa Zammitt Level 6. Rm 639140 
88 Secondary Englilh ADdrc• Rolle l.cvel6. Rm 641 
98 Sccoadary S<::icncc Saadra RobiDSOD Lac16. Rm 642 

lOB Social Science MegaD Walkins Lac16. Rm 632. 

WORKSHOPS: (200 • 3.JS Sat.) ROCIIIK in Building 2 

I 18 • lrlaade Alrred, Levcl6. Rm 633 
Ro.. MdCemla (NLUA) ond 
Pe~mr M~Kay (Griffith UnivcrAly) 
.U..U &. Child LUoo.cy R~ Ndw/Jri:s <Uid ESL 
D~IIIP.-ojt:a 

128 • Kar-ea 8II"GIII GILd l.cvcl6. Rm 634 
s..u. enr (Univeni~:y or Canbcnt.l 
Sc4ffoldittf Cures in Early CJ,.ildltot;d ~io,. 

138 • Daphae Bron.u (UTS) l.c¥ei.S.RmS38 
R=iswt.-.l.l..onglltJfcO:..W W01'~ 

t4B • JC&IIIlle Dougl.aa (Cant=bury OHS) and ~ S. Rm S39 
Peter ICaapp (l.ITS) 
0SCDTiPtdl..oo::u..ia:J~S<HIV:P~ 
M~dtotU 1o &..UW S«tmJ.:uy English 

ISB • YTette Cac1da (Met West Lit&. Learning) Level .4. Rm 420 
T -=JoUr.t c-e CUtd c- in ~OIIdt.vy Engtislt 

16B • Peter Fries (Ccoaal Michigan Univcrlity) ~ 5. Rm S33 
77w ~ o{Wria.e,.~: T1w Sl:ilkd U:u 
of Word OnkT /« HigiJigluing M~smgc 

... 117B • MUJ Kalu.tzb(UTS)ofld ~S.RmS32 
Peter WlpeU (NT Univenity) 
bp4Wo, ArKJU, Di#ass; £=zy w,uu.g U. 
WS~Sdrool 

ISB • Jlm Stur&isl (Met West Litency &: Lcam..illg) l.=d S. Rm S3i 
T-=JoUr.tG-.-.I.c-u. ~ SdD= 

19B • R- Welgblmall (lnglcbum Nth PS) LevelS. Rm S30 
E>.ttish.:.. w xu·~ u. w lwftllltS Sdu>ol 

20B • Peter White (Met E!as1. DSP) LevelS. Rm S3S 

:'~-~!"~.~~~~--~iafSlo.ziLr 

~ 
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*CONFERENCE PROGRAM & ROOM ALLOCATIONS SAT/SUN; 
3..15. 3.45 AFTERNOON TEA GREATHAlLFOYER,LevciS,Tawtt 

lAS - SM IPUNAli.'il" :§JESS![ONS GREATRAU.,I.evciS, Towa

BW Cope (UTS) 
PularogU:s [or Tead!Ur.g LikNC'J 
Mary Mad:Cll (Univenity of Sydney) 
Oili.t;o.J l.iluacy CUtd 1M Di.sr:ip/Uus: Hqw/t HoppeiU: 

S.OO DRINKS AND CONFERENCE DINNER 

wM.mcw:wm~wf4'![tp>1m1n~wc.tftf"'W~Wfm 
;hi$@$:t.lillt\9.iM&;JY~J:I.Ji~~WAY~~:&HW:ihW$~ 

'.» · IOAI5 lf'Ali.ALlLlElt. IF'II.J&NAii'il" S!&SSIIONS 

P l BriiD Gnr (Univenily of Canbcrno) o.fld Towcr.l.cvcl 4. Rm 406 
Jocz Rothcz-r (Met Em DSP) 
GCN~ in p,imtzry ~imr.: 1'h4 Pft>t:e at Story 

P1 Peter Kllapp (UTS) Big 2 levc:l4. Rm 413 
GD<T~ and c,uuiv-ity: D«Jing witA tM 
l.izuacytl.ikrary D--'s at~ English 
Robert Vee! (Met East DSP) 
ldJtnill~~ 

Pl • Mary KaJaatzU: (UTS) aNi. Big 21.evc1 4. Rm 410 
l'iickr Solo111011 (UTS) 
~uo.ge -.1. Likrtx;y: T~ Rutniawtd W...tploc..-

10.45 • ILlS MORNING TEA GREATHAU.FOYER,LevclS,Towcr 

ILlS • 11.JO PARAU.EL SESSIONS 
(Papers, IDlr"Ocludory Slruds &. Worbha;pl) 
PLEASE NO'IE: Parf.lle.l Sessiorul located in Building 2 

PAPERS: (IUS . 1230 Sun.) Rooms in B11ilding 2 

IC • Jolm Can- (ACU. Queensland) Lcvc:l4. Rm 410 
Cdlv~ t>lld. R~gisto ;,. '--g-tum PlilluWtg 

2C • ba HUDter (GriCfltb Univerlity) l.cvd 4. Rm 411 
/kytHtd &glish: Rlworic CUtd Elmal 

3C • Hdca Joyce (AMES) l.cvcl 4. Rm 421 
~t>lld.T,al.oclngf«IM C/rm.gillg Wonpioa 

4C • Rode Wickert (UTS) Lc:vcl4. Tower. Rm 406 
D~~l...itutu:y 

SC • Peter Wipdl (NT Univc:nicy) Lc:vel 4. Rm 413 
Cdlvckrw:rU...~"'"Ur.W/.W.W 
s.-t.r,Sdwol 

6C • Bill Will_. (Univenity of Wollongong) Lcvc:l 4. Rm 435 
Alii A....ty.rir ~ Pucqn- of l.o.lr.giiD.go< fkvelcp""'"" 
"""~"' Ur. Slo.Ut>lld.NQlioNJI Lollguagc CIUTicuto. 

INTRODUCTORY STRANDS ConL (I i.lS - 12.30 Sun) 
Rooms in Building 2 

7C Primary K-tina ZammlU l.evcl 6. Rm 639140 
8C S=mdary English Aadn-or Rolfe Lc:vc16. Rm 641 
9C Secon<lary Scier.::c Sabdra Rob.lnsob l.cvcl6. Rm 642 

IOC Social Scical;c Megaa Watklbs Lcvc:l 6. Rm 632 

WORKSHOPS: (lt.IS • 1230 Sun.) Rooms ill Building 2 

II C • LJD Ambler (Met West Li!Crlcy &. Learning) Lcvc:l 6. Rm 633 
T~Guvet>lld.en.-U. IMI#Ikrpr'Clo.liq,r, 
ofS~~ 

12C • Cour1Der Cazdea (H.vvard Univenily) Level 6. Rm 634 
Rcri.ttu Vtuiatio.v CUtd l:uMU at Jdcluiry 

13C • Sl:lSaa Feez (Met East DSP) l.cvcl 4. Rm 420 
W,itillg C~...:.c IIIUi. Rcpons in 1M 
Pllhli.:SCCI«" 

t4C • Chru: ener (Met East DSP) 1.cvc1 s. Rm 539 
~ Sciet~CC CUtd W GeNe at Ezp~ 

ISC • M.u:lae McNally (Met West Lit&. Learning) Level S. Rm 538 
TC4C~Wtg Guu aNI. c..,__ Ur. PDIHcoUh/PE 

l6C • Tiaa Sbarp IUtd Lc:vd S. Rm 533 
Julle ThomptiOD (CEO) 
Tua:Joing c-... Ur. TAS CUtd HSJE 

17C • Dlaue Slacle (tiTS) l.cvcl S. Rm S32 
~ Writu,. Longuo.gc ill .A4JJJ aNI. 
Wcripiau~ 

18C • Mane SleYeDIOa (Met East DSP) l.cvcl S. Rm S31 
TN: RU(IOft# c~u ins~ English 

19C • Dane! 1roup (Met West Li~eBCy &: Learning) Lcvc:IS. Rm S30 
Tuzdtilog~..n.tuldc-Ur.~M~ia 

20C • Ju Wrlg.bt (Univeniry of Wollongong) l.evd 6. Rm 637 
N~rotiali"& M~ ;,. S~ E~li.U< Clo#rooms 

12.30 - 1..30 LlJNCH OREATRAU. roYER, tc.d s 

1.-" - US IP'ItJENAii.'il" SlESSIEONS GREATHAU.,Lc:vd5 

• Frllll Christie (NT UDiverUy) 
Wlwrt c..-il.lllU N~ Ur. 1M Litaaq o.:u.--

• Pam Gllbtrt (James Coot University) 
J w,;,., TWifo'..-1 Am? o,. Voicu,SocW Sllbjel;u<Utd Writi.or 
Posili<HCS 

2.45 • 3.15 AFTERNOON TEA GREATHAU..F0YER.l.e¥dS, 

l.1S - 4.30 . PARAU.EL SEssiONS 
(Papers &. Worb 

PLEASE N01E: Parnlh:I S=ions 1oca!=1 ill Bui 

PAPERS: (3.1S • 4.30 Slm.) Rooms ia.BIIil 

ID • Darid. Butt (Macquarie University) LeYe1. 4. R 
Expbnar:ion and Rbctoric in Yean S-8 

2D • Gucatcr Plubl (Fujitm Corp) Lew:~ .4. R 
Typu of$,-_ N<VTaliw: 

3D • Allsoa La: {MIIfdoch Univcnity) levd .4. R 
Gmruo[StwiDII Writing 0:..~: 
A Criliqtu 

40 • GUDtbcr K.rea (University or LoDdoa) Lcvd. 4. TOVoU. R 
TUI. os Motiw21QJ. Sig~~r: R~ W Pltli:c 
qf F- Ur. CrilU:tll Likrociu 

ro • Lea. UII.SW'Ortb (Uni~ or Sydaey) l.cvd 4.lt 
R~ ~of Pkysiml SciDIU 

6D • Buerler Derewilllka (UrUv. of Wollongoag) Levd4.R: 
T1w Imp=~ afN-T~""' W Writull MO<k 

WORKSHOPS: (3..15- 4.30 Slm.) Rooms in Bl1il< 

7D • Alux BWUI (NCELTR) t>lld. l.evel6. Rm t; 
HdcD Joyce (AMES) 
s~ tJIId w...:a- LonglltJ!c u..u..u ESL t>lld. 
Lilutx:y D~lll 

SD • Pctu:~r CoUey (Met West Lit& I..eammg) Levd6.Rr 
Tua:Joing Gellnt>lld.G,_ Ur.T~i.t:o.J 
-.I ApplU:d S:.Jiu 

90 • lmo.gcu HUilt (Univenity of Sydney) Levd 6. Rr 
/IIJ.uo.ding wilh Stll<kltu Wk/1 JoiNI-j 
C<HISlnoCtir~ T~ 

IOD • Buban K-Ibler .. u ~ 6. ~ 
AIJSOII Sllll.piOD. (Dcai;:ID Univenily) 
I.m.pagc t>lld. Guda Ur. U...llf/illl4 Sdsool 

liD • Rid: lode:~~~& (Met East DSP) ~ 6. Rr. 
Mcdi.a. LiuNC'J ·A ldJtn Bo.=J.A-Jysis of 
N..-wsSl«ia 

120 • T(lbl Kol>al (Met West Li!Crlcy &. Lcaming) Lcvc:16. Rll 
U6illgCdiv~t>lld.G"""""",:,.y...,.7M.w-ics 

130 • Dot P&D&retos (Met West LiL &: Lc:mting) LevelS. RJ\ 
Tua:JoingWttr~<JirdG,_,.U.~English 

140 • Mua: Stevensoa (Met East DSP) 1...-vd S. ~ 
Gctuc t>lld. c,itiuJ l.iuNC'J Ur. ~ Histmy 

lSD • BW W!DSCr allll 1...-vd S. Rn 
LouJse Droga (Univeml:y of Wollongong) 
8plil;il K~ abollt Longqe. <UOd N..-w 

&gtislt c..,.iatia 
16D • Katiaa ZaiD!ll.ll (Met East DSP) Lcvc:l S. Rn: 

Co/cMring Ur. ~ Ur. Primary Sdrocl 

~ - ~ lP'ArnEIE. JillJLSClD'.§S![ON GREATHALL.Lc:vdS.T 

GENRE AND CRITICAL UTERA.CY 

MODERATOR 

PANEL 

Mary Kalaotz!s 

Courtaey Cazden 
Anae CraDDJ·Frands 
Peter Kaapp 
Gaotber Kress 
Jim Martla 

• Plenary Sessions and Panel Di$eussion .m the <neat Han. Level 5. tl1 
Towc:r, lfi'S Broad~y Campus. 

• Morning & Afr.cmoon Teas., Lunchc:$ and the Friday night Receptiot1 
!he: foyer of !he: Great HaiL 

• Venue foc Saturday night DUmc::r will b= pa;!Cd at the Confc:n:ncc. 
•Panlkl S=ions (Wotshops.Pap:n & Intn:dw;:tocy Saand:l:) ~ 

the F.:ulty of Engineering. Building 2 (adjao:nl to the Towc-) as per 
I'IXlm layouts; provided. 
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Convenor 
Anne-Marie Slmon-Vandenbergen 
(llnlverslty of Gent) 

International Congress Committee 
Margaret Berry (Nottingham) 
Angela Downing (Madrid) 
Jan Flrbas (Brno} 
Louis Goossens (Antwerp) 
William McGregor (Melbourne) 
Erich Steiner (Saarbrtlcken) 

Local Congress Committee 
Jan Blommaert (UJA Antwerp) 
Wouter Bulckaert (UG Gent) 
Kristin Davldse (KUL Leuven) 
Llesbeth Degand (Louvaln-la-Neuve) 
Patricia Haegeman (UFSIA Antwerp) 
Dirk NoiH (HIVT Antwerp) 
Jim O'Drlscoll (UG Gent) 
Stefaan Slembrouck (Ud Gent) 
Jet Verschueren (UJA Antwerp) 

Programme Committee 
Kristin Davtdse 
Dirk No~l 
Anne-Marie Simon-Vandenbergen 

Conference theme 
Punctlons or Language 

The conference alms at bringing 
together linguists working within 
functional models of various types. 
It will provide a forum for a 
constructive confrontation of 
functional approaches and hopes to 
promote the fruitful Interaction 
between functional theory and 
applications In different fields such 
as educational ·and clinical 
linguistics, styllstics, translation 
studies, artlrtclai Intelligence, and 

, communication studies. 
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Pre-conference Summer School 
In association with the conference 
In Gent, a summer school reviewing 
the systemic-functional approach 
will be organized In Leuven from 26 
to 29 July, provided there are 
enough enrollments. If you are 
interested In attending the summer 
school, please contact: 

Kristin Davldse 
Linguistics Department 
K.U. Leuven 
BJJjde-lnkomststraat 21 
B-3000 LEUVEN 
Belgium 
Tel.: +32 16 284811 
Fax : +32 16 286026 
E-mail: 

KO%USERSLW@CC3.KULEUVEN.AC.BE 

Venue 
The 1994 International Systemic 
Functional Congress wlll be held at 
Gent University In Belgium. 

Gent is a historic Flemish city with 
a plethora of medieval and 
Renaissance houses, churches and 
bridges. Among other treasures It 
boasts Van Eyck's Mystlc Lamb, 
houged In st. Baaf's cat.hedral. It Is 
also a busy Industrial centre and 
the commercial and administrative 
centre for the province of East 
Flanders. The population is around 
230,000. The first language here Is 
Flemish/Dutch (depending on one's 
sociolinguistic viewpoint) but nearly 
everybody can use both English and 
French with at least some degree of 
rtuency. 

Gent can be reached In 40 minutes 
by train from cross-channel links 
(Ostend or Zeebrugge), In one hour 
by train or bus from Zaventem 
Airport (Brussels) and In three 
hours by train from Schlphol Airport 
(Amsterdam) .. 

The university Itself Is of the city 
type; there . is no campus, and 
university bulldings are dotted 
around the town, However, the 
conference venue will be In the 
main student area around St. 
Pieterspleln, one of the 
comparatively quiet parts of town. 

For th~se wishing to combine the 
conference with a visit to Gent and 
the surrounding areas, you may like 
to know that a train can take you 
to Bruges In 26 minutes, to Brussels 
In 36 minutes, to the Belgian coast 
In 40 minutes and to Antwerp In 46 
minutes. You can even get into the 
Ardennes or to Parts within a few 
hours. 

AccoTmodatlon 
Room wlll be available In a 
student hall of residence, hardly 
more than a stone's throw from the 
conference centre, The halls are 
more or less the standard type, 
with showers and kitchen In the 
corridor. The cost per night Is 
likely to be lower than for 
equivalent accommodation elsewhere 
In this part of the world. It will be 
possible to book rooms for several 
nights either before or after the 
conference dates. Participants who 
prefer to stay In a hotel can obtain 
further details from the organizers. 
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Proposal form 
ISFC 1994 
1-6 August 1994 
University of Gent. Belgium 

Name 

Address 

Institution 

Telephone 

Fax 

E-mail 

o I would like to present a paper (see attached outline) 

A provisional title for my presentation Is 

o I would like to offer a workshop (see attached outline) 

A provisional title for the workshop Is 

o t am interested in the congress and would like to receive 

further information 

Please return to A.-M. Simon-Vandenbergen before 
15 December 1993 
Address: 

~·'-'-. 

Department of English 
University of Gent 
Rozier 44 
9000 Gent 
Belgium 

Fax: +32 9 264.41.84 

--· ----·--··----- ··--- .. 
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Australian Linguistic Institute, 1994 

The second biennial AU will be hosted by La Trobe University Melbourne for two weeks July 4-
lSth, 1994. The inaugural Institute at Sydney University drew over 300 participants from Australia 
and overseas. 

Courses planned include Australian Aboriginal languages, Papuan languages, American Indian 
languages, phonology, syntax, language and gender, discourse analysis, second language acquisition, 
and bilingualism. There will also be one-day workshops on selected topics. Accommodation wiU be 
in Glenn and Olisholm Collgeges, both set on the LaTrobe campus. LaTrobe University is 15 km 
north of the central business district of Melboume and 20 km from its international airport 

Any person who is interested in participating, either as a course presenter, workshop organizer, 
student or visiting scholar should contact 

AU Coordinator 

Linguistics Department 

La Trobe University 

Bundoora, Vic 3083 

Australia 

1994 

Phone: 61-~791520/ 479 2338 

Fax: 61-3-479-1700 

e-mail: linali@lure.Iatrobe.edu.au 

March 18-20, 1994. International Association for Dialogue Analysis. Universite de Ia 
Sorbonne, Paris, France. 
June 12-18, 1994. Fifth Congress of the International Association of Semiotic Studies-
Semiotics around the world: Synthesis in diversity. University of California at Berkeley. 
Contact: I. Rauch, 2036 Columbus Parkway, #347, Benicia, California, USA, 94510. email: 
irauch@gametberkeley.edu; fax: (707) 746 7480; voice mail: (707) 7461486. 
July 4-15,1994. Second biennial Australian Linguistic Institute. LaTrobe University. 
Melbourne (Bundoora) Victoria, 3083, Australia. Fax: (03) 479 1700. e-mail: 
linali@ure.latrobe.edu.au. 
August 1-5, 1994. ISFC-21. Gent, Belgium. International Systemic Functional Congress. 
Contact: Anne-Marie Simon-Vandenbergen. Guinardstraat 12, B-9000 Gent, Belgium. Tel: 
091/64.37. Fax: 091!64.41.95. A summer course will be held before the congress. 

August 9-13,1994. 2lstLACUS. University of British Columbia, Vancouver, 
B.C. Canada Linguistic Association of Canada and the U.S. Contact: Valerie 
Makkai, P. 0. Box 101, Lake Bluff, Illinois, 60044, USA. 

1995 
July 1995. ISFC-22. Beijing. China. International Systemic Functional Congress. Contact: 
Prof HU Zhuanglin, Department of English, Peking University, Beijing, People's Republic of 
China. International participants will need a visa. .J"'CC \') to J..._b .t '-/. 
July, 1995. China (biennial) Systemic Conference. Beijing, China. Contact: Prof HU, 
Department of English, University of Peking, Beijing, People's Republic of China. 
August, 1995. 22nd LACUS. probably in San Antonio, Texas, USA. 

1996 
July 15-19, 1996. ISFC-23. Sydney, Australia. International Systemic Functional 
Congress. Contact Di Slade, Faculty of Education, University of Technology, Sydney. PO 
Box, 123, Broadway, Sydney, NSW. 2007. Australia. e-mail: d.slade@uts.edu.au. Fax: 61 
(02) 330 3939. 
August, 1996. JyvaskyHi, Finland. lith World Congress of the International Association of 
Applied Linguistics (AILA). Inquiries: Prof. Karl Sajavaara, Department of English, 
University of Jyvaskyla. SF-40100, Jyvaskyla, Finland. 

Prepared for Network by Nan Fries 
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Teaching English literacy: the Project of National Significance on the Preservice 
Preparation of Teachers to Teach English Literacy 

A paper presented at a Seminar at the Institute of Education, London University, 18th June 1992 

Frances Christie 

Northern Territory University, Darwin 

1 Introduction 

Over the period 199Q-91 I led a research team, funded by the Australian Government, which 
produced a report and recommendations on the preservice preparation of teachers to teach English 
literacy, as a first and second language, in all areas of the curriculum, and across the years of both 
primary and secondary schooling. I intend here to address you briefly about the report and its 
recommendations. I shall begin by saying something in a background way about the status of a PNS 
and about the recent politics of higher education as well as the present language and literacy 
politics of Australia. I might add that the scene in language and literacy politics changes so 
rapidly in Australia that I confidently expect that in the week I am out of the country, there will 
have been changes. 

After I have sketched in some of the background to the PNS report, I shall go on to outline the 
principal positions we have argued with respect to language and literacy. 

2 Background 

As you are all aware, the Australian political system is a federal one. The school educational 
system is a state responsibility. Responsibility for higher education is a federal government 
matter, and in the last four years the Australian universities have felt the impact of the most 
significant series of changes ever iptroduced to higher education. What was hitherto a two tiered 
system, involving universities and colleges of advanced education has been transformed by 
government edict, to create what is now called the unified national system of higher education. 
Smaller institutions have amalgamated with larger ones, sometimes in consequence having several 
campuses in widely scattered places. Colleges of advanced education (CAEs) have disappeared, 
and all institutions are now universities. In order to qualify for funding as both teaching and 
research institutions, the universities have to achieve a particular number of enrolments. Those 
that don't achieve such a figure are funded ~s teaching institutions, although the staff in the latter 
universities are still expected to develop research profiles. 

In the older pattern, large numbers of teachers were in fact educated in the various universities, in 
what were either faculties, schools or departments of education. In addition, large numbers of 
teachers were educated in the divisions or departments of education in the former CAE's. In the 
rapid transition from CAE to university status, many former CAE lecturers have often felt 
beleagured, pressed in mid career to work towards higher degrees and/or to develop research 
profiles. Some federal money is available to assist such lecturers, by reducing their teaching loads 
or providing for special study leave. Nonetheless, the stresses of effecting the changes from CAE to 
university, and from CAE lecturer to university academic have been. felt quite painfully in a number 
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of places. On the other hand, the former academics in the older universities now find themselves 
adjusting to changed working relationships as they must accommodate and work with their new 
co11eagues. The effects of the various amalgamations have not necessarily all been bad. However, I 
think it is true to say that Australian academics generally, not only those in teacher education, 
often feel rather hard pressed at the moment, as they come to terms with the new arrangements. 

Against this background - indeed, while the changes to higher education were of a very recent 
date- the Minister of Employment Education and Training, John Dawkins, called in late 1989 for a 
major enquiry into the preservice preparation of teachers to teach English literacy. The terms of 
reference involved a focus on English literacy teaching in: 

(i) primary education 

(ii) secondary subject English 

(iii) English as a second language 

(iv) special education 

(v) secondary non- English subject teaching. 

I had invited a team of other academics to join me in the exercise for which an overall budget of 
$300,000 had been earmarked by the Federal Government. The fuii team consisted of: Peter 
Freebody (of the University of New England, although now of Griffith University, Brisbane) Allan 
Luke Games Cook University, Townsville), j.R. Martin (University of Sydney), Teny Threadgold 
(University of Sydney) and Brian Devlin and Christine Walton, both of my own institution. The 
research team was selected for the range of scholarly traditions its various members would bring to 
the enquiry overall. 

