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FROM THE EDITOR'S DESK 
This issue of Network once again focuses on educational applications of 
systemic linguistics, with articles by Hammond. Rice and Unsworth. We 
bave bad many nice commentS about Volume 15. and we hope the interest 
carries over to the Systemic Congress in Toltyo in July/ August 1991, and 
the Systemic Congress in Sydney in 1992. 

A note from the managing editor about finances. Many of you will find a 
purple blotch on the address label on your envelope. Under this blotch you 
will find a date. (3.1991 ). According to our records, your subscription !las 
run out with this issue. We hope you plan to renew your subscription. As ! 
plan to leave ~arty for the Toltyo Congress and spend the spring in ~ither 
Lithuania or China, I would appreciate it if you would al pay me in Toltyo 
in yen (cash please>. orb> wait until August to send the money to me at my 
Michigan address. The next issue of Networlt will appear in OCtober. so 
please pay me in July or August! Tbanb, Nan 

The deadline for the next issue will be September I. 1991. 
Please send 'Network News', shon articles, book notic.es, meetings tor the 
calendar,. and reactions .co anything we bave been publishing. 
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· EJGHTEE~TH INTEliNATIONAL SYSTEMIC CONGRESS 
lulllmauonal Cbnstian University, Tokyo, Japan, July 29 · August 2. 1991 

Second Circular 
of the 

Eigbteentll International Systemic Congress 

C~l ror Papers 

DECEMBER 1990 
Concerning the Consress 

The Eigbteentti lnterD<~tionaJ Systemic Congress in !991 will talte place in Toltyo. Japan. at 
the Cnternauonal Cl!tistian University from July 29tb to August :nd. There has been a 
regrettable delay in the distribution of the In Circular of July, 1990, through ao fault of 
the Organizing aud Program committees. We are launching, therefore. a supplementary 
Call for Papers. It is hoped that tbuse members who receive this. supplement · along witb 
tlle Clristmas :nail • w1ll respond ontbusiastically to tbis call and submit :belr abstracts 
at the earliest opportunity. The Progrlll!l Committee have been informed of this action and 
wid! the agreement of Or.· H'alliday, · tbe new deadline for Abstracts will · be March 3 I. 
199;. 

The !'rosram Committee ~as organized a schedule wbicb is sligbtly different from previous 
years. The sessions will be of three kinds: (I) General Sessioas, (2) Thematic Sessions. 
and (3) Plenary Sessions. (I) The General Ses.ions will :ake ?lace each day from Mouday 
<o Friday, 01oming azul Jitemoon. l'upers will normally be allocated 40 minutes. <o allow 
30 aunutes for presentation plus 10 minutes for discussion. (2)The Thematic Sessions 
will talte place •imultaueously witb the General Sessions (Monday to Friday. morning and 
afternoon), witlt ONE theme running throughout .. ch day. The tentative plan for :bese 
sessions is .u foUows: 

Monday 
Tuesday 
Wednesday 
Thursday 
Friday 

Themes 
Computauona! Linguistics 
Asian Languages 
Educational and Clinio:d Linguistics 
l<o•icogrammar and Semantics 
Text and Discourse 

Eacb Thematic Session will be run by a Convenor, who will orgamze the activities for the 
day. These may 'le of varied kinds: general discussion. panel discussions, papers. 
demonstrations. etc. (3) The P!enary Sessions "'ill talte place each day from Monday to 
Thursday. in the evenings. 

Contribuuons are invited for (I) General Session or (2) Thematic Sessions. To propose a 
paper for a General Session. please submit a title, plus an abstract of 200 to 300 words. 



.. 

To propose an act!vlty oi any kind for a Th~matic Session. pieJse submit on a separate 
sheet lietaiis of the toptc. a suggested format. and an indicauon of the part you would be 
;m~~a:-'!d ~o p:ay !nd !lar.tefs_; l)i ~he ?att:c:ra~~S(5i. FN e'<l:r.:~ie, 

Topic: ''Systemic Accounu of the Cause LD Chinese·~ 
Format: ··generai discusSion·· 
I would be prepared to lead such a discussion 
Name(s) of Participant(s): John Doe and Jane Smith 

Please also indicate which of the Thematic Sessions you are proposing the activity for (e.g. 
"Asian Languages"), If you think the activity might be appropriate for more than one of 

- the Thematic Sessions you could suggest alternatives (e.g. "Asian Languages o r 
Lexicogrammar and Semantics"). All offers of contributions should be sent to the 
Chairman of the Congress (Prof. Fred C. C. Peng). Offers of papers for General Sessions 
will be considered by the Program Commiuee. Suggestions for activities for the Thematic 
Sessions will be passed on by the Program Committee to the Convenor(s) concerened, who 
will work out the day's program of activities in consultation with the Program Commiuee. 
The deadline for submission of proposals is March 31, 1991. We will inform you as soon 
u a decision about your proposal has been made. If you need to have an early decision in 
order to apply for a grant, or for a passport or visa, please indicate "Early Decision 
Needed" on your proposal. 

Proceedings 

The Proceedings of the Congress will be published u a special issue of Language Sciences 
by Pergamon Press 11Dder the editorship of Michael A. K. Halliday and Fred C. C. Peng. 
Authors whose manuscripts are accepted by the Editorial Board of the journal will be 
notified after the Congress. All speakers are, therefore, requested to' submit their revised 
and final manuscripts in quadruplicate by October 31 •. 1991, so that· the Proceedings can 
appear in the spring or fall of 1992 as a special doul!le issue. 

Concerning the Fee Payment 

Since the bank oharges a high commiSSion for each remittance from abroad, you are kindly 
requested to pay the registration fee on July 28 or July 29, 1991 or earlier (July 22 to 
17, 1991) if you intend to take part in other activities at the International Christian 
University. However, you are also requested to indicate your participation by returning 
the pre-Registration form to the address below, so. that we can have an idea of how many 
people will attend the Congress. The Registration Fee per person is: Y30,000 for 
professionals or Y20,000 for students. Subsidy for participants from overseas may he 
available by application, especially when they present papers at the Congress. 

Concerning Congress Site and Facilities 

(I) The Congress Site 

The International Christian University campus is located in Mitaka, which is within the 
Greater Tokyo Area. Accommodation arrangements can be made at hotels in Mitaka and the 
neighboring Kichijoji near the IIDiversity. Participants from overseas will arrive at the 
Narita New Tokyo International Airport. Directions to Mitaka and Kichljoji will be 
provided for those coming from overseas later. Access to the university campus is very 
convenient by way of a bus from Mitaka train nation which goes Into the campus, or 
another from Kichijoji train station which stops in front of the the campus. Detailed 
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::.c::::.<.u" ;r,;c, •::e ·::uro;:"' '"'""""'· ''""" 'Jres 'r<>m Jor.>u~ JH<i .O<.JJ :rJnsporr"'"''' 
<: be .;o::t on., .o :!:,o;c •. "" '""·' :e:"'""" '''" ~N·i<c~<st:·allun form ~rovtueu here. 

\2) Social Program 

Sightseeing trips can be arranged for interested overseas participants and their 
accompanying persons. · Followmg the conference we are able to arrange a tour in Tokyo 
and its vicinities, such as :'oliki<o, Hakone, ond Kamakura, or a tour to Kyoto onu Nara. if enough people apply. 

Hotel Information 

Kichijoji Tokyu Inn, 1-6-3 
Kichijoji Minamicho. Musashino­
shi, 180, Tokyo, Japan 
Telephone: 0422·47-0109 

Single room A 
Single room B 
Twin room 
Double room 
Del,txe room 
(all pr:•es not 

y 8,900 
y 9,300 
y 13,300 
y 13,300 
v: 24,300 

including tax) 

Concerning IC!J LSSI and LSAJ 

Kichijoji Dai-ichi Hotel. 2-4·14 
Kichijoji Honcho, Musashino-shi, 
180, Tokyo, Japan 
Telephone: 042:!-2!-441 I 

Single room A y 1.1,706 Single room B y 12,242 Double room y 16,995 Twin room A y 19,261 Twin room B y 20,394 (all ['rices including tax) 

This year's Congress will take place after the annual ICU Language Sciences >•.-..,er 
Institute (ICU LS3t). which is part of the University's Continuing Education Program, ana 
the annual Conference or 'he Language Sciences Association of Japan (LSAJ), which will 
also be held at the lnternatio~•l Christian University from July 27-28, 1991. You are 
welcome to attend both the Institute •nd the Conference, provided tuition and fees are 
paid. The course offerings of the 'rcu LSS! and the faculty to teach them are tentatively planned as follows: 

(I) Grammar (Christian Matthiessen) 
(2) Phonology (M.A.K. Halliday) 
( 3) Computational Linguistics. (John Bateman) 
( 4) Sociolinguistics (Ruqaiya Hasan) 
(5) Discourse Anotysis (Peter Fries) 
( 6) Educational Lingui.rics (to be arranged) 
(7) Corpus Studies and l.e><icology (John Sinclair) 

As a preface to the Systemic Congress, the ~•euJty members for this year's Institute and 
the keynote speakers for the Conference will all be 'YStemicists. If you wtsh to present a 
paper at the Conference, please submit an abstract between 100 and 200 words as well to 
the Congress chairman at the address indicated helow. Any topics pertaining to the 
language sciences are acceptable. The Proceedings of tho "''~ference will be published by 
Bunka Hyoron of Hiroshima. If you are interested in both the L:>~t -~~ the LSAJ piease 
contact Dr. Fred C.C. Peng for further infonnation. 

,,. 
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· t. Same : . -·----~-----------------
\surname) (given name) 

2. Professional Titte ·-----------------------------·----------------------
3. Affiliation: 

-----------------------------------------~---------------
~- Mailing address: 

.>. Telephone number : (office) --------------------------------------
(home) 

6. Names of Accompanying Person(s) : 

7. AQthor(s) and the Title of Paper : ----------.--

----------------------·---

8. Send me further information on LSSI and/or LSAJ ( ] 

9. I would like to stay at the following hotel; 
Kichijoji Tokyu Inn ( ] room type: 
Kichijoji Dai-ichi Hotel ( ] room type: 
I would like further information about optional accommodations. 

10. Date : ------ Signature : ---------
Please return tlus form to the Chainnan of the 18-!SC 1991, Prof; ·Fred C. C. Peng, at the 
address below. 

coiiiress-::i"d;i;-.-;s;-ci;.ti;n~.-n-"Ofihe-is=-isc-i99i.-F;;d-c.c~-l'eng~-o;~iSio;;-O£-----
tntema•ional Studies, International Chrisitan University, 10-2, . 3·chome Osawa, Mitaka, 
Tokyo, 181, Japan; Office Tel.: 0422-33·3205; Home Tel.: 0422·33-3546; 
University Fax No.; 81-422·33·9887; Cable: INCHRISTUN MITAKA. 
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SYSTEMIC MEETINGS 
IJPCOMII'IIG COI'IIGRESSES: 

ISC:1S: Tok:yo, <.Japan, <.Jul:y 29-August. 2, 1991, If :you have not. r-eceived 
a ~call for- papers~. contact. Fred Pang, Inter-national Christian 
Universit.:y, 10-2, Osawa 3-chome, Mit.aka-shi, Tok:yo 181, <.Japan. Michael 
Hallida:y is the Proaram Chair. The International S:yst.emic Congress 
Committee has been asked to try to reduce the time spent. at the 
Annual General Meet.in&. Therefore, they decided to try an experiment. 
at the Tok:yo Systemic Conarass. The .. new books" part. of the Annual 
General Meatin& will not. take place. Instead, participants are asked 
to brin& WRITTEN notices of new books to be placed on a bulletin· 
board, similar to the one Martin Davies provided at. Stirlina. It was 
fat t. that part.icip.ants could than take notes on the .. new books" 
notices ·durin& coffee breaks, at. meals, and at. ot.her .. leisure t.imes"'. 
If :you know of a book that. would interest p.articipant.s of the 
International S:yst.emic Conaress in Tok:yo, please bring a written 
·notice. If :you are unable to a.t.tend, please send the notice to lo/<vt 
Fries eto r* ~ C.T~o')-addlolf.SS ~tbove. 
In addition to the 19th International S:yst.emic Congr-ess, two other 
meet.in:s which ma.y be of interest. to readers of' NETWORk will be 
held in Tokyo. The languaae Sciences Summer Institute will 
concentrate on S:ystemic linguistics this coming summer. The dates 
are <.July 22-26, 1991. Then on <.Jul:y 27th and <Jul;y 28th t.he Language 
Sciences ~ssociat.ian of' Japan will meet in Tokyo. For further 
information on t.hese two meet.in&s. contact. Fred Pen& as well. 

ISC::19, S:ydne;y, Australia, 1992, The current. plan is to start. on <.Jul;y 
12th or 13th and meet. for one week at. Macquarie Universit.,y (near 
S;ydney), For further details contact., Ruqaiya Hasan, School of En&lish 
and lin&uist.ics, Macquarie Universit.;y, NSW, 2109, Australia. 

ISC:20, British Columbia, Canada, 1993. Probable sit.a is the Universit.:y 
of Victoria. Probable date: <.June/•July 1993, Temporary Chair: Bernard 
Mohan, Department of Lan:uaae Education, Faculty of' Education, 
University of British Columbia, Vancouver, British Columbia, V6T 1Z5, 
Canada. 

ISC:2:1. Ghent, Belsium, 1994. Temporary chair: Anne-Marie Simon­
Vandenberaen, Guinardst.raat. 12, B-9000, Gent., Belgium. kristin Davidse 
from Leuven will be involved. 

Frallk and Emest 



.RMATION 
,5.y s.termc ~ongres~es 

you Interested on hostmg/running a Systemic Congress'? If so, read 
·,are alwa.ys lookong far future s•tes, local hosts and people who can run 
· am committee (pro.ram chairs). Local hosts and Pro&ram Chairs need 

the same person. For instance, you mi&ht have a good site for a Congress, 
'but you may not be interested in orsanizing the program, That. is not. a problem. 
Let. us know about the site and wa will t.r:y to find a pro&ram chair far ·:you. 
In order to assi&n :you the site, however, we need some information from ~ou. 
We need you to "paint a picture" for the International S:ystemic Conaress 
Committee HSCC) of :your institution/situation, either b:y comparing your situation 
to another S:ystemic Con&ress or Con&resses, ar b:y just. describing the local 
situation to us. We need to know· the prospective site (universit.:y/conference 
center/hotel'?), approximate costs (dorm/food/registration), if there is a nearby 
international airport., if :you have people in the area to help :you (other faculty/ 
friends/students), if you ara willing to act. as the local host. AND the program 
chair at. the same time. It would also help us t.o know if :your university/government./ 
administration is cooperative. Please send any information you have to1 Nan Frias, 
Secretary, ISCC, Box 310, Mt.. Pleasant., Michigan, 48804, USA or to EiJa Ventola, 
President., ISCC, Department. of English, Hallit.uskat.u 11, 00100 Helsinki, Finland. by 
<June 1, 1991. The Congress sites are already set.t.led for 1991 (Tokyo), 1992 (Sydney J. 
1993 (British Columbia) and 1994 (Ghent.), So, we are t.&lkinj about. 1995, at the 
earliest.. Our tradition has been to rot.at.e the Congress from Europe to Australia 
to N. America, etc. Any other count.r:y can interrupt. the pattern, of course. 
The International Systemic Congress Committee may assign a meeting place for 
the 1995 Congress &t. the 1991 Congress in Tok:yo, and Australia and environs 
would be t.he next. site in the rotation. Fran Christie is the Australian 
representative to the International Systemic Conjress Committee. Anyone 
interested? Please let. us know, 

Nan Fries 
Secret.ar:y, International Systemic Congress Committee 

Back issues o.f Net.work 

Past. issues of Network art available froM the S¥st.eaoic Archives at. St.irlint ~rt.in Davies). 
For costs use t.he C<lpy costs and poswje costs which are .Provided in Archive f..j~ in «adllllel!cldl/<. 