2 Why have a PNS into teacher education for teaching English literacy? 

This is of course itself a political question, to which there are in fact several answers. In fact, the 
political reasons for it would appear to have changed over the time of the study, although not 
necessarily with results likely to influence the favourable uptake of the final report, as I shall try 
to indicate later. 

In 1988-89, the Minister of Employment Education and Training, John Dawkins, had called for a 
Discipline Review into Maths and Science education. The report of this Discipline Review, known 
as the Speedy Report, was released in 1990 and its recommendations had led to complaints from 
maths and science teacher educators. 1here were complaints about the requirements to increase the 
maths and science components of preservice teacher education; there were also complaints (in some 
quarters) about the reasonably rigorous recommendations for the knowledge that should form part 
of the professional preparation-of teachers. 

Mindful of the complaints, it has been suggested, when the Minister turned his attention to 
English language and literacy teacher education, he chose the option of a Project of National 
Significance, rather than a Discipline Review. There are at least two significant differences. In the 
first place, it was mandatory upon the teacher education institutions to implement the 
recommendations of the Discipline Review: that is what the notion of a discipline review actually 
intended. A PNS, on the other hand, has a very much less well defined status. Projects of national 
significance actually constitute advice to the Department of Employment Education and Training 
(DEETI, and it is open to the Minister to simply keep their reports, never releasing them, and acting 
upon their advice as and if he sees fit. The reports of some projects of national significance have 
never been released. I actually have no certain information about the number of projects of national 
significance the Federal Government has funded over the last few years. Such information is not 
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having any view about it. At the recent teacher education conference it was resolved to ask 
Australia's newly created Australian Language and literacy Coundl to create a working party to 
promote further work on the ~auistie report"'. This would involve promoting at least a number of 
its recommendations, commending them to the teacher education institutions, and generally 
fostering a concern to improve language and literacy teacher education. It remains to be seen how 
this initiative prospers. 

I shall now tum to the PNS enquiry and the report more fully. 

3 The team and the procedures 

The team included four of us drawn from faculties or departments of education (Oiristie, Devlin, 
Luke and Walton), one from a department of psychology (psychology), one from a department of 
English (Threadgold) and one from a department of Jinguistics (Martin). The traditions of 
scholarship on which we drew included English language and literacy curriculum theory, learning 
theory, sociolinguistic and systemic functional linguistic theory, TESOL, Aboriginaleducation, and 
various traditions of semiotic enquiry, induding post structuralist, post modernist and feminist 
discourses. 

The procedures were in part a condition of both the budget and the time constraints we had. We 
were given 12 months to complete the study. Since it was not part of the plan, as already indicated, 
to visit all institutions, another mechanism was needed to tap into opinions in the various 
institutions. Questionnaires were therefore devised for two broad communities of teacher educators: 
the the English language teaching staff, as weJI as E'SL and Special Education staff; and lecturers 
in non-literacy and language teaching teams in institutions. These questiorutaires were sent to all 54 
teacher education institutions. {There are not 54 independent universities, by the way, but 36 now, 
although several of these have various campuses, so questionnaires were mailed to all campuses). 
At the same time these questionnaires were being developed and distributed, a literature survey 
was conducted to establiSh contemporary trends in other English~aking countries, most notably 
the UK and the USA. In this context, incidentally, we did look at the Kingman and Cox Reports. 
We also did a review of ali the other Australian enquiries into teacher education, dating from the 
1970s. 

I note by the way, that Australia has had a surprising number of teacher education enquiries over 
the last 25 years or so, as well as one national enquiry which examined teacher education for 
teaching subject English. A really r~rkable feature of the general reports on teacher education 
generally was that where literacy was discussed at all, it was always in rather minimalists terms. 
For example, it might be alluded to when the limited levels of literacy in teachers were lamented, 
or when the need for all teachers to teach literacy was reiterated. Nowhere was language and 
literacy discussed as problematic, as inteliectually challenging, or as something that should 
engage the interest of young teachers in exdting ways. It is of course clear that general reports on 
teacher education should address issues other than language and literacy. Nonetheless, the failure 
to discuss language and literacy as intellectually exciting and dtallenging is worthy of note because 
it points to a continuing problem in English-speaking culture$: namely the tendency to see language 
as a rather neutral commodity, having no more than an instrumental significance in '"carrying'" or 
"conveying"" knowledge. 

Another of the procedures pursued in the enquiry involved writing to various teacher professional 
associations and key individuals, requesting submissions and advice about the needs in teacher 
education to teach English literacy. We also invited responses from the employing authorities: 
most notably the state departments of education and the Catholic education offices. We organised 
for visits by PNS team members to 13 institutions, selected for their diversity, and for their 
placements in different parts of Australia. In these we sought interviews with staff in departments 

55 

of education, in departments of English and in departments of linguistics. We commissioned a 
number of scholars expert in areas of English language and literacy to write various background 
papers, and followed this up with requests for shorter papers from other people met in the course of 
the enquiry, all of whom seemed to have something of value to say. 

As a research team, we met many timeS by teleconference, and in addition, we had four meetings 
in Darwin, Sydney (where we met twice) and in Townsville. We constantly exchanged papers by 
fax or mail. The final report we produced consists of three volumes, the first of which sets out the 
report proper; the second of which sets out the background papers; and the third of which sets out 
the various appendices. 

The choice of the research team was deliberate, in that we sought to bring together various 
traditions of scholarship- systemic functional linguistic theory, other traditions of sociolinguistics, 
and post structuralist, post modernist and feminist theories. What united the team in tenns of 
theoretical perspectives held in common was a general commitment to the notion of experience as a 
social phenomenon, to the role of language as a SOCial semiotic centraily involved in the building of 
such experience, and hence to a model of language and literacy as problematic. As such, the general 
position argued with respect to the teaching of language and literacy was that an object of teacher 
education, and hence of teaching in schools as welL should be to generate students who engaged 
critically with language and literacy. In short, we argued for the teaching of what we cailed a 
"'critical social literacy". In fact, we originally called the report "Teaching critical social 
literacy", but the steering committee which examined the report asked for the more neutral title 
'Teaching English literacy". Given that this was one of only three small changes they requested, it 
seemed best to accept it 

4 Models of language and literacy and the progressivist critique 

In coming to grips with the models of language and literacy variously used and contested in 
teacher education and education more genezally in Australia, we took the discussion offered by 
Gilbert (1989) in her book, Writing, Schooling and Deconstruction: From Voice to Text in the 
Classroom. Here she reviewed the discussion Dixon had offered after Dartmouth, taking the three 
models he had examined, and proposing a fourth herself. Dixon, it will be recalled, had recognised 
a skills model, a critical heritage model and the '"growth model~ which featured in the title of his 
book. Drawing upon various traditions of critical theory, Gilbert critiqued the ~growth model" and 
proposed a model of the English language which recognises that experience, knowledge, 
information and values are constructed in various textual or discursive practices. The object of a 
teaching program, she proposes, should be to teach such textual practices, rendering these 
available in explicit ways, and developing capacity to use, critique and challenge these practices. 

The various ~estionnaires sent to teacher education institutions were built using these models, 
and an object of distributing them was to test the extent to which the models had currency. While I 
shall say something later of the conclusions reached in using the questionnaire data, I want first to 
say something of the progressivist critique in education whidt has become a feature of discussions in 
Australia, although still often hotly debated. 

Curriculum theory generally in Australia from the late 1960s and 70s on, some of it at least 
influenced by developments in this country, led to very general concerns with facilitation of 
processes of learning. Propositions were offered curriallum consultants and teachers alike to the 
effect that to engage in "processes"' of learning was more important that the ~products" of learning. 
At the primary level, "enquiry learning"' in the social science and science programs, as well as in 
language arts, was often promoted in the various state curriculum guideline documents. '"Process 
mathematics"' has sometimes been promoted by others. Many of the general propositions with 
respect to "process" and "enquiry learning" were also offered and taken over in time in the 
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easy to obtain. However, I do understand that most of the PNS reports have not been released. In 
choosing the Option of a PNS I think it is clear that the Minister left open the possibility of not 
releasing the final report at all. I think he wanted to be seen to be being busy, while not necessarily 
making a difference. 

The other difference between the Discipline Review on maths and science and the PNS on 
language and literacy is reflected in the budget. The Discipline Review apparently cost the nation 
about one million dollars, while the PNS cost $300,000, as already noted. While the latter is a 
substantial budget, it could never have permitted a review of all teacher education institutions in 
the country, as did the Discipline Review. Indeed, at the time of negotiating the contract for the 
PNS I was advised quite specifically that we should avoid any attempt to visit all institutions, 
selecting instead only a sample for visitation. This was on the grounds that institutions had felt 
intruded upon by the Discipline Review visits. I think myself such sensitivity was in particular 
acute because institutions had just begun to feel the impact of all the changes to higher education to 
which I briefly alluded earlier. In many cases they were still struggling to come to terms with these 
changes. 

It is clear that DEET and the Minister himself wanted a PNS report which would achieve the 
impossible balance of saying something about English language and literacy in a reasonably 
responsible way, while not managing to offend anybody.! never imagined at any time that we could 
avoid offending people. Giving offence was certainly not the object of the exercise - that would 
have been merely to trivialise it. However, I had lived with the politics of language and literacy 
education for long enough to know that the report we came up with at the end of the day was 
probably going to be perceived as provocative by some. 

Language and literacy are sensitive issues. Questions of language strike quite centrally at 
people's notions of human experience and identity. Language is not a neutral corrunodity, for so much 
of ourselves is constructed and negotiated in our very patterns cf language use. Language and 
literacy teacher educators are no more immune from feeling the sensitivities associated with 
discussions of language than are any other groups. Furthermore, the various contesting models of 
language and literacy pedagogy in Australia would need to be reviewed as an aspect of the PNS 
study, and such an exercise was necessarily controversial. 

Finally, and certainly a very important consideration, the Federal government, in its drive to 
drag Australia out of its economic malaise, was looking , and continues to look, towards education 
generally to help solve the problems. One consequence was that the Federal Minister of Education 
took a keen interest in language policy, issuing first a Green Paper and then a White Paper on 
Australia's Language and Literacy Policy (August, 1991) during the period the PNS enquiry was 
taking place. At the same time, through the agency of the various state ministers of education, who 
constitute a council regularly chaired by the Federal minister, a process was set in train to create a 
national statement on English and literacy. This also occurred in the period the PNS enquiry was 
taking place. Whatever else might be said, we have not lacked for language-related initiatives in 
Australia funded by Government over the last three to four years. Indeed, the most unfortunate 
aspect of all the initiatives has been the lack of an attempt to build strong relationships among 
them. 

Before I leave issues of the broader political context in which the PNS was instituted, I should 
note two other matters, the first to do with changing priorities in offiCial language policy over the 
time the PNS enquiry was being conducted, the other to do with the recent significance attaching to 
~competency-based approaches", itself in fact an aspect of the changing policy. To take the former 
point first, the exercise the Minister had engaged in, leading up to his White Paper on Australia's 
Language and Literacy Policy was the more remarkable, given the manner in which Australia·s 
language policy had emerged over the last decade. Australia had a major Federal enquiry into a 
National Language Policy, released in 1984. Among-other matters that enquiry had established 
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the multicultural nature of contemporary Australia, and it had argued the values of recognition of 
the many languages spoken in Australia, including Aboriginal languages. A subsequent government 
report, called Natiorull Policy on LangwJges, written by Joe Lo Bianco, served to reaffirm many of 
the findings and recommendations of the language Policy enquiry. The Lo Bianco report- in itself a 
White paper- was released in 1987 and it represented a very scholarly statement about languages 
and language education in Australia. Last year's White Paper doesn't compare with the Lo Bianco 
Report, either for the scholarship it shows, or for the breadth of issues it addresses. In particular, 
the recent White Paper, while certainly having things to say about languages other than English, 
essentially takes official policy into different directions. 1his is because the significance attached 
to the many community languages spoken by Austratia·s ethnic minorities which was a feature of 
the Lo Bianco report is displaced. English is given a renewed significance, policy to preserve 
Aboriginal languages is reaffirmed, and the languages other than English that rate special 
attention are in particular the Asian languages of our near neighbours, proficiency in which is seen 
as important for trading and economic relationships. Arguments for teaching Asian languages are in 
my view important, incidentally. The fact remains, however, that the effect of recent government 
policy stimulated by Mr. Dawkins has been to push a concern for the multicultural, multilingual 
character of Australia to the periphery once more in official policy-making. I rather gather, from 
remarks I heard Gunther Kress make in Sydney in the latter part of last year, that there has been a 
similar trend in this country. 

To tum to the issue of "competency-based approaches", the present Federal Government has been 
engaged in a number of exercises intended to improve the effidency of our industry- in fact, intended 
to tum to the country, as our last Prime Minister would have it, into a "clever country". Currently, 
this means that the Minister of Employment Education and Training has turned his attention 
towards technlcal and further education - what we calle T AFE. There is a great drive on, through 
the recent Fmn Report and now the Mayer Report. into developing competency based approaches to 
teaching for industry. While this trend has been in progress over the last 12 months, DEET has also 
funded the development of an Adult Literacy and Numeracy Scale (ALAN scale), to be used in 
working with adults with literacy needs. (I should note that there is currently a great concern to 
improve the literacy of adults with difficulties, because poor literacy skills are recognised as a 
contributor to Australia's economic and industrial malaise). The ALAN scale is also competency 
based, and remarkable for its general ignorance about language. Competency-based appraches in 
fact are being extensively promoted through DEET. The model of literacy espoused by the PNS 
report doesn't espouse a competency-based approach, not at any rate, in any tenns that would 
accord with that proposed in the ALAN scale. So the effect is that while the PNS enquiry was in 
progress, a great deal of the national agenda for education in general, as well as language education 
in particular, was being written in terms other than those that fitted with the PNS report as we 
were preparing it. 

To sum up, the PNS enquiry into preservice teacher education to teach English literacy, took 
place against a background of major changes in the higher education sector, and in a period in 
which a very interventionist Federal Minister of Employment Education and Training was seeking 
to redefine Australia's language and literacy policy, giving renewed status and significance in 
particular to the English language. 

While not endorsing all aspects of the drive to redefine Australia's language policy, those of us in 
the PNS team did take very seriously the opportunity to consider preservice teacher education to 
teach English literacy, not least because this was the first enquiry of its kind in Australia. 
Furthermore, even though the final report was not to be regarded as a Discipline Review, we chose 
to write it up as one. That was one way of signalling the significance we saw attaching to the study. 

As it happens, and to pre-empt any questions you may have about the fate of the report while I 
proceed to outline what it is about. I should note that at the time of giving this paper, DEET had 
releases some few hundred copies, while it sponsored a recent conference, at which the report was 
discussed. The report does not however, enjoy the support of DEET, which has in fact refrained from 
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secondary curriculum, at least in the years of the jurUor secondary school. A great significance came 
to attach to personal "ownership" of whatever it was that children produced, and nowhere was 
this more apparent than in the language arts or secondary subject English classroom. Children were 
to be encouraged to use "their own language" in coming to terms with learning. 

What were variously termed "child-centred", "process" or simply "progressivist" approaches to 
curriculum planning became influential in Australia. And in fact the model of language and 
personal growth as proposed by Dixon and others accorded very closely with the "progressivist'" 
approaches I have sketched in. Now an increasing body of opinion in Australia has begun to 
challenge such progressivist approaches on a number of grounds. Firstly, the notion of the idealised 
individual who lies at the heart of such models, charting a personal course of learning, is in fact 
very romantically conceived. Without a social theory that explains the nature of human 
experience, and the manner in which persons both shape and are acted upon, by such experience, we 
have a very incomplete model of the human being to offer pedagogical practices generally. 
Secondly, and for related reasons, without a model of significant socially valued experiences 
and/or knowledge which it is a function of an education to develop in those who learn, it is difficult 
to define goals for teaching and learning. Thirdly, and again for related reasons, without a social 
theory of the kind indicated, teachers are left with a very compromised sense of their authority 
and their role in teaching. 

The preferred model of the learner in a socially critical model of teaming and indeed of language, 
is one which sees that Ieamer as an apprentice, learning to recognise, oitique and manipulate 
socially valued ways of building meaning. The teacher, on the other hand, is not primarily a 
facilitator, although facilitation is certainly an aspect of his or her role. The teacher is primarily 
expert, guiding and, where necessary, intervening in the processes by which students learn language 
as well as team knowledge of many kinds. 

This general critique of progressivist positions was adopted in the PNS, and it did of course 
influence the ways in which the various items of data collected in the enquiry were analysed. Such 
a oitique, it has to be stressed, also lies at the heart of the model of critical social literacy that 
the PNS report finally espoused. 

To tum to the analyses of the PNS questionnaires, these found evidence that the four models as 
outlined did have some currency in the language and literacy teacher education community, 
although these manifested in various combinations. In other words, teacher educators were often 
very eclectic in the sets of principles, beliefs and practices to which they subscribed. Combinations 
of '"progressivist" and/or "child centred" approaches were often related to '"growth models". Some 
respondents were particularly committed to "cultural heritage'" traditions, embracing the values of 
teaching literature. Those who took up a "cultural heritage'" tradition in some casses also espoused 
a "growth model", while others didn't. Most teacher educators eschewed '"skills" and "formality"". 
Other teacher educators subscribed to models of "critical social literacy", and where they did, they 
were the most epistemically '"pure". This may be because the model of critical social literacy is the 
newest. 

The tendency towards the taking up of various positions, rather than adopting any strong 
theoretical position probably reflects several things. To some extent it reflects the debates about 
language and literacy education which in various forms have been around for for a long time. 
Dixon's original discussion, like Gilbert's more recent one, really acknowledged such debates. To 
some extent, the tendency reflects a time of change and of confusion about theoretical models and 
directions, exacerbated by the tensions of the wider political agenda to which I earlier alluded. 
These are political problems of two sorts, it will be recalled: those to do with the r~H»rdering of 
higher education, with consequent loss of morale among many teacher educators; and those to do 
with the expectations the politicians seem to have of ~~cation. 

57 58 

Overall, there was no widespread support for the teacher as social oitic, although a proportion 
did endorse it. Teacher educators were revealed as reasonably eclectic and conservative. The 
conservatism is actually at variance with the trends in many of the recent state English language 
and literacy curriculum documents, a number of which have proposed rigorous approaches to the 
teaching of English language, including the adoption of principles of much more explicit 
engagement with the nature of language and literacy than has been true in the past. The 
conservatism of the teacher education profession, while it needed to be acknowledged, could not be 
allowed to constrain the recommendations the PNS team set out to make, in the light of its reading 
of the trends in theory and research both in Australia and in other English-speaking countries. 

In fact, in the course of the institutional visits, it became clear that many teacher educators were 
hopeful that the PNS report might help them develop improved teacher education programs. 
Many talked of what they saw as contradictory positions taken up in teacher education. Others 
talked of the problems of '"process'" approaches, and of the need to bring more substantial content 
back into English language and literacy preservice programs. My sense, incidentally, is that there 
is currently a call for a commitment to a greater '"content" in other areas of the preservice program, 
and a movement away from process-driven approaches. I was in Brisbane of late, and somewhat 
unexpectedly I found my way to a teacher education conference sponsored by the Queensland State 
Teacher Registration Board, at which the topic for diScussion was that of what should constitute a 
fundamental knowledge base for teacher education. Teacher education conferences elsewhere I am 
told, are currently taking up issues of what should constitute the essential knowledge with which 
teachers should be equipped as part of their preservice education. 

Numbers of English language and literacy teacher educators interviewed in the course of the PNS 
enquiry were concerned with the levels of literacy in preservice student teachers, and they argued 
the importance of addressing the need for better programs in literacy at the tertiary level. Most 
wanted to see a greater proportion of their preservice programs devoted to language and literacy. 
This is an important need, in my view, and while a number of Australian universities currently 
provide programs that would offer good models of what might be done, there is a need for all 
universities to take up this issue more seriousJy. 

I can say little here of what was told us by employers and professional associations, because of 
time constraints. However, I will note that the employers who wrote submissions spoke of the need 
to increase the proportion of preservice teacher education programs devoted to teaching English 
literacy. They often also lamented what they saw as the poor skills and knowledge for teaching 
English literacy which teachers had, especially at the secondary level. 

All this brings me to the recommendations we made with respect to the preservice programs for 
teaching English language and literacy. 

5 Recommendations re the contents of preservice English language and literacy 
teacher education programs 

As I earlier noted, in the PNS we have argued for the teaching of a critical social literacy. We 
have also argued for a substantial compulsory component of language and literacy studies in 
preservice programs. The focus on the soda! and the critical I have already alluded to. Literacy, 
like language in the oral mode is to be seen as a social semiotic.. a resource with we construct 
experience. Different types of literacy represent culturalty valued ways of making meaning, so that 
discourses and different text types are not neutral, not '"God-given", nor are they non-problematic. 
On the contrary, like other socially valued ways of making meaning, they are always 
ideologically significant in some sense, and as such quite properly subjects of critique and analysis. 
Hence the call for a critical social literacy. The intention of the report's recommendations is firstly, 
to develop a generation of teacher students, and hence of school students, who are "critical and 



questioning in the ways they use language, especially literacy". Secondly, the intention is to 
develop student teachers, and hence school students, who "recognise the fundamental role of 
language and literacy in the social organisation of experience and of meaning."' 

I have said that the research team brought together perspectives drawn from many traditions of 
late 20th century scholarship. As we turned to consider the contents of the prcservice program· a 
consideration in which, by the way, we consulted very widely outside the team itself, we agreed to 
recommend the following: 

they should teach a functional grammar, allowing teachers to understand the nature of the 
English language as a meaning system, operating in different ways to build meaning in both 
speech and writing; 

(iii) they should provide a basic knowledge about language and its relation to social 
context of a kind that teachers can use in teaching about language, literacy in particular; 

(iv) they should provide opportunity to examine theories of the social character of 
literacy, developing a aitical sense of the changing and problematic nature of literacy; 

(v) they should prepare teachers to recognise as a general principle that the different 
'content areas' or school subjects use language in different ways to build their specialist 
knowledge; 

(vi) they should develop understanding of the significance of the many languages other 
than English spoken by children in schools, and prepare teachers to work with students of 
NESS families in mainstream classrooms; 

Recommendation 32: lbat as a compulsory component of their preservice education, all teachers 
should receive a substantial preparation in knowledge about English language and literacy, 
and in pedagogical principles for their teaching. 

Recommendation 33: That programs in English language/literacy studies for the pre service 
preparation of teachers should have at least these characteristics: 

(i) they should be theoretically consistent, offering a principled and rigorous account of 
language, its role in learning and in human experience generally, and its role in constructing 
knowledge in school subjects across the curriculum; 

(ii) 

(vii) they should provide all teachers with significant components, designed to be 
inclusive of issues relevant to TESOL, Aboriginal and Islander education and special 
education, and they should prepare teachers to work with specialists in these areas. 

(viii) they should provide opportunity for teachers to explore the very intimate 
relationship of language and ideologies of many kinds, taking into account discourses of 
ethnidty, gender, class and generation; 

(ix) they shou1d provide a basis for the development of theories of learning and of 
pedagogy more generally, where such theories stress the active negotiation of learning in 
classrooms, embracing the principle of guidance through interaction in the context of shared 
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experience. 

(x) they should provide a foundation for the development of a model for designing 
literacy programs, setting goals and assessing literacy development in ways that inform 
ongoing teaching practice. 

We went on to consider how these recommendations might be implemented in preservice 
programs. The areas of knowledge about language and literacy that were of concern, it became clear, 
fell intO three broad macro¥regions: those to do with communities of learners; those to do with 
notions of the school curriculum; and those to do with the informing theories that would infonn, and 
be informed by, the contents of these two macro-regions. Considerations of these three macro regioM 
should interweave throughout the preservice program. operating in a spiral, to use Bruner's well 
known term. The macro regions are shown in Figure 1, operating in a spiral, as they are woven 
through the projected over the intended four year program of teacher education. 

Figure 1: Macro-regions in the context of the spiral curriculum 

Each of the three macro regions in tum breaks into more specific regions of knowledge, as 
indicated in Figure2. --
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Communities of learners __,_.__ 

Informing theories Curriculum 

Figure 2: Relations between regions & macro-regions 

I can only sketch in here some of the main themes addressed in each region, and anyone interested 
in them should read the report. 

5.1 The curriculum 

The three regions recognised within the macro region of the curriculum are those of curriculum 
design, curriculum assessment and evaluation, and pedagogy. Language is seen as integral to all 
areas of learning. Thus, recommendations are made with respect to planning the curriculum with an 
explicit concern for the ways language is used both in speech and writing. in order to learn in the 
different areas of the curriculum. The different subjects areas- language arts or English, history, 
mathematics, the social sciencea and the natural sciences are all said to have particular patterns 
of discourse in which their subject specific meanings are constructed. Considerations of pedagogy 
take the student teacher into the deliberate planning that is a necessary aspect of good teaching 
practice. Good teaching starts with children's own experience, moving them through much 
exploration of information in the oral mode, as they learn to handle the specialist or technical 
language of the various discourses they are to learn. The teaching spiral is to be seen as one in 
which students jointly negotiate and construct a great deal of what is learned, as the teacher assists 
students to move towards greater independence in their learning. The teaching strategies pursued 
should involve students in learning how to deconstruct and interpret texts, as well as construct exts 
of their own. To tum to evaluation and assessment, good curriculum development necessarily 
foregrounds principles of assessment and evaluation that are closely linked to curriculum goals. 
Above all, the language demands of students in order to achieve in what they are learning need to 
be made explicitly available to students in order to guide their learning, and in order to guide 
teachers in making judgments about their students' success. 

II ,, 
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5.2 Informing theories 

The four regions recognised within this macro region are those of critical social theory, functional 
grammar, text in context and social learning theory. To take the first of these, it is proposed that 
language as text constructs rather than represents reality. Different ideologies, belief systems and 
social institutions operate to determine the discourses and/or text types found in various 
sociocultural contexts. The role of a critidal social theory is to develop the skills necessary to 
interpret texts, unpacking the values, ideologies and beliefs that operate in them. A functional 
grammar seeks to demonstrate both how language operates to build the text types and discourses, 
and how these in turn literally construct the contexts in which they are found. The functional 
grammar proposed in the PNS report is the systemic functional grnmmar. Used as a tool for analysis 
and interpretation, this grammar shows how grammatical resources are used to construct: firstly, 
experience - the ideational meaning; secondly, interaction - the interpersonal meaning; and 
thirdly, the nature of the text as message - the textual meaning. In particular, a functional 
grammar is primarily with text rather than with sentence. Among its many contributions to 
educational theory, such a theory usefully addresses the differences betw"een speech and writing. 
demonstrating how the grammatical resources of English are deployed differently to create the tw"o 
modes. To turn to the region of text in context.. this builds upon and is closely related to both the 
regions of functional grammar and that of critical social theory. Key issues of concern here are those 
of ideology (sets of beliefs articulated from particular positions), intertextuality (relationships 
between texts), discourse (regularities of meaning across groups pof texts), genre (institutionally 
valorised text types and practices), subjectivity (social and discursive construction of identity), 
heteroglossia (r.mltiple voices and positions in texts) and reading position (naturalised, tactical 
and resisant readings). The fourth of the regions involved in the macro region on critical social 
theory is that of social learning theory. Persons are seen as constructed in social practices, which of 
course critically pre-date the years of schooling. and have consequences for the attitudes, values 
and ideolgies with which students come to school. Strong notions of interaction and of joint 
negotiation of experience underpin a view of teaching and learning activities as matters of shared 
tasks, where the teacher, acting as expert, guides students in contexts of carefully orchestrated joint 
activity. 

5.3 Communities of learners 

The fourth region - that of communities of learners - taken up in this macro region concerns 
ethnidty, gender, social class and generation. All learners are socially positioned according to 
these four, and each is considered in tum, especially in the manner in which each is constructed in 
language patterns. In addition, tw"o regions relate to students with various learning impairments 
(those in special education, who are increasingly these days ~mainstreamed" in classrooms), and 
those of non-English speaking background (NF.SB). 

To take ethnicity first, Australians are very diverse with respect to ethnicity, and an important 
aspect of teacher education will be to prepare teachers to recognise and deal constructively with 
this diversity. Such diversity, once recognised as a strength, can be actively exploited for teacher 
education and for teaching in schools. For example, the various languages spoken within a 
community can be actively explored and the different writing systems examined, enriching 
understandings both of English and of the other languages. Gender refers to the ways in which 
noptions of feminity and masculinity overlay biological differences between female and male 
bodies. Gender expectations have powereful consequencs for the types of literacy students are 
expected to read and write, and as such they require critique and discussion both in teacher 
education and in schools. Social class is based on the hierarchical organi.~tion of modem industrial 
economies, such as Australia. An important function of an educational program will be to open up 
possibilities of access to education for all students of all social classes. Thus, it is important for 
student teachers to explore the discourses of class, so that they can the better understand these in 
their own teaching practice, and encourage their students in turn to understand them as well. 
Generation refers to the ways in which the various generations are socially constructed, in 



particular through language. Particular values, beliefs and expectations attach to childhood, 
adolescence, adulthood and old age. Persons are ofen constrained by the kinds of choices and 
expectations constructed for them with respect to generation. Models of childhood and adolescence 
are constructed for the young, for example, in much of what they read or see on TV, for example. 
These models deserve critique and challenge, rather than unquestionaing acceptance. 

To tum to the NESB students in Australia, about one quarter of the children in Australian schools 
are of NESB. AU Australian classrooms thus have some students for whom English is a second 
language, or, if they were themselves bom here. who come from families for whom the language is 
a second language. AU teachers therefore need some prfessional preparedness to deal with the 
needs of such students. Similarly, most Australian schools now have studens with some forms of 
learning impairments, whether physical or intellectual. While there will always be a need for 
specialists in dealing with such students, all teachers need some professional preparedness to deal 
with such students. 

6 The overall cuniculum 

To bring this long presentation to a dose, I tum now to an example of one of the exemplars for the 
curriculum of teacher education as a means of suggesting how the various macro regions should be 
taken up throughout the spiral curriculum. It is the first of the two exemplars of the primary 
preservice teacher education program offered in the report. Two exemplars are also offered for 
secondaty subject English and for secondary subjects other than English. 

The exemplars are intended demo~te possible models for for the primary school , for 
secondary subject English, and for non-English secondary subjects. It is not suggested that these be 
obligatory, but rather that all teacher education programs will need to develop their own language 
and literacy curricula. We suggest,. however, that the overall principles we have offered are 
worth pursuing, and that local circumstances and the local needs of different client groups will 
necessarily determine what is taught in particular teacher education programs. 

Carol Taylor Torsello. English in Discourse a course for language specialists. 

Volume 2. CLEUP: Padova. 1992. 

Katie Gray 
Centre for English Language Teaching 
Stirling University 

Torsello has taken on an enormous task. The blurb describes her as a pioneer in the Italian context 
'in the search for new ways of teaching the English Language as an academic subject, combining 
linguistic theory and applications, text study and development of communication skills.' 

Such a wide brief inevitably leads to a dense book. In fact this is volume 2, published eight years 
later than volume 1. While Vol 1 was free-standing and less complex, this volume refers bade. to 
text and theories in the previous volume, thus causing a potential problem of continuity. It might 
seem str.mge to criticize a book for being too thorough, but one look at the contents page shows up 
the fact that Torsetlo has not wanted to be selective and this impression is reinforced by the fact 
that the five sections of the book take up 365 pages. As a resource book for teachers perhaps this 
makes sense, although even here a comparison with Mct::arthy's book in the Cambridge Language 
Teaching Library series shows up the fact that in tenns of presentation and lay out at least, there 
are simpler ways of proceeding when attempting to mediate selectively a wide range of research 
specifically for the practical needs of language teachers. 
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The problem is that it is not quite dear who the book is intended for. The title teiis us that it is a 
course for language specialists. Torseiio suggests (p.vi) that it can be used as autonomous training 
material for language teachers. Yet its main purpose is as classroom material, and the language 
specialists turn out to be Torsello's own students at Padua. (The book is published under the 
University's imprint). It is difficult to imagine how the same cohort of students would be equally 
happy with the reading passages, in which Torsello condenses large amounts of theory and the 
reassuringly simple communicative tasks, some of which are aimed solely at promoting oral fluency 
(e.g. preparation and distribution of a questionnaire on family relationships) 

Despite _this tension this is dea~ly a valuable book. Within a Hallidayan framework, though 
not exdUSively so (Jakobson. Austin and Searle, Sinclair and Coulthard, Brazil, Quirk, Greenbaum, 
Leech and Svarlvik are all referred to and their ideas presented) the major areas of discourse 
analysis are presented systematically. Volume 2 deals with rhythm, intonation, structuring 
sentences, constructing clauses and the lexicon. The users of English in Discaurse - and native 
speakers of English would find it useful too- whichever section they focus on, are bound to be guided 
through the appropriate taxonomies and research, and then g'iven help and practice in the task of 
interpreting and analyzing whole texts. 

Referen<e 

McCarthy M., 1991. Discourse Amzlysis for LanguageTetzchers. CUP 

Frances Christie is moving. 

After 25th June I won't be at this address ever again. I am going south to Sydney where for the 
next six months (apart from the period 16th July - 16th August) I shail be at the Department of 
English, University of Sydney, Sydney NSW 2006. In the new year I shall be at: 

Institute of Education. University of Melbourne 

Parkville, Victoria 3052 

Australia 

Systemic Functional Linguistics Circle, Japan 

We wish to announce the formation of a SystenUc Functional LinguistiCs OfcleTn Japan. The group 
is intending to meet several times a year for exchange and generation of ideas and research relevant 
to SFL. For more details please contact either of the following people. 

Seiki Ayano, Faculty of Humanities and Social Sciences, Mie University, 1515 Kamihama, Tsu, 
Mie 314, Japan. Phone: 0592-31-9129; Fax: 0592-31-9198; E-mail: kc20102@m.ips.cc.mie-u.ac.jp 

Wendy L. Bowcher, English Department, Obirin University, 3758 Tokiwa-machi, Machida-shi, 
1;"o~_19!:Q2, Japan. Fax: 427-972344 

The first meeting has just been held in Kyoto. Mr. lchiro Kobayashi reports that it was a great 
success and that Professor Noboru Yamaguchi gave an excellent keynote paper. 
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INTERNATIONAL 
BIOGRAPHICAL 
CENTRE 
Telephone: (0353}721091 

Dr V E'rakasam 
CIEFL 
Hyderabad 500007 
INDIA 

Dear Dr Prakasam 

Cambridge CB2 3QP England 
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Director General: Ernest K<oy. 0. lm 

Fax: (0353) 721839 

Ref:MAN/YR 

30th October ~992 

YOUR NOM.INATXON AS XNTERNATXONAL MAN OF THE YEAR 

The ~nternational Biographical Centre of cambridge, England, is delighted to 
confirm your nomination as :tntern~tional Man of the Year for 1992/93. This 
prestigious award - issued by way of proclamation - will be made available to 
only a few illustrious individuals whose achievements and leadership stand out 
in the ~nternational community. 

Nomination as Xnternational Man of. the Year is made by the Editorial and 
Advisory Boards of the Interna~ional Biographical centre. Tens of thousands of 
biographies are reviewed each year by the Boards and from these only a handful 
are selected for this unique honour. congrat~lations on being one of these so 
n~nated. 

The International Biographical Centre prides itself in its world renown as one 
of the leading biographical reference book publishers with more than 20 Who's 
Who titles in 132 separate editions. Among these titles, some of which have 
been established for more than 50 years, are International Who's Who in MUsic, 
International Authors and writers Who's Who, Dictionary of International 
Biography, Men of Achievement, The world who's Who of WODen and International 
Leaders in Achievement. 

This award - as International Man of the Year - is described on the 
accompanying application form. :t am sure you will be excited to accept this 
honour. 

Yours sincerely 

~~ J"- -

1 
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I Exchange- another move~ Jim Martin ------. 

I was wondering if we could open up a dialogue on the front end of the nominal group (pre-of). I 
know Christian Matthiessen and Robin Fawcett have worked in this area. Perhaps they and 
others could respond to this interim DSP work: 

We are following Halliday's IFG style analysis for Pre-Deictic and Pre-Numerative embedding 
(which we interpret as meaning Decitic and Numerative like things that come first in the nominal 
group and are linked to it by of (we'll set aside the question of how to hang the structure marker in 
the tree): 

embedding 

nominal group 
I .-------------- ~ 

rrc:oct.;.;.; ·""' 

Pre-Classifier 

:4i;:) 
Thing 

·!-:+ 
. ..,. 

nominal group 

I 
. . -"1 

;::;Numeret i ve 

vhalos 

.. , I 
many 

We've been grouping pre-of meanings as follows: 

1. Pre-Deictic 

·facet of 

top, inside, side, bottom, edge, middle, inside, outside, environs, start, finish, beginning, end ... 

·image of 

picture, photo, drawing, image, portrait, sketch, symbol, sign ... 

-text of 

story, text. example, film, movie, play ... 

-angle? 

view, treatment, reading, interpretation, meaning, aspect 



- parts of (cf. the ann of the chair - as qualifying): 

bit, fragment, part, member, constituent, element, component, piece, segment, section, portion, 
wedge, slab ... 

-counting mass nouns: 

measure, jar, bottle, schooner, glass, midi, jug, can, loaf, mouthful, spoonful. pound, ounce, kilo, 
yard, metre ... 

-amassing count nouns: 

flock, herd, family, group, pod, gaggle, squadron, convoy, flotilla, team, deck, anthology, school, 
dutch, brace, pride, set, collection, crowd, ... 

3. Pre-Epithet 

any superlative- biggest, most difficult ... 

comparative- bigger, more difficult ... 

superlative ordinative - first, next, la_st... 

- dimension of 

nature, look, size, shape, colour, height, length, smell, nose, aroma, bouquet, taste, bitterness, 
sweetness, feel, texture, sound, tinkle, pitter-patter ... 

4. Pre-Classifier 

- taxonomising: 

class, kind, type, form, breed, make, sort, style, species, order, family, variety, genre, grade, 
brand, caste, category ... 

- attitudinally classifying: 

bastard of a, tuck of a, bitch of a, pig of a, dingbat of a, fool of a ... 
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We might collect these in a network as below, setting aside the question of how to explicitly 
handle the recursion possible: 

orienta.tion 

-{
ft~cet \o10p of, side o!, botDOmo! ... 

--{
perspective -{ 1mege \op:ictuieof, pho1D of, ime(:e o! .. 
'»+Pxe-D""'o! symbolizt~lion 

- tmgle'» reed'ingof,interpreb.ltionof ..• 

~
part f t ion \r part of, piece or, flv(ment oL. 

--{ 
c~l l br~:~t i ~n emt~ss \ofl'Oup of, xhool or, tlocko!. 

+PR-N of count-{ 

- measure \r3p00n!ulof, bit of, lo:illo! 

-{ 

dimension \o3ize of, :rhllpe of ,feel of, 1B:rte of .. 
description 

--{ _\r+Pre-E ... of isolt~lion \rbl(e;e:r"lo!,bi(gerof,fimo!,le3toL 

--{ 

tt~xonomising '»breed. o!, kind of, cW::r of ... 
clt~ssiflct~tion 

--{ _\r+Pe--c"'of t~ltftudint~lly clossifying \rdin(batoh.,p:igo!e.. .. 

We're wondering under what functional pressures in the phylogenesis of English these different 
elaborations of nominal group structure evolved. 

We've been distinguishing them from various types of qualification, including= 

structural of cimrmstance 

elaboration the sport of cricket the sport that we love 

(=) l the sport cricket} 

extension the arm of the chair the chair with two arms 

(+) [the chair's ann} ' 

the brother .of Steve 

(Steve's brother} 

enhancement tale of genji [matter] 

(x) the book on the shelf [location} 

the book with her 

plus nominalisations: 

the death of the author 
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CENTRAL INSTITUTE OF ENGLISH AND FOREIGN LANGUAGES 

(An lutitute of Higher Education Deemed to be a University) 

·Professor K.V. Tirumalesh HYOERABAO- 500 007 (INDIA) 

Department of Linguistics & Contemporary English 

~· UE.n....J W~c<<o...,~l \I'\') ["ll 

Doctor Jim Martin 
Department of Linguistics 
University of Sydney 
Sydney, NSW 2006 
Australia. 

Dear Doctor Martin., 

May 

Telex: 0425 7089 CEFL IN 
Grams: EN GUSH 

Tel: 868131 

20(,:;93 

I chanced upon your 11 Exchange: first two moves" in Network 19., 
p.B2. In the first move you have set the problem of accounting for 
the 'double perfective' in: 

If I hadn't have done it., I wouldn't 
have got into the mess I'm in now. 

The double perfective hadn't have done., it seems to me., has been 
induced by a combination of two factors: (i) speech rhythm 
(consider the parallelism in hadn't have done it and wouldn~t have 
got into) and (ii) on-line anticipatory speech production (the 
au~iliary verbs of the on-coming main clause influencing the 
auxiliary structure of the subordinate clause). The phonic 
similarity between hadn't and wouldn't may be a contributory 
factor., which., for that very reason mitigates the aspectual 
function of the former., thus necessitating another ~ immediately 
preceding~· Does alliteration (£adn't £ave) also play a role? 
Further., is the phenomenon related to other doubles such as the 
double negation in I won't have none of it? 

Your second move regarding existential clauses is equally 
interesting. To extend the problem, I offer the following: 

1. There occurred ?11· earthqUake that year, 
didn • t there~?.didri't ·it.? 

2. An earthquake occurred that year, 
didn 1 t there?/*didn 1 t it? 

3. The earthquake eccurred that year, 
*didn't there?/didn't it? 

: 2: 

~ .rltoft .n: m.rr """ "'""' 
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CENTRAL INSTITUTE OF ENGLISH AND FOREIGN LANGUAGES 
(An ID.Stitute of Higher Education Deemed to be a University) 

HYCERABAO- 500 007 (INDIA} 

Department of Lingui5tics & Contemporary Engl_ish Telex: 0425 7009 CEFL IN 

Grams: ENGLISH 
Tel: 368131 

2 

These examples show that a verb like ~ has an existential 
import vis-a-vis the question tag; but, as (3) indicates, its 
existential reading is connected with the indifiniteness of the 
subject. The verb ~ creates further proOlems: 

4. The reports seem to be alarming., 
don't they?/aren't they? 

s. It seems that the repor.ts are alarming., 
*doesn't it?/aren't they? 

vJhen the reports is both subject and theme, either don't they? or 
aren't they? seems to be fine. (The~ may be contexts where only 
one, preferably the former, is to be selected.) If my judgment 
about (5) is correct., the choice of aren't they? over doesn't it? 
can be explained functionally: one of the functions of the question 
being to seek the addressee's reaction to a proposition. What is 
at issue here is' what is contained in the clause "the reports are 
alarming." When~ itself is the predicate on which an opinion 
is sought., maybe a question tag can be attached to that: 

.. 

6. It seems that the painting is a fake, 
doesn't it? 

Yours sincerely., 

)\vf.·v~~ 
K.V. Tirurnalesh 

'l 
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A List of Lists 

collected by Peter and Nan Fries 

0. Jim Benson keeps a list of e-mail addresses of people interested in Systemic Linguistics. Send 
your address to him. Address: gl250012@yuvenus.bitnet. You will receive a list of all other 
members of the Systemic List via e-mail. 

Other lists of interst: 

1. text corpora: availability, aspects of compiling and using corpora, software, tagging, parsing, bibliography, 
etc. 

Corpora [To join the list. send a message to CORPORA-REQUEST@X400.HD.UIB.NOJ 

Date: Fri. 18 Sep 1992 15:21:51 +0200 
From: Knut Hofland <knut@x400.hd.uib.no> 
Subject New list CORPORA, text corpora list 

The list is open for information and questions about text corpora such as availability. aspectS of compiling and using 
corpora. software. tagging, parsing. bibliography, etc. 

To join the list: 

Send a message to CORPORA-REQUEST@X400.HD.UIB.NO 
Contributions to the list 

Send messages to CORPORA@X400.IID.Uffi.NO 

List administrator. 

Knut Hofland 
Norwegian Computing Centre for lhe Humanities, 
Harald Haarfagres gt. 31, 
N-5007 Bergen. Norway 

Phone+47 5 212954/5/6 Fax: +47 5 322656 
E-mail: knut@x400.hd.uib.no 

2. Semiotics. Verbal and Nonverbal Communication Theory, Language Behavior, Visual Issues, and 
Linguistics. 

Semios-L [ listserv%ulkyvm.bitnet or listserv%ulkyvm.bitnet@wuvmd wustLedu] 

Announcing "SEMIOS-L" SEMIOS-L IS A DISCUSSION GROUP FOR THOSE INTERESTED IN SEMIOTICS, 
VERBAL AND NONVERBAL COMMUNICATION TIIEORY, LANGUAGE BEHAVIOR, VISUAL ISSUES. AND 
LINGUISTICS. 

Academic areas that may find SEMIOS-L particularly useful include: linguistics. communication theory, cognitive 
psychology. graphic design theory, philosophy of communication. 

To subscribe to SEMIOS-L. send the following interactive command: 
TELLLISTSERV%ULKYVMBfiNET [OR: LISTSERV%ULKYVM.BITNET@wtNMD.WUSTI..EDU] 

SUBSCRIBE SEMIOS-L Your Name 

3. Second Language Acquisition Research and Teaching network 

SLART-L ((from internet addresses use) listserv@psuvm.bitnet or (from bitnet addresses use) Iistserv@psuvm] 

4. Language Testing Research and Practice network: 

L 1EST-L ((from internet addresses use) Iistserv@uclacnl.bilnet or (from bitnet addresses use) listserv@uclacnl] 
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5. Language & Education in multilingual settings network 

MULTI-L [(from internet addresses u<>e) listserv@vmbiu.ac.il or (from bitnet addresses use) Iistserv@barilvm] 

There are several relevant lists through COMSERVE, the communication studies network. but perhaps less so for L Tor 
linguists proper. COMSERVE {(from internet addresses use) support@vm.ecs.rpi.edu or (from bitnet addresses use) 
support@rpiecs] 

6. Natural Language Processing in Turkish 

Date: Mon. 28 Dec 92 12:09:04 +0200 
From: ko@lRBILUN.bitnet (Kemal Oflazer) 
Subject Announcement of a List on Nalural Language Processing In Turkish 

Dear Colleagues 

We announce the formation of a mailing I discussion list for natutallanguage processing and computational linguistics 
studies on the Turkish language. Detailed information follows. 

Kemal Oflazer 
Bilkent University 
Computer Engineering Department 
Bilkent. ANKARA. 06533 TURKJYE 

e-mail: ko@trbilun.bitnet 
rax, (90) 4 . 2664126 
tel: (90) 4 • 2664!33 

Turkish Natural Language Processing Discussion Group 

Cern Bozsahin 
Middle East Technical Univ. 
Computer Engineering Dept 
Ankara. 1URKJYE 

bozsahin@trmetu.bitnet 

The purpose of this list is to fonn a discussion group on na!Ural language processing (nip) studies on the Turkish language. 
We welcome all submissions that are on, or related to. (a) computer-based analysis or synthesis of turkish. (b) application 
of linguistic theories to the language, (c) linguistic tools and their applicability. (d) implications/adaptation of cwrent 
computational linguistic models to turkish (e) announcements of relevant events (seminar, colloquia. etc.) (0 
announcements of software tools and databases such as parsers. morpholgical analyzers, MRD's and lexicons. Turkish text 
corpus, etc. 
The list is not moderated at this time. Contributions may be in Turkish, English oc any other language thal may find an 
audience in the group. 

To subscn'be, please send a message to: 

Iistserv@trmetu.bitnet 

with 

sub bildil <your name> <your lastname> 

in its body. 

To post articles. send your message to : 

bildil@trmetu.bilnet 

7. Teaching English as a Second Language 

TESL- L ((from internet addresses use) Iistserv@cunyvm.bitnet or (from bitnet addresses use) listselv@cunyvm] 

GOALS' 
Introducing a new list- TESL-L (Teaching English as a Second Language). Stated Goals/Hopes for TESL List: 

2 

1) To help members with similar teaching/research interests locate each other so that they can coordinate their 
efforts more efficiently. 
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2) To provide ESl/EFL professionals around the world with a quick and efficient way to remain in touch with 
what's been happening in research and teaching in the field of ESLIEFL. 

3) To disseminate information which individual or institutional members have and think would be of interest and 
use to list members. 

4) To provide a forum for the continuation of exchanges and discussions begun at conferences. 