Net.work 1, 16 pp Network 5, . , , . • 34 pp Network 9, · • · • • 28 PP 
Network 2, , , . , , 34 pp Net.work 6, , • . • . 44 PP Network 10, • • • • • ~ PP 
Network 3, , , , , , 35 pp Network 7, , , , . . 33 pp Network U/12, 137 PP 
Network 4, 32 pp Net.work 8, . , .. , 28 pp Network 13/H, 190 PP 

~e+IJJcwl& I G .. .. • . 1 0 PP 

NETWORK cost.s uss 5 per issue. Thers art two issues per ¥tar. 
Make checks out. to NEnVORK, in US currenc)' of11¥. 

Rat.es far arderinc NETWORKI 
Publishinl schedul11 

USS 10 per ¥••r far surhce mail 
USS 20 per )'I&!" far •ir-il 

March 1991 , , , , , , , Voluftll 16 (cost. US$ 5) N F .. _ 
Oclt.ober 1991 , , , , , VoluM 17 (cos\ US$ 5) iln ries, .... nacint Editor, Box 310, Mt.. Pleasant., Mt, 48804, USA 
March 1992 , , , , , , , Vo!UM 18 (cost. US$ 5) 
October 1992 , , , , , VoluM 19 (cos\ US$ $) 

March 1993 , , , , , , • Vatu• 20 (cost. us• 5) 
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PAST MEETINGS 
REPORT ON APPLICATIONS OF SYSTEMICS TO SECOND LANGUAGE LEARNING 
TEACHING: 

Peter Ragan and Bernie Mohan led a workshop on systemics and Second 
Language Learning and Teaching at ISC-17 in Stirling last summer. The 
large turn-out for thi.s work.shop was evidence for the g:owing interest 1:l 
applications of systemics in thi.s area. We offer here the sign-up sheet 
from that Congress indicating those in attendance and/or interested in 
networking on topics of mutual concern. You are certainly encouraged to 
contact any of the individuah U.sted here. And even if you are not 
giving a paper or even attending ISC-18 i-n Tokyo, you are also invited to 
contribute ideas, posterboards, etc. you wish to share on applications of 
systemics in this area to Peter Ragan, who plans on attending ISC-18, or 
to Frances Christie, convenor for the "Educational and Clinical 
Linguistics" Thematic Session of ISC18 in Tokyo, through Michael 
Halliday. 

ISC-17 PABTICIPANTS INTERESTED IN SYSTEMICS AND ESL 

Peter Ragan, Dept. of Humanities and social Sciences, Embry-Riddle 
Aeronautical University, Daytona Beach, FL 32114, U.S.A. 

Bernard Mohan, Dept. of Language Education, Faculty of Education, 
University of British Columbia, Vancouver, B.C. V6T lZS canada 

Carol Torsello, Via Paolo Paruta 33, 35126 Padova, Italy 
Anna Mauranen, University of Helsinki, Language Center, 00100 Hel.sinki, 

Finland 
Roz Ivanic, Dept. of Linguistics, Lancaster Univ., Lancaster, LA! 4YT 

England, U.K. 
John Mountford, 69 Glen Eyre Rd., Southampton S02 3NP, England 
ran Morr1s-w11.son, English DP.pt., oul•J univP.rstty, Finland 
Dorothy Economou, 8 Thalou St., Plaka 10558, Athens, Greece 
Sonia Critchley, Language centre, Brighton Polytechnic, Falmer, East 

Sussex, BNl 9PH, England 
Graham Lock, English Department, City Polytechnic of Hong Kong, Tat Chee 

Ave., Kowloon, Hong Kong 
Gerlinde Hardt-Mautner, Institute Fur Englische Sprache, 

Wirtschaft.suniversitat Wien,. Augasse 2-6, A- 1090 liien, Austria 
Rukmini Bhaya Nair, Centre for Lingui.stics and English, School of 

Languages J.N. university, New Delhi, 110067 India 
Ruqaiya Hasan, English and Lingui.stics, Macquarie University, N.S.W. 

2109, Australta 
Margaret Berry, Dept. of Engli.sh studies, The Univer.sity, Nottingham, NG7 

2RD U.K. 
Janet Gilbert, Delta College, university Center, Michigan 48710, u.s.A. 
Ana Sancho, Gran Jia 646, Barcelona, 08007 Spain 
An.drew Philp, St Andrew's College of Education, Bearsden, Gla.sgow G61 

4QA, Scot land 
Kyoko Iimura., 20 Moor Lane, Bramcote, Nottingham, NG9 3FH England 
Sanae K. Kimura, c/o Division of Liberal Arts, Azabu University, l-17-71 

Fuchinobe, Sagamihara-shi, 229 Kanagawa, Japan 
Shun' ichi Segawa, Shizuoka Prefectural Univ. Jr. College, Department of 

English, 2-3, Nunohashi 3 - chome, Hamamatsu-shi, 432 Japan 
John Regan, Claremont university center, Claremont, california u.s.A. 

91741 



Linglstick, Blijde-Inkomststraat 21, B-3000. 

Unlv of Illinois, 707 S. Mathews, Urbana, IL 

· ,. T·echnical Communication Program, 111 TIDAL, u. of 
1 

Ann Arbor, HI 48109-2108 BITNET: LESLIE . 
c~@IUM•CC.UHIC!LEDU USERGBKP@UHICHUH. I 

, Department o£ English, College of Dupage, Glen Ellyn, IL, 
U.S.A. bitnet: KIES@CODVH1 

wem~.c, 120 Highbrook Ave., Pelham, New York, 10803 U.S.A. bitnet: 
JLLBC@CUNYVH 

oavid Wilson, oxford University Press, Walton st., oxford ox2 GOP, 
England 

Elena Gonzalez, E.U. Profesorado de E.G.B., Valentin Carderera 4, 22003 
HUESCA, Spain 

Jose L. Cabello, Calle Cervantes, 5-6'-C, Hostoles, 28932 Madrid, Spain 
Angela Downing, c/ Arascues, 65 28023 Madrid, Spain; Dept' de Filologia 

Inglein. Fac. Filoloqia, Universidad Complutense, 28040 Madrid, 
Spain 

Jesus Romero Trillo, c/ Aquilar Del Rio 1, 4'3, 28044, Madrid, Spain 
Rachel Whittaker, c/ Cenicientos 8-4-14, Madrid, 28039 Spain 
Ignacio Vazquez, c/ Breton 18, 3'0, 50005 Zarraqoza, Spain 
Jean Ure, Applied Linguistics, 14 Bucclench Place, University of 

Edinburgh, EH8 Scotland 
Christine Pappas, University of Illinois at Chicago, CoUeqe of· 

Education, Box 4348 H/C 147, Chicago, IL 60680, u.s.A. 
Diana Slade, c/o University of Technology; send mail to home address: 206 

Hereford St., Glebe 2037, N.S.W. Australia 
Henil Bloor, C.E.L.T., University of Warwick, Coventry CY4 7AL England 
Thomas Bloor, Aston University, Birmingham B13 England 
Katja Pelsmaekers (address misplaced, please write!) 
Dirk Noel (address misplaced, please write!) 

SEECIAL INTEREST GRoues (with name of contact person) 

1. Functional Grammar for Teacher Education (Ros tvanic) 
(check participants' list for address as necessary) 

Shunichi Seqawa 
Graham Lock 
c. Gregori, Pascual Reinalt 16, Real de Garidia, valencia, Spain 
Haria Pidoula, 14 Aqlaonikis Str., Zographou 15772, Athens, Greece 
Jeanette Ireland, Box 1330 Iqalnit, NWT Canada XOAOHO 
Larry Bouton 
caroline stanton, English studies Dept., Nottingham University, 

Nottingham 
Jean ure, Applied Liquistics, Edinburgh 
Chris Pappas, Univ. of Illinois at Chicago 
Sonia Critchley, Language Centre, Brighton Poly, Falmer, BN19PH England 
John Mountford, 69 Glen Eyre Rd. southampton, S02 3NP England 



2. systemic Applications in Writing EFL/ESL (Peter Ragan) 
(check participants' list for address as necessary) 

Katla Pelsmaekers 
James c. stalker 
shun'lchl segawa 
Sanae Kimura 
Leslie olsen 
Roz Ivanlc 
Caroline Stanton, Dept of English Studies, Nottingham Univ. 
Rachel Whittaker 
Clara Calvo, Carmen 1, Murcia, Spain 
c. ~regori, Pascual Reinalt 16, 46727 Real de Gandia, Valencia, Spain 
Marla Pidoula, 14 Aglaonlkls Str., Zographou 15772, Athens, Greece 
Jeanette Ireland, Box 1330, Igalnlt, NWT, Canada XOA OHO 
Abubakar Rasheed, Dept. of English, Bayero University, Kana, Nigeria 
Jon Yasin, 985 Teaneck Rd, Teaneck, N.J. 07666, u.s.A. 
s. Perez De Ayala, Quintana 4-28008 Madrid, Spain 
G. Parson, Dept. of English, Unlverstiy of Nottingham, Nottingham NG7 2RD 

u.K. 
Xu Jinfeng, Dept. of English Studies, Nottingham University NG7 2RD U.K. 

permanent home address.: Room 302, Building 12, Southern Hill, Dallan 
University of Technology, Peoples Republic of China 

Menil Bloor, c.E.L.T., University of Warwick, Coventry CV4 7AL England 
Katja Pelsmaekers 
Angela Downing, c/ARASCUES 65, 2802~ Madrid, Spain 

3. using Language for Learning (Bernard Mohan) 
(check participants' list for address as necessary) 

Peter Ragan 
Graham Lock 
Roz Ivanic 
Sanae Kimura 
Shun'ichi Segawa 
c. Gregori, Pascual Reinalt 16, 46727 Real de Sandia, Valencia, Spain 
Marla Pidoula, 14 Aglaonikls Str., Zographou 15772, Athens, Greece 
Constance Soh, Dept. of English Language and Literature, National 

University of Singapore, Singapore 0511; bitnet: ELLWWL@NUSVM.B!TNET 
E.S.P. Menel Blas, C.E.L,T., University of Warwick, Coventry CV4 7AL 
John Mountford, 69 Glen Eyre Rd., southampton so2 3NP England 
Jean Ure, Applied Linguistics, Edinburgh 
Chris Pappas, University of Illinois at Chicago 
Helen Tebble, 129 Huntlngdale Rd, Ashwood, Victoria 3142 Australia 
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(Carol Torsellol 
!pants' list for address as necessary) 

lker 
ra., 20 Moor Lane, Bramcote, Nottingham, NG9 3FH England 
segawa 

• Kimura 
·· n Gregori, Pasc~~l Reinalt 16, 46727 Real de Garldla, Valencia, 

.. spain 
ria Pidoula, 14 Aglaonikis Str., Zographou 15772, Athens, Greece 

ideon Wibawa, Engl1sh Dept., Maranatha Christian 1Jnivers1ty, Jalan 
Cihampelas 169, Bandung 40131, Indonesia 

s. Perez De Ayala, Quintana 4, Madrid 28008 Spain 
xu Jinfeng, Dept. of English Studies, Nottingham IJniversity NG7 2RD IJ.K. 

permanent home address: Room 302, Building 12, Southern Hill, Dalian 
IJniversity of Technology~ Peoples.Republic of China 

Leslie A. olsen, Technical Communication Program, 111 TIDAL, IJ. of 
Michigan, Ann Arbor, MI 48109-2108, IJ.S.A. bitnet: LESLIE 
OLSEN@IJM.CC.IJMICH.EDIJ IJSERGBKP@IJMICHIJM.I 

Katja Pelsmaekers 
Angela Downing, c/ARASCIJES 65, 28023 Madrid, Spain 

5. Analysis gf Spoken piscourse (Diana Slade) 
(check participants' list for address as necessary) 

Carmen Gregori, Pascual Reinault 16. 46727 Real de Gandia, Valencia, 
Spain 

Maria Pldoula, 14 Aglaonikis Str., Zographou 15772, Athens, Greece 
Jeanette Ireland, Box 1330, Igalnit, NWT, Canada XOA OHO 
Larry Bouton 
Chris Pappas, IJniv. of Illinois at Chicago 
Helen Tebble, 129 Huntingdale Rd, Ashwood, Victoria 3142 Australia 
Ignacio Vazquez, c/ Breton 18, 3'D, 50005 Zarragoza, Spain 
Peter Ragan, Dept. of Humanities and Social Sciences, Embry-Riddle 

Aeronautical 1Jnivers1ty, Daytona Beach FL 32114, IJ.S.A. 
Shun'lchi Segawa, Shlzuoka Prefectural IJniv. Jr. College, Department of 

English, 2-3, Nunohashi 3 - chome, Hamamatsu-shi, 432 Japan 

6. Pedaggglc Grammar (Graham Lock) 
(check participants' list for address as necessary) 

Peter Ragan 
Sanae Kimura 
Shun'ichi Segawa 
Angela Downing, C/ARASCIJES 65, 28023 Madrid, Spain 
Carmen Gregori, Pascual Relnault 16. 46727 Real de Gandia, Valencia. 

Spain 
Jeanette Ireland, Box 1330, Igalnit, NWT, Canada XOA OHO 
Abubakar Rasheed, Dept. of English, Bayero IJnlversity, Kano, Nigeria 
Larry Bouton · 
Jon tasin, 985 Teaneck Rd, Teaneck, N.J. 07666, v.s.A. 
John Mountford, 69 Glen Eyre Rd., southampton so2 3NP England 
Sonia Critchley, Language Centre, Brighton Poly, Falmer, BN19PH England 
Menil Bloor, C.E.L.T., IJniversity of Warwick, coventry CV4 7AL England 
Dirk Noe 1 
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l\1EETINGS 
Upcoming Meetings 

March 21-24, 1991. New York, New York, USA Annual meeting of the 
American Association of Applied Linguistics (AAAL). Topics of the 
meeting include (but are not limited to) discourse analysis, 
sociolinguistics, pidgins and creoles, second and foreign language 
acquisition, testing, second and foreign language teaching, L2 evaluation. 
literacy. language for specific purj,oses, classroom-oriented research, 
content-based L2 instruction, textbook evaluation, rhetoric and sty lis tics. 
translation, language planning and language policy, and lexicography. 
Individual papers ·will be 20 minutes long with 10 minutes' discussion. 
Inquiries: I 991 Program Committee, 1325 18th St. NW, Suite 211. 
Washington, D.C. 20036-6501 USA. 

April 2-4, 1991. Johannesburg, South Africa. Conference on Language, 
Thought and Culture: A Cognitive Linguistic Perspective. Theme: 
Language as a primary instrument of conceptualization, embedded in a 
matrix of social, cultural, psychological, communicative and functional 
parameters. CALL FOR PAPERS: Papers are invited from linguists, 
psychologists, anthropologists and others; on topics relevant to the above 
theme. Inquiries: Dr. John R. Taylor, Dept. of Linguistics, University of 
the Witwatersrand, P.O. Box Johannesburg 2050, South Africa. · 

April 3-6, 1991. University of Exeter, United Kingdom. Twenty-fifth 
Annual Conference of the International Association of Teachers of English 
as a Foreign Language (IATEFL). Inquiries: IATEFL, Mrs. Julia Norcott, 3 
Kingsdown Chambers, Kingsdown Park, Tankerton, Whitstable, Kent CT5 
2DJ, United Kingdom. 

April 4-6, 1991. Fifth Annual International Conference on Pragmatics 
and Language Learning. Urbana Illinois. Contact: Lawrence Bouton and 
Yamuna Kachru, Division of English as an International Language. 
University of Illinois at. Urbana/Champaign, 707 South Mathews Avenue, 
3070 Foreign Languages Building, Urbana, Illinois, 61801. USA. 

April 6-7, 1991. International Linguistic Association Conference. New 
York City. Contact: Johanna Woltjer, Columbia University Center for 
Computing Activities. 612 W. 115th Street, New York, New York, 10025. 
USA. 
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Association for Computational Linguistics, European 
East Berlin, GDR. Contact Juergen Kunze, Akad 
DDR Zentralinst, Sprachwissenschaft, Prenzlauer 

' 149-152, GDR-1100, Berlin, GDR; 37247 97 1531168; telex: 

'12-14, 1991. Twentieth Annual Linguistics Symposium: Word 
Discourse. Contact: Mickey Noonart, Department of English, 

l'hie:rsi11V of Wisconsin - Milwaukee, Milwaukee, Wisconsin, 53201, USA 
e-rnaill--,noonan<@csd;uwm.edu) 

April 17-19, 1991. International Conference on Teacher Education in 
Second Language Teaching, Hong Kong, Contact: Department of English, 
City Polytechnic of Hong Kong, 83 Tat Chee Avenue, Kowloon, Hong Kong. 

April 17-20, 1991. Symposium on Language 11nd its Cognitive 
Interpretation. Rice U. Houston, TX, Contact: Cindy Meyer or Philip Davis, 
Department of Linguistics and Semiotics, PO Box 1892, Rice University, 
Houston TX 77251: Phone (713) 527-6010/3391; E-mail: 
pwd@ricevml.bitnet. 

April 22-26, 1991. Singapore Regional English Language Center (RELC) 
Seminar on Language Acquisition and the Second/Foreign Language 
Classroom. Plenary/Parallel papers (40 minutes plus 15 minutes 
question time) and Workshops (2-hour demonstrations/discussions). 
Address all communications to: The Director (attention: SEMINAR 
SECRETARIAT), SEAMEO Regional Language Centre, 30 Orange Grove Road, 
Singapore 1025. Tel.: (65) 737-9044; Fax: (65) 734-2753; Telex: RS 
55598 RELC; Cable: RELCENTRE SINGAPORE. 

May 10-12, 1991. Innsbruck, Austria. International Conference on 
Contrastive Linguistics. Inquiries: Manfred Markus, Institut fur Anglistik, 
Universitat Innsbruck, Innrain 52/III, A-6020 Innsbruck, Austria. 

May 16-18, 1991. Grenoble, France. Eighth International Colloquium 
"Acquisition des Langues: Perspectives et Recherches", organized by the 
Laboratoire Linguistique et Didactique des Langues Etrangeres et 
Matemelles (LIDJLEM) of the University of Grenoble III, in conjunction 
with the Centre Universitaire d'Etudes Francaises (CUEF). Theme: 
Acquisition and Teaching/Learning of Languages. Five Subsections: A: 
Interaction of acquisition/learning: cultural aspects; B: Sociolinguistics 
and language teaching; C: Interaction and acquisition/learning: 
psycholinguistic and cognitive aspects; D: Metalanguages and 
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grammaticalization; E: Acquisition/learning of written discursive 
competence. Address inquiries to: Robert Bouchard, Comite 
d'organisation du Colloque "Acquisition et enseignement/apprentissage 
des langues", Universite Stendahl (Grenoble III), B.P. 25X, 38040 
GRENOBLE Cedex, France. Tel: (Office): 76.44.82.18 poste 3306; (Home): 
76.43.35.09. 

June 18-21, 1991. Association for Computational Linguistics, Berkeley, 
CA, Contact: Doug Appelt, AI Ctr. SRI Intl. 333 Ravenswood Rd. Menlo 
Park, CA. 94025, USA. 

June 25-27, 1991. International Conference on Current Issues in 
Computational Linguistics, Penang, Malaysia, Contact: Joseph Ong, Pusat 
Pengajian Luar Kampus, Universiti Sains Malaysia, 11800 Penang, 
Malaysia. 

July 7-10, 1991. Third Nottingham International Systemic Workshop. 
Nottingham, England. Contact: Gerald Parsons, Department of English 
Studies, University of Nottingham, NG7 2RD, England. Topic: Interactive 
Spoken Discourse and Theme/Rheme revisited. (see call for papers in this 
issue). 

July 21-25, 1991. Buenos Aires, Argentina. Fifteenth World Congress 
of the International Political Science Association, Section on the Politics of 
Language -- models of language choice, the theory of official languages, 
and the ·world politics of language. Inquiries to the Convener of the 
Section: Jonathan Pool, Department of Political Science, D0-30, University 
of Washington, Seattle, Washington 98195 USA. Tel.: (206) 543-7946 or 
(206) 632-0692. FAX: (206) 543·9285. E-mail: 
POOL@U.WASHINGTON.EDU. 

July 22-26, 1991. The Language Sciences Summer Institute (On 
Systemic Linguistics). Tokyo, Japan. Contact: Fred Peng, International 
Christian University, 10-2 Osawa 3-chome, Mitaka-shi, Tokyo, 181, Japan. 

July 27-28, 1991. The Language Sciences Association of Japan ann~al 
meeting. Tokyo, Japan. Contact: Fred Peng (address above). 

July 29-August 2, 1991. 18th International Systemic Congress. 
Tokyo, Japan. Contact: Fred Peng (address above). (see call for papers in 
this issue). NOTE EXTENSION OF DEADLINE TO MARCH 31, 1991 



17, 1991. Pees, Hungary. Seventeenth World Congress of 
Federation of Modern Language Associations (FIPL V)_. Theme: 

Language Learning. Sub-themes: interrelations among sectors 
•. · institutions of language learning; teacher education and curriculum 

. · · · the contribution of applied disciplines to foreign language 
· · · teaching; teaching aids and the media; language policy and the teaching of 

less widely taught languages. CALL FOR PAPERS: Proposals for 20-
minute papers are invited. Inquiries: 17 .fosta, P.O. Box 67, FIPL V Mme 
Racz, H-7617 Pees, Hungary. Tel. 6-72-24048. 

August 13-17, 1991. LACUS. The Linguistic Association of Canada 
and the U.S. 18th annual meeting. Ann Arbor Michigan, USA .. Contact: 
Valerie Makkai, LACUS, POB 101, Lake Bluff, IL. 60044. 

September 23-27, 1991. Quantitative Linguistics Conference 
(QUALICO). Trier, Germany. Contact: QUALICO program Committee, 
University of Trier, P.O. Box 3825, D-5500 Trier, Germany. 

October 4-6, 1991. East Lansing, Michigan, USA. Theory Construction 
and Methodology in SLA. DEADLINE for proposals: March 1, 1991. 
Inquiries: Alan Beretta/Susan Gass, Department of English, Michigan 
State University, 201 Morrill Hall, East Lansing, MI 48824 USA. ·E-mail: 
21003smg@MSU or 21910mgr@MSU. 

January 3-9, 1992. Barcelona, Spain. Twenty-sixth International 
Conference of the International Association of Teachers of English as a 
Foreign Language (IATEFL). Inquiries: IATEFL, Mrs. Julia Norcott, 3 
Kingsdown Chambers, Kingsdown Park, Tankerton, Whitstable, Kent CT5 
2DJ, United Kingdom. 

April 1-3, 1992. Conference on Applied Natural Language Processing. 
Trento, Italy. Contact: Lyn Bates, BBN Systems, 10 Moulton St. Cambridge, 
MA. 02238. USA. 

July 12th or 13th, 1992. (for one week). 19th International 
Systemic Congress. Sydney, Australia. Contact (for now): Ruqaiya Hasan, 
School of English and Linguistics, Macquarie University, NSW, 2109, 
Australia. 

August 9-14, 1992: Fifteenth International Congress of Linguists 
Quebec City, Quebec, Canada. Abstract deadline: 1 October 1991. Contact 
CIPL, Department of Language and Linguistics, Laval University, Quebec 
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City, Quebec, Canada GIK 7P4. Phone: 418-656-5323: Facsimile:41 
2019. e-mail: cipl92@lavalvml.bitnet. 

August 26-29, 1992. Uppsala. Sweden. Discourse and the Professions. 
This international conference will focus on the production and 
comprehension of written and spoken discourse in professional settings. 
Text analysis, discourse analysis, pragmatics, and studies of the writing 
process will be covered, together with st)ldies of the interrelationship of 
speech and writing in modern society. Both theoretical and applied 
studies of spoken and written discourse among professionals and 
between experts and lay people will be discussed. Inquiries: Britt­
Louise Gunnarsson, FUMS, Uppsala University, Box 1834, S-751 48 
Uppsala, Sweden. 

October 18-20, 1992. Boston University Conference on Language 
Development Boston, MA. Abstract deadline: Postmarked 1 May. 1991. 
Contact: Conference ort Language Development, Boston University, 138 
Mountfort St. Boston, MA, 02215. Phone 617-353-3085. e-mail: 
langconf@bu-mfl.bu.edu 

August, 1996. . Jyvaskyla, Finland. 11th World Congress of the 
International Association of· Applied Linguistics (AILA}. Inquiries: Prof. 
Karl Sajavaara, Department of English, University of Jyvaskyla, SF-40100, 
Jyvaskyla, Finland. 
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SYSTEMIC ARCHIVES: 
Mart.in Davies 

English St.udlas 

Unlversit.:y o-f' St.irling 

S1:.lrling 7 F"J<9 4LA 

Scot.land 

Great. Brit.aln 

SYSTEMIC BIBLIOGRAPHY: 
Chr.ist.la n Ma 1:.-t.hlessen 

Llnguist.ics Depart.mant. 

Universit.:y o-f' S:ydne:y 

S:ydne:y 7 NSW 7 2006 

Aust.ralia 

ELECTRONIC I"'VJAIL LIST: 

.James D. Benson 

Deper1:.men1:. o-f' English 

Glendon College 

York Universit.:y 

2275 Ba:yvieW' Ave 

Toron1:.o 7 On1:.arlo 7 M4N 3M6 

Canada 

e-mail address! GL2500:1..2-;i~YUVENUS.BITNET 
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3RD NOTTINGHAM INTERNATIONAL SYSTEMIC WORKSHOP 7-10 JULY 1 

CALL FOR PAPERS 

Following the success of last year's workshop on Rheme, we are 
pleased to announce that a Th1rd Systemic workshop will be held in 
Nottingham next summer - this time extended to THREE days. 

The main topic will be INTERACTIVE SPOKEN DISCOURSE, and parallel 
workshop sessions will explore aspects of THE EXCHANGE in differen~ 
GENRES of spoken interaction. (It is anticipated that 
interpretations of the term exchange will differ, for example as 
between the use in Halliday 1965 chapter 4 and that in Sinclair and 
Coulthard 1975 1 Ventola 1987.) 

Two days of the Workshop will be devoted to papers and discussion 
under the main heading. However, to reflect the on-going interest 
in theme and rheme, the third day w i 11 be devoted to extended 
workshop sessions under the heading THEME AND RHEME REVISITED. 

Date of workshop: 7-10 July 1991 (registration 15.00 on 7th). 

Conference address: Dr. Gerald Parsons 
Dept. of English Studies 
University of Nottingham 
NG7 2RD U.K. 

Further Information: This w·ill be sent to thosewho return the 
slip below by January 25th 1991 

----------------------------------------------------------------Please return this slip by January 25th 1991 to Dr. G. Parsons, 
Dept. of English Studies, University of Nottingham, NG7 2RD U.K. 

Name •.••••••••.••• G •••••••••••••••••••••••••••••••••••• (PLEASE 

Address • •...•.•.•.•••••..• & • • • • • • • • • • • • • • • • • • • • • • • • • • • • WRITE 

••••••••• 0. 0 ••• 0 ••••••••••••••••••• ••••••• I ••••• LEGIBLY) 

Please tick as appropriate: 

D 
D 
D 

I hope to attend the 3rd Nottingham International 
Workshop and would like further information. 

I am willing to present a paper on:-

The exchange in interactive spoken discourse 

Related topic - please specify below 

.......................................... 
0 0 I 0 0 0 0 0 0 0 0 0 0 0 0 0 I 0 0 0 0 0 0 I 0 0 0 0 I o 0 I 0 0 o o 0 0 I 0 0 
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NEWS FROM NOTTINGHAM IN 1991 

The Third Nottingham Interna~ional 

Systemic Workshop 7-10 .J.y.J_y ___ j_!;!Jl.J. 

rs of papers for the Workshop have so far been received from 
stralia, Germany, Nigeria and Belgium as well as Britain. 

Eija Ventola of Helsinki University has agreed to be thi keynote 
speaker. The Conference will be held on the campus in Cavendist1 
Hall, in which comfortable and pleasant accommodation will also 
be provided. 

Further offers of papers and requests for circulars can be sent 
to: 

,. 

Dr Gerald Parsons 
Department of English studies 

University of Nottingham 
Nottingham NG7 2RD 

U.K. 

.. · .. 

I 
I 

'i 



INFORlVfA TION 

YORK UNNERSITY 
GLENDoN COLLEGE 

DEPARTMENT OF ENGLISH 

. The Department of English at Glendon College invites applications for 
a tenure-track appointment at the rank of Assistant Professor. 
Preference will be given to applicants with a Ph.D. in linguistics with 
demonstrated superiority in teaching and strong scholarly interest in 
socio-cognitive and discoursal aspects of language. Duties will 
include teaching at the undergraduate level with possible future 
participation in graduate teaching, research, and service to the 
University. Salary is determined in accordance with the current 
collective agreement and experience. The effective date of 
appointment is July I, 1991. Send app(ications including a complete 
curriculum vitae to Professor William S. Greaves, Chair of the Hiring 
Committee, English Department, Glendon CoUege, York University, 
2275 Bayview Avenue, Toronto, Ontario, M4N 3M6, and arrange to 
have three referees send confidential letters to the same address. 
The deadline for application is February 15th, 1991. York University 
is implementing a policy of employment equity, including affirmative 
action for women faculty. In accordance with Canadian immigration 
requirements, this advertisement is directed to Canadian citizens and 
permanent residents. 
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CURRENT ISSUES IN EDUCATION: PART II 

US!NG THE LITERAT'JRE IN ACADEMIC WRITING : AN ANALYSIS OF THE 
LANGUAGE OF INTER~RETING AND EVALUATING SOURCES 

He~en Drury, English Support Service, the Institute or Languages, 
The University of Ne~ South Wales, Ne~ South Wales, Australia. 

l. INTRODUCTION 

Allllost all university ~riting involves interpretation and 
evaluation of the literature. This critical assesszent of past 
scholarship is part of acadelllio practice in all discipline areas 
and Qhen students engage in university studies they need to be 
able to display kno~ledge and understanding of this practice. 
HcQever the ~olllptex linguistic delllands of this activity relllain 
largely illlplioit as does the aoade111io culture in Qhioh i~ takes 
place. Hence 111ost ne~ students to the university culture 
experience great difficulty in coDing to ter111s Qith not only the 
kno"ledge of their discipline areas, but also the necessity of 
shaping this knoQledge to create 111eanings Qhioh are appropriate 
for the purposes of their written assi~nments. 