5) To provide a forum for those whO can't attend conferences to participate electronically. Ultimately. the list will 
attempt to accomplish the stated goals through the following mechanisms: I) conference and seminar postings. 
2) conference and seminar reviews., 3) an electronic newsletter, 4) book and article reviews. 5) electronic swap 
shops (teachas exchanging favorite practical ideas), 6) job and professional opportunity listings. All those 
interested in joining sbou1d contact Craig Dicker, CLDLC@CUNYVM.BITNET or Anthea Tillyer, 
ATICC@CUNYVM.BilNET. Details can be provided on request 

Date: Sun, 22 Mar 1992 00:37:29 -0500 
Dear networker, 

As of Sunday, March the 22nd of 1992, you have been added to the USTSER.V distribution list TESL-L (TESL-L: 
Teachers of English to Speakers of Other Languages List) by Anthea Tillyer <AB1HC@CUNYVM>. 
Weloome to the TESL--L electronic discussion forum! Here are a few notes about the list. and a few basic instructions to 
help you deal successfully with the listserv (the program at CUNYVM that supports the TESL-L list); but fll"Sl, some 
important points to remember: 
l. Keep this message. 
2. TheaddressoflESL-LisTESL-l.@CUNYVM.BfiNET 

or lESL-l.@CUNYVM.CUNY.EDU Qntemet) 
3. If you run into difficulties, you can always: 

a. Send a "HELP!" message to: 
Anthea Tillyer ABTI:IC@CUNYVM.BITNET 

ABTI:IC@CUNYVM.CUNY .EDU 

"' Susan Simon STSCC@CUNYVMBITNET 
STSCC@CUNYVM.CUNY .EDU 

b. Contact a computer whiz on your campus. 
4. To post messages to the whole membership ofTESL-L. get into mail mode and send a message addressed as follows: 

TESL-L@CUNYVM (Bitnet) 
lESL-L@CUNYVM.CUNY .EDU (Internet) 

5. To reply to postings on TESL-L: 
a If you want to send a response to the whole TESL-L membership, send a message in the normal email way, 

addressed to: TESL-l.@CUNYVM.CUNY .EDU (DO NOT use reply mode in this instance) 
b. If you want to reply only to the individual who posted the message. you can use the "REPLY" mode. which will 

send the message to the person listed on the "Reply-to" line of the header. 
6. If you have a message for an individualTESL-L member, send your message directly to the individual you want to 

reach. Please do not send the message to TESL-L. as it would go out to the whole membership. 
7. If you have a personal command that you want USTSER.V to execute for you (such as signing yourself on or off lESL

L), follow the instructions given below in section 8 of this message. 
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When you want to send one of the commands below, do NOT send the command as mail to TESL-L for the whole 
membership to read. You select the appropriate command and type it in at your usual prompt, not as mail. 

You will need the commands given in section 8 below for: 
A. Signing yourself on to TESL-L. 
B. Getting a copy of the TESL-L membership list. 
C. Getting list of available TESL-L files (including all past postings). 
D. Getting particular files from the TESL-L archives. 
E. Setting yourself to receive no TESL-L mail tempocu:ily. 
F. Setting yourself to receive TESL-L mail again. 
G. Signing yourself off1ESL-L 
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8. COMMANDS R)R LISTSERV 
NOlE: * Not all these commands work on all systems. Check with your computing center when in doubt or 

difficulty. 
• The commands below use the word "TELL"; if you are using a VAX machine. substitute the word 

~sEND". 

*When instructing the USTSERV, use "AT",not ~@w (no quotes) 
* The CUNYVM LISTSER V address given in the commands below is a Bitnet address. 

* The Internet address is USTSERV AT CUNYVM.CUNY .EDU 
* Do not send these commands to lESL-L for the whole membership. 

* At your usual base prompt (which is "Ready;· on some machines,"$" on others, etc.) type the command 
you need. if you are using BITNET. If you are using Internet, then send MAD.. to USTSERV at 
CUNYVM.CUNY .EDU. In this case. the text of your mail will be your command 

A. To join 1ESL-L. type the following command: 
1ELL LISTSERV AT CUNYVM SUBscribe lESL-L yrfirstnamc yrlastname 

(Obviously. if you are reading this. you are probably already a memberoflESL-L. but you might want to tell a friend 
or colleague). 

B. To get a copy of the TESL-L membership list, type this command: 
TELLUSTSERV ATCUNYVMREView1ESL-L 

C. To get a list of available TESL-L fdes (e.g. past postings) type: TEll USTSERV AT CUNYVM INDEX TESL-L 
D. To get a particular file (from the list you got by the command in Section C above) type the following command: 

lEU. USTSERV AT CUNYVM GET filename filetype TESL-L 
E. To set yourself to receive no "IESL-L mail temporarily (if you are going to be away for a week or more, for 

example) type: 

1ELL USTSERV AT CUNYVM SET lESL-L NOMAD.. 
F. To arrange to receive TFSL-L mail again. type; 

TEllUSTSERV ATCUNYVMSETlESL-LMAn.. 
G. To leave 1ESL-L pennanently. type the following command: 

lELL.USTSERV ATCUNYVMUNSUBTESL-L 
(end ofLISTSERV commands) 

9. Last, a few short notes about list etiquette: 
A. TESL-L is a professional discussion group focusing on issues concerned with the teaching of English to speakers 

of other languages and not. in general. with research and linguistics. TESL-L members who are also interested in 
those areas have several excellent lists in those fields to participate in. 

B. The list is as effective as its members make it. so the free participation of everyone is hoped for and appreciated. 
To read is human; to post, divine! 

C. It is better not to post unsolicited items of more than 2 screens. People don't like having their mailboxes cluttered. 
D. It is imp:lrtant to give a reference to each posting with a subject in the header. and to offer some kind of 

introduction or reference at the beginning of the body of your message. 
E. When re-posting messages. or when posting forwarded messages, as a courtesy to fellow TESL-Lers. EDIT OUT 

the original header. headers clutter people's mail, add bytes and are irrelevanL 
F. Hwnor is appreciated, but the cryptic. often-uninflected, style of email writing makes it easy to misinterpret 

attempts at humor. however good-natured. In addition, this list reaches 28 countries (as of February. 1992) and 
there can be cross cultural misunderstandings too. In any case. biting criticism and personal attacks are unfunny 
and unwanted. 

This list was set up (in May 1991) so that TESI../TEFL professionals could share their experiences, ideas. and expertise 
with each other. The sharing part is crucial because the success ofTESL-L depends on its membership. You are 
invited to share your suggestions, comments, and constructive criticism with us. the list ftowners" and coordinators, at 
any time: 

Anthea Tillyer ABTIIC@CUNYVM.BITNET ABTHC@CUNYVMCUNY .EDU 
International English Language Institute of Hunter College. New York 
Susan Simon STSCC@CUNYVM.BITNET STSCC@CUNYVM.CUNY .EDU 
The City College of New York 

4 
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8. Linguist discussion list 
Linguist [(from inlemetaddresses use) listserv@tamvml.tamu.edu or(from bitnet addresses use) listserv@tamvml] 

From LINGUIST@tamvml.tamu.edu Sun Nov 15 01:06;321992 
Received: from TAMVMI.TAMU.EDU byextro.ucc.su.OZ.AU with SMTPidAA08423 

(5.6Sc/IDA-1.4.4); Sun. 15 Nov 19920l:06:17 +1100 
Message-Id: <199211141406.AA08423@extro.uee.su.OZ.AU> 
Received: &om TAMVMLTAMU.EDU by tamvml.tamu.edu (ffiM VM SMTP V2RI) 

with BSMTP id 3569; Sat. 14 Nov 92 08:03:51 CST 
Received: from TAMVMI.BITNET by TAMVMI.TAMU.EDU (Mailer R2.08 R208004) with 
BSMTP id 5538; Sat, 14 Nov 92 08:03:45 CST 

Date: Sat. 14 Nov·I992 08:02:33 -0600 
Reply-To: The Linguist List <linguisr@tarnsun.tamu.edu> 
Sender:. The LINGUIST Discussion List <LINGULST@T AMVMI.BITNET> 
From: The Linguist List <linguis!@ramsun.tamu.edu> 
Subject: LINGUIST'How-To's ll-14-92(REV) 
Comments: To: linguist@tamvml.tamu.edu 
To: Multiple recipients of list UNGUIST <LINGUIST@T AMVMI.BITNET> 
Sratus: RO 

File last changed; lln4192] 
[Moderators" note: The following message describes how 10 do things on LINGUIST. and with the LINGtnSTS Nameserver. We send 
this out every few weeks so that it will be available through the same channel as the messages. rather like the stylesheet in the front cover 
of a paper journaL It will always appeu without a volume number and with the subject line ~LINGUIST How-To'sH followed by the dale 
of the latest update. and the annotation (REV) if the lile has been changed since the last p;lSling, and (UNREV) if it has not. An asterisk 
marks these modifted :seelions.] 

-VERY IMPORTANT--

When communicating with the Listserv you MUST use the routing appropriate to your subscription. Hyou are a Bitnet $Ubscriber, 
messages sent to the Internet address of the Listsc:r~ will very often be rejected. and an Internet subscriber who mails to the Listserv's 
Bitnet address will be spumed with equal alacrity. If you're receiving LINGUIST yet yow: messages to the Listserv are unsuccessful 
always 1Jy using both the Internet and the Bitnet address of the Listserv. You may be subscribed under either kind of addressing. 
depending on how you sent your original subscription request. 

HOW TO: 

I) SUBSCRIBE TO Ln-lGUIST: 

Send a message to: 

Listserv@tamvml.tamu.edu (if you are on lhe 
Internet) 

o• 
Listserv@tamvml (if you are on Bitnet) 

The message should consist of the following line 
only: 

subscribe linguist <your name> 

Ex: subscribe linguist Jane Doe 

2) TElvtPORARll.. Y STOP RECEIVn-lG Ln-lGUIST: 
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Send a message to the Listserv (NOT to the main 
Ln-lGUIST address) at the address in (1) above. The 
message should consist of the following line only: 

set linguist nomail 

You might do this if. for example, you are going on 
vacation for a few weeks. When you return, simply 
do (3) below. 

3) RESTART Ln-lGUIST AFIER HA YmG SEr 
YOURSELF TO ~NO MAIL~: 

Send a message to the Listserv. at the address in ( J) 
above. The message should consist of the following 
line only: 

set linguist mail 

4) PERMANENlL Y REMOVE YOURSELF FROM 
THE LIST: 

Send a message to the Listserv. as in (I) above. The 
message should consist of the following line only: 

unsub linguist 

I 
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5) FIND OlJf WHY YOU ARENT GETTING 
LINGUIST: 

Send a message to the Listserv,as in (I) above. The 
message should consist of the following line only: 

query linguist 

This will tell you the status of your own subscription. 

If you find you've been set to Nomail, you can restart 
your subscription by following (3) above. 

If you find that the Listserv has no record of you. 
simply resubscribe by following (1) above. (Your 
subscription may have been deleted because messages 
were bouncing from the address you gave us, and we 
weren't able to contact you.) 

6) GETTHEUSTSERVTOCORRECfYOUR 
NAME: 

Send a "subscribe~ command as described in (1). 
Listserv treats a "subscribe~ command from someone 
who is already subscribed to the list as a name change 
request. If. on the other hand. you want to change your 
ADDRESS. please contact the moderators. 

*7) GET THE NAMES AND E-MAIL ADDRESSES 
OF LIN'GUIST SUBSCRIBERS: 

Send a message to the Listserv.as in (1) above. The 
message should consist of the single line: 

review linguist 

If you wish to receive a list which is categorized by 
country, send the following message: 

review linguist (country 

Yes.. there IS only one parenthesis here! 

8) JOn-lIN THE LINGUIST DISCUSSION: 

Address your message to: 

Linguist@tamvml.tamu.edu (Internet) 

"' Linguist@tamvml (Bitnet) 

Or simply select the Reply option while reading a 
LIN'GUIST message. 

Please do not reply to more than one LINGUIST 
p:>Sling in a single message. This gives the editors a 
lot of extra work! 

9) RETRIEVE A FILE FROM THE USTSERV: 
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We frequently announce that large files are available 
on the Listserv. To get such a file sent to you as a 
mail message, follow the instructions given in the 
message announcing that the file is available. 

BUf REMEMBER: 
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The address for retrieving fl]es is different from 
the address for posting a message to LINGUIST. 
Most of our flies are kept on 
listserv@tamvml.tamu.edu.but a few are kept 
elsewhere. So be sure to use the address given in 
the announcement Usually it will tell you to send 
a message consisting of the following line: 

get <filename> <filetype> linguist 

Ex: get lsa 1st linguist 

(This will retrieve the list of e-mail addresses 
for LSA members.) 

If the listserv tells you that the frle is unknown to it. 
you may just have the wrong name. Get a listing of 
all the files it has by sending the listserv the message: 

index linguist 

*10) PUf AFll..EONlHELISTSERV: 

We ask that you put very long files (e.g. over 400 
lines) of longterm interest on the Listserv. rather than 
posting them to the entire list Files appropriate for the 
Listserv include conference abstracts: linguistic 
surveys; long bibliographies: reports on projects 
directly relevant to linguistic research (e.g., the Text
Encoding Initiative): and other material of wide 
interest within the linguistics community. 

If you have material to put on the Listserv: 

Head the material EITHER 
"For the Listserv~ 

OR 

"For the Listserv-announcement follows" 

and send it to: 

Linguist@tamvm l.tamu.edu 

In other words, send it exactly like a regular 
LINGUIST message. 

We will put it on the Listserv for you and announce to 
the list that it is available. Depending on your header. 
we will announce it in one of two ways: 

If you have headed it." ... announcement follows~ 
we'll wait for your summary announcement and post 
that. after appending our standard header telling how 
to retrieve the complete me. lHIS IS THE OPTION 
WHICH WE WOULD PREFER, since it ensures a 
coherent announcemenL Please make your 
announcement brief and send it, as a second mail 
message. to the same address.. 

If you have headed it simply ~For the Listserv.~ we11 
post the fll'Sl few lines of the file. after appending our 
standard header telling how to retrieve the complete 
file. 

11) GET A BACK ISSUE OF LINGUIST: 
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If the issue you want is one from the last year or so, 
these are still available on line from the listserv. Since 
these are kept in archive fdes. you11 need to send a 
database query to the listserv asking for an index of all 
back issues. You get such a listing by sending the 
following to the Iistserv: 

/~EARCHJOBECHO=NO 

DATABASE SEARCH DD--RULES 

/;RULES DD* 
SEARCH* IN LINGUIST 

INDEX 

and it will return the listing of all issue numbers, with 
their headers. 

To retrieve an issue, send the message: 
//SEARCH JOB ECHO=NO 

DATABASESEARCHDD--RULES 
//RULES DO* 

SEARCH* IN LINGUIST 

PRINT Item-Number 

to the address: 

listsen@tamvml.tamu.edu (Internet) 

listsen@tamvml (Bitnet) 

Note that you use the Ustserv's OWN item number, 
NOT the LINGUIST issue number. More than one 
issue can be retrieved at once. For more help on how 
to use the database, see (12) below. 

12) GETISSUESRELEVANTTOAPARTICULAR 
DISCUSSION: 

You remember that there was a discussion a while 
back about Acehnese, but can't remember exactly 
when. You need to use the database functions of 
Listsetv, so that you can get it to track down the issues 
for you. You send the following to the l~rv: 

/~EARCH JOB ECHO= NO 

DATABASE SEARCH DD--RULES 

/;RULES DO* 

SEARCH ACEIDffiSE IN LmGtnST 

INDEX 

and it returns a listing of issues which mention 
Acehnese. But how do you retrieve the issues you 
want? (11) above will tell how to do it. 
For more complex searches than this one. you11 need 
to find out more on how to use Listserv's database. So 
you send the message: 

get database help linguist 

10 the address: 

listserv@ramvm Ltamu.edu (Internet) 

listserv@tamvrnl (Bitnet) 
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*13) GET TI!E LISTSERV TO COOPERA lE WHEN 
IT HASNT SO FAR 

If you've been getting LINGUIST but haven't been 
able to get rues. set nornail. etc., the Listserv may 
have an address which differs from the one on your 
mail-messages. A sure sign that the Listserv doesn't 
recognize you is the response "DATA CONTROL 
ACCESS VIOLATION" when you try a database 
search or a review. This simply means that the 
Listserv doesn't know who you are. and is refusing 10 
allow a non-subscriber access to LINGlTIST data. 
There are a number of ways to handle this: 

a. If you have both a Bitnet and an Internet address, 
make sure that you're sending messages to the Listserv 
by the appropriate routing. Try sending messages 10 
both of the Listserv's addresses to see if one works. 

b. Check to see if your address has changed since you 
subsaibed. If this has happened. you'll need to 
resubscribe and tell the modelators to remove your old 
address. 

c. Many people also receive LINGUIST through local 
redistribution lists. Such a subscription allows you to 
read LINGUIST. but not to access its data. If this is 
your situation, you'll have to subscribe personally. 
You can set yourself to nomail if you want to continue 
receiving mail through the distribution list. 

If all else fails, ask the modenu:ors for help. 

14) GETEXTRAHELPWfiHANYOFlHE 
ABOVE: 

Send a message 10 either of us: 

aristar@ramuts.tamu.edu (Anthony Aristar) 

hdry@emunix.emich.edu (Helen Dry) 

We11 be happy to help if we can. 

--Helen & Anthony 

HOW TO USE 1HE LINGUISTS NAMESERVER 

The LINGlnSTS NAMESERVER is a program which 
allows linguists to find the e-mail addresses of other 
linguists. ALL SUBSCRIBERS TO LINGUIST SHOULD 
SEND TIIElR OWN LISTING TO THE NAMESERVER 

WHEN TilEY FIRST SUBSCRIBE, in the way described 
below. 

NB: The LINGUISTS Nameserver is administered 
independently from the LINGUIST mailing list All 
ENQUIRIES about the server should be sent to the 
administrator of the nameserver, Norval Smith, at 
the address NSMTIH@AIFLET.UV A.NL. 

DO NOT SEND ANY NAMESERVER MESSAGES 
TO 

LINGUIST@TAMSUN.TAMU.EDU 

ORTO 

LINGUIST@TAMVMI. 
These addresses will not be able to deal with them. 

@@@@@@@@@@@@@@@@@ 
Ali nameserver messages using the commands below 
should be sent by e-mail to: 

linguists@alfJetuva.nl (linguist@alf.Ietuvanl works too) 

1) To get a listing of (an) address(es): 

list SURNAME 

2) To add an address to the Nameserver list: 

add SURNAME, FIRS1NAME: 
USERNAME@ADDRESS 

3) To remove an address from the Nameserver list 

remove SURNAME, FIRSlNAME: 
USERNAME@ADDRESS 

4) To receive the whole list (230 Kb) .,. 
5) To get a complete HELP message: 

help 

6) To get a list of available FAX numbers: 

list fax 
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Some Do's and Don'ts. 

NB-1: All capitalized portions of the above commands 
are variables. Replace with the relevant names. 

NB-2: Please use only lower-case letters. 

NB-3: Start all commands at the left margin. 

NB4: Start eac:h command on a new line. A!; many 
commands as you like in one message. 

NB-5: It's just a dumb computer. No message other than 
the above commands will have any effect at all. 

NB-6: Please don't attempt to reach us with a 1ELL 
message. You will only getaNOSUCH 
NODE message back. 

'f. +o ~E'., c-. C:otnple-te \;5+ ~ CUI 
(~'1Cf\LiS"fs w;tf1 f·mail con+o-c..f 

-1-h~ 1- .5. A ct-+ 
-:z.~l so-t£ ~Cl.l\ &..\.~· b;-\-ne+ 
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Teaching systemics, by Jonathan Fine 

To set the framework for my comments on teaching systemics, this is the situation in our 
department. We are an English department with a BA degree in linguistics or literature and MA's 
and PhD's in both. The linguistics our undergraduates get is fairly standard generative fare with 
courses in phonology, morphology, syntax and semantics. Then there are courses in 
psycholinguistics, sociolinguistics, historical linguistics and various applied courses. 

In this setting, I have taught two courses that are mainly systemic They were both aimed at 
advanced BA students and students in MA and PhD programmes. I did a course on 'The structure of 
social interaction" which, obviously, used Eija's book as the text We started at the beginning and 
moved towards the end. The book worked very well as a text. There was a great deal that I had to 
add in lectures both to fill in what was assumed in the book and to give some background about the 
issues that the book was addressing. Students with little background in systemics quite well 
reached the point of gathering their own data and presenting fonnal flowcharts and systemic 
networks. My only reservation of the book as a text was that there were not enough worked out 
examples that took the student through each step of the analysis. For example, the stratified 
analysis on p. 104 is the only one of its kind in the book. In the end, I was pleasantly surprised with 
what students came up with. The training students had received in formal linguistics in their other 
courses seemed to give them a good feel for what was needed in the course The papers included 
studies of telephone answering machines, drug store interactions, making medical appointments 
over the phone, hbrary transactions, and service transactions with a blind customer. 

A second systemics course I am now teaching is also an upper level course, this time in cohesion. 
Students were assigned Cohesion in English and numerous other readings. Mainly the readings were 
from systemic writers rather than the dozens of papers that think that cohesion is a great coding 
system. We tried to keep a connection with the data by as far as possible both analysing data in 
each session and talking about a particular issue or paper. 1bis proved to be a hard balancing act 
since discussion often (fruitfully) takes off from the particular text. Mainly, students were 
encouraged to find their own texts, fol1owing some idea - such as two texts that differed in mode or 
tenor. There was much less fonnal apparatus to be taught in this course, but the serious problem was 
to always think of language as being tied to its context. At the moment I have not received seminar 
papers so the pudding has not yet been ate. 

512: Systemic Functional Grammar and Discourse: 

Outline - Semester 2, 1993 

Lecturer: Christian Matthiessen 

Lectures: Tuesday, 6:30-8:30 

Tutor. linguistics: Arlene Harvey 

Readings: 

Halliday, M.A.K. 1985. An Introduction to Functional Grammar. London: Edward Arnold. {IFG]
Reading guide for IFG: see the corresponding workbook chapters. 

Matthiessen, C. 1990/2. Lexicogrammatical cartography: English Systems. MS, Department of 
linguistics, Sydney University. Draft 5. [ES] 

IFG Workbook -for tutorials/ workshops. 

Set of Handouts for the lectures. 

IFG is the main text book. FS is a companion volume which provides you with (i) system networks 
for each area of the grammar (thus adding the systemic part of systemic-functional theory to the 
functional part introduced in IFG), (ii) additional examples and commentary, (iii) analysed texts, 
and (iii) brief typological outlooks. Copies of ES and Handouts will be available in the 
departmental office and at Unitek Kopystop (Ph. 211 2733; 36 Mountain St). 

Note that Appendix 3 of ES is a brief glossary of many of the technical terms you will meet in 
this course. 

Extra rsdings available, as indi01ted in the syllabus. 

Assessment Four assignments and one essay. 

COURSE OUTLINE 

1his course is concerned with a particular, modem approach to, and theory of, grammar- a 
systemic-functional interpretation of grammar, with English as the main language of illustration. 
Systemic-functional theory is one of the major modem approaches to languages. It has its roots in 
one of the two traditions in thinking about language that have been developed in the West ever 
since Ancient Greece - language interpreted as a resource. This tradition interprets grammar in 
terms of function, with an orientation towards rhetoric and ethnography. The other tradition views 
language as a rule system and interprets grammar in terms of form, with an orientation towa.rds 
logic and philosophy. Systemic-functional theory originated with M.A.K. Halliday in Britain in 
the early 1960s, partly as a development of an earlier British tradition (Firthian linguistics), 
partly under the influence of functional linguistics in Europe (in particular, the Prague School) and 
anthropological linguistics in the US. (Sapir, Whorl), and partly under the influence of Indian and 
Chinese linguistics. Halliday"s first desaiptive focus was Chinese, later English. Now systemic
functional theory is being applied to a variety of languages- in addition to Chinese and English, 
also e.g. Gooniyandi, Japanese, Indonesian, Tagalog. Telegu, Finnish, French, Dutch, and German. 
There are many research applications - general description, educational research, and 
computational modelling are important research contexts. Scholars taking active part in the 
development of the theory come from linguistics, social semiotics, education, computer science, and 
theoretical physics. The acc_ount of grammar that you will meet has been used extensively in 
discourse analysis undertaken for various purposes, in social semiotic theory and description, in 
research on language in the educational process, and in computational systems for generating text A 
computational version of the grammar described in IFG and ES has been under development since 
1980, first in the US and now at various sites around the world with our department as one of the 
main nodes in this network. (Note, in this context, that a functional grammar is not an informal or 
inexplicit one. Just like a formal grammar, it can be formalized -as long as the formalization is up 
to the task of representing the richness of grammar.) Systemic--functional linguists hold an annual 
international congress, in Europe, N. America, Asia, or Australia; and annual workshops are held in 
Europe and Australia and a bi-annual one in Otina. 