As a ~irst step tOQards making explicit the written language 
delllands of the university culture in relation to using the 
literature, the language forzs adopted by successful Qriters Qhen 
in~erpreting and evaluating past scholarship in their Qritten 
assignments need to be described and linked to their cultural 
p11rpose and conte:<t. Such descriptions can be used as models and 
guidelines in uni·rersit:Y courses Qhich ai:n to improve the •..-riting 
skills of both native speaker and non-native speaker students. 

This p~per describes and analyses a number of authentic texts 
Qhere student Qriters are attempting to assess the literature in 
a oritical ~ay. The discussion will focus on the Qritten text 
itself as it embodies the linguistic evidence of the student's 
struggle ~ith naking meanings ~hioh are appro9riate to the 
context and purpose of the task at hand. Exaaination of text 
extracts frolll student writing will provide clues to assess to 
Qhat extent the student ·~nderstands the demands of the context in 
which s/he is Qriting. The relationship between the linguistic 
components of the text, cohesive de•rices and lexical and 
grammatical features, and the context in which they occur Qill be 
described using the framework of systelllio linguistics, (as 
developed by lialliday and others), a theory of language ·~hich 
emphasizes the social functions of language. This tneoretical 
fraaeQork enables us to identify the Qays in Qhich texts and the 
choices of lexical, grammatical and cohesive devices which they 
contain, realise the situation and culture in Qhich they are 
produced. 

2. TliE TEXT 

The text is the outcome of the students" struggle in 
understanding, interpreting and evaluating past authors, their 
arguments and methods of enquiry and shaping this knoQledge to 
the purposes of the written task they are engaged in. In other 
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~ords it is the final realisation of the requirements of the 
~hole context in which it is produced. This context is descr 
in the systemic model in terms of two levels, the context of 
culture and the context of situation. 

Certain shared attitudes and values as well as common goals can 
be said to identify the culture of the tertiary institution. 
Although detailed descriptions of this cultural context do not 
exist, valuable contributions have been made by student advisors 
and linguists working in this area (see Hartin and Peters, ·1985; 
Ballard and Clanchy, 1984; Peters, !985; Taylor et a1, 1988; 
Taylor, 1989). Certain general comments can be made, for 
example, about the expectations of the tertiary institution ~ith 
regard to student use of past scholarship in their ~riting tasks. 
Students are required eo survey the literature in a critical ~ay, 
taking into account the conflicting views of different authors in 
their discussion of any issue. In addition, the ~ords and ideas 
of authors must be clearlY acknowledged and the student's own 
understanding of the source must be displayed by an 
interpretation which is not plagiarised. Evidence based on a 
student's own personal experience is generally discouraged in a 
culture where objectivity is emphasized. 

The situational context actually locates the text within a 
specific disci~line area and as a response to a specific task. 
The variables in the situational context, field, tenor and mode, 
influence the presentation of evidence in a student text. 
In general, the tenor of an academic text requ ire.s a high degree 
of impersonality and formality between student writer and reader. 
This relationship can be extended to cover that between student 
writer and source writers. Within the area of field, students 
will need to be able to recognise, understand and use technical 
terms from their sources as well as certain non-technical 
vocabulary which is also crucial to the expression of field 
specific meanings. The right choices in these areas of 
vocabulary wi11, to some extent, determine whether the student is 
plagiarising or not. Control over the mode of the discourse, the 
distance between the language the writer is using and the 
activity it is describing, as well as the distance between ~.riter 
and reader, has a complex role to play in the successful 
presentation of source evidence. For example, the task of 
condensing, integrating and generalising a source seems to demand 
a higher level of abstraction and hence a greater distance 
bet~een the language being used and the activity it is describing 
than is found in the souroe text itself. (Drury, in press). 

Therefore, the language choices made by the student in dev-eloping 
the text are judged to be successful, if they fulfill the 
requirements of the tertiary culture as a whole, as well as the 
requirements of the specific situation in which the ~riting task 
takes place. These influences on the text are shown in the 
follo~ing diagram where the text is located within the 
situational and cultural context ~hich is shown as an 
interrelated continuum rather than two distinct levels with fixed 
boundaries. 
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The Text in ~be Language Continuu• 

(Drury and W~bb, 1989: 94) 

The language of the text itself can also be seen in terms of the 
two inner levels of the language continuum, cohesion and 
lexicogrammar. Cohesive elements link together the meanings 
develo~ed through choices in the lexioogrammatical system at 
clause level. Since the text comprises both these levels, it is 
mapped on these inner areas of the language continuum. The 
horizontal lines "'hioh divide the text represent the stages it 
moves through to achieve its goal, its beginning, middle, end 
structure. These structural stages vary according to the purpose 
the text fulfills within the tertiary environment. In this way, 
certain text types with distinctive structures can be identified 
as academic genres, such as the laboratory report or the social 
science essay. 

The language of using evidence, which we are interested in 
describing in this paper, is found in many forms in almost all 
academic genres although, for the purposes of this paper, most of 
the discussion will centre on only one such genre. This is a 
fairly common genre in many discipline areas and is often used to 
initiate students into the area of critically reviewing a certain 
kind of source material, the journal article. Usually students 
are directed to summarise and critique a journal artiole(s), in 
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other wo~ds, ~rite a revie~ of an article or set of articles. 
will begin our discussion by moving out~ards from the text to 
illustrate, in general terms, the influence of the context of 
culture and situation on the extracts in question. 

3. THE CULTURAL AND SITUATrONAL CONTEXT 

As suggested, the culture of the tertiary institution remains 
largely undefined and iaplicit. not least in the advice given to 
students on ho~ to use evidence in their ~riting. Certainly. 
most departments publish guidelines on the mechanics of 
re~erenoing and warn students against plagiarism but fe~ actually 
model a successful summary ~r paraphrase of a sou~ce, ~or p~o~ide 
a ~hole text as a model of a genre in which evidence f~om 
different sources is used. Students are largely left to ~crk out 
for themselves the implicit rules of the cultural and si~uationa: 
context in order to produce appropriate texts. For students 
whose secondary and/or tertiary education experiences have ~aken 
place within a difeerent language and cultural background, c~e 
task is doubly di~ficult. 

We will examine the follo~ing extracts of student writin~ frQD 
the point of vie~ af the culturaL and sicuational envir~nment in 
~hiQh they are produced. These first ex"racts ar~ from the 
discipline area of Principles and Methods in Teaching ~nglish as 
a Foreign I.angu.age and ~ere produced as part of a larger cel<t in 
response to an asslgnment set ~ithin the postgraduate Dip~oma in 
Teaching English as a Foreign Language <Dip. TEFL> at the. 
University of Sydney. This course caters largely for ov~rseas 
students ~ho are already experienced teachers of English as a 
Foreign Language (EFL) in their •Jwn countries. Such a cou:ose is 
far more sensitive to the needs of non-native speakers as Qan oe 
seen from the explicit guideLines gi'ren in this assign!llen:, wtu.:h 
outline the text structure requtred, as ~eLl as describing the 
function of each structu:oal stage. 
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l. 

jectives: 

Guidelines 

Cricical Rcad:h!!_s and \Jr.ittan gv,d.u.~ttou 

i) to encourngu critl.c11l reading of several journal arciclcu 

on the same topic. 
ii) to encourage the use of abstJ:accs in the selection of 

nrcicles related to a set tOJ>ic. 

iii) to devBJ.op !Jkills in sununary writing and written 

evaluation. 

l'rocodura: 
1. Selact n topic arna co research. 'l'ry r.o mnl<c th.ls topl.c a•t 4peciC i.e 

us ponsiblc e.g. Leaching seminar skil.lll ;It tertiary Lev<!l. 

2. 1\aild 4 journal. articles on this same tOJ>ic, Al.ternativuly you cuuld 
choose chapters fro•n d!(ferent books. Articlell/boo\<.11 should be 

published after t980. 
3. The wr Hton assignment h<ts the following formn c: 

l.ength: 

i) ·An introduction (1 p11ge approxlmntely), stating your 
topic, rtttionale for selecting ir , reluvanca to your 

teaching situation. 
ii) A short su1nmary (1~-i\ page) of. eoch article/chapter~ 

your own ':'~· 
iii) A stntemant of your opinion of each :frticla/chaptar. 

iv) Comn~ent on the relevance of. what you ha'IO read to your 
uwn teaching situation outlin"d in th" lntroducti.on. 

v) Short conclusion. 

S-7 pages (handwritten) - can be typed but t\>iS ~s not 

necessary. 



Both extracts are taken from the opinion stage (3.iii) of the 
guidelines, ~here students are required to critically evaluate 
the articles they have chosen to revie~. In this case both 
students are commenting on the same article, namely, 'Learning to 
Listen - ~hat can be done?'(Kalivoda, 1980: 2-12). 

Text a) is that of a native speaker of English and text b) that 
of a Korean student. Both texts are sho~n belo~. divided up into 
numbered clauses. (clauses ~hioh do not have the potential to be 
joined by a conjunction (projected clauses and relative clauses) 
are not separated from the main clause on ~hioh they are 
dependent. The Theme or the beginning point of each clause, which 
contains the topic under discussion in that clause, is 
underlined) 

Text a) 

l.Ihjs paper gives the student of TEFL several valuable 
insights, 

2.not least of all that listening is a creative activity. 

3 .Lt. also considers aspects of lis ten ing skills which are 
essential in TEFL teaching, such as the idea of chunking and 
its sign i.f icance to lis ten ing comprehension. 

4.UnfgrtJJnately this is not developed further in the paper. 

S.It is a pity the lesson example given did not successfully 
account for ohunking. 

Text b) 

l.The a1Jthor contributes many useful ideas to students and 
teachers. 

2.Tbe greatest yalue gf the article is the idea of chunking. 

3.Tbe idea gf gbgnking is a technique to comprehend the main 
points of the spoken English. 

4.The skjll gf extracting specific information by the idea 
gf gbunkjna: is needed for EFL adult students. 

S.Bpt it seems that most inexperienced listeners put a lot 
of effort into trying to listen for every single ~ord in the 
hope of understanding the whole material. 

6.By learning the idea gf s;:hnnkjng students can improve the 
listening skills. 

It is immediately clear that the writer of text a) is aware of 
what is required in the Australian academic context when an 
opinion of an article is asked for. Not only positive, but also 
negative opinions suggest to the assessor that the student has a 



broad understanding of the contribution of this particular source 
within the field. However, the expression of negative opinions 
about an authoritY in the field is largely unacceptable within an 
Asian academic culture and hence none are found in text b). It 
is likely that the Korean student would find it difficult to 
adopt a critical approach to both reading and reviewing the 
source and this approach within the western academic tradition 
needs to be explicitlY modelled for students from Asian 
backgrounds. 
Text a) moves from the expression of a po.sitive opinion about the 
article in general terms to the expression of a more specific 
negative opinion concerning the idea of chunking. These two 
moves comprise the structural stages in this paragraph. The 
writer shows an awareness of the need to include in his text both 
the role of the paper as a source of knowledge and his own 
expression of judgement on this knowledge. Hence both references 
to the paper itself and the writer's opinion are found in every 
clause, together with expressions which interpret the way the 
source presents knowledge and ideas, (This paper gg~i~y~eusL-~-­
insjghts. It qqnsjders ... this is pot deyelqped ... the lesson 
example giyen djd opt accgnnt fer ... ), as well as the ideas 
themselves, ( several yalqable insjghts, ljsteoing is a cr~atiye 
ac•jyjty ). In addition, the shift to a negative opinion is 
clearly signalled in the choice of Theme in clause 4 
(nnfgrtqnately) and 5 (it i.s a city). 

To some extent the first two sentences in text b) parallel those 
of text a). Both students acknowledge the positive aspects of 
the knowledge and information contained in the source, although 
text b) moves more quicklY to identifY a specific idea of the 
source as being of most value, (the i.dea of ghunkjng). 

Text a) 1. This paper gives the student of TEFL several 
valuable insights, 

Text b) 1. The author contributes many useful ideas to 
students and teachers. 

Text a) 2. not least of all (these valuable insights) is 
that listening is a creative activity. 

Text b) 2. The greatest value of the article is the idea of 
chunking. 

It is also instructive to examine the main difference between the 
language choices in the first clause of each text, namelY the 
receiver of the valuable information from the source. This 
receiver is clearly identified in text a) as the strident gf TEFL, 
a generic term which includes the writer himself and it is from 
this standpoint that he will evaluate the source. In contrast 
the writer of text b) identifies both students and teachers in 
the role of receivers of knowledge from the source. This 
reflects his confusion as to his own role and status with respect 
to the source writer. Is he evaluating the source in his role as 
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a teache~ o~ as a student and if as a student, a student of 
o~ a student of EFL? The tension c~eated in the tenor 
~elationship, whe~e a student is reQui~ed to assume the ~ole 
critic and evaluate an expe~t in the field is an area of 
particular difficulty fo~ Asian students. In this text, the 
write~ ~esolves this difficulty by choosing to develop and 
identify with the ~ole of EFL student. However f~om this 
standpoint, the pe~son with least status in this in~eraction and 
the main beneficia~Y of the knowledge of the source, it is even 
mo~e difficult if not impossibl~ for him to c~iticise the sou~ce. 

Afte~ having exp~essed his app~oval in the fi~st two clauses, the 
w~iter of text b) is unsu~e of whe~e to go next and the res~ of 
the te~t contains a confusion of structural stages some of wn~cn 
a~e explanato~y: 

3. The idea of chunking is a technique 

and some of which pe~form a ~•commending function: 

4. The skill of ext~acting specific info~mation by the ldea 
of chunking is needed fo~ EFL adult students. 

In these latta~ clauses, the sou~ce itself is not identified as a 
participant, separate and dist~nct f~om the knowledge it 
contains, whereas a similar recommending structure .in te~t al 
begins with the sou~ce, 

3.tt (this pape~) also considers aspects of the listening 
skills which a~e essential in TEFL teaching, 

A mo~e detailed discussion of the cohesion and lexicog~ammar of 
these texts and how choices in these areas fulfill the 
requirements of the culture and situation will be presented later 
in this pape~. 

The next example p~ovides an illustration of a common p~oblem 

a~ea fo~ students when faced with using sou~ce mate~ial: how to 
inte~p~et a sou~ce rathe~ than merely describe it. These two 
ext~acts we~e w~itten by a postg~aduate Ethiopian student on a 
pre-sessional, English fo~ academic pu~poses (EAPl cou~se, in 
which students were directed to ~eview a sou~ce relevant to their 
own field ,of study. The second extract was written after the 
student had received advice about critically inte~preting a 
sour-ce. 

Text c) 

l.In the past few decades, many African countries have been 
affected by d~ought at least once o~ twice 

2.and this has led many of them into hunge~. 

3.In the most recent 3 year oeriod, numerous countries in 
eastern, western and southern Africa have experienced 
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drought and other conditions 

4.leading to severe food shortages and in some cases famine 

(5hapouri, Oommen and Rosen 1987). 

S.Moreover. Shagouri. Oommen and Rosen !l987L have explained 
that agricultural productivity is generallY low whether 

measured as per unit area ••• 

c.ln addi i rou h and' rowth of reduction, 
counter productive domestic policies and ineffective 
administrative systems are also important ( Shapouri •• 

l.Although this gager haS failed to point out some important 
constraints which could contribute to food shortages liKe 
ownershiP of land, poor agricultural technology and· poor 

marKeting facilites, 

Text d) 

2.~ has mentioned the major factors causing food 

shortfallS in Africa. 
3.The gager explained that drought is the major component of 

food shortages and famine in Africa. 