-
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The course will map out the grammatical system of a language- or, to be more precise, the 
lexicogrammatical system (= grammar + vocabulary or texis). This can be seen against the 
background of the overall object of study - language as a system for making meanings in social 
context 

~nf<>:u•i»~_,. __..,. 
;.:se.""""ny 

This type of diagram will become familiar in the course. Briefly, it says that the complex of 
language in oontext is organized into a series of levels or strata, related by realization. Context is 
realized by language, with semantics as the interface; and within language, semantics or the 
system of meaning is realized by lexicogrammar or the system or wording, which in tum is realized 
by phonology or the system of sounds (or graphology, the system of writing). Lexicogrammar is thus 
located between (discourse) semantics and phonology (/ graphology) and, in a functional theory, it 
is naturally related to semantics. That is, the wordings of lexicogrammar - its structures and 
"words" - directly express and construct patterns of meaning: the two systems of lexicogrammar 
and semantics have evolved together as the "content" of language. In contrast, lexicogrammar is not 
naturally related to its expression in sound (phonology) or writing (graphology): the relationship 
is largely arbitrary or conventional rather than natural. Because of the natural relationship 
between semantics and lexicogrammar, we can use lexicogrammar as a way into the a study of 
meaning. 

A systemic-functional interpretation of grammar differs from other possible interpretations, such 
as that of traditional grammar (which has its roots in Ancient Greece and has typically been the 
model in school grammars) - just as an Einsteinian interpretation of the physical world differs 
from a Newtonian one. In very general terms, the most prominent properties of a systemic functional 
interpretation of grammar are 

the grammar's "ecological" interpretation relative to semantics in the overall account of 
language in context- it is interpreted as a resource for making meanings through wordings; 

its fundamental organization as a meaning making resouce- a network of sets of options, or 
systems, in wording meanings: the choices that the grnmmar offers the language user. 
These options are expressed, realized, through structures and "words" (more technically, 
grnmmatical & lexical items). 

its functional diversification into a spectrum of three different kinds of meaning 
{metafunctions) - ideational (resources for interpreting and representing - construing -
our experience of the world around and ~e us), interpersonal (resources for interacting 
with others), and textual (resources for presenting ideational and interpersonal meanings as 
a 'movement' of information in text). 

The following is an example of a clause analyzed in systemic-functional terms. The analysis tells 
you: (i) what options have been selected from all the possible grammatical options for clauses -
here you can see what type of clause it is and how it compares with other possible clauses; and (ii) 
what structure realizes {expressed, codes) the options selected. The structure is a configuration of 
grammatical functions - Theme, Subject, Actor, etc.; and these are organized into three layers 
(separated by double lines), one for each metafunction. The first layer is textual, the second is 
interpersonal, and the third is ideational Textually, the clause is a message (IFG, Ch. 3). It takes 
as its point of departure, its Theme, the fact that the speaker is demanding information about a 
particular element (what time ). That is, the grnm.mar reveals right away thatc?thc speaker is 
demanding information from the listener: the point of departure keys the listener into this. 
Interpersonally, the clause is an exchange between speaker and listener (IFG, Ch. 4). It enacts a 
particular kind of question, interrogative- a content question or wh-interrogative: structurally, 
Wh (what time ) A Finite (did ) A Subject (you ). It also identifies the listener explicitly by means of 
the Vocative (Petey). ldeationally, the clause is a piece of representation OFG, Ch. 5). It 
represents an activity in which one participant is involved - a type of material process, with 
Actor (you ) + Process (did gd up) and an additional specification of time, Location-time (what 
time ). There are many additional details in the analysis given below and you1lleam about them 
during the course. 

options [clause: major; 
selected urunarked theme & non-conjuncted & full; 

freo;:: indicative: interrogative: wh- & interactant: addressee & temporal: 

past; 
location-time & non-cause & ... 1 material & middle & 

What time did lvou I"' •• I Petev 

function Theme Rheme 

structure Adjunct/ Finite Subject Predicator 
I 

Wh 
Residue I Mood Residue2 Vocative 

Location-time Processl Actor/ Process2 
Medium 

nominal group verbal nominal verbal group nominal 

IOUO (!) . ~~:roup 2\ I groun 

What can you get out of a systemic-functional interpretation of grammar? There are two steps to 

the answer. 

(i) First of all, we have to recognize how fundamental language is to human life and experience: 
for the very young child, language is the way into society, first through interaction in the family. 
Through this interaction, s/he is grndually defined as a person capable of playing a variety of 
social roles. At the same time, through this interaction, s/he builds up an interpretation and 
representation of his/ her experience of the world around and inside him/ her. It's his/ her 
primary resource for learning & thinking about the world. Language is at the same time a 
fundamental personal resource and a fundamental resource in terms of which social groups and 
societies are organized. If we can descnbe and understand language, we can begin to understand, and 
act on, these other systems it helps bring into existence- systems of knowledge, systems of social 
hierarchy, and so on. The task of coming to grips with language is becoming ever more central in a 
world that is dominated by information- by a commodity created by language. 
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(ii) The centrality of language in human life and experience is based on its nature as a system of 
meaning- a system for creating and understanding texts, for storing and transforming knowledge, 
and so on. And lexicogrammar is modelled in systemic-functional theozy as a level of worded 
meanings: it is the way into meaning-making power of language. By studying lexicogrammar, we 
can thus gain considerable understanding of how meanings are made. But we can't do this piecemeal 
by just looking at fragments: we have to try to take a comprehensive view of the system in its 
totality. We can leave out details - we have leave out lots of details; but we have to try to 
understand how the system is organized as a functioning whole.. Just as we would in trying to come to 
grips with an eco-system. Trying to take in the whole system is obviously very hard work -but the 
pay-off is considerable. If we achieve an understanding of lexicogrammar as part of the meaning
making system_ 

we can begin to explain why it is the way it is - something that is central not only to 
linguistics as an explanatory science, but also to the many contexts in which we teach 
grammar or teach about grammar. 

we can begin to show how people exchange meanings in text- we can take an important step 
in discourse analysis. There are, of course, many reasons for engaging in discourse analysis 
equipped with a powerful account of lexicogranunar- educational, clinical, political. 

we can track development of language in the child -explore how s/he learns how to mean 
and why s/he has to move from a very early child-tongue without a grammar into a more 
powerful system with a grammar, the mother-tongue. 

we can begin to show how "knowledge" is built up, both in the unfolding of a single text and 
over many texts as a child (or adult, for that matter) learns about the world. 

we can begin to show how position one another in dialogue, how they build-up and maintain 
social structure through enumerable daily encounters. 

we can explore semiotic systems in general (meaning-making systems- including, e.g. 
graphics, painting.. music) by reference to the primary human semiotic system- language. 

we can begin to model the creation and understanding of text by means of computers -
computational linguistics or natural language processing. 

That is, the account of Iexicogrammar feeds countless other activities and accounts. 

The course is organized according to the chapters of IFG: 
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' metafunction unit weeks IFG ES 
textual- clause 1-2 Chapter 3, Chapter III:2.2.3 
lHEME Section 2.5; note 

also Sections 8A -
8.6 

interpersonal - clause 3-4 Chapter 4; note Chapter III:2.2.2 

MOOD also Sections 8.9 & 
10.4 

ideational, clause 5-7 Chapter 5; Chapter III:2.2.1 
experiential - note also Section 
TRANSITIVITY 10.3 

ideational, logical clause 7-8 Chapter 7 Chapter III:2.1 
-CLAUSE (complex) 
COMPLEXING 

all three grouP'& 9- Chapter 6 (6.2) Part IV 
phrases 10 (6.3)+ 

Ch. 7.A I 
textual (in d~ II Chapter 9 Sections on ' 
particular) discourse 

i 
throughout + 

I - - - - - Sectioni:B 

The last two weeks- 12 and 13-are intended to put the grammar into various perspectives and 
to consolidate. 

Note that the syllabus above is organized according to the resources of the grammar of English as 
they are interpreted theoreticaUy in systemic-functional terms: one major objective is to give you a 
very good sense of what the grammatical system looks Iike, both globally (the whole system of 

grammar) and more locaiiy (its various subsystems). This is the key both to descriptive 
applications and to a theoretical understanding of grammar. The grammatical theory will be 
introduced step by step in the context of the various systems· of the grammar OHEME, MOOD, etc.). 
From a theoretical point of view, the syllabus is not a linear sequence of topics as outlined above but 
a spiral progression towards a fuller account of certain key abstractions that you will meet early on 
and then again and again - metafunctions, strata, systems, realization statements, function 
structures, and so on. Note that Appendix 3 of ES is a glossary of systemic-functional terms. The 
handout for each 'block' in the course will contain a brief theoretical review. 

The first ten weeks are thus organized as a move through the major areas of the grammar. We 
begin with the most inclusive unit of the grammar - the clause - since this is most semantically 
revealing and displays very dearly a number of the principles and categories that we will find in 
other parts of the grammar. We move through the three metafunctionallayers of the clause
textual, interpersonal, and ideational. We then go beyond the simple clause to explore how clauses 
are combined into clause complexes. Finally, we will move below the clause to study the groups 
(nominal and verbal, in particular) of words that serve as constituent elements in clauses. 
Diagrammatically: 
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After this tour through the grammar, we will tum to the relationship between grammar and 
discourse and round off the course by looking at the grammar from different vantage points and 
exploring it as, among other things, a theory of experience. 

f~i@liiiiit~i\li)~liii\Ji%1\iliihifu\'lil&i%1#%%%i&'-i%1Jl!Nl!!l!Uii!J@!'lW;XMilli!i!i'%\1lfu1ir1i!f4%%ll 

~:Introduction; textual- THEME in particular 

Here you will meet the grammatical resources for organizing the clause as a piece of text in 
context, a message, in such a way that it fits into the movement of the text in which it occurs. In 
particular, the THEME system provides the options for selecting what to set up as the local context 
of the clause that will relate to context of the preceding text -this is the point of departure of the 
clause, its Theme, realized (expressed) by initial position in the clause. THEME is one of the 
systems of the textual metafunction - the metafunction making it possible to present ideational 
and interpersonal meaning as text in context. 

~THEME + take home practice assignment 

Readings: 

-Introduction:- Organization of clauses: lFG, Chapter 2; (ES, Part I- there"s no need to read 
all of Part I now, but note that you can return to it later as you feel the need for an overview of the 
theoretical underpinnings). - Organization of the elements of clauses, groups/ phrases: lFG, 

Section 6.1. 

-THEME: IFG, Section 2.5, Chapter 3 (note also Sections 8.4 through 8.6); ES, Otapter II: 22.3; 

further reading: 

Fries, P. 1981. On the status of theme in English: arguments from disCourse. Forum Linguisticum. 
Reprinted in Petoefi & Soezer (ed.s., 1983), Macro-=-'and micro-oonnexity in text. Hamburg: Helmut 

Buske Verlag. 

o-""':= 
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~ 1HEME- the relation between grammar & discourse 

Tutorials: THEME 

Readings: as for Week 1; 

Theory: FS, Chapter I:l-2 (llightly, to be taken up in detail in Week 4) 

(W~\MOOD._.f.%'!%M%iW!M%!ikiM11rf4fuWfili1irf4%%%%%"1'£®%f4>/6%~;t&Q'Nf4MI 

Lectures: interpersonal -MOOD in partiollar 

Here you will meet the grammatical resources for constructing the clause as a move in an ongoing 
exchange between the interactants in a dialogue. In particular, the system of MOOD real!~ 
different types of dialogic interactions the speaker engages the listener in - statements, ques~, 
offers, and commands. These are realized structurally in terms of the presence of the Mood e~_t 
and its internal organization (in particular the relative order of its tw"o main elements, Subject 3.n.CI 
Finite) but also in terms of the intonation contour or pitch movement at the level of phonology. 
MOOD is the central clauses interpersonal system, but it is supported by other systems such as 
MODAUTY and POLARTIY. 

Tutorials: MOOD 

Readings: IFG, Chapter 4 (note also Sections 8.9 and 10.4); 

Theory: ES, Chapter 11:2.22 

further reading: 

Halliday, MA.K 1984. Language as code and language as behaviour: a systemic-functional 
interpretation of the nature and ontogenesis of dialogue. In R. Fawcett, M.A.K Halliday, S. Lamb 
& A. Makkai (eds.), The semiotics of cultur and language. VoL 1. London: Pinter. 

IWieR~Of.}D:&0Wti&'%%\W®bR%Wtti1¥%'t4fuW~1A'Wtmrit%'\Uf&%'%f~XWW%f+'Uf@ttM%/df;'iW 'ji*' ':AI%1-I 

Lectures: MOOD; stratification of language; grammatical metaphor (1) 

~:MOOD 

Readings: as above for MOOD; for TRANSITIVITY: IFG, Chapter 5 (note also Section 10.3); ES, 
Chapter 11:2.2.1 

ES, Chapter 1:1 & 1:4 

further readings: 

Halliday, M.A.K 1971. Unguistic function and literary ~tyle: an inquiry into the language of 
William Golding's The Inheritors. In M.A.K. Halliday, 1973. Explorations in the functions of 
language. London: Edward Arnold. 

---~ 
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Lectures: ideational - experiential: TRANSITIVITY 

Here you will meet the third of the three metafunctions, in the environment of the clause. This is 
the system of lRANSmVITY, the resources for construing 'goings..an' - our experience of 
happenings, activities, acts, sensations, states of being. and so on. This system allows us to 
deconstruct our experience of the world into phenomena, which can then be reconstructed into 
configurations of elements. Such configurations involve a Process, participants involved in this 
process (bringing it about, being affected by it, etc.), and attendant circumstances. The grammar has 
evolved a small number of distinct types of process, each with its own set of participants, and these 
interpret different domains of experience. 

Tutorials: TRANSITIVITY 

Readings: for TRANSITIVfiY: IFG, Chapter 5 (note also Section 10.3); ES, Chapter II:2.2.1 

further readings: 

Halliday, M.A.K. 1971. Linguistic function and literary style: an inquiry into the language of 

William Golding's The Inheritors. In M.A.K. Halliday, 1973. Explorations in the functions of 
language. London: Edward Arnold. 

w:~: !;$$:; 

Lectures: TRANSmVITY; grammatical metaphor (2); grammar & texis 

Tutorials: TRANSITIVIlY 

Readings: for TRANSITMTy: IFG, Section 10.3; ES, Sections 1:5.2 & 11:1.3.2; Section 1.4 

Lectures: TRANSITVITY; ideational-logical: CLAUSE COMPLEX; dynamic, logical systems 

Up to now, we have been concerned with the systems of the clause and its internal organization as 
message, exchange and representation. Here you will learn about the grammatical resouces for 
constructing sequences of processes by combining clauses step by step into clause complexes. These are 
again ideational Oike the resources of TRANSITIVITY), but of a different subtype - the logical 
subtype of the ideational metafunction. Structurally, this means that clause complexes are 
developed by means of interdependency relations; unlike clauses, they are not are not units 
consisting of constituent parts. 

Tutorials: TRANSITIVITY; CLAUSE COMPLEX 

Readings: for TRANSITIVITY as above; for CLAUSE COMPLEX: IFG, Chapter 7; ES, Chapter 
Il:2.1 (Note discussion of RST in ES 1:8.2) 

I; 
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further readings: 

Matthiessen, C & S. Thompson. 1989. The structure of discourse and 'subordination'. In J_ Haiman 
& S. Thompson (eds), Oause combining in grammar and discourse. Amsterdam: Bcnjamins. 

Matthiessen, C. 1991. The grammar of semiosis. Social Semiotics, Volume 12. 

W&ldfi"CLAUS'£::00M.Pi.FXJNG$ff#itit\t£$&&iW&&££f$$c$.@1$¥&At\4AM@£W1t#JiLi<t~t~?&#i&f¥:N~ 

Lectures: CLAUSE COMPLEX; rhetorical organization of text 

Tutorials: CLAUSE COMPLEX 

Readings: as above. 

lW~~:·;(;~~~Phi:aSe.§$%'t'W%¥%W:l'tiWWfWit4%:0ti&'t&lfu:''t'Wt?$$:$%'&%¥#¥#At®U'M£':kl$Mit4Jhf:tVI 

Lectures: Groups & phrases - nominal group in particular; experiential and logical 
complementarity 

Having explored both the internal organization of clauses and the way in which they are 
combined into complexes, we now tum to the internal organization of the units that serve as 
constituent parts of clauses- groups of words and prepositional phrases. We will focus on two 
grouPs in particular- nominal groups and verbal groups, which are interpretable as expansions of 
nouns and verbs. 

Tutorials: Nominal groups 

Readings: IFG, Ch. 6 (Section 6.2 in particular); ES, Chapter II:U & Part IV. 

Lectures: Groups & phrases- verbal group in particular; verbal group complexes 

Tutorials: Verbal groups 

Readings: IFG, Ch. 6 (Section 6.3 in particular); IFG Ch. 7.A; ES Part IV. 

>>> BREAK <<< 
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Lectures: Lexicogrammar and (discourse) semantics; grammatical metaphor reviewed 

~ 
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Readings: IFG Chapter 9; ES Section 1:8 + review Sections throughout Part III on discourse 
semantics 

further readings: 

Halliday, M.A.K. 1981. How is a text like a clause? In S. AllCn (eel.). 

Halliday, M.A.K. 1987. The language of natural science. In M. Ghadessy (ed.), Registers of 
written English. London: Pinter. Reprinted in Halliday & Martin (1993), Writing Science. London: 
Falmer Press. 

t!~ 
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Lectures: Perspectives on the grammar (e.g. semohistoric ones)- ways of using the grammar 

Tutorials: Analysis of texts 

~: ES Appendix 2 

further readings: 

Christie, F., J.R. Martin & J. Rothery. 1991. Teaching functional grammar. In Teaching English 
Uteracy. A project of national significance on the preservice preparation of teachers for teaching 
English literacy. Volume 2: Papers. 

Halliday, M.AJ(. 1985. Dimensions of discourse analysis: grammar. InT. van Dijk (ed.), Hanbook 
of discourse analysis. New York: Academic Press. 

Halliday, M.A.K. 1992. [Lexicogrammatical analysis of the ZPG text} InS. Thompson & W. Mann 
(eds.), Diverse descriptions of a text. Amsterdam: Benjamins. 

bweektt$4~Mtet?i!Jmtd;:~~%tW¥tMWttiJJ*;t<ttft{;i~Mtt:fiJ®-tij%ft?:tillJ:aft:ffiT®I 

Lectures: Grammar as theory, grammar as enactment 

Here we explore how the resources of the grammar are deployed in the creation of text. We will 
review observations that have been made throughout the course (e.g. in the discussion of THEME) 
but we will also consider the grammatical resources of COHESION, presented in IFG, Ch. 9. 

Tutorials: Analysis of texts 

The Tutorials in the last three weeks will be an opportunity to deploy the full range of the 
grammatical resources you have learned in the analysis of text. 
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Subject: 4.17 COSWL Language & Gender Syllabi Project 

Moderators: Anthony Aristar: Texas A&M University <aristat@tamuts.tamu.edu> 
Helen Dry: Eastern Michigan University <hdry@emunix.emich.edu> 
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I) 
Date: Wed, 13 Jan 93 9:51:42 EST 
From: Elizabeth V Hume <ehume@magnus.acs.ohio-state.edu> 
Subject: COSWL Language & Gender Syllabi Project 

-------------------Messages-------------------------------
1) 
Date: Wed, 13 Jan 93 9:51:42 EST 
From: Elizabeth V Home <ehume@magnus.acs.ohio-state.edu> 
Subject: COSWL Language & Gender Syllabi Project 

Language and Gender Syllabi Collection and Disnibution Project 

The Linguistic Society of America's Corrunittee on the Status of 
Women in Linguistics is collecting language and gender syllabi for 
electronic and hardcopy distribution. We plan to make the 
syllabi available electronically on LINGUIST and on the University of 
Michigan's Institutional File System server. Hardcopy versions will be 
available in course-reader format (for a minimal fee). We welcome 
syllabi which integrate literary and linguistic approaches to the 
study of gender although we anticipate that most syllabi will have been 
designed to introduce students to the ways that gender is reflected 
and constructed in spoken language. 

There are two ways to submit your syllabus. The first is to send it on a 
disk by regular mail. We prefer submissions written in Times font on 
Macintosh using MSWord, if possible. 

Disks should be sent to: 
Elizabeth Hume 
Department of Linguistics 
The Ohio State University 
223 Oxley Hall 
1712 Neil Ave. 
Columbus. OH 43210 

Syllabi may also be submitted by e-mail as an ACSII file. Please make 
sure that no lines are longer than about 80 characters. PLEASE do not 
let any uncertainties about how to convert a flle to ASCII format prevent 
you from submitting a syllabus. Feel free to contact us at the addresses 
below if you have any questions. 

E-mail submissions are to be sent to: 
ehume@magnus.acs.ohio-state.edu (Elizabeth Home) 

Below we provide a few guidelines for preparing your syllabus for 
submission: 

o Include complete references for all articles, manuscripts. films or 
books used. 

---,:: 
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o Include exercises that you may have designed for use in the 
class, e.g. fieldwork assignments designed to give students 
experience in observing language and gender practices on 
campus, exercises on sexist language, etc. 

o Include a brief introductory statement describing the overall 
aims/design of the course. 

o Include the year in which the course was taught and the course 
level (i.e. graduate, undergraduate). 

o Include information on how we, and those who might want to use 
the syllabus, can contact you. At a minimum, include an address. 
You may also want to include an e-mail address and phone number. 

o If you like, include a brief statement about yourself describing 
how and when you first taught the course, what prompted/inspired you 
to do so, some of the difficulties you faced in finding materials, some 
of the unexpected places you found ideas, what has worked well over 
the years and what has worked poorly, what you'd like to do 
differently next time you teach the course, etc. 

Please contact either of us if you have any questions. 
Our current deadline for submission is: March 15, 1993. 

Bonnie McElhinny 
Department of Linguistics 
Stanford University 
Stanford, CA 94305-2150 
(415) 493-8514 
mcelhinn@csli.stanford.edu 

Elizabeth Hume 
Department of Linguistics 
The Ohio State University 

223 Oxley Hall 
1712 Neil Ave. 
Columbus, OH 43210 
(614) 292-2577 
ehume@magnus.acs.ohio-state.edu 
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SYSTEMIC AROIIVES ACCESSIONS UST 

1. Previous lists 

List 1: Network7, March, 1985 

List2: Network 10, June, 1986 

Ust3: Network 13/14, March, 1990 

List4: Network 11/12,0ctober, 1989 

ListS: Network 11/12, October, 1989 

Ust6' Network 13/14, March, 1990 

list7: Network 15, October, 1990 

List 8: Network 16, March, 1991 

2. The descriptor categories available are as fo11ows: 

1. Semantics 

2. Lexicogrammar: syntax 

3. Lexicogrammar: morphology 

4. Lexicogrammar: lexis 

5. Phonology (language in education) 

6. English 

7. Other languages 

8. System networks 

9. Realizations 

10.Functional components 

11. General theory 

12. Comparison with other general theories 

13. Applied linguistics 

14. Other applications of linguistics 

15. Text and discourse 

16. Child language and language development 
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3. I do not undertake to categorize papers, and the bulk of the items on this list have never been 
categorized, so the list is not as useful as it could be. But if intending contributors classify their 
own, they will make the list much more useful. If desired, the principal category may be 
underlined. 

4. Reminder. In the past, the question of copyright of items deposited in the archive has been 
raised, some authors saying that their editors or publishers should be contracted if their 
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PREFACE 

This course ha.r been desjgned for advanced students majoring In 
English Language and Literature. The materia~ It c~ntalns are of three 
types: theoretical passages, authentic texts of var~ous kmds, and proposals 
for cla.tsroom activities. These are organized Into ten units: I. Language 
and Situation, 2, Functions of Language, 3. Conversation, 4. Text, 5. 
Communicative Key (Part 1), 6. Rhythm, 7. Intonation, 8. Structuring 
Sentences, 9. Constructing Clauses, IO. Lexicon (Part II). The 
progression through the units Is strategic, going from those a.tpects of 
discourse whose domain Is the whole text, down to options (sentence and 
clause structure, lexicon) which, although reaflzed in smaller units, con· 
tribute to the make-up of the whole. 

Specific curricular needs have motivated the writing of this course: 
on the one hand, to cover two areas in the students' preparation - a) 
discourse and b) oral language - which art normally only touched on 
descriptively at present, and, on the other hand, to bridge "g.aps" in the 
curriculum between a) language theory and language practice, and b) 
language and literature. The assumption Is that, though the students for 
whom the course is designed will already have been expoSed to descrip· 
tfons (of whatever sort) of "English In sentences", the discussions of 
aspects of discourse Included here, with the relative application tasks, will 
be, if not their first approach to these matters, at least the first ~ystematic 
treatment Included in their language curriculum. Ind~ed, the discourse 
focus" of English in Discourse may pro11e quite useftil in the speclalfza· 
lion of graduates and the on-going education of language teachers, for 
they too are, for the time being, unlikely to have had a sufficient preparation 
in these areas. When used in the last two years of the university (e.g. 
Part I In the third year and Part II in the fourth), this course may often 
stand alongside others in which guidance and practice in translation and 
composition are given. If this is the case, it can be con.si?ered a partner 
to these in the overall job of get!J'ng students to deal with whole texts, 
Interpreting and analysing them, to produce proper texts of their own, 
and 10 translate texts effectively. At the same time, drte to the space given 
to the oral language both in the theory (see particuf?rf1 th~ .units on 
conversation, rhythm and intonation) and in the practical aCtiVIties pro· 
posed It is also complementary at once to the prevalently written-language 
focus' of the descrlption.s presumably included In their prior curriculum, 
and 10 training in the written language received in translation and 
compOSition classes, The ora/Interaction tasks serve both as general fan· 
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guage practice (a more purposeful alternative to the "contenrless" con· 
versation elms), and as preparation for and application of the theory 
which Is presented. This brings us to the first of the linking functions that 
English in Discourse has in the curriculum - to conjoin linguistic theory 
and language practiu. From the theory presented In each unit techniques 
are derived for an analysis of discourse which foregrounds the ways in 
which meaning is encoded into text and the relationships between form 
and rhetorical effect. In the practical activities proposed, the students not 
only apply these analytical techniques to authentic texts, but also use thtm 
as a basis for the reconsideration, assessment and Improvement of their 
own performance. The second linking function consists In bringing 
together language and literature, since the same analytical techniques are 
shown to apply to non-literary and literary texts alike. The aim here Is to 
make the studenu aware that meaning Is encoded into all kinds of texts 
through the same general set of processes, and that style Is always the 
result of selection from among the options which the language provides. 
The role of the count In the curriculum, then, should be clear: it Is 
meant as a specific contribution to the formation of experts In English 
Language and Literature. 

A.f the bibliographies for the units show, In the development of the 
theoretical content of the book reference has been made to the work of 
many different authors and school$, Nevertheless, the aim ha.r been to pro· 
vide the barfs for a heuristic description of the workings of the English 
language in discourse which Is itself a consistent unit. Since the literature 
referred to is vast and In some cases quite difficult for non·experu, one of 
the most demanding ta.tks undertaken here, corresponding to one of the 
major objectives of this course, has been that of turning a wealth of theory 
which might not have been easily accessible to non-native speakers majoring 
in English into a tool which they can control and apply as needed. 

Obviously, no book is ever definitive, and least of all a book on 
such a fluid subject at discourse meant to contribute to such a dynamic 
process as learning. The author will be most grateful for comments and 
suggestions. 

Universlta di Padova 
{Padua University, Italy) 
September 1984 
Revised January 1988 
Revised July 1992 

Carol Taylor Torsello 
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'ICxtbook Series in the Language Sciences 
International Language Sciences Publishers, Thkyo and Th.ipci 

450 pages Paper (B5 size) $39.95 plus shipping and. handling 

This textbook focuses on the analysis and description of morphological data 
taken from a worldwide range of languages. It introduces the student to the 
concepts of morphology, to techniques involved in the analysis of such data, and 
to the preparation of precise grammatical descriptions based on such analysis. 
The chapters are arranged in two units. 

The lirst unit, Introduction to the Morpheme, presents the most basic con
cepts, such as the word, the morph, and the morpheme, and shows their applica
tion to data in a semiformal fashion. This unit could be used alone if a briefer 
treatment is desired. 

The second unit, Morphological Description, aims at a more formal and 
rigorous account, building to an integrated fonn of morphological description 
as summarized in the final chapter._ 

By the end of the course, the student learns to produce and use descriptions 
including accounts of morphotactics, morphemic aHernation, and mor
phOphonemic alternation. Exercises are provided for all the basic chapters in a 
separate pamphlet. It is suggested that the instructor use these and similar 
problems and exercises for both dass discussion and homework. 

M. A K Halliday rates this textbook as "'the best introduction to morphology 
now available ... Professor Lockwood's textbook makes an outstanding contribu
tion to study materials in the language sciences. Morphology is perhaps the most 
difficuH branch of linguistics to introduce to students of the subject, because its 
underlying theoretical principles can easily be overshadowed by the variety and 
complexity of the data. Professor Lockwood provides a large amount of data 
from widely different languages-an essential element in any introductory work; 
but this is organized and presented so as to guide the student in an orderly 
progression through the f~eld, ~uilding up a rich and theoretically informed concep
tionofitalongtheway ... His approach is that of mainstream relationaVstratifica
tionallinguistics since de Saussure and Hjelmslev, free of the fads and fashions 
of much contemporary scholarship concerned with language.~ 

About the Author 
David G. Lockwood received his Ph.D. from the University of Michigan at 

Ann Arbor in 1966. From that year, he has taught at Michigan State University, 
where he has held the rank ofProfessor since 1975. He is the author of Introduction 
to Stratificational Linguistics {1972) and bas published articles and reviews in 
various linguistic journals. His teaching specialties are stratificational grammar; 
phonology; problem-oriented courses in phonology, morphology, syntax, and 
historical linguistics; and the structure of Russian and hiswrical-comparative 
Slavic linguistics. 
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TEXTBOOK SERIES 
IN THE LANGUAGES SCIENCES: 

Linguistics and Applied Linguistics 

NEW BOOK INFORMATION 

Morphological Analysis and Description: A Realizational Approach 
David G. Lockwood-Michigan State University 

This textbook focuses on the analysis 
analysis and description of morphological 
data taken from a worldwide range of 
different languages. It is designed to 
introduce the student to the roncepts of 
morphology. the internal grammatical 
structures of words. and further to the 
techniques involved in the analysis 
of such data and the preparation of 
precise . grammatical descriptions based 
such analysis. 1be chapters are arranged 
in two units. 

The f"trSt unit, Introduction to the 
Morpheme. presents the most basic 
concepts. such as the word, the morph. 
an~ the morpheme. and shows their 
application to data in a semiformal 
fashion. This unit could be used alone 
if a briefer treatment is desired 

The second unit, Morphological Des
cription, aims at a more formal and 
rigorous account. building up to an 
integrated form of morphological 
description as summarized in the final 

chapter. 

The rontents are as follows: Otapter 
1: The WOid; Olapter 2: Segmenting 
Words into Morphs; Otapter 3: Mor
phemes and Allomorphs; Chapter 4: 
Inflection and Formation (end of Unit 
I); Olapter 5: Morphotacfic Analysis; 
Chapter 6: Grammatical Alternation; 
Chapter 7: Principles of Morphopho
nemics; Olapter 8: Morphemes and 
Their Meanings; and Chapter 9: An 
httegrnted System of Morphological 
Description (end of Unit 2). 

By the end of the course. the student 
learns to produce and use descriptions 
including accounts of morphotactics. 
morphemic., alternation, and morphopho
nemic alternation. Exercises are provided 
for all the basic chapters in a separate 
pamphleL It is suggested that the 
instructor regularly use these and similar 
problems and excercises for both class 
discussion and homework. 

=================================================== 
ORDER FORM block letters please 

From -===========---------------------=================== 
Address_ 

Signature Dateo __________________ _ 

No. of copies, ________________________ _ Price U.S. $39.95 

International Language Sciences Publishers 

Series Editor: Fred C. C. Peng-lnternational Christian University, 
10-4, 3-chome Osawa #471, Mitaka-shi, Tokyo 181; Japan. 
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SUBSCRIBE NOW TO EDUCATION AUSTRALIA! 
Statement of Editorial Policy 

Name: .... 
Mailing 
Address:. 

Education Australia sets out to encourage lively 
debate in education. elevate the quality of reporting 
in the field and make the critical controversies ac
cessible to a widerpublic. The magazine, as much as 
possible, uses non-specialist language, aiming to 
present a variety of subject matter which addresses 
the interests not only of educational professional 
but students and parents as welL Education Aus· 
tralia is entirely independent, not funded by any 
education system, union or lobby group. It is run on 
a self·financing, non-profit basis. Its revenue is di
vided roughly evenly between subscriptions and 
advertising. Both subscriptions and advertising give 
the magazine its life and their very practical support 
has been central to its success so far. Please keep up 
the support! Editorial policy is to present as broad a 
range of views as possible. The views expressed in 
the magazine are not necessarily those of the pub
lishers. The editorial board selects articles on the 
basis of their being provocative. interesting and 
written in an accessible. one hopes even vibrant 
style. If you find Education Australia to be inspir
ing. or enraging, or just plain useful. tell others 
about it. If there are other things you would like to 
see the magazine doing, please write to the Editorial 
Advisory Committee and tell us. 

...... Postcode: 

O Cheque enclosed, payable to 'Education 

Australia' 

0 Please charge my Ba'nkcard/Mastercard 

C"d No. 0 TT liT I Tl IT ll 
Expiry Date:. 

Signature:.. . ............ . 

Please Supply: 

0 
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0 
0 
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3 years' subscription to Education Australia plus 
a complete set of back issues (381ssues) $110.00 
3 years' subscription to Education Australia. 
commencing Issue 21 (18 Issues) $75.00 
2 years' subscription to Education Au$/ralia, 
commencing Issue 21 (121ssues) 555.00 
1 year's subscription to Education Australia. 
commencing Issue 21 {61ssues) $27.50 
I year's bulk subscription (delivered to the 
same addressee-3 copies each of 6 issues) 
$51.50 ($12 per additiona I copy) 

Post to: Education Australia. 
PO Box n1. leichhardt, NSW 2040 

Phone {02) :no 3~25 Facsimile (02) 330 3914 

Notes to Contributors 
Articles submitted for publication are preferred on 
Macintosh or IBM disk with thl.' word proc('Ssing 
program indicak-d. 
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We've got to produce people who can write proper Eng
lish. It's a fundamental problem. All the people I have in my 

office, they can't speak English properly, they can't write 
English properly. 

All the letters sent 
from my office I 
have to correct 

myself, and that is 
because English is 
taught so bloody 

badly. If we want 
people who write 
good English and 
write plays for the 

future, it cannot 
be done with the 

present system, 
and all the non

sense academics 
come up with. It is 

a fundamental 
problem. We must 
educate for char

acter. This matters 
a great deal. The 

whole way schools 
are operating is 

not right. I do not 
believe English is being taught properly. You cannot edu

cate people properly unless you do it on a basic framework 
and drilling system. 

(Prince Charles, 28 June 1989) 



EXPLORING HOW TEXTS WORK: 
THE VIDEO 

A PETA Professional Development Program 

CONSULTANT: BEVERLY DEREWIANKA 

WORKSHOP 
COORDINATOR'S 

NOTES 

by 

Beverly Derewianka 

A joint production of the Primary English Teaching Association Q.,. um-o,ocw- ,.,..,,M=rth~ 

123 



!!'". 

EXPLORING HOW TEXTS WORK: 
THE VIDEO 

A PETA Professional Development Program 

CONSULTANf: BEVERLYDEREWIANKA 

RESOURCE SHEETS 
by 

Beverly Derewianka 

A joint production of the Primary English Teaching Association 

. attd. the University of Western Sydney, Macarthur 

~. A 
~Zl\:,:;V.!:-. . .. ~ 

124 

.i 
;rming: guidelines for 

II 
I ,, II"' and <epo~;ng' a new 

(I, Sue Farmer and Elizabeth 
!) childhood sertings 

~un;ca6on 
Vopmenr of early childhood 

i 
:~the publisher. 

·~· . • • . -~ c~ -· .... 
--·~---------·-···------ --·--------

LANGUAGE 
ASSESSMENT 
IN PRIMARY 
CLASSROOMS 

Edited by 

BEVERLY DEREWIANKA 
University of Wollongong 

!HTIE] 
HARCOURT BRACE JOVANOVICH, PUBUSHERS 

Sydney Fort Worth London Orlando Toronto 



---- -- --- -- =::-:.-·;;--:__~~= 
'="=-~··-----::--:-~-----,-. -.-.-.-

126 

Thi' hook i' lovingly dPdica!ed !o my mother, Olive Smith. 
Brt•erly f)erett'inrzka 

Harc-ourt Brnre Jo,·ano\'irh Group (Australia} Pty Ltd 

30-52 Smidmore Strr-f"t 
Marrkkville NSW 2204 

Jlnrrourt Rrnr!"' Jo,·anovir'h I.imitrd 
24-28 Oval Road, London NW I 7DX 

lbrrourt Rmrr Jo,·anO\'ich, Inc. 
O.!ando. Florida 32887 

C:opyrip:ht tt) 1992 hy 
Harcourt Rracf> jo\'anovil"'h Group (Australia) Pty Ltd 

Titis puhlirntion i~ ropyright. F:xcrpt a!'l ~xprf'"~!';ly provirkrl in 
thr Copyright Art 1968. no part of this public-ation may h~ 
rrprodt!f'rd by any mPnns (inrluding dr-rtronic, mPrhani<•al. 
mirrocopying. photocopying. r('rorrling or othern·isc) without 

prior wriltC'n permission from the publisher. 

Nntionnl Lif1rnry of Amrmlin Cnrnlnguing-in-Publicatinn datn 

Language asse'ssrnent in primary clas~rooms 

Bibliography 
l~t ed. 
Includes index. 
!SAN 0 7295 1233 9 

1. English language- Ability !<'Sling. 2. English langunf!;f>
Stur1y and traching (Primary). 1. 0C'Y~Wianka. Bf'vrrly. datr-. 

CONTENTS 

Contributors 

Introduction 
Acknowledgments 

1 Tests and Testing Brian Camboume 

Introduction 
Testing, assessment, and evalnation: some working 

definitions 
A closer look a! tes!s and testing 

What does all this mean for the classroom? 

Conclusion 

References 
Student activities 

Sttggested reading 

2 Bnilding Profiles Judith Rivallond 

Introduction 
What is a profile? 

Building profiles 

Planning for da!a collec!ion 

As~essment points 

Gathering information 

Sources of data 

Observation 

Bringing i! all together 

Conclusion 

References 

Casr st.udies 

Stu.drnt actit•ities 

Portfolio ta.sks 

Suggested reading 

127 

ix 

xi 

X'\'j 

1 
1 

1 
3 

13 
14 
15 

16 

17 

18 
18 
20 

22 

23 
27 
28 
28 
29 
46 
49 
49 
50 
S8 
S8 
67 

~~ 
..'II 
,:1 

)i 

'I 
' 1 

'1 



128 129 
vi Contents 

3 A••e••ing Oral Language Bet'erly DPrewinnka 68 Case studies 164 
lntroduf'tion 6ll Strtd~nt ar:t.it,itics 171 
SomP romrnon misconrf'ptions 69 Por({olio taslrs 172 
A~sf'~sing oracy 71 Suggested reading 180 
Achieving our purposes through oral language 72 
Pupil self-assessment 89 6 Children -.;rh Special Needs Max Kemp 181 

Introduction 181 Teacher self-assessment 92 
The conditions of leaming 183 Conclusion 93 
Parents' roles 184 

Re.fere.nres 94 
A concept of dealing with special literacy needs in 

Ca.<sf' studies 95 
classrooms 186 

Stwlent actif'itiPs 98 
Problems with traditional testing 188 

Portfolio ra..ks 99 Watching, listening and responding to children 
Sug[:!P.'itPd rPading 102 with special needs 189 

A morle-1 assessment of a 'sperial needs' 
4 A••c••ing Early Literacy Development reader /writer 206 

]nnn Mas(m I 103 210 Conc1usion 
Introduction 103 References 210 
\'\'hat is involverl in early literacy development? 104 Student activities 212 
An overview of early literacy development 108 Porifolio task 222 
Ways of assessing early literacy Suggested reading 222 

development ll6 
Conclusion 126 7 Evaluating Reading Materials 

References 127 Len Unsworth 224 

Cm•P studies 128 Introduction 224 

Student artif'ities 131 Factual texts 225 

Portfolio tasks 1.31 Conclusion 239 
References 239 

SuggP.<ted reading 138 
Student activities 241 

5 Assessing Reading Comprehension 
Suggested reading 248 

Peter Freebody and Helena AILStin 139 8 Assessing Children's Writing 
Introduction 139 Joan Rothery 250 
Some common 'comprehension Introduction 250 

assessment' practices 141 Evaluating writing: goals for writing development 252 
Condusion 159 Framework for evaluating writing: the functional 

References 162 language model 254 



.• !' 

11'51 z 
1!g 0 

"'" ~ "" -.. . ' 
3~ tr1 

"' :1 )3 

"' z 
~~ @ 
§ ~ ~ "" ~~ a ~ ,. 
>~ "' X> >-<: ! Q 

~~ 
c z 

"'~ < 
h ~ 

"' aw ~ ~-!!-

-~ jl!O 

~~ 
£~ 

' ~;~ l ~ ~ ~ • oa 
> ~@~ 
~ ~~£ ':i:-:;;:c:: 

~~> 

~u 
• • i"' 

~~~ 
~~~ 
N·~ 
~§ 
1r 

viii Contents 

A'i!lf'Ssing and evaluating stmlenl writing with the 

funrtionnl lnngungf' model 

Assf'l'l!ling and evaluating the clns!lroom 

pre-writing situation with the functional 
language model 

Conclusion 

Referenr.es 
Cas!! j/Udie~ 

Student arlit•itif!s 
Portfolio tmk 
SuggeMed reading 

9 ldE"ntffylng the Lnngunge Needs o{ 
Dlllngunl Learners Pauline Cibbom 

Introduction 

JJilingunl childrf'n nnd the lnugungC' of the !!chool 
lmplicntirms for nssessment 
Assrssing 1vri1ten lnngungc 
Cor~r·ltt.~ion 

flefercnCI'S 

Cn.ff' .1/ttrlieJ 
Sttulf'lll ndil•ifii'.f 

Por{(olio tn.fk 

SuggeJted readh1g 

262 

268 
271 
271 
273 
277 
280 
28/ 

203 
283 
2R4 
287 
29.5 
296 
297 
298 
:wn 
30.3 
303 

Epilogue Giving Feedback Beverly Derewianka 304 
Cme 5tudiel 307 

Student artil'itiel 310 
Portfolio tmk 312 

SuggeMed reading 312 

Index 313 

:;1 j I m n ~ 
1: z { n~n a i '8 
~ ~ ~ UI~WN,.... " " rt :; ~~~~~ ~-

fi fii [211'1 " g: [ :; 
6' n "';>-F.,.. ::i! 

~ ~· l 11 !9{~9 
"' ]. g, z. ~. § n 
0. 

~ !!' 

[ ~ ~ 
Et () 1 ~ • 
ij ~ 

~ 
~ if 
~ e, "' ~ ~e~~~ • 
[ [ 0 

g. ~~i'li'li'l 
~ f '<} 

!! 

i s· 
ll! ~~~~~ 0 

" ~ 
~ ~-"· 0 • 

~VHIHIHA D 
00.0'-lO\Ul 

!:d:: ~ ~ ~ i:: 

130 

~ ~ 0 a ~ 

~ f ~· 

I §' 
0. 
:s. 
~ 

'8 

1 ~ ® 

~-
§.~ 
>"' 
" 8 
~ re 

D D 
'<} 
[ 
() 

~ 

131 

CONTRIBUTORS 

llelenn Austin, nesf'nrch Agsistant, Division of Education, Mount 
Gmvatt Campus, Griffith University. 

Drlnn Camhourne, Associate Profrssor, Hearl, Crntre for l..angtmge, 
Lenming and Literacy Unit, F'aC'ulty of Education, University of 
Wollongong. 

Deverly Dcrewlnnka. Srnior Lecturer in LitE"racy Education, Cf'ntre 
for Literacy Studies, Faculty of Education, University of Wollongong. 

Peter Freebody, Professor, Division of Education, Mount Gravatt 
Campus, Griffith University, 

Pauline Glhbons, ESL Multicultural Adviser, Catholic Education 
Office, Brrnlla. 

Jonn 1\tason (Dr), Senior Lecturer, School of Education and 
Langunge Sturlirs, Fnculty of Education, University of WestE"nl Sydney 
- Macarthur. 

Jndilh Rhnllnnd, Chairp('rson, IJ('pnrtmcnt of l.angunge Arts 
E:duC'ation, Fncuhy of Education. School of l..nngunge Education, Edith 
Cownn Univ('rllity. 

Jonn Rothery (Dr), R('srarch OffiC'er, Write It Right Secondnry 
Litf'rncy Res('nrch Project, conductE!d by the Disnrlvantngerl Schools 
Program of NSW nnrl til(' NSW F..<lucn1ion nnrl Training F'mmdntion. 

Len Unsworth, Senior Lecturer, School of Curriculum and Teaching 
Studies in Education, Faculty of £duration, University of Sydney. 

-~~-~--~~ .. -

P,Plj [. 10 

" o.a~ o. ·s i)l VI ~ ffi g 
[ ••• §if 0 :l: 
m·if!l1·~'S " ~ ~§~· §a'g. 
a~a,.§a] ~ 

u~rr;f g 
6 § ~ " " ~. 

i~·!i5 ~w R 
;;· 

r..., t rll ~~ n ~ [ -',! 0' ;d "· H: ~~~ "1g.fSn· i 0 ~if>-< 
.'Ra.~p in Cl~ O'Q 0 l"l l=f, 

0 ~ Q.. c:r ~ 
fr l. tl ~"11 i~~ ip: [ ~- a2 ~Jlt-l ·0 

" " ~ ;;l trlCI:l 
ncn~§[o !'! 

~§ §·g.r 6' 'tl 

h ~g~ ~ 
g-~ 9 -~ < "' 

trl>-< 

a -~~ "" 1' vf3l 
if a ?:i co <" 
a~sh ~ 

()"11 

H~H~ ~ .. -3 9 ~ ~ r;;· 

HnJ~ 
.. ....... 
6- 0 

~~-- 0 

~ z e.Gr,, .... 

.I, 
'" r· 
!1,) 

'I 
.I 
il ,, 

.... 
~ 



133 

CENTRE FOR STUDIES OF 
LANGUAGE IN EDUCATION 

Teaching English Literacy: the Preservice Preparation ofTeachers to Teach English Literacy 

A report funded by DEET and written by a research team led by Professor Frances Christie of 
the Northern Territory University. Other team members included: Dr Brian Devlin (NTUl, 
Professor Peter Freebody (Griffith), Dr Allan Luke (James Cook), Associate Professor J.R. 
Martin (Sydney University), Associate Professor Terry Threadgold (Sydney University) and 
Ms Christine Walton (NTU). 

Order Form 

NoofCopies Total Cost 

D 
D 
D 

Volume 1 Report and recommendations @ $26.00 ea c=J 
c=J 
c=J 
c=J 
c=J 

Volume 2 Background papers @ $24.00 ea 

Volume 3 Appendices@ $18.00ea 

Courier delivery per set of3 vols {within Australia) 

Courier delivery for Vol 1, Vol 2 or Vol 3 

[Multiple copies will involve $4.00 extra per setj 

$6.73 ea 

$5.83 ea 

TOTAL c::J 

Cheques should be made payable to: The Centre for Studies of Language in Education 

Overseas post will be extra: (for one set) 
Zone l(eg NZ PNG) 
Zone 2 (eg Fiji, Indonesia,. Malaysia) 
Zone 3 (eg India, Japan) 
Zone 4 (eg USA, Israel) 
Zone 5 (eg UK, Europe) 

Surlace 
$21.50 
$21.50 
$21.50 
$23.00 
$23.00 

Economy air 
$24.50 
$27.5Q 
$30.50 
$35.00 
$38.00 

Please complete the following and send to address shown below: 

Name: 

Address: 
\Street address only 
for courier delivery 
NO Post Office Box 
numbers! 