4.~ also clarified that counter productive policies and 

ineffective administra,tion ••• 

Text c) is dominated bY the inital organising structure and 
purpose of the source (the introduction of the topic within a 
temporal frameworK). lt begins bY following thiS structure 
closely, in fact so closely that the student could be accused of 
plagiarism. Perhaps in the hope of avoiding the charge of 
plagiarism, the student over acknowledges hiS statements, using 
reference conventions whiCh would be unacceptable in the academic: 
culture. However, to some extent, the student writer recogn1ses 
the need to distance himself from the source and identifY it as a 
separate entitY to his own text. This can be seen in the choice 
of the source authors as the Theme in clause 5 and the reporting 
structure associated with interpreting their activities in the 

source (5hagouri •• have explained •• ). 

In contrast, text d) displays both a critical approach as well as 
an interpretative approach. The first clause expresses the 
writer's own opinion about the weaknesses of the article in a 
dependent clause of concession, (Although thiS gager has 
failed •••• ). 'This prepares the way for the expression of a 
positive aspect in the second clause. The latter explicitly 
identifies the overall purpose of the source and its 
significance, (it has mentioned he ma·or factors causin food 
shortfalls ••• ). The third clause identifies the main point of 
the article that drought is the major component of food 
shortages. This is only implied in the first two clauses of text 
c). Although the student repetitively begins each c:lause with 
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the same Theme, namely the source itself, this text 
clearer understanding of how to read and review the 
the western academic tradition. 

The final example is an extract from undergraduate student 
w~iting in an essay gen~e 1n the social sciences and humanitie5 
and it serves to illustrate the necessity for students to shape 
evidence to the purpose and situation of the writing task they 
are engaged in. In this.case the evidence needs to be evaluated 
to support a particular thesis, namely that violence on televison 
does or does not affect the child's development. 

Text e) 

1.0ickson Cl984:12l maintains that television violence has 
a marked effect on the development of the child. 

2.Brown (1985:17¢>) says that children who watch a great dea 
of televised violence could be affected for many years. 

3.The Television Broadcasting Tribunal Cp1b) recommends tha 
we 9hculd ·limit the numCer of hours per week of programmes 
shewing violence· during children's viewing times. 

!.That television violence has a considerable effect on the 
development of the child is not disputed. 

2.Both Dickson (1984:12! and e.-own (1985:17¢>) have shown 
thl"ough extensive experiments that the majority of cnildren 
are affected by television violence, 

3.Brown having extended the base of her research to 
longtidutinal studies which reveal that this effect is oui 
long-te.-m. 

4.In the face of such ccnyinCing evidence the Television 
Broadcasting Tribunal has been compelled to act in order to 
reduce the impact that increased television viewing could 
have on children. 

5.The T.-ibunal has recommended Cplb) .•••• 

. (Webb, 1989: 25) 

In text el, the voice of the student wl"iter does not come throug 
and so the .-eader is unsure of the write.-·s own standpoint and 
how this is .-elated to the evidence in the sources. The student 
is letting the sources speak rather than using source evidence 
develop a line of argument to support his or her own thesis. The 
structure of the text is a simple listing of the claims and 
recommendations of different authorities as can be seen in the 
repetitive use of the source authors themselves as Theme. No 
relationship is drawn between the evidence from different 
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sources. 
In cont~ast, text f) p~esents a clea~ distinction between the 
student w~ite~·s voice and that of the autho~s of the sou~ces as 
can oe seen in the statement which fo~ms the fi~st rneme. 

That television viglence has a considerable effect on the 
develooment of tne child is not disputed. 

This is an expression of the writer's own standpoint, a thesis 
statement. Comparisons between sources are drawn, (Both Dickson 
and Srgwn>, and the consequences of the evidence is presented, 
(In the face of such convincing evidence .. ) to fu~tner develop 
the write~·s Line of argument to support the thesis statement. 

The te~t ext~acts above nave all Oeen p~cductively used as models 
in cou~ses which aim to help non-native speake~ students to use 
evidence app~cp~iately in thei~ written assignments. Students 
ccmpa~e the text ext~acts, noting simila~ities and diffe~ences in 
language fc~ms. These a~e discussed in te~ms of the ~equi~ements 
of the cultu~al and situational context. 

We will now lock mo~e closely at the inne~ a~eas of the language 
continuum, cohe9ion and lexiccgr-ammar. As has oeen sugge5ted in 
the above discussion, incorrect choices in these areas may be the 
~esult of misunderstanding the ~equi~ements of tne cultural and 
situational context ~atne~ than inadequate learning of a 
g~a·mm<~tical st~ucture c~ insufficient knowlege of the lexical 
system. This is not to suggest that these inadequacies oc not 
exist, nor that they should Oe ignored but ~athe~ that they 
should be tackled within a whole text f~a~ewo~k wne~e the 
re~uil""'ements of the cultural and s.i.tuat.1.onal c·onte'.<t. are also 
taken into account. Also, as in the previous example, it must .be 
remembered that correct cohesion and lexl.cogrammar may not be 
enough to p~oduce a text which is successful in Lts conte•t. 

It is not poss1ble in this paper to examine in detail all of tne 
above text ext~acts in te~ms of thei~ cohesion and lexicog~amma~ 
and tne~efo~e tne discussion will concentrate on only certain 
text examples, namely text a) ano b). 

4. COHESION AND .L.EXICOGRAMMAR 

4.1 COHESION 

The resources of cohesion which construct discourse nave been 
identified by Halliday and Hasan (197bl as ~efe~ence, ellipsis 
and substitution, conjunction and lexical organisation. Choices 
in these a~eas c~eate meaning between clauses and develop the 
ideas of a text in a way app~op~iate to the context. 

The fi~st two text ext~acts, a) and b) a~e motivated by the need 
to give an opinion of a jou~nal a~ticle. Given this context, the 
expectation is that lexical items expressing the writers· 
judgements would form a majo~ cohesive element in tne~e texts. 
This is certainly the case in text a) where the expression of the 
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w~ite~·s attitudes takes many fo~ms, (valuable, c~eative, 
essential, significance, unfo~tunately, fu~the~, ~. 
successfully). Howeve~, exp~essions of attitude are not so well 
developed in text b) and a~e ~est~icted to positive meanings only 
(useful, value, needed, imp~ove). 

The othe~ main cohesive element in text a) is the source itself, 
the object of the w~ite~·s evaluative judgments. The sou~ce 1s 
~eferred to th~oughout the text and is developed th~ough the 
resou~ces of refe~ence, lexical cohesion and ellipsis as follows: 
(Themes a~e unde~lined and ellipted elements shown in brackets) 

1. This papa~ •...•..•• 
1' 

3. ll· ............ . 

4. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • the paper"'. 

5. 
t 

..... the lesson example given (in the pape~) 

The w~iter avoids the kind of repetitive identification of the 
source found in text d) by shifting the source out of themat1c 
position in clause 4. and 5. 

Ellipsis and demonstrative reference ~lso play an 1mportant ~ale 
in linking togethe~ othe~ parts of the text, particularly those 
associated with the pa~ts ~f the sou~ce that are be•ng evaluated. 
These forms of cohesion also allow for the exchange of 
info~mation between the Theme of a clause and the Rheme of the 
p~eceding clause. Thus each form reinfo~ces the cohesive role of 
the othe~ as shown below: 

several valuable ~ns~ghts 
"'! 

2. not least of all (these valuable-inslghts is! that ... 

3 .•.•...•.••....••••. such as the idea of chunking ano 1ts 
significance to listening comprehension 

4. Unfo~tunately this ..••..••.......••. 

In particular, demonst~ative ~efe~ence in the Theme of clause 4. 
allows the w~ite~ to summarise the whole of the last part of the 
pr"'evious clause in preparation for his comment on this, a comment 
which he has al~eady signalled as negative in the Theme. 
(unfo~tunately) 

The explicit use of conjunction does not seem to play an 
impo~tant role in develo~ing text a), although an explicit 
conjunction signalling exemplification (such as) is used within 
clause 3 to develop the text f~om a mo~e gene~al focus on the 
source text to a mo~e specific focus. 



3 ••••• aspects of listening skills which are essential in 
TEFL teaching, such as the idea of chunking and its 
significance to lis~eninq comprehension. 

In teMt b), those lexical items which contribute most to cohesion 
and whic:h appear in almost every clause are the students or 
learners and the specific listening technique identified oy the 
writer as of greatest value, namely, the idea of chunking. 

1. The author" ..................................... to students 

2 •••••• the article .................... the idea of 
chunk ing ___ __., 

3. The idea of chunking •••.•• r 
I 1' 

4 ••••••••• by the idea of cnunking ••• for EFL adult students 

'• ............. J... .. .. .. .. . ~" '"•" '"" '""""' >< • <~m 
o. By learning the idea of chunking students 

Although the article itself is identified as well as its autnor, 
these participants are not developed throughout the text ano it 
is significant that they are only found in those parts of the 
text which are largely concerned with evaluating the article, 
that is, clause i and 2. Tne writer's focus on students and the 
listening techniques they should learn tends to develop the te~t 
in terms of the purpose and subject matter of the source itself 
rather than his own evaluation of these. 

Reference is not used to create cones.i.on in this text and in -spme 
situations, where the use of refe~ence would be appropriate, the 
writer often seems to prefer repeating lexical items, perhaps the 
most basic way of creating cohesive links. In particular, ~ 
idea of cnunking is used repetitively, perhaps, bec:ause the 
writer is unsure of the status of this noun group as a technical 
term in the field. Certainly, it seems as if he regards tne 
whole of the noun group as a tecnn1cal term instead of just the 
lexical item chunking and this leads to inappropriate 
combinations with ather leMis and grammar such as, the idea of 
chunking is a technique. Here the meaning conveyed is that an 
~ is a technique rather than the process gf Chynking is a 
technique. In fact the sourc:e uses the whole of the noun group 
as a heading for that part of the article where chunking is 
explained and since other source headings which contain a 
combination of technical and vernacular language have the status 
of technical terms, there are some grounds for the writer's 
confusion. Students often nave to learn to recognise and 
distinguish between the use of everyday vocabulary in technical 
and non-technical ways in the discipline areas in which tney 
studying. This is part of learning the language of the field. 

The greatest confusion for the reader in text b) seems to lie i 



the choice of the conjunction but to Join clause 4 and 5. where 
it is unclear what is being contrasted. 

4.The skill of extracting specific information by the idea 
of chunking is needed by EFL adult learners. 

~-~ it seems that most inexperienced listeners put a lot 
of effort into trying to listen for every single word 1n the 
hope of understanding the whole material. 

Probably the writer means to contrast the practice of listening 
to every word with that of chunking. But since the previous 
clause expresses the meaning of a recommendation, namely tnat EFL 
adult students need chunking, then a causal conjunction 
supporting this statement would probably be mere appropriate. 

4.The sKill of extracting specific information by t~e idea 
of chunking is needed by EFL adult learners 
S.because it seems that most inexpe~ienced listene~s . .. 

It is highly likely that the writer lS familiar with the use at 
contrastive conjunctions like but and this can be seen by 
examining the ~est of the student w~iter's assignment. fhe~erare 

nis misuse of this conjunction seems to be more assoc1ated w!th 
his uncertainty about the nature of the task at hand. 

4.2 LEX!COGRAMMAR 

It must be noted that the writers of beth texts are generally 
using language choices which are appropriate in an academic 
culture. The texts are characterised by a s1mple clause 
structure out structures within the clause, espec1ally the 
nominal group, are complex and display a large number of lexical 
items which carry most of the content mean1ng af tne texts. Bath 
writers are also careful to express opinions in an imper~onal 

way. (see Halliday 1985b far a discussion af the character1st1cs 
of spoken and w~itten language and Martin 1985 tor a cescr1ptlan 
of different expository genres). Hcwev~r the language cna1ces 1n 
the last part of t~xt b) contrast with those af text a) as they 
diverge from expressing th~ writer's op(nian of the source to 
e~plaining the composition of a specific aspect of tne source 
itself, further explaining why it is useful and finally 
r~cammending it far EFL students. 

As mentioned earlier, the overall purpose af these texts is to 
give an opinion of the source and since both texts to some extent 
fulfill this purpose, they share certain characteristics. 
Evaluation can be ~xpressed through attitudinal lexis, in 
particular, adjectives located in the nominal group, and example~ 
can be found at the beginning of beth texts. 

Text a) 1. This paper gives the student of TEFL several valuable 
insights. 



Text b) 1. The author contributes many useful ideas to students 
and teacher-s. 

Although the lexical choices found in te<t bl are appr-opr-iate and 
certainly grammatically cor-rect, those of text al display the 
mor-e soph~sticated knowledge of a native speaker. Both of these 
clauses also identify the source (th~s paper or- the author) as 
the actor responsible for- these positive aspects and it is clear 
that the language· choices fulfill the purpose of this part ot the 
assignment. 

Attitude is also expressed impersonally through modal auxiliaries 
of obligation and necessity but the structures associated with 
these modal auxiliaries differ in each text. 

Text aJ 3. It (this paper-) also considers aspects of listen~ng 
skills which are essential in TEFL teaching, 

Text b) 4. The skill of extracting specific information by the 
idea of chunking is needed tor EFL adult students. 

The human target of the writer·s. recommendations is ide~tified 
clearly i~ text b) <EFt, adult students> whereas in text a) it is 
disgu~sed within the practice of TEFL teaching. By leaving out 
the human actors, the teachers and the students, in tne practice 
of TEFL teaching, the wr-iter creates a greater distance between 
the language of the text and the actuai activity it is descriaing 
and in this way makes h . .Ls w·l"'iting more abstr'"act and objective,· 
The 2 cla~ses can ce rewritten to clearly reveal the expression 
of the writers· opinions and the other human participants who 
these opinions are aimed at. 

Text a) 3. !t (this paper) also considers aspects of listen>ng 
skills which I tnink students of TEFL must know. 

Text cl 4. I think EFL adult students need the skill ot 
extracting specific information by the idea of 
chunking. 

In b) the writer's recommendation for EFL adult student~ is g1v9n 
prominence as the mGin verb in the clause and it Ls a spec1tic 
component of a specific listening skill which is identified as 
being necessary,(the skill of extracting specific information by 
the idea gf chunking). In contrast, the structure of text a) 
gives pr-ominence to the source, (it Cthis pacer]), and the 
general listening skills it contains and it is the latter which 
are evaluated in a defining relative clause. By including the 
source, its parts and their evaluation in the same clause, it is 
easier- to see the relationship cetween the writer's evaluation 
and the source. In text bl, the relationship between that part 
of the source which is being evaluated, (~~~~.!.L~'-:-.U'-.I.W!~=-o.w.>L/1' 
specific information •••• ) and the source itself is not soc 
The specific component which is being eva 1 ua ted has to be trace•m 
back to the second clause in text b) and this process is turthe 
interrupted by the contradictory purpose of clause 3. 
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Evaluative language also occurs in the later clauses of both 
texts, in more frequent and more varied forms in a) than b). 
However, the forms used by the writers differ and some of these 
will be discussed in the next section. 

Another aspect that is developed in both texts in different ways 
resulting in different text purposes is the lexis used to refer 
to the source and its content, the way in which lexical items 
chosen to divide the source into related parts to be commented 
on. The following tree diagrams represent this division: 

Text a) 

listening is a creative 
activity 

Text b) 

many 

the idea of chunking 

The artie le 

useful ideas 

-----------the idea of chunking 

. ---------techn~que to skill of extracting 
comprehend specific information 
main points (needed for adult EFL 

students) 

Both texts move from a consideration of more large scale and 
general divisions of the source to more specific source 
in·tormation 1 namely the listening technique of chunking. Howeve~. 

this is identified in text a) to be commented on, whereas in te't 
b) the components of the technique itself are explained as can .be 
seen in the tree diagram and most clearly in the structure of 
clause 3, a typical explanatory structure 

3.The idea of chunking is a technique to comprehend the main 
points of the spoken English. 

This structure contains no attitudinal lexis and can be 
contrasted with a similar structure in text a). 

2 •••• that listening is a creative activity. 



ause 3 is a pivotal point for the development of te~t ~). Here 
it seems as if the student feels that he has given his comments 
on the article in clause 1 and 2 and is unsure of wnat to say 
ne><t. He slips back into the summarising mode of the previous 
section of the assignment and explains the composition of the 
technique of chunking, a technique in the source which he has 
just identified as most valuable. To some extent he is aware 
that this is the wrong direction to go in, as clause 4 can ~e 
seen as an attempt to evaluate the technique by saying that it is 
necessary for EFL adult students. However clause 4 also 
continues to identify another component of the technique, the 
skill of extracting specific information and it is this activity 
that is evaluated. The following clause, (~>, appears to be an 
attempt to justify the previous recommendation by describing the 
activities of inexperienced listeners: 

~ •••• most inexperienced listeners put a lot of effort lnto 
trying to listen •••• in the hope of understanding 

To some extent this focus on listeners/students is developed in 
the f ina 1 c: 1 ause, (b) , where it is the s tuoen ts who are made 
responsi~le for improving their listening skills, although this 
is through the process of chunking which is itself g•ven 
prominence in thematic: position. This process has been 
identified earlier in the text as the most valuable idea 1n tne 
source. However by this stage of the te~t the l1nk with tne 
source is tenuous and the evaluative language is clearly attached 
to students and their listening skills rather than the source. 

6. By learning the idea of chunking students can L<Tlprove t.ne 
listen1~g skills. 

In comparison, the latter part of text a> like the former is 
ccnce~ned with the activities of the sowrce rathe~ than stude~~s 
and this can be seen i.n the choice of ver~s assoc1ated w1th tne 
source or parts of the source: 

1. This paper gives 
3. It also ;onsi.der! 
4; •••• thi.s (the idea of chunki.ngl is not developed 
~ •.••. the lesson example given did not account tgr 

Attitudinal lexis is attached to some of these processes in the 
form of adverbs: 

4 •••••• developed further 
5. did not successfully account for 

as well as modal adjuncts which comment on the whole of the 
clause: 

4. Unfortunately this is not developed further 1n the paper. 
5. It is a pity the lesson example gi.ven •••••••• 

This discussion has not been able to cover all apsects of the 
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language choices made by the student writers nor link each c 
to its contextual influences. However exam~nation of even sma 
text extracts such as those above can illustrate the complexity 
of the task facing new students especially those with English as 
their second language. Although the writer of text b) to some 
extent failed to fulfill the contextual requirements of this 
stage of the writing task, the language choices in h~s text show 
a growing understanding of these requirements. 

Students attending academic writing courses in EAP would not be 
expected to identify all of the cohesive devices and 
lexicogrammatical features described above in their comparison of 
these two texts. But they can gain useful insights into the form 
and structure of evaluative language ano how this language can be 
used to assess ev10ence by examin~ng these texts. They also 
provide a useful starting point for the discussion of the role of 
the student in criticising a source and how this is realised 1n 
language. 

5. CONCLUSION 

The challenge of critically evaluating and interpretlng the 
literature is indeed daunting for new students to the academlc 
culture. An examination of the language of authentic student 
texts o• different academic genres can reveal the difficult1es 
students have in understanding and interpreting sources and 
shaping them to their own writing purposes. This process can 
also help to· increase student awareness of· how language cnoices 
can create meanings which fulf~ll the purpose of critlcally 
assessing past scholarship within the university culture. In 
t~lS way the language of 1nterpreting and evaluat1ng sources can 
be made mere explicit. 
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Using Systemic Linguistics in the Teaching of Adult E.S.L. 
Students. 

Jennifer Hammond 

National Centre for English Language Teaching and Research 
Macquarie University, Sydney. 

One of the projects undertaken by the National Centre for English Language 
Teaching and Research (N.C.E.T.R.), located.at Macquarie University, during 
1989 and 1990, focused on the literacy development of adult learners 
from non-English speaking backgrounds within the Adult Migrant 
Education Program (A.M.E.P.). This project aimed to build on some of the 
productive work in literacy development done in the schools context in 
Australia in recent years, which draws on systemic linguistics and the 
notions of register and genre. 

Theoretical Background to the Project 

The project drew on systemic-functional linguistics, developed by M.A.K. 
Halliday and others, (e.g. Halliday 1978, 1985, Halliday & Hasan 1976) and 
the work in literacy that derives from this theory, especially that of J.R. 
Martin & Joan Rothery (1980, 1981) and Frances Christie (1984, 1985). 
Systemic linguistics provides a theory of language that takes as its starting 
point a focus on how language functions and how the resources available in 
the lexio-grammatical systems of language can be utilized to make 
meaning. It is a theory of language in context, and it argues that language 
can only be understood in relation to the context in which it is used. It is 
also a theory which emphasizes a focus on language at the level of whole 
text. In this way it has a different approach from most other studies of 
language, notably that of traditional grammar, which offer a systematic 
study of language only up to the level of sentence and thus offer little 
guidance ·to the language learner who needs to know about structure, 
organization and development in connected oral discourse and written 
texts. 

A diagrammatic summary of the systemic-functional model of language is 
presented in Figure 1: 

,,. () 



· 1: Summary of the systemic-functional model of language (after 
Derewianka 1988) 

1r"ei1 

language 
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In this model, the outer circle represents the context of culture, 
incorporating the attitudes, values and shared experiences of any group of 
people living in the one culture. It includes expectations of ways of 
behaving and of how things get done in daily life. Within each culture 
there have evolved ways of getting things done, or ways of going about 
achieving common goals or purposes in life. These are the different genres 
that are referred to in the diagram above. Examples of genres include 
service encounters, ordering meals in restaurants, recounting the day's 
events, telling stories, writing stories, arguing a point of view. Each 
involves, in one way or another, the use of language and each results in a 
different text type, or genre. Each genre is distinguished by a distinctive 
schematic structure, that is a distinctive sequence of beginning, middle and 
end stages that enable the overall purpose of the genre to be realized. 
Each culture has evolved its own ways of going about doing things, and 
thus there may be considerable variation of genres from one of culture to 
another. 

Any use of language also takes place within a particular context of 
situation. That is it occurs within a particular time and geographic location 
between specific people, or groups of people. The context of situation 
occurs within a specific culture. The language that is used within any 
context of situation will be determined by a number of contextual 
variables namely field, tenor and mode. Field refers to the social activity 
taking place at the time, it can be thought of as the topic under discussion. 
Examples of field could include cooking, playing cricket, politics or 
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linguistics. Tenor refers to relationships between 
those relationships influence choices in language. 
described in terms of power, affect and solidarity. The kind of naaucJns 
that exists between participants, or the kind of audience for whom a text 
written, have a considerable impact on the kind of language that is used. 
Mode refers to the channel of linguistic communication. In its simplest 
form this means whether language is spoken or written. Mode is also 
influenced by distance of speaker or writer from the events being referred 
to,. and by distance of participants from each other. 

These three contextual variables of field, tenor and mode determine 
language choices that are made in the construction of any text. They 
determine vocabulary choices (if you are talking about football you choose 
lexical items that are from the field of football such as serum, kick, pass, 
tackle etc.) They also affect grammatical choices (if you are writing a 
procedural text which provides information about how to do something, 
you choose imperatives with present tense; if you are writing a recount of 
your trip to the mountains you choose past tense etc.) Thus knowledge of 
the context of situation enables one to predict the kind of choices that are 
made in different language registers. The resulting language texts reflect 
the context in which they are constructed and they cannot be interpreted 
independently of this context. 

This very brief overview of the systemic-functional model of language 
serves to make a number of points that are relevant to the N.C.E.L.T.R. 
literacy project. 

As context of situation varies, so the language text that is 
produced varies. 

There is a direct relationship between language and context. This means 
that in any language program the teacher needs to take into account the 
context in which a language interaction would typically occur. This applies 
to both oral and written language interactions. It also means that the 
purpose for using language needs to be considered, and the way in which 
this purpose shapes the language text produced. This is important when it 
comes to written texts, since writing by its nature is more easily analyzed 
and reflected on than speaking. One important implication of the language 
context link is the necessity to focus on language at the level of whole 
texts, rather than at the level of sentence. That is, when developing 
literacy programs the teacher needs to introduce students to whole written 



The model accounts for the language _ context link in a 
systematic way. 

While most language teachers intuitively recognize this link, the advantage 
of this model is that it explains how the link works in ways that enable us 
to predict the kind of language that will be used in any context. This in 
turn enables the analysis of distinctive features of language that occur in 
particular genres. Consequently the teaching of grammar becomes 
something that is functionally motivated; students learn features of 
sentence cons.truction as they develop control of different genres. For 
example they learn how tense varies with different genres, they learn the 
composition and function of nominal groups, they learn the structure of 
clauses patterns in English and how meaning in the clause is changed 
depending on what comes fi~st and last in the clause. They learn how 
these features of grammar contribute to the overali meaning of the texts 
that they are constructing. 

For teachers this model not only offers an insight into how 
language functions, but also provides a means of evaluating 
their own and their students' use of language. 

Because it provides information about language use at the level of whole 
text, as well as at the level of sentence and clause, it enables teachers to 
analyze and understand the linguistic demands being placed on students 
within the educational contexts in which they are operating. It also 
enables teachers to analyze and understand where the strengths and 
weaknesses lie in their students' use of language at the level of overall text 
organization and structure, as well as at the level of sentence. The ability 
to analyze language demands and language use, contributes to the 
development of effective teaching programs that facilitate effective spoken 
and written language development. 
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Participants in the Project 

The participants in the N.C.E.L.T.R. literacy project were two groups of 
approximately twenty teachers from both Sydney and Brisbane. All 
participants in the project have been volunteers, who were interested in 
literacy development and who saw the project as offering them assistance 
in their programming and teaching. Some teachers already had some 
familiarity with systemic linguistics through post-graduate work or 
through conference attendance or their own reading. Others had had no 
exposure to systemic linguistics. The major criteria for participation were 
that teachers were enthusiastic and were prepared to have an on-going 
commitment to the project. Participants met for two hours every fortnight 
for a period of seven months. The teachers involved represented the 
range of programs offered within the A.M.E.P. Thus some were working 
with students who were preparing for entry into tertiary institutions or 
professional employment and who were already literate in their first and 
second languages, while others were working with students who were 
attending beginning reading and writing classes and who frequently had 
minimal literacy development in their first as well as their second 
languages. 

Description of the Project 

The project consisted of cycles of theoretical input. action research. data 
collection and finally, the writing of resource materials for A.M.E.P. and 
other teachers. Figure 2 indicates organization of the project. 

Figure 2: The organization of the NCEL TR literacy project. 
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· As figure 2 indicates, the co-ordinator and teachers have had equally 
significant but different roles within the project. Initially much of the 
theoretical input was provided by the co-ordinator. This dealt with the 
following: 

the systemic model of language; 

the relationship between language and context; 

the notions of genre and register; 

analysis of schematic structure and language features of different 
genres that A.M.E.P. learners need to write; 

the relationship between spoken and written language; 

the role of spoken and written language in education and 
implications of these roles for literacy development; . . 

overall implications of the systemic model of language for 
programming and teaching; 

appropriate curriculum cycles and teaching methodology for 
implementing the theory in the classroom. 

During this input stage, the role of the teachers gradually increased as the 
group explored the educational implications of the various issues under 
discussion. The second half of the project was very much based on 
negotiated needs of the teachers as they began implementing the theory in 
their own classrooms. The fortnightly meetings thus provided a forum for 
sharing experiences, discussing and analyzing successes and failures and 
planning future teaching cycles. They provided a supportive forum for 
teachers to reflect on and discuss their own practice, sort out problems, 
and compare their own approach with that taken by other people who 
were dealing with similar issues. Further theoretical input ·was provided 
when teachers identified needs. Thus the program itself became less 
directed and more open ended. It became increasingly open to . negotiation 
and organized around the expressed needs of the teachers as 'they 
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discussed their own teaching programs and the effectiveness or 
of their attempts to implement the theory. It was through the 
attempts to come to terms with the practical implications of the 
that the action research phase of the project took place. Teachers 
on and analysed their own teaching practice. They consciously 
experimented with different teaching activities and openly discussed and 
shared their experiences. Visits to classrooms by the coordinator and 
other teachers also provided support and opportunities for reflection and 
analysis of teaching practice. 

During the action research phase, the teachers collected data in the form of 
recorded classroom discourse, photocopies of all the written texts produced 
by students during the recorded sessions, a copy of texts that the students 
read during these sessions and contextual notes detailing relevant 
information about what happened in each of the teaching episodes. Each 
teacher recorded a minimum of ten sessions. The data are being used as 
the basis for writing resource materials for A.M.E.P. and other teachers 
during 1990. 

Issues to Emerge from the Project 

As the project progressed, a number of issues have emerged as being 
particularly significant to literacy development within the A.M.E.P. context. 
These are outlined below. 

Selection of Genres 

One issue which arose in the work shop was how to select what students 
need to read and write. One of the advantages of using systemic-
functional linguistics and the genre-based approach to literacy 
development that has developed from this theory is its direct implications 
for programming. Insights, that derive from the kind of explicit analysis of 
language that is possible with the use of systemic linguistics into what it is 
that students need to read and write, enable teachers to be very clear 
about where they are going in their program. That is, teachers can work 
out clearly their overall aims in terms of where they want to get by the 
end of the program. These aims are worked out on the basis of an analysis 
of their students' language abilities at the beginning of the program, their 
students' reasons for enrolling in the course, what the students want to get 
out of the program, and realistically, where the students can get to by the 
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the program in terms of the varieties of texts that they want and 
to be able to read and write. 

some cases the decisions about appropriate genres is straightforward. 
In the schools context such decisions are constrained by the school 
curriculum. Thus students at school need to have control of a range of 
narrative and factual genres. If they are studying science they will need 
to write and read reports. If they are studying history they will need to 
read and write exposition. Similarly adult students who are preparing for 
professional employment or enrollment at university have quite explicit 
needs. Adults need to be able to deal with the range of genres that derive 
from their work place or from the subjects they will study at university. 
It is not suggested that the analysis of such genres on the part of the 
teacher, nor developing control of these genres on the part of the students, 
is necessarily an easy task, but simply that the identification of 
appropriate genres to aim for is relatively straight forward. 

For teachers and students involved in general reading and writing classes 
for non-English speaking adults, the identification of appropriate genres is 
less straight forward. In such classes the focus tends to be on literacy for 
life and consequently the range of genres includes all written text that 
exist within the culture. This situation. raises a number of difficulties. How 
does the teacher decide from such an open ended situation which genres 
are most appropriate, especially when students are frequently vague about 
what it is that they want or need to get from their literacy classes? Such 
decisions are frequently made more difficult by the fact that students 
rarely form a homogeneous group with similar starting points and neeqs. 
In any program, account needs to be taken of these differing starting 
points and needs, and thus the genres that are relevant need to be 
negotiated with the class. 

Another difficulty that the open ended nature of general literacy classes 
presents is continuity between classes. Many teachers wisely work from 
thematic programs which incorporate a range of shared experiences 
incorporating spoken and written language development as students 
discuss and read about these experiences. Using a thematic basis as a 
departure point in programming ensures that a range of spoken and 
written genres can be studied as a need for them arises within the theme 
of work which may be something like housing, health, employment etc. 
Difficulties may arise if teachers are not aware of the contents of each 
others' programs. There is the possibility of the same theme being 
recycled a number of times. One of the teachers in the project reported 



her students complaining "not the environment and pollution again!" 
issue highlights the need for teachers not only to be clear about what 
are doing in their own programs but to coordinate programs within the 
organization in which they work. Such coordination ensures that there is 
development from one course to another, both in terms of the topics that 
are incorporated into teaching programs and in terms of the genres 
covered in different programs. 