NORTHERN TERRITORY UNIVERSITY 

Director: Profasor Fr(UICt:S Christie BA DipEd MA MEd (Hons) PhD (Sydney) 

PO BOX 40146 CASUARrnA,NT AUSTRAUA, 0811 
TELEPHONE; (089) 46 6666 • TELEX: NTUNI AASSZ35 
FACSIMILE: (089) 46 6151 • (089) 27 0612 

Deputy Dlrector.DrBria11DelllinBA Hons (Me!b) DipEd(CCAE) MEd Ed O{Columbia) JP MACE 

CENTRE FOR STUDIES OF 
LANGUAGE IN EDUCATION 

LITERACY IN SOCIAL PROCESSES 

Papers from the First Australian Systemic Functional Linguistics Conference, Deakin 
University,Januaxy 1990 

The theme of the Conference, chosen to coincide with the concerns of the International Year of 
Literacy was "Literacy in Social Processes". 

The conference was a very successful one because of the diversity of papers and approaches 
offered. While numbers of the papers were based in systemic functional linguistic theory, 
others were drawn from other traditions of scholarship, and this made for a very interesting 
variety of approaches. Contributors include M.AK Halliday, Michael Clyne, Peter Freebody, 
Allan Luke, David Butt, J.R. Martin, A. Cranny-Francis, Terry Threadgold and many 
others. 

Order Form 

NoofCopies Total Cost 

D @ $30.00ea c=J 
Courier delivery (within Australia) $5-83ea c=J 

TOTAL c=J 
{2 or3 copies will cost$6.73 and 4 or more wiii be $10.00) 

Cheques should be made payable to: The Centre for Studies of Language in Education 

Overseas post will be extra: 
Zone l(eg NZ PNG) 
Zone 2 (eg Fiji, Indonesia, Malaysia) 
Zone 3 (eg India, Japan) 
Zone 4 (eg USA, Israel) 
Zone 5 (eg UK, Europe) 

Surlace 
$18.00 
$18.00 
$18.00 
$19.00 
$19.00 

Please complete the following and_send to address shown below: 

Name: 

Address: 
[Street address only 
for courier delivery 
NO Post Office Box 
numbers] 

Economy air 
$20.00 
$22.00 
$24.00 
$27.00 
$29.00 

134 

NORTIIERN TERRITORY UNIVERSITY PO BOX 40146 CASUARINA. NT AUSTRAI.lA, 0811 
"IEI.H'HONE: (089) 466666 • TELEX: N11.lN1 AA85235 
FACSIMILE: (089) 46 6151 • (089) 27 0612 

Director: Professcr Frances Christ~ BA DipEd MA MEd {Hons) PhD (Syd:ley) 
Deputy Director: Dr Bri= Devlin BA Hons (Mc:ib) OipEd (CCAE) MEd Ed D (Coiumbi.oo) 1? MACE 



128 129 
vi Contents 

3 A••e••ing Oral Language Bet'erh DPrPtcinnkn 68 Case studies 164 
lntrorlurtion 61! Studr.nt ar.lit1ities 171 
Somf" rornrnon misrot1f'Pplions 69 Port(nlio taslrs 172 
A~c;pssing orary 71 Suggested reading 180 
Achieving our purposes through oral language 72 
Pupil self-assessment 89 6 Children with Special Needs Ma.~ Kemp 181 

Introduction 181 
Teacher self-aSBessment 92 

The conditions of leaming 183 
Conclusion 93 

Parents' roles 184 
References 94 

A concept of dealing with special literacy needs in 
Case studies 95 

classrooms 186 
StwiPnl actirities 98 Problems with traditional testing 188 
Portfolio f<L•ks 99 Watching, listening and responding to children 
Sutzy!ested rending 102 with special needs 189 

A rnorle-1 assessment of a 'special needs' 
4 A""essing Early Literacy Development reader /writer 206 

]oan Masn_n 
t 103 210 Conclusion 

Introduction 103 References 210 
'What is involverl in early literacy development? 104 Student activities 212 
An overview of early literacy development 108 Portfolio task 222 
Ways of assessing early literacy Suggested ,.ading 222 

development 1!6 
Conclusion 126 7 Evaluating Reading Materials 

ReferenC'es 127 Len Unsworth 224 

Cas,; .<:t!ldies 128 Introduction 224 

Student artit·ities 131 Factual texts 225 
Conclusion 239 

Portfolio tasks 1.31 
References 239 

Suggested reading 138 
Student activities 241 

5 Assessing Reading Comprehension 
Suggested reading 248 

Peter Freebody and Helena All.Stin 139 8 Assessing Children's Writing 
Introduction 139 ]oa.n Rothay 250 
Some common 'comprehension Introduction 250 

assessment' practices 141 Evaluating writing: goals for writing development 252 
Condusion 159 Framework for evaluating writing: the functional 

References 162 language model 254 



126 

This hook is lovingly d~dicntcd to my mother, Olive Smith. 
Br>rfrl)' lJerrrdnnka 

HarC'ourt RraC"e ]o\'a.no\'iC'h Group (Australia) Pty lJd 

30-52 Smidmore Strf'P.I 
Marrickvm, NSW 2204 

llnrrourt Rrncr Jovnno\•irh l.imitrrl 
24-28 Oval Road, London NWI 7DX 

ll:uc-ourt Rrnrr Joq:movich, Inc. 

Orlando. Florida 32887 

\.opyrip:ht <0 1992 hy 
HarC'OUtl Bracf' Jovanovic-h Group (Australia.) Pty Ltd 

This puhlirntion i~ c-opyright. f.x<'Ppl a!'> pxprf'ssly provid('(l in 
thr" Copyright Art 1968. no part of this puhliration may h~ 
r~"produrr-rl by any mf'ans (inrluding rlN·tronic. meC"hanir:a.l. 
mirrocopying. photocopying. rrrording or otherwise) without 

prior writtrn permission from the publisher. 

National Librnry· of Au.~trnlin 1-ntnlnguing-in-Publiratinn data 

Language ass('ssment in primary classrooms 

Bibliography 

lst ed. 
Includes ind{'x. 
ISBN 0 7295 1233 9 

1. F.np;lish language - Ability tf'sting. 2. English htngllllf!;f: -
Study and tf"aching (Primary). 1. Df'rf"wianKa. Rf'vrrly. dntr- . 

CONTENTS 

Contributors 
Introduction 
Acknowledgments 

1 Tests and Testing Brian Camboume 

Introduction 
Testing~ assessment, and evaluation: some working 

definitions 
A closer look at tests and testing 
What does all this mean for the classroom? 

Conclusion 

References 
Strtdent actit1ities 

Sttggested reading 

2 Building Profiles Judith Rimllnnd 

Introduction 

Whal is a profile? 

Building profiles 
Planning for data collection 

Assessment points 

Gathering information 

Sources of data 

Observation 

Bringing it all together 

Conclusion 

References 
Case st.udies 
Student actirities 

Portfolio tasks 

Suggested reading 

127 

ix 
xi 

xvi 

1 
l 

l 
3 

13 
14 
15 
16 
17 

18 
18 
20 
22 
23 
27 
28 
28 
29 
46 
49 
49 
50 

58 
S8 

67 



128 129 
nrents 

3 A••e••in!'( Oral Language Rn•erly Dt>rPtdnnlm 68 Case studies 164 
Jntrodurtion 61l Studrnl artir,ities 171 
Somf" rornrnon mi~ronrf'pliorls 69 Por~(olio taslrs 172 
A~sf'ssing oracy 71 Suggested reading 180 
A('hicving our pnrpos~s through oral language 72 
Pupil self-assessment 89 6 Children with Special Needs Max Kemp 181 

Introduction 181 
Teacher self-assessment 92 

The conditions of leaming 183 
Conclusion 93 

Parents' role.s 184 
References 94 

A concept of dealing with special literacy needs in 
CrL<sf'. studit>.s 95 

classrooms 186 
StudPnt actil'ities 98 Problems with traditional testing 188 
Porifolio ta.<ks 99 Watching, listening and responding to children 
Su{q!rStPd n~arHng 102 with special needs I 89 

A morlel assessment of a 'special needs~ 
4 A••cRAing Early Literacy Development reader /writer 206 

loan Masnn I 103 210 Conclusion 
Introduction 103 References 210 
What is involved in early literacy development? 104 Student activities 212 
An overview of early literacy development 108 Porifolio task 222 
Ways of a<Sessing early literacy Suggested reading 222 

development 116 
Conclusion 126 7 Evaluating Reading Materials 

References 127 Len Unswortlt 224 

CasP ·.(jf!ldies 128 Introduction 224 

Student arti1'ities 131 Factual texts 225 

Portfolio tasks 131 Conclusion 239 
References 239 

Sugge.<ted reading 138 
Student activities 241 

5 Assessing Reading Comprehension 
Suggested reading 248 

Peter Freebody and Helena Austin 139 8 Assessing Children's Writing 
Introduction 139 ]oa.n Rothery 250 
Some common 'comprehension Introduction 250 

assessment' practices 141 Evaluating writing: goals for writing development 252 
Conrlusion 159 Framework for evaluating writing: the funetional 

References 162 language model 254 



Ac;s£'ssing flnrl evaluating Slt1rle1U writing with the 

funrtionnllnngunge 1norlcl 

Asst'ssing and evaluating the classroom 

pre-writing situation with the funt'tionnl 
language model 

Conclusion 

Referenr.es 
Ca.je ~IUfliel 

Student actil•itieJ 
Portfolio taJk 
Suggested reading 

9 ldenllrylug the Language Needs or 

262 

268 
271 
271 
273 
277 
280 
281 

Bilingual Learnerf! Pauline Gibbmu 283 
Introduction 283 
Bilingunl f'hildrf'n and the lnnguagt' of the school 284 
lmplirntirms for ns~essmcnt 287 
Assr>ssing writtcnlnngunge 295 
Courlu.~ion 296 
References 297 

Ctw• .1/urlirJ 298 
Sturlr11l nrlil"ilir., .100 
Por{(ofio tn,,k 30.3 

S1rggeslt!d reading 303 

Epilogue Giving Feedback Bewly Derewianka 304 
Crue studies 307 

Student af'tidties 310 

Portfolio tmk 312 
Suggt5ltd reading 312 

Index 313 

130 131 

CONTRIBUTORS 

llelenn Austin, Res£'nrch AssistAnt, Division of Education, Mount 
Gravall Campus, Griffith University. 

Brinn Camhourne, Associate Proft>ssor, Head, Centre for Language, 
Leaming and Literacy Unit, FaC'uhy of Education, Ut1iversity of 
Wollongong. 

Beverly Derewlnnka. Senior Leclluer in LitPrncy Education, Centre 
for Literacy Studies, Faculty of Education, University of Wollongong. 

Peter Frecbody, Professor, Division of Education, Mount Gravatt 
Campus, Griffith University. 

Pauline Gibbons, ESL Multicuhurnl Adviser, Catholic Education 
Office, D£'ralla. 

Jonn 1\!nson (Dr), Senior Lcf'turcr, School of EduC'ation and 
Lnnguage Studit>s, Faculty of EduC'ntion, University of Weslf'nl Sydney 
-Macarthur. 

Judilh Rl\·nlhmd, Chairperson, Dl'parlmcnt of Language Arts 
F:clucntioll. Faculty of E<lucntiou, School of l..nngunge EduC'ation, Edith 
Cownn Univc111ity. 

Jonn Rothery (Dr), RC'St'Rrch Officer, Write It Right SPC'ondnry 
Literary Resparch Projecl. C'onducterl by the Disadvantaged Schools 
Program of NSW m1d tlw NSW E<luC'nlion and Training Foundation. 

Len Un11worth, Senior Lecturer, School of Curriculum and Teaching 
Studies in Education, Faculty of EduC'ation, University of Sydney. 