Despite difficulties faced by teachers in developing programs that 
effectively meet the needs of all students in their classes, the amilytic tools 
that derive from the work done in the project place the teachers in a 
stronger position to select and teach genres that are useful for their 
students. In tum this leads to more effective programming and teaching. 

Use of Genre Analysis. 

A second issue, which arose in the N.C.E.L.T.R. literacy project was the 
question of what is the point of being able to identify and analyze different 
genres. What kind of information is provided by such an analysis? How 
can it be useful in developing and teaching literacy programs? 

The first useful aspect of the analysis was that it encouraged the teachers 
participating in the project to think about and focus· on what their students 
were writing in a way that many had not done before. The teachers 
identified a range of different genres that were relevant to their teaching 
programs. These included medicare forms: bank withdrawal slips: 
advertisements for houses for rent, cars for sale; letters to teachers; 
information notes from school; job application forms and letters to 

· teachers; information notes from school; job application forms and letters; 
letters of complaint; work memos; work related reports; newspaper stories. 
and many others. In analysis of these genres, we have usually begun with 
a consideration of the social purpose of each genre. Social purpose 
addresses questions such as which people in this culture use the genre, 
why, and in what context? Such questions are important when deciding 
whether genres are relevant to the needs of particular groups of students. 
The next step has been to consider the schematic structure (the way in 
which the genre is organized in terms of its overall text structure) and 
specific language features. Within the theory which has formed the 
underpinning of the project it is argued that the social purpose will shape 
the schematic structure and actual grammatical language features of each 



Thus, texts written for different purposes will have distinctive 
structures and grammar. 

analysis of one of the genres referred to above may demonstrate these 

points. 

Text 1. 

The Manager, 
Quikfilm Pty Ltd. 
Mary St. 
Ryde. 

Dear Sir/Madam, 

7/3 Watson St. 
Miller, N.S.W. 

217/89 

I am. writing to complain about this set of photographs your 
company developed recently. 
In my opinion the photos are an awful color and are not 
worth the $12.45 that I paid for them. 
The film was new and my camera is a fairly expensive Cannon 
35mm, SLR manual. So, I don't think the quality of the 
prints can be blamed on either the equipment or the film. 
I have enclosed the photos so you can have a look for 

yourself. 
I would like the photos reprinted giving a better quality 
color, or otherwise a refund of the $12.45. 
I look , forward to hearing from you at your earliest 
convenience. 

Yours faithfully, 

Jane Smith 



Text 2 

The Director 
Dept of Education 
Northern Regional Office 
North Sydney 

Dear Sir, 

55 Argyle St. 
North Sydney 

18/5/88 

Provision of an inside toilet at Riverside Public School. 
We are writing to you as concerned parents of a child who 
attends Riverside Public School. The Department agreed to 
build an inside toilet for the use of the children during class 
time. However, to date the toilet has not been built. This 
toilet is necessary for the safety of the children after the 
incident of sexual assault against one of the children in 1986. 
The toilets are isolated from the rest of the school during 
class time. The school is in a high risk area and the safety of 
the children must be of concern to the Department. We look 
forward to some immediate action on this matter. 

Yours faithfully, 

Frank and Vera Hutchinson 

Texts 1 and 2 are examples of letters of complaint. The social purpose of 
such texts is to get some action in order to remedy a problem that is faced 
by the writer. While oral genres of complaint will frequently result in 
particular problems being resolved, it is important that people who live in 
a literate society such as Australia have control of written genres of 
complaint, as they tend to be more powerful than the oral ones. It is when 
the oral mode has failed to get results that people resort to writing. 
Written letters of complaint provide a proof that there is a problem that 
needs to be addressed and thus they have a legal status that oral 
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do not. To have control of genres such as letters of complaint is 
some power over the things that happen in your own life. In this 

learning such genres is an empowering process. 

· Analysis of Text 1 and Text 2 can reveal how the social purpose of the 
genre is realized through the schematic structure and specific language 
features of the texts. We will look first at the schematic structure, that is 
the beginning, middle and end stages of the genre. The first stage in Text 

· 1 and 2 is the writer's address on the right side of the page, the reader's 
address on the left side of the page, and a formal salutation. (Dear 
Sir/Madam). The actual text of the letter begins with an identification of 
the complaint (I am writing to complain about this set of photographs. . . , 
We are writing to you as concerned parents ... ). This is followed by an 
elaboration of the complaint (In my opinion the photos are an awful color . 
. . , The Department agreed to build an inside toilet ... ) and a demand for 
action (I look forward to hearing from you at your earliest convenience, 
We look forward to some immediate action of this matter). The last 
component of the schematic structure is the writer's signature. Text 2 
begins with a heading summarizing the complaint, whereas Text 1 specifies 
the action required prior to the final demand for action (/ would like the 
photos reprinted ... ). Thus there appears to be some flexibility in the 
structure of the genre, but essentially it consists of identification of 
complaint, elaboration of ·complaint, and demand for action. 

We will tum now to some of the major language features of this genre. 
The texts use the highly conventionalized openings and closings of Dear 
Sir/Madam, Yours sincerely. These are very much markers of formal 
letters and serve principally to indicate that the text is a business letter. 
The body of the letter is as succinct as possible, hence there are no 
elaborations that are not directly relevant to the subject of the letter. In 
particular, the stages of 'identification of complaint', and 'demand for 
action' contain as few words as possible. This succinctness emphasizes the 
formal tenor of the letter. At the same time the language needs to make 
explicit what is the complaint, why the complaint is justified and what 
action is required. Hence reference to items or events needs to be explicit, 
for example, an inside toilet, the toilet, this toilet, this set of photographs, 
the photos, them. The 'elaboration of complaint' stage, is marked by use of 
emotive words, such as necessary for the safety, incident of sexual assault, 
isolated, high risk, awful color, quality, blamed. In this way the writer 
indicates the strength of his or her attitude towards the problem. Use of 
tense within this genre shifts with the different stages of the genre. In the 
'identification of complaint' stage the tense is present continuous, are 
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writing, am writing. This moves between past tense and present 
the complaint is elaborated; agreed, has not been built, is, are isolated, 
was new, camera is expensive, can be blamed, have enclosed. In the 
demand for action stage it changes to present simple look forward. 
Although the letters are formal in tenor, they are also marked by use of 
personal pronouns, I am writing, in my opinion, I paid, I would like, We 
are writing, we look forward. Personal pronouns are used particularly in 
the stages of 'identification of complaint' and 'demand for action'. 

The function of the stages within the schematic structure and the language 
features become more apparent when we compare a letter of complaint 
written by a student who did not have control of this genre. 

Text 3 

31 May, 1989 

Frank West & Assoc. 
Real Estate & Auctioneers 
Public Valuers 

. 61 Botany Rd. 
Randwick 2031 
Tilp 4267819 

Dear Mr. Frank West 

I don't know how many times I should inform "this" to you. 
"This" is "something wrong" on the roof of my rent bath room 
and my rent flat is on 6/20 Perouse Ave, Randwick 2031, tilp 
4329681. 

I Last night from 2 am until writing this letter (morning) again 
water still drift flow through that roof. 

Yours sincerely 



order to analyze Text 3 more clearly, I have rewritten the body of the 
clause by clause below: 

I. I don't know how many times 

2. I should inform "this" to you. 

3. "This" is something wrong on the roof of my rent bathroom 

4. and my rent flat is on 6/20 Perouse Ave, Randwick, tilp 4329861 

5. Last night from 2 am until writing this letter (morning) again 
water still drift flow through that roof. 

The writer of text 3 has succeeded in conveying relevant information 
regarding the nature of the complaint and, by implication, the action he 
requires, as well as his attitude towards the state of affairs. However, the 
likely response from the real estate agent to whom the letter is addressed 
will be to laugh and ignore it. Because of the way it is written,.this letter is 
less likely to achieve its social purpose than the letters of Texts 1 & 2. 

Where has the writer gone wrong? How. could a teacher work with the 
student in order to overcome the problems that exist within Text 3? If we 
compare the schematic structure of Text 3, shown above, with that of Texts 
1 and 2, some of the problems become apparent. In Text 3 there is no 
clear identification of complaint at the beginning of the text. The writer 
begins with a kind of elaboration of complaint (clauses 1 & 2), which gives 
an indication of his attitude towards the problem. This is followed by 
identification of complaint (clauses 3 & 4), which is followed by more 
elaboration of complaint (clause 5). There is no explicit demand for action· 
in the letter, although the writer clearly implies that he wants the roof 
fixed. In summary, problems with schematic structure include the lack of 
identification, of the problem at the beginning of the text, split and 
consequently confusing elaboration of complaint, and no explicit demand 
for action. ' There are also problems with use of language. Reference 
throughout the text is problematic. The first reference to the writer's 
problem appears in clause 2 as "this." Clause 3 clarifies the reference as 
being something wrong on the roof of my rent bathroom.' It is not until 
clause 5 that there is explicit reference to the problem, through the 
explanation of the water drift flow through that roof. Thus, the reader has 
to read most of the text in order to work out what the letter is actually 
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about. Another problem is the writer's attempts to emphasize parts of 
text. He clearly intended to highlight the intensity of his feelings about 
leaking roof, and did so by using inverted commas and underlining certain 
sections of his text. The fact that the items emphasized are this and 
something wrong means that the text conveys the writer's emotions, but 
not what he is upset about. Thus instead of making the letter stronger, the 
effect of this inappropriate use of emphasis is to make the text somewhat 
humorous and thus ineffectual. 

In order. to improve the letter the teacher and student principally need to 
reorganize information in the text and work on making reference more 
explicit. This could be done as follows: 

Text 4 

Dear Mr West, 

I am writing to complain again about the leaking roof in the 
bathroom of my rented flat at 6/20 Perouse Ave, Rand wick, tel 
4329861. This leak is getting worse and worse. Water has been 
constantly dripping. and flowing through the roof from 2 am last 
night. It is still leaking as I am writing this letter (the following 
morning). 
I have informed you of this problem many times and it is now very 
serious. 
I look forward to some immediate action on this matter. 

Yours sincerely, 

This version of the text contains the same information as the original. 
However it makes much more impact as it has an appropriate schematic 
structure .of identification of complaint, elaboration of complaint and 
demand for action, which makes explicit what the problem is, why it is a 
problem and what the writer wants done about it. The advantage of the 
analysis of this genre outlined above, is that it makes explicit to the 
teacher just where the student is going wrong. It is then possible for the 
teacher to make explicit to the student where the problems lie and to offer 
constructive suggestions about how the text· can be improved. The student 
who wrote Text 3 knew that his letter contained problems and in fact 
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it in to ask his teacher for help. She was able to offer this 
along the lines outlined above. 

·' Spoken and Written Language 

One of the issues that kept resurfacing in the literacy project was that of 
the relationship between spoken and written language. In discussions that 
occurred between teachers, we viewed this relationship as a continuum 
from most spoken' to 'most written' as shown below. 

Figure 3: The continuum of spoken and written language 

Most spoken Most written 

Language accompanying action Language as reflection 

<-------------------------------------> 

spoken language <------------------------------------------> 

written language 

Such a view highlights the relationship between spoken and written 
language, as it demonstrates that both draw on the same lexico­
grammatical systems of language. It also makes the point that there is no 
sharp· dividing line between spoken and written language. Thus some 
varieties of spoken language have features commonly found in written 
language, and similarly, some varieties of· written language have features 
more commonly associated with spoken language. However, if we examine 
language texts typically found at the two ends of the continuum, then it 
also highlights the differences between the spoken and written modes. 

On the spoken end of the continuum are texts with features that are 
typical of spoken language. Such texts are dialogic in nature, in that they 
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. are jointly constructed by two or more participants. 
participant simply nods and says 'Mm', the physical presence and the 
feedback from this participant, contributes to the construction of the text. 
Spoken texts are not pre-planned and are not edited in the way that 
written texts are planned and edited, although some editing through self 
correction frequently occurs in spoken language. Spoken texts are usually 
very much dependent on, and related to the context in which they are 
produced. Such texts are cohesive with the context itself. 

On the written end of the continuum, texts have very different features. 
They are essentially monologic, in that they are constructed by one person 
writing alone, although, the writer may discuss the construction of his or 
her text with a reader. Typically written texts are preplanned, drafted and 
edited before reaching their final version. The writer cannot assume a 
shared context or shared knowledge with the reader, who may be 
separated from the writer by both time and geographical distance. Thus 
written texts must be decontextualized in the sense that they must be 
independent of the actual physical context in which they were created. 
The cohesive ties must be back into the text, rather than out into the 
context. Unlike spoken texts, a written text must be cohesive with itself. 

The different natures of spoken and written language are reflected in their 
different roles in education. Spoken language, which is more flexible and 
dynamic, is used to discuss, to hypothesize, to negotiate, to question and to 
seek clarification. All of these enable students to clarify ideas, thoughts, 
causes and effects and arguments as discussions proceed. Writing, which is 
more fixed and synoptic, has quite a different role in education. Its role is 
to consolidate, to record, to pass on information, to summarize known facts 
and to present thought-through arguments. Writing also provides 
opportunities for reflecting on one's own thinking. 

What are the implications of the different natures of spoken and written 
language for language teaching as a whole, and literacy teaching in 
particular? 

In order to answer this question ·it is useful to return to the mode 
continuum in Figure 3, and to. use an example to demonstrate how 
knowledge about spoken and written language might be incorporated into 
an effective teaching program. 
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An example of programming around the mode continuum. 

'Topic of Unit of Work: Food in Australian society. 

Spoken Language Written Language 

Language accompanying action Language as reflection 

visit to local food shops or food factories 
oral discussion as the activity takes place 
note taking on products observed 

oral reflection on observations on return to class 
oral recounts of observations 
oral comparisons of food shopping in country of origin 

written recounts of observations at shops or -factories 
visiting speakers from different aspects of the food industry 
oral discussion of information gained from speakers 

written reports on aspects of the food industry e.g.. sources of 
food, means of processing or packaging food 

oral discussion of what to do if food products purchased from shops 
are defective in quality 

oral complaints to shop owners 

written letters of complaint to food processors 

As students progress through this unit of work they are constantly moving 
backwards and forwards along the mode continuum. They begin with 
language accompanying action as they visit shops or factories. They reflect 
on and reconstruct this experience through oral and written recounts. At 
this stage the written genre (written recount) has many features of spoken 
language. However, units of work such as this one provide many 

57 



opportunities for further development of spoken and written language 
through exploring the field of study. This unit for example lends itself 
range of factual genres as students explore issues such as sources of food, · 
means of production, nutritional value of different types of food. Cross 
cultural comparisons are an obvious extension of such work. Depending on 
the level and interest of students such a unit could also extend into issues 
such as economic patterns of food distribution and the role of the 
multinationals in this food distribution in different countries. Such topics 
could form the basis of oral debates as well as the written genres of 

. exposition and discussion. 

As work on the unit proceeds, students use oral language in class and 
group discussions to negotiate, explore ideas, hypothesize, and argue. They 
use written language to consolidate their ideas and present information or 
points of view on particular topics. As they move towards the written end 
of the continuum, their language becomes more generalized and abstract. 
They are developing control of some of the powerful written genres that 
exist within society. 