--------------'-------~·-~ ..... >~~~~--

I I 
!'! ~IHfHIHA 
0'-0"-10\Ul 

~~~~~ 

D 

I 
~· 

D D D 

j: 
'.I 

I 
I, 
:j 



133 

CENTRE FOR STUDIES OF 
LANGUAGE IN EDUCATION 

Teaching English Literacy: the Preservioe Preparation of Teachers to Teach English Literacy 

A report funded by DEET and written by a research team led by Professor Frances Christie of 
the Northern Territory University. Other team members included: Dr Brian Devlin (NTU), 
Professor Peter Freebody (Griffith), Dr Allan Luke (James Cook), Associate Professor J.R. 
Martin {Sydney University), Associate Professor Terry Threadgold (Sydney University) and 
Ms Christine Walton (NTU). 

Order Form 

NoofCopies Total Cost 

D 
D 
D 

Volume 1 Report and recommendations @ $26.00 ea c:J 
c:J 
c:J 
c:J 
c:J 

Volume 2 Background papers @ 

Volume 3 Appendices @ 

Courier delivery per set of 3 vols (within Australia) 

Courier delivery for Vol!, Vol 2 or Vol3 

\Multiple copies will involve $4.00 extra per set] 

$24.00 ea 

$18.00 ea 

$6.73 ea 

$5.83 ea 

TOTAL c:J 

Cheques should be made payable to: The Centre for Studies of Language in Education 

Overseas post will be extra: (for one set) 
Zone l(eg NZ PNG) 
Zone 2 (eg Fiji, Indonesia; Malaysia) 
Zone 3 (eg India, Japan) 
Zone 4 (eg USA. Israel) 
Zone 5 (eg UK, Europe) 

Surface 
$21.50 
$21.50 
$21.50 
$23.00 
$23.00 

Economy air 
$24.50 
$27-50 
$3Q50 
$35.00 
$38.00 

Please complete the following and send to address shown below: 

Name: 

Address: 
(Street address only 
for courier delivery 
NO Post Office Box 
numbers! 

NORTHERN 1ERRITORY UNIVERSITY 

Din:c:tor: Professor Fraru:es Christ~ BA DipEd MA M&t (Hons) PhD (Sydney) 

PO BOX 40146 CASUARrnA, NT AUSTRAUA, 0811 
TEU:PHONE: (089) 466666· TELEX: NTUNI AA8S235 
FACSIMII...E: (089) 46 6151 • (089) 27 0612 

Deputy Director: Dr Brian Devlin BA Hons (Mclb) DipEd (CCAE) MEd Ed D (Columbia) JP MACE 

CENTRE FOR STUDIES OF 
LANGUAGE IN EDUCATION 

LITERACY IN SOCIAL PROCESSES 

Papers from. the First Australian Systemic Functional Linguistics Conference, Deakin 
University,January 1990 

The theme of the Conference, chosen to coincide with the concerns of the International Year of 
Literacy was "Literacy in Social Processes". 

The conference was a very successful one because of the diversity of papers and approaches 
offered. While numbers of the papers were based in systemic functional linguistic theory, 
others were drawn from other traditions of scholarship, and this made for a very interesting 
variety of approaches. Contributors include M.AK Halliday, Michael Clyne, Peter Freebody, 
Allan Luke, David Butt, J.R. Martin, A. Cranny-Francis, Terry Threadgold and many 
others. 

Order Form 

No of Copies 

D 
Courier delivery (within Australia) $5-83ea 

@ $30.00ea 

TOTAL 

Total Cost 

c:J 
c:J 
c:J 

[2 or3 copies will cost$6.73 and 4 or more will be $10.00) 

Cheques should be made payable to: The Centre for Studies of Language in Education 

Overseas post will be extra: 
Zone l(eg NZ PNG) 
Zone 2 (eg Fiji, Indonesia, Malaysia) 
Zone 3 (eg India, Japan) 
Zone 4 (eg USA, Israel) 
Zone 5 (eg UK, Europe) 

Surface 
$18.00 
$18.00 
$18.00 
$19.00 
$19.00 

Please complete the following and send to address shown below: 

Name: 

Address: 
{Street address only 
for courier delivery 
NO Post Office Box 
numbers] 

Economy air 
$20.00 
$22.00 
$24.00 
$27.00 
$29.00 

134 

NORTHERN 1ERRITORY UNIVERSITY PO BOX 40l46CASUARrnA.NT AUS1RAI.lA, 0811 
TELEPHONE:: (089) 466666 • TEI..EX: NnlN1 AA85235 
FACSIMILE: (089) 46 6151 • (089) 'r1 0612 

Director: Profesor FraMes Christ~ BA DipEd MA M&l (Hom) PhD (Sydney) 
Deputy Director: Dr Brian Devlill. BA Hons (Mo:lb) DipEd (CCAE) MEd Ed D (Columbia) JP MACE 



0 My cheque for $-- is enclosed 
(payable ro Mer West Literacy and l..nrning 
Program) 

0 Please invoice mtlmy ~chnnl 
(fnylour order is enclosed) 

Pkue return this 10: 

Mer Wen Lircraq and Learning Program 
Parnmarra Education Resource Centre 
9 Albert St 
Norrh Parnmaua NSW 2151 
Ph (02) 683 9666 and (02) 683 9610 

-------
~;~:x.:~:<~ 

'"'"P""I pur 
'.lH() ~"'"'I"''J "~ """tu ""I ~-"lq J0 

'-" ' "4 
"'I' llun 4"~ ·<>jm IU>WI"I!' pUt "wo>mo~ummt 
nl ~uopr>t '""-'!'" ~"'""'!!~"!~"'' "' '""»lqo 
~"'~'<» '~"'I "4' I'!'~ ~unmurlll<JJd r «q """ '4l 

~"-''-"'pur uu~l>< '·'""' ~"!'!'·" lnj p>11nh.>1 
"'"'~ '4' """""''<>J """ >ql "i"'!'"J "I '""'I""" 
"'I'' JO ~""l"lqnJ pur U~!<>P >q> uo 1'"·" JO uun r 
"·'"" ~""0 VI~ "!P"IS P'!tddy pur 1"!"4".1. ''Ll 

unopuoq pur 
< _1_\lQ ~UDnpmd IOJ """''" '"'I ~"lq J0 <>I t «q 
'-"1' 11un q>'] ""!'" IU>Wmut put <>Wo>lnO :lu!Ulr>l 
~1 ~"'P"I """"" ~Ullll'>l~u!4'm m "·"'"fqo 
~"'4'W "1"!1 "4' P!'~ iu1w<urt.!o1d t "4 I!"" '4.L 

··""!~" l""{qd pur mp u.no 11>41 uo 
uod» pu• p10>» "'I' nu>pn>s ·.,umonu P"' <dnoJ~ 
P""J o1U1 f>OOJ JO UOII"~!'"'l' >41 411"" 11"P """ 
>4J. AHUIJ\' l">l<lqJ put I>IQ "J-""J'l >"IJV UO UO 
~'o." JO 11un • "'·'"' ~o"'l Y1)l ]d/l{lf'>H/OJ '4.1 

.:"" \, ·~>.;.- .. 

"""P"'4 P"' 1 . .1HO 
Su.,nrmd IOJ """'" >Uii ~"lq JO »< 0 1!4 "'I' IIUII 
4":1 ""!"' '"''"""'" puo '"""''""~"'""'I 01 :lu1 
·P"I ""!""' :lu!""'ll:l"'4"» 01 »-•!mlqo :lu'4"" 
"1"!1 1041 P"~ 1u•wwtJ'Mo!d • "4 <IIUO '4' Jo 4·""] 

>11m0 \UTJ:lOJd UOIIUII 
"'"I~ • puo ·:lu11u!«l xlr><pu•i JO UO!HI>Idi>Ju• i'"' 
U"lldiJ,.,p >41 411" :!Uijr>p IIUO Ill\' 1'"",\ >UO .,I!' 'I 
JO IIIUn o.ru 4"" ljr>p l""'' Yl)IIIIV "!""J '4.1 

~"""P"'d "')"'"""'"'I ~-"lqJu '"' • "'4 "'I' uun 
q><~ <"!"' IU>IUI<>I<T pur IJWU)IM ~UIUn>( '" ~~ 
1'"1 ~'"""" ~'"'""11~"'4"·" "' '"'·'"·'"''4" ~"'4''·" 

,,"'1 "'I' !'"~ ~"""'""~"11 1 ' "'I ""'" "I' I" 'I" I 

~'"":!" pur~'"""l'l" 
-~"'4""'1' .1" "'"'~ '""'"' '4' uo '"'''! "'"" 
>U ·.Uo><<H pu< .i4Jrdo>:) ">>l><muo:) "'»lqn< 
~UI.~UIIOJ >~I JO 4"> Ul ,10.11 JO II>Un 01\J 4"·" <jr>p 
,0011 YJ!( IU>WUOJ~U3 Ill pu• <1>1>0$ UT\UOIJ '4.L 

[i l 

' 

~OOHYJJI 

JJ/Hl1YIHI0d 

~oomt 

S!IIV:WlVillll 

t!;d!l 
-~§' 

~OOHYDI 

JISH 

e:;a 
.__iA~§JY 

English KLA Book 

HSIE KLA Book 

Malhematlcs KLA Book 

Creative Arts KLA Book 

TAS KLA Book 

PD/Health/PE KLA Book 

• ~ •. f 

'-. -·~· 

"""P""IP"''.I.IIO 
~"""'""d "') "'"""'"'I ~"1'1 j 0 '"' "4 °11' II"" 
4><] ·•~m '"'W""" pu• <><UO>Ino ~U!UJO>I 01 ~"! 
·r<>1 ""'""' ~"!"'"1~"'4'"' "' •o.~m!qo au!4"" 
'~"'I "4' P"~ ~"""'""~uJd ' "4 mun >~I JO q>t] 

·.-t'""'l"'·' r•" ~"'4'""P J" <>w~q '"'"'"' 
'4' '" ~"!""" '·'"'·"'·" l'·"'·'"d "1'"""'"'1" uu '""'J 
''!"" '4.1 ""'"'"" I"'"!'" P"' 'I'"""" '''P"' uo 

unoputq puo • . .LHO 
~"!'"1"'"1 JUj """'" OU!I ~><lqJo '" '"4 "'I' I!Un 

4>.-j ·<~«I'"""'"'" pur"'""""~ Su!""'l 01 ~"' 
1"'1 '"'"!"' ~"'"'"l~u>q>r" 01 u.um[qo~uoq><» 
<~U!I 1'41 p11~ ~U!Ul\U<J~OJJ 0 IT4 ULUO >41 jO q>"J 

·•m>><>Jd ;Son:lutl ~U!AurdwoJ>t •q• pu• >m» 

·o1d l""'"''ql<W ""·"'><J '""!"'"""' '!'!ld" »!'"' 
01 "'" ntun >qJ. <><ioq< put <mfqo (If uo ~'""' 
Jo II!"" o."' ql!M 'l"P ~0"11 YJ)I "'!"w'q"l'i" '4.1 

unopu•4 P"' • .. LHO 
Su»npo1d IOJ ll>IIIW '"!I V•lqJO »< r nq "'I' I!"" 
4><".1 ""!"' '"'"'""" P"' I>WOIIM ~"!"'"I"' ~"' 
"P"I "!'"!'" SuoumJ~U!4>m 01 •mmlqo ~"'4'"' 
'~"'I "4' p!'S llunuw<~Sclld • "4 "!"" l\jl J" 4"1 

SumS" pu<l!U!""Id" ·~u•qu><>p •jj"!'""""' 
J~ "'"'S "'""·~ >q• qSno'4' SuoAOw ·~""""'" 
I"" P"' ~"'II"" " q>n< "'"'S u;~od, Suu>Aro 
~'""" JO mun '·'~ 4"·" 'l"P ~""'' VI)! 4<!1g"3 >q.l 

-;:''"· 

""'""!'" o~. """ Su!UUJU ·•mddy 
~"'"!"pur SUI111.\\ JO ~>ll>><>ld >4> U1 IIU>p 

""" >~'~'" "'II """""3 pur""'~ ~"'4'"' '"l '"P' 
•I"~ "·'4""·" "P!·""J 11 """V ~'""""'"I·'')I'""'M'P 
llo ~'IU>~ _Ill .>"JuOJ < iu11>.111.> lllfJ >.1~ Ul" <»piA ''l.l 

~U.'I"II U\\0. IIU'f'lll< JO """"' >41 U! muwTJS 
~U!4>f» If :!u,~OOJ "l"'!'"d U! '<>!S>Iflll ~"'4"" 
IU(I<))!<Op UO f>m>OJ II ">~<~>Od IU>WdOj>.,p .U"' >~I 
.10 lU>Ut>d\UP> "~ t" >l!lh.\ <>.1 jlu!UI0'1• ll>['!fl >q.l 

$15 

$15 

$12 

$12 

$12 

$10 

$10 

$50 

.;; 

GENRE & GRAMMAR 

RESOURCE 
MATERIALS 

<>U!id!"!P '4' JO<pu .. u>p >:l<nllu<! >41 ol m!1do1ddo IU>Wdo 
·1o.>p ;jlrnjlull ~UilOWOid puo jlu!U>AI»U! .ii"!"'JJ' IOJ ~·o.•»w<JJ < U>Aojl >I! 
11>4"" "IU>wdop.\Jp oSonjlull 01 P!'d '! ""!'""" 'l''l& ·uono>np>lo.'"'l 01 
4lfOJddo '!41 JO I>I<»OJd :lU1Umlf<lU!4"'> >41 JOj j>pow '<JUIIIIIO >noJ i>!J 

">lU>IU>I >41JO 1'·"1 >41 I! "UJWOJ~ pu! 'IX» >41 JO \'"1 >41 10 IIWWOJ~ 
~'1'·"1 """' UO <I <!IOqdw> >q.1 "f>IU>jj ""'!' >ql J" I"'IUOI I'""!I>UIIJ ! IOJ 

I'!'""" pmp!<uo> ''""' l"!""'w"jl JO .Umo1:! P'I""P r n mo >>lqL u•J 

~UilfJION o :lum:iJVo 
jju!!)IIJliUI o :iU1U101dk"d o :iu!q!I>I>Q o 

·:iu!ll'"'looqll 
J" <>IU>S '4' jo ""!""'ld" puo uoudump P'I""P • <>p~Awd ;,..,.L '"d 

n>Jt>»[qn<>q>UI 

r.:o;:,~";~::;:;:~ .~:7.~~:!:;~~;·.::~~:,1 ;:.",;·;~ 
·IMO"'' .,~,"~'IJO d!4'""!"1" >ql 4""" 'I"P '"0 "'d 

·:lu!"'"'IJO 
IOUJWr>:i p<l< I>IU>~ >ql Ol »U>I>J» p>jl'»p • >p;<01d 
Ol Sl>4"•' IOJ >II nom r "I""~!"P u>>q "~ 'I ""1""11 
Yl)l >ql JOj ~ooq ''""')" r 11 ~0011 •»non~ >q.L 

"11.19W 
·d019~9p Jjl!j9 /Oj 11101.111~ liU!U!Illlll pUB OOp[fl 0 'S~008 Vl)l 
UO~OS ·~ooa O:>IOOSOI:J I! jO SIS!SUO:> I!)IIUOWdOj9A90 JjlllS 04.1 

"NIIPU009S IO!UOS 01 NI!WI/d Jeddn WOlf 
SjUOPRIS )0 910!.101101 lOJIOjOSn OH1 Slli~OIBW 04\ '1004:>9 Nepuo 

•399 /OLUOf Olll U! S11.10pfll9 IOJ POdOIIM&p ~I!IIIW~d 4600411\f 

"MSN U! 1004:>9 NI!PUO:>OS 1!41 JO S091\f 
6U[UJI!Ol ~0)1 9111 JO 11000 U! 6UII.IJIIOI )0 JIIWWI!/6 pUll S9JU06 
1!41 46nOJ1.1i SW~S ~:::OIIJ0\11 106JI!I Siii.UB111W OS0\.11 "11!103!)JIId Ul 

SII&Jll 1:>9!QnS 3!)!09dS JO ]UOIUOO puO 
O!ii!I"I6UIII 8\.ll UOOM19Q SUO!\~OUUOO l!~lldX& B~IIW 1111.11 SJOl!01191 
01 SII!!IOIBW 6u.LP!~01d ~q S/1!1:1~ N11puo:>os JO)unJ 0~1 01 6u)ume1 
O~O!dW! Ol SWjO WOJ6o!d 6U[UJB01 pull A:>OJ01!1JSOM ]0~ 11!.11 



I 

F_i ~ D. ·SP~ ''iCts· ...... W"":f"' ·;·,.,.:·~ ... .. _. . <) "O·~ ~·. - _,.." . "'"-~, 

~ ' l . .::~:--=::-.:::.: 
~ MAmt~rtltnri..,t:_ ~::: .... .,_~-.. ~; 

~ ... .,:;;..,. '#- ·1'~. ..... _ 
lliiP..&t ""; '!T '1 ·.# ~· 
~ ·~ ,€",.· 

·~ 

Prices valid as of March 1992 

TEACHING FActUAL WRmNG 
AC.~Appn>o<h 
This 110 page hoolr ret:oun1s tire reseaTdl. oruJ identifies the 
slrut:lure and langwzge features of sir factual wri~ genres. 
DSP $12 Go.!. $15 Otho< $20 

A BRIEF INIRODucnON TO GENRE 
A crmdensed 20 page description of the six f4dual genres and 
their slmctures 
DSP $3 Go.!. $5 Olheo- $7 

THE REPORT GENRE 
This 45 page book desaihes in detail the features of the Reporl 
genre. Indw:led are assessment SUategi£5, g/o!;.wy, and I1Wn!f 
DrUIOtaled exo.mples of the genre 
DSP $9 Go.!. $12 Olheo- $15 

THE DISCUSSION GENRE 
This 80 page book~ an extensiue stmulUlJ1I (I{ lk 
Discussion gem-e. ~ bg fDUlOtated ex4177ples. 
asses:smen1 stratqies om/ a glossary of terms. 
DSP $9 Go.!. $12 Olheo- $15 

tHE RECOUNT GENRE 
This bookprotidesadetailed~ of the RetXJUnt genu 
IDl"th. annoi'ated exampks and a step-bg-step progression 
through tk teachinglkaming cgde as recommended for the 
teaching of faduol rurilirlg. 
DSP $9 GeM. $12 OIMr $15 

. DEVELOPING CRmCAL LmRACY : 
An Anolysis of the Writing TCI$]c: in a Yec~r 10 Reference Test 
The liT.St paper in this series aruz/gses the demands of 1/u! 
Writilg Task in the 1987 Year 10 English Reference Test and the 
sample of texts di.stnbuld bg the Dept. Of School Education to 
QJD11p[ifg dilkrenJ ~gWen to slulkttJs' wriJing. The 
QIJ4/gsis TeDea!s a 'hidden curriculum' ollllhat is high/g txdu£d 
in studenls' uniting that is at odds with the UJOTding of the task. 
Th.etmQ/gsistJ!soshows ~in the grading of 
students'uniJing. This interuting tznd imporltml paper UJiiJ help 
teachers to articulate goals for writing deve/opmmt in the 
junior =undary school. and to assist their students in 
interpreting 1M gen£ti£ demands of tmiting tasks. 

Written bg loan Rothery. 
DSP $10 Govt. $15 Other $20 

A MODEL FOR I.MRACY IN SUBJECT &.EARNING 
This)xlper demonstrates a soumi framework for planning 
teaching and kaming contexts and the <i:isessment of stulfents' 
progress in literacg anti /.earning QCTO$S the curriaJlum./1 is 
exemplified through a case slu4g ofmork in a junior secr:JtU!o.rg 
science di1SSTODm. The /Tamemorlc is prrwiderl bg the functioruzl 
language model which gioes teachers a practical tool for 
pknning the deuelopment ofliteraq ami kaming a~ the 
gears of junior seamdarg schooling. There is a partiaJUrr focus 
on the deue/qpnutnt of critical litemcg mhich is. essential for 
students' effectire participation. in eduaztional and a:nnmunilg 
a>ntat< 

Written bg itarg RoseM~~Joan Roth~: 
DSP $10 :~. $15 · 

·.;.·:.: 
011..- $20 

ASSESSING WRntNG .. Scientific Repolh 
This 64 page hook provU/es an ooerview of 1M assessing process 
that supports the~ approach to &port uniting. 
Proformas for reamJitrg inf017Mii0fl. and suggestions for 
reporting to parenJs czre induded. 
DSP $10 Go.!. $14 ()tl,.. $18 

REPORnNG TO PARENI"S 
A 20 page IUXtlmll of the methods derleloped bg Ckbe P .S. to 
report dU!dren 3 performance~ meaningfu/lg. lt lQ:lS 

developed in crmsultation UJith parents and C011l1'1UJTU"'g. 
DSP $5 Go.!. $7 Otho< $9 

I.ESSONS AND IDEAS FOR CASUAL TEACHERS 
ODer 40 lesson pions for use bg azsuaJ teachers in DSP sdzools 
from K-10. &ch lesson 1i;ts aimsohjectiues, nuzterialsand 

r.=- $8 

ARTS LntRACY .. AN EQUITY PROJECT 
This is the report of/he ARTS Literacg research project 
comJucteJ/ bg Met East DSP. which sought to p70flit!e a 
tlreorticll and pradical ITameUJorlc through mhich arts 
eduaztion mag be made f1CUSSible to all studeids.The mearrh 
locates arlforms in their social contexts. and~ the 
polilical, eamomic and techniall {QC/ors thaJ influence their 
making. The implications fordassroom I~ are atftfressd 
and the boolr: demonsJ¥olestlult the aeative prt:KeSes can be 
taught o:p/icitlg through a teaching-leaming cycle. 
Details of programs and lesstm plans which were used to trial 
this approach are included. 

92pages 
DSP $12 Go.!. $15 

THE PARENT-SCHOOL PARTNERSHIP 
---011..- $20 

This 152 page report prooides lltduable infOJ'mQ/ion about issues 
of parent participaticn in cul1urrzUg ~schools. It contains 
ky debates, ream:mendafrons and stnrtegiesfor increasing 
pare:n.t participalion in the school rkcision-mllking process. A 
'm1lst' for schools lllith a high popul4Jion ofN..E.SJJ. students 
and students fromAhoriginal families. 

.? 

;l 
]52 pages 
DSP $10 Go.!. $15 Oth..--~~ 
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THE RESOURCES PRODUCED &Y DSP CENTRE MARKETING ARE DESIGNED 
AND TESTED BY CLASSROOM TEACHERS IN DSP SCHOOLS 



THE KOORIE KIT K-6 
A ~ deDeiopdin amjundion with till! Koorie 
amununitg, th4l presents Aboriginal Studies penpectiues From 
K-G. The lcil indmles a video showing the lifestgles of two urban 
families, two hooks of infants and primary D.ctiuitks, infants and 
primarg teachers' notes,. a colouring book and a book of 
stimulus photos. 
DSP $30 Goon. $38 <llhen $44 

THE kOORIE Kn • S.Coadary 
Als:o tleoeloped in cxmjundion with. tk Jfoorre communilg, this 
/cit presents Aboriginal Stut£U!S perspectiDes from 7-12. 
The /cit includes a Dideo of inleTCJiews with cwmnunitg leatkrs 
onpolitiaJJ and socWI issues, and a 180 page boolcprooiding 
sped/"lC strategies and content for the integration of Aborigmal 
Stut!ies across the S«<ndtzty cuniadum.. 
DSP $30 Goon. $38 Othon $44 

HANDS ON • 11ao C••puter Kit 
This /a1 amtains 2 11itkos. Computers at Wort that examines the 
impact of computers in the ll10rlrpUrce. and Kids in Control, lhot 
Wolcs Ql dassroom mtJr~~Zgement of computers. Also inclzukd tue 
3 boolts (flppTO%. lOOps. each). th4l support lhellideos and offer 
sofluxrre and mmputerpo/icg guidelines. 
DSP $50 Go.!. $57 Othon $67 

BASICALLY MAtHS 
This kit indwles a 20 min. QU/eo llwJ tJJ!dresses the IU!W K-6 
MatlJS sg114hus and emmines cla5sroom tMihods using conaete 
mateTWis. groupworlr. language arui real-life problem soloing. 
Also included is Q 40 page book ofprar::tiarl adiDitg sheds that 
support the 11ideo amtent. 
DSP $42 Go.t. $$4 Othon $60 

WOW CREEK REYISmD 
An erwironmental eduaztion Ia."/ th4t tJJ!dresses /he new 
aariadum through exrurslons to WoOi Creek in Sgdneg. The 
kit conll1ins a uid£o of the excwsion with expert comnrmkuy on 
flora and fauna. a book of strategies and classroom activities 
and a set of 12 colour photohoards of the Nlleg. 
DSP $50 Go.!. $60 """"' $70 

MULTILINGUAL READERS AND TAPES 
&ch of the2 4 kits con.tains a coloured big book, 5 dass readers 
and a bi-/ingulll audio tape of the story. 
Titles indur.k : 

Mission Dags 
A LdiJ!r from Yieblam 
One Dav 11t Yllml &g 
A lAbanese Ftunifg in Auslrali• 

DSP $24 Go.!. $28 

GROUPS 

Others $36 

Contains a oi(/eo program tluzt examines the connections 
between indiiliduo.ls and groups in societg. Group member.ship is 
presented llS a powerful tool for cr:mllid resolution. Also induded 
are 4 hooks on im/Widuals and groups from the Soda/ Literacy 
Project 
DSP $44 Go.t. $56 Othon $65 

TEACHING FACIVAL WRmNG IN 1HE 
PRIMARY SCHOOL 

. 

This 25 minute oideo shows the classroom procalures used bg a 
Yftzr 516leaclu!r applging 11. ~ f11JPJ'O(It:h to Dze writing 
of 11. Discussion on lumgaroo arl/ing. 
DSP $30 Govt. $40 Others $50 

TEACHING FACIVAL WRmNG 
S.COHa..,.Sdeace 
This 28 minute oideo shouts in ddail the dtzssroom procedun:s 
of a Year 8 Science teadaer who uses a gezrre.based approach to 
the writing of sc:U!ntilic Reports. 
DSP $30 Go.!. $40 Othon $50 

EARTHWORMS 
T-dlfag Factual Writf1191ln the Earfr Y-n of 
54eoL 
A30 minute program fo/louring the dossroom proasses used bg 
a Year 2l~II.S sheapplks tire principiis of~ 
writing 14 the amsbudion of 11. Report about EartiuDorms. 
Uassroom ma:J129e;unt ami inlegra/ed actioities are 
eumplilid 
DSP $30 Go.!. $40 Othon $50 

START WI1H ARTS 
All Eqalty PNfect 
This 17 minute oideo complimenls tk the Arts J.itemcv hoolr. 
fi1UI prot1ides insight into the UIQ!JS in tuhiclz tire Arts affect the 
DH:rdag lioes of siuJknJs bg 1/Ulkinge::tplir:it Arts pmdias in tire 
video ~ It tiemonstTules 11. DSP pcspedioe on the Arts. 
DSP $30 Go.!. $40 O!hoo-. $50 

PLEASE FILL IN YOUR RISOURCI 
RIQUIREMENTS ON THE INCLOSED ORDER 
FORMS OR PHONE OR FAX YOUR ORDERS 

TO DSP CENTRE MARKETING 

~ 

------------

\ 

The Action Pack is filled with 
practical ideas for putting the 
Genre-based Aproach to 
Teaching Writing into action. 

Features: 
• Implementation of the 

Funcfional Model 
of language. 

• Integration of English K-6 t...___ 4-"" ..o..:~..._ ~ • 

with Science and Technology.~ 

• Guides for planning and 
programming. 

• 150 pages of block line masters 
ready for use tor whole class and 
group work activities. 

·····················-----·····----········-·········----·-·····----·······----····----·-······---------······------·····--------······ 
~~~~~~~~~ORDER FORM 

1/we wish to order D copies af 

The ACTION PACK: Animals ~ 
POSTAGE-HANDUNG {$5 for postage within Austrolio) $ 5.00 

TOTAL COST $ 

Nam• ·-···-------------··-··-··-·-···-··-·-·-··-··-·-··-·---·-··-··--· 

Orga•isati•• 

Acl.•ss 

Shd• ·-··----------·-·-·-- Po&tcode> 

1/we agree thot these resources are 
being purchased for educational 

P'-""""' -

·-··-·--pL.;;·~-----

Pleas. ret11rn to : DSP CENTRE MARKETING and Swanson Streets, Wltineville, NSW, 2043 Phon• 1021 517-6814 FAX (O:ZJ 550-2874 



141 

.,;. 
< • 

l 
~ .. 
< • : • 411- 411- ~ 
'i 
.2 .. 1 ;! ~ • 2 ~ 

Q 

; .. 
.ll 

o.!! ! • !li • ~- • a"-" • Zo;;.l! ~ ~~~ .... : 
a-= ~ z2~ 
c~E 1 .&~ 

~ o.o2 
~~ 

s:g~ ll' ..... ~ 2·~ "a -

0 • • • 1 
0 

• 
= 1 
0 m 

~ ~ ! ~ J!! 0 ~ "" -• l5 • 0 

£ 

i .•. ,.:-I , ;; 
;~ 
'"" ;~ .. 
~~ 

r 
I I=" ::I >ll>>: 

CALL FOR PAPERS 

FUNCTIONS OF LANGUAGE 

Consulting Editor 

M. A K. Halliday 

Editors 

Kristin Davidse {University of Leuven) 
Dirk Noel (University of Antwerp) 

Anne-Marie Simon-Vandenbergen (University of Ghent) 

Editorial Board 

Margaret Beny (Nottingham), john W. Du Bois (Santa Barbaza) 
jan Firbas (Bmo), james R. Martin (Sydney) 

Stanley Starosta [Hawaii), Eja Ventola (Helsinki) 

Functions of Language is an international journal of linguistics which will 
explore the functional approach to the study of the language system and of texts
in-context. With reference to the functional and semiotic foundations of modern 
linguistics it will hold up for discussion theoretical issues and areas of linguistic 
description relevant to the linguistic community at large such as: 

intrinsic versus extrinsic functionalism 
the interaction between the paradigmatic and syntagmatic organization of the 
linguistic system 
the relation between semantics, Iexicogrammar and phonology 
universality versus culture-specificity of linguistic organization 
linguistic categorization 
the relation between discourse and grammar 
dynamic and synoptic perspectives on text and sentence 
texture and structure of text 
the semantic import of grammatical categories 
the message structure of 1inguistic units 
mood and transitivity 
the relation between lexis and grammar 
metaphorical processes in lexis and grammar 
dialectal and register variation 
the quantitative study of system and text 

Functions of Language will also promote the constructive interaction between 
theoretical and descriptive findings and applied research in such fields as 
educational and clinical linguistics, stylistics, translation studies, artificial 
intelligence, and communication studies. 

Functicns of Umgullge is a publication of THE jOHN BENJAMlNS PUBUSHJNG COMPANY . 
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Notes Cor Contrjbutors 

Contributions should be In English.S't.tr.r. copies of all manuscripts should be 
submitted to one' of the editors in the first Instance. These will not be returned. 
Final versions of accepted papers will have to be submitted {In diskette together 
with)! single printout. See the style sheet below for the format of manuscripts. 

Papers sent In for publication should not have been published before in any widely 
available publication, nor may they be under consideration for publication 
elsewhere. They will be reviewed by at least two referees. A four month turnaround 
time between submission and a publication decision will be maintained. 

Authors of accepted manuscripts will be sent page proofs for correction and are 
expected to return these promptly. Authors of articles will receive 30 oUprints of 
their published contribution; contributors of a review will receive 10 offprints. 

All correspondence about contributions should be sent to one of the following 
addresses: 

Kristin Davidse, Dept. of Linguistics, University of Leuven, Blljde-lnkonl~tstrilat 
21, B-3000 LEUVEN, Belgium (Tel.: +32 16 284811; Fax: +32 16 285025; E-mail: 
KDIJ6USERSIJ6LW®CC3.KULEUVEN.AC.BE). 
Dirk No!!l, School of Translation and Interpreting (HIVT). University of 
Antwerp, SchilderS5\raat 41, B-2000 Antwcrpen, Belgium (Tel.: +32 3 2169823; 
Fax: +32 3 2481907; E·mail: NOEL@BANRUC60.B!TNET). 
Anne-Marie Slmon-Vandenbergen, Dept. of Engllsh Languagc, Univcrsity {I{ 
Ghent, Rozier 44, B-9000 GENT, Belgium (Tel.: +32 91 643787; Fax: +32 91 644195; 
E-n'i.1il: VDBERGEN®ENGLLANG.RUG.AC.BE). 

1. Form of manuscript 

Manuscripts should be double-spaced on one side only of A4 or US letter-size paper 
with a 3 em margin all round, and should be numbered beginning with the title 
page. The title page should contain only (1) the title of the paper, the nante(s) and 
afilliaUon{s) of the author(s), (2) a proposal for a short title not exceeding 45 
characters, including spaces, to be used as a running head, (3) name and address of 
the author to whom correspondence and proofs should be sent, including 
telephone and fax nun1bers and, if possible, an e-mail address. Page 2 should 
comprise an abstract of no more than 150 words. 

2. The text 

The text should be divided into numbered sections and, H necessary, subsections, 
but no more than three levels of subheading should be used. Indent every new 
paragraph; do not use blank lines between paragraphs. Use italics (or cited words 
and bold face for emphasis. Short quoted sections in running text should be 
enclosed In single quotation marks; only use doubh! quotes for quotations within 
quotations. Quoted passages of longer than 40 words should be indented without 
quotation marks. Indented numbered exantples and glosses should look like this: 

IJIWCXI·~O\U1WN 

n 
E 
~ 

"' ,. 
Q 
61 
"' 

(1) J 'II It// him the /rut/1 1111du such drcums/anas 
S Fin Pred Comp Comp Adjunct 

(2) ik-in-a-lakol ko ang submibo 
fear I subversive 
Process Senscr Phenomenon/Theme 
'I was afraid of the subversives' 

The use of notes should be avoided if at all possible. Essential notes should be 
numbered consecutively and Indicated in superscript in the text. They should be 
listed at the end, preceding the References. 

3. References 

All references should be cited at the appropriate point in the text (not in footnotes) 
In the following manner: 

One fundamental way of understanding the grammar Is to look at it 
ontogenetlcally (e.g., Halliday 1975, 1984a; Painter 1984). 

Mathestus (1975: 103) pointed out the thematic contribution made by clauses of 
perception a long time ago: 'the thematic function of the subject [ ... )' 

The abbreviations ibid. and op. cil. should not be used. 

All works cited in the text, and only those, should be listed alphabetically at the end 
of the manuscript like this: 

Brown, K. and J. Miller (1992 [19911) Syntax: A Linguistic lnlroduclion 10 Scntcuct 
Slruc/urt. 2nd ed. London: Routledge. 

Conte, M.-E., A. Giacalone Ramal and P. Ramal (eds.) (l978a) Worlsttlfung und 
Btdtulung. Akten des 12. Linguistischcn Kolloquiums, Pavia 1977, Band 1. 
TQbingen: Niemeyer. 

Conte, M.·R., A. Giacalone Ramal and P. Ramal (eds.) (1978b) Spracht im Konltxl. 
Akten des 12. Linguistischen Kolloquiums, Pavia 1977, Band 2. TGbingen: 
Niemeyer. 

Halliday, M. A, K. {1988) On the ineirability of grammatlcal categories. In 
J. Denson, R. Cummings and W. Greaves (eds.) Linguistics in a 5ysttmlc 
Pcrspccliut. Amsterdam: Benjamins. 27-51. 

Hobbs, J. R. {1985) On the coherence and structure of discourse. Reporl CSLI-85-37, 
Center for the Study of Language and Information. 

Mann, W. C. and C. M. 1. M. Mallhiessen [1991) Functions of language in two 
frameworks. Word 42, 3: 231-249. 

4. Figures and tables 

Figures should be C'lmera-ready, and should be submitted on separate sheets placed 
at the end of the manuscript. A note in the text should indicate the approximate 
position of each figure, e.g. 'Figure I about here'. Tables, on the other hand, are 
treated as text. They should therefore not be submitted separately, but should be 
in~ertt!d as near as possible to the place where they are referred to in the text. Both 
figures and tables should be titled and f~Umbered consecutively, e.g. Figure 1, 2, 3 
and Table 1, 2, 3. 