There are some generalizations that can be drawn from the discussions of 
spoken and written language. 

It is important to include opportunities for both spoken and written 
language development in any literacy program. That is, it is important to 
recognize the supportive role of oral language in building up knowledge of 
the field of study. This is essential if students are to have a real purpose 
for writing. 

Writing is not speech written down. Speaking and writing fulfill different 
functions, and spoken and written texts reflect these differences in their 
organization and grammar. Thus it is not sufficient when teaching students 
to write simply to ask them to write down what they have been discussing. 
Discussion is a necessary preliminary step in writing, but it is not 
sufficient. It follows that an important function of spoken language in the 
classroom is to provide opportunities for teacher and students to discuss, 
analyze and reflect on the construction of written texts. Such discussion 
can usefully include a focus on different purposes for writing and the 
distinctive language features of different genres. 

In concluding this article it is worth considering the question of literacy in 
a broader light. The Australian secretariat for the International Year of 



defined literacy as follows: (International Literacy Year, Paper 

Literacy involves the integration of listening, speaking, reacling, 
writing, and critical thinking: it incorporates numeracy. It includes 
cultural knowledge which enables a speaker reader or writer to 
recognize and use language appropriate to different social situations. 
For an advanced technological society such as Australia, our goal 
must be active literacy which allows people to use language to 
enhance their capacity to think, create and question, which helps 
them to become more aware of the world · and empowers them to 
participate more effectively in society. 

The 1989 survey into adult literacy in Australia (Wickert 1989) indicates 
that an alarmingly high percentage of adults are nowhere near reaching 
the kind of control of literacy aimed at in the above definition. If we are 
to do more than pay lip service to such a definition then we need to be 
able to assist students to learn how literacy includes cultural knowledge; 
what is language that is appropriate for different social situations: how 
discourses vary; how literacy enhances one's capacity to think, create and 
question: and how people are empowered (or disempowered) by control of 
language and by access to different registers and genres. That is, we need 
to be able to assist students to become critical readers and writers who 
analyze and reflect on what it is that they are reading and writing, rather 
than simply accepting written . texts as unproblematic. In order to assist 
students towards such an 'active' literacy we need to provide them with 
tools that enable them to analyze and reflect on texts. The N.C.E.L.T.R. 
literacy project has attempted to provide teachers and students with the 
analytic tools that would make the development of a. critical literacy 
possible. 

[This article is based on the following two articles: 

Hammond J. (1989) The N.C.E.L.T.R. Literacy Project. Prospect, vol. 5, no. 1 

Hammond J. (1990) Choice and Genre in Adult Literacy. Prospect, vol. 5, no. 
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Teaching and Research, Macquarie University, Sydney. J 
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The role of Systemic Functional Linguistics in Professional 
Development Activity in Immigrant Education Services 

Queensland. 

Adele Rice 

To be a teacher in Immigrant Education Services Queensland, the 
base line qualification is a recognized teacher qualification and thus, 
teacher registration. In Queensland there were very limited options 
for TESOL (= Teaching English to Speakers of Other Langauges) post­
graduate qualifications until the Graduate Diploma in Second 
Language Teaching commenced at Mount Gravatt College of 
Advanced Education in 1983. 

Experienced ESL (= English as a Second Language) teachers without 
formal TESOL qualifications did not enroll in great numbers so our 
percentage of staff with a specific TESOL qualification was still low 
by the mid 80's when we introduced two Royal Society of Arts 
Diplomas. designed to meet the needs of teachers working with 
fmmigrant adults and children i.e. ESL Diplomas. Since these were 
first offered in 1986 - 1987, 65 teachers have successfully completed 
them, which means we have retrained a large percentage of our staff. 
Several have gone on to further study and many have been 
successful in achieving the promotional positions they have sought. 
Even though the Royal Society of Arts Diploma is not a pre-requisite 
for these positions, the Diplomas obviously create their own 
currency. 

Why they do this is probably due to the fact that the introduction of 
the Royal Society of Arts Diploma gave us the opportunity as course 
convenors and designers to choose the theoretical linguistic 
underpinning for both diploma courses that embodied theory and 
practice. We knew we wanted our teachers/candidates to gain skills 
- analytical skills, monitoring and recording skills, ability to devise 
learner centred curriculum and assessment procedures, capacity to 
develop appropriate materials and use existing resources effectively 
- in addition, of course, to appropriate attitudes, perspectives, 
collaborative skills etc. Above all, we wanted our candidates to know 
why they were doing what they were doing. 



aims led us to adhere to our decision to follow the systemicists 
· and to make systemic-functional linguistics (= SFL) the linguistic 
input for the courses not only because the systemicists' view of 
language in use most closely matched our own but also because this 
view of language in a sociocultural context made sense for our 
learners who are recently arrived from other socio cultural/linguistic 
backgrounds. 

We realized that the Functional/Notional approach we had adopted in 
the early 80's was not adequate for dealing with whole text, nor had 
we found it useful in dealing with spoken language. With limited SFL 
knowledge ourselves we set about acquiring a principled view of 
language that would underpin our work, and turned our backs on the 
eclectic view that was/is so prevalent in the TESOL field. We also felt 
comfortable with social theories espoused by systemicists and saw 
ourselves as interventionists of the first order with newly arrived 
immigrants whose mother tongues were not English. 

It has been a challenge and a struggle (and an expense) to educate 
ourselves in Systemics as there is no tertiary institution in this state 
which offers courses in this school of linguistics. We have learned 
much from Jim Martin and Gunther Kress who introduced us to the 
notion of genre as a social process and the role of ideology in that 
social process. We struggled as pupils with Clare Painter and Dorothy 
Economou as our teachers as we tried to find our way through the 
grammar. We were relieved and excited when we brought Frances 
Christie to Brisbane to talk on children's writing - and we 
understood. We participated in the "Writing to Mean" Conference at 
Sydney University in 1985 and were more determined than ever 
that this system offered answers for us in our TESOL work and more. 
than that, it offered answers we could share with our learners as we 
developed together the metalanguage needed. 

As we entered our second course phase of the Royal Society of Arts 
Diplomas, Clare Painter and Suzanne Eggins returned as our teachers; 
Clare recycling the basics of the grammar and Suzanne taking us into 
the use of Oral Language in the Classroom. The paper she prepared 
for us then, is still a valuable reference and the questions she posed 
then we are still trying to answer as we analyse our learners' 
tapescripts. Questions such as -

Do students have systematic transference difficulties? 
Can they perceive sound differences? 



Are they developing English stress and rhythm pattern? 
As well as those questions relating to meaning which we have 

been working on systematically since '86/'87. 

Our most useful venture was to commission Clare Painter in 1988 to 
write two papers for us: 

"The concept of genre in language education" 

and 

"Register - the relation between context and text". 

These have been invaluable and have formed the theoretical basis of 
all our inservice activity and projects since 1988. They have most 
recently been used in Queensland in the Pilot National Literacy 
Project and I understand the National Coordinator of that project has 
made those papers available to other states. 

The results have been a greater awareness in our TESOL teachers of 
the role of language, why it is different in different contexts and 
most importantly, in different modes. Thinking about the English 
language as a system of possibilities from which we and our learners 
select our choices of vocabulary and grammatical patterns according 
to our purpose is exciting and humbling. We all have so far to go. 

The work of Rothery, Hammond, Derewianka and the Disadvantaged 
Schools Program project in the schools context has made it evident 
that Systemics IS relevant for language teaching in both its process 
and product aspects as it enables us as TESOL teachers to 

• 
• 
• 

• 
• 

respond to student needs 
shape and determine the curriculum 

:raise awareness of teachers and learners of the ways in 
which written genres are different from spoken genres 
contextualise and make relevant the teaching of grammar 
operationalize that teaching of grammar so that teachers and 
learners are developing a metalanguage for talking about 
language 

Certainly there are some limitations and some dangers. Two I 
perceive are: 



the lack of availability of the descriptions of the genres that 
particular students need (especially in adult contexts) 

• the danger inherent in focussing too heavily on generic 
structure alone without enough focus on the way in which 
grammatical choices are realized. 

It is the distinctive linguistic patterns which are useful and 
important, but it takes time for teacher and learners to develop the 
linguistic tools to do this. 

However, problem one is already being overcome by what is almost 
now a national strategy -- teachers engaged in action research 
sharing their findings through conferences and workshops e.g. 
Language in Education Conferences. Problem two is being tackled by 
groups like us -- placing Systemics firmly in the Professional 
Development area and by the Systemicists themselves -- through 
their support of projects (DSP) and establishment of Workshops and 
Summer schools to make the grammar and its applications more 
accessible. 

TESOL teaching/learning is in itself a goal ·oriented social process.­
Together we need to consider not only the genres being taught but 
the genres or. series of genres which serve to teach them. 

Acting Principle Education Officer of Immigrant Services 
Department of Education, 
Brisbane Queensland 



Systemic-functional linguistics jn undergraduate primarY teacher educanon 
coyrses at the yniyersity Sydney. 

Len Unsworth, 
School of Teaching and Curriculum Studies, 

University of Sydney, 
New South Wales, 2006. Australia. 

The development of children's language and literacy as social process has been at 
central concern in undergraduate primary language in education courses which 
have been taught by Geoff Wllliams at the University of Sydney for many vears. 
When I began to work wl th Geoff in 1987, we discovered that both of us were 
drawing on our acquaintance with systemics to explore our own understanding at 
language and literacy development and to support our teaching in this area. Over 
the past three years we have consolidated this orientation and have 
progressively made the systemic linguistic basis of our work more explicit to our 
students through our teaching of functional grammar and discourse. The 
following Is a brief sketch of this development. 

Over the latter three years of their four year degree primary teacher education 
students complete five semester course units in language in educatiol'1. The first 
two are 14 week by 2 hour courses, the third and fifth are 7 week bY two hour 
courses anr;i the fourth is a 10 week by 2 hour course. Initially systemic linguistic 
understandings were developed indirectlY and unsystematically and the students 
focussed on particular aspects of the language curriculum. In the first un1t for 
example, which emphasized earjy reading development, the students encountered 
the work of Henrietta Dombey (! 983>. Her systemically based research into the 
texts of shared reading episodes of a mother and pre-school child introduced the 
students to a llnguistic account of text/context relationships and to a 
grammatical account of register variation. 

In the second unit the sYstemic orientation was more systematic, dealing mit!allY 
with a brief survey of early language development drawing on the work of 
Halllday <1975> and Painter <1985>; then the pedagogy of "shared reading" in . 
infant classes made use of work by Gray (! 986) and grammatical analyses to show 
students how the distinctive patternings of llteracy development <see for 
example Williams, 1986>. As a basis for students' introduction to writing 
pedagogy they read Halliday's Spoken and Wrjtten Language <!985>; Painter's ...I.b.f. 
role of interaction in learning to speak and learning to wrjte (1986) and Language 
as socjal 
practice <Kress, 1988>. 

In subsequent courses students dealt with systemicallY based work on children's 
writing development (e.g. Christie et al, 1984; 1989; Martin, 1985; Kress, 1984i 
and language in curriculum areas (e.g. Christie, 1985; 1988; Martin, 1990; Lemke, 
1989; Derewianka, 1990>. 
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' , fiYfltemlc ling•Jifltic underetandinge were only developed informally and 
as relevant work was dealt with during the courses. In 1967 a small 

of students undertook an experimental elective course as an introduction to 
i.ln•~tl,Oni'l grammar over a 7 week by two hour period. The enthus.iasm shown bY 

. ·.students for the course, their facilitY ln learning a significant amount about the 
grammar in a short course and their Judgment of the value of the course ln 
extending their understanding of the educational significance of the grammatical 
concepts introduced in their core courses, led us to reorganize the core units to 
make the last seven week by two hour course a core course on "language 
description" in which we provided direct teaching of some introductory work on 
functional grammar. We taught this course in 1988 and 1989 as the last course in 
the language in education sequence, maintaining our earlier informal introduction 
of aspects of the grammar as they were relevant and arose in the llterature we 
asked the students to read. The students again responded very well to the 

'"language description" course and indicated that theY thought it should be located 
earller ln the sequence of unlts. In 1990 we are teaching lt as the third unit 
<again 7 weeks bY 2 hours). 

To date we have been very much encouraged by the students' recePtion of both the 
informal and more direct teaching of aspects of functional systemic linguistics. 
We still need to Improve, ln very many respects, the way we introduce teacher 
education students to the grammar ln the context of our teaching of units 
concerned with language ln the primary school curriculum. With this in mind. we 
are keen to learn from the experience of others working in this area and would be 
pleased to exchange course documents to this end. 
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(MI(;higan State U¥Ji-veriity) 
The program evaluator: the ESL researcher 
without ponfolio. 

Wayne B. DicketSOn 
(Uni"Versily o/lllincnl a~lllrbgna-ChomJpaign) 
'Morphology via orrhography': a visual 
approach m oral decisions. 

Julian Edge 
(U11iver.ri1y ofBimtingham) 
Ablocutionary v01luc: on the appliution of 
language te-.u:hing w linguistics. 

John Gibbons 
(U!Jivmily of Sydney) 
Applied linguistics in wun. 

Robin Goulden, Paul Nation, and John Read 
(Victoria Univemly of Wellington) 
Uow large can a receptive vocabulary be? 

Subscribe todoy! 
Make sure 1hat you receive aU four issues of the 
1 ~90 volume of Applied Linguistit.-s by 101king 
out a subscription today. 
h is also possible to obtain bad. issues or single 
issues of the jouriul. For details of all rates 
please sec the back page of this leaflet. 

A nore to individw.l subscribers 
Keeping informed of the latest research and 
developments in the tldd is easy if you take 
out an individual suhsniption to Applied 
l.inguiJticJ. If you !~Ubsnibc, we J.divcr the 
juurual ditcu to ruur home t"uur times each 
year. 

We arc pleased tu rcpon that m 191)0 we have 
bc:cu able: lO hcc:.!e the )Ub!luipuun rate t()( 
individual )ubsaibc1) ti.JJ' the third year 

Susan Kellerman 
(Uni11ersity of York) 
Up servke; the <.:omribution of the visual 
modalhy ro speech pe~eeption and ilS 
to the teaching and tcsring of fo,eign langUage 
listening comprehension. 

Keith MitcbeU 
(UnillemJy of Edinburgh) 
On comparisons in a notional grammar. 

llidwd w. Schmidt 
(UniJ~eTsily of fWwllii at Manoa) 
The role of consciousness in second language 
learning. 

Steve Tauroza and Desmond Allison 
(lnslilule o/Ut~guage in Education, 
Hong Kong) 
Speech rates in British English. 

Qiffoul Walker 
(West Sussex lmtslute of Higher EtiU&Illion) 
Large scale orallcs1ing. 

running. Indeed, our new EEC tariff means 
tha1 rhc: journal is now available rhroughour 
1hc: EEC at pri4"cs beJou• rhose of previous years. 
Members of BAAL. AAAL, and AlLA are 
c:midcd 10 further reduaions on the individual 
subsuiption rates. 

for your free inspection copy of Applied 
Lingui!ltics plca!~c apply on the: form overlc-.tf. 



SYSTEMIC ARCHIVE 
SYSTEMIC ARCHIVE 

ACCESSIONS LIST ~ 

\"nc:ard-1 fCM , (s p ,-,If'S , ssl). E.~~ 

1. Previous Lists 

2. 

List 1: Network 7, March, 1985 
List 2: Network 10, June, 1986 
List 3: Network 13/14, March 1990 
List 4: Network 11/12, October 1989 
List 5: Network 11/12, October 1989 
List 6: Networ~13/14, March 1990 
1.1$1 71 t.Je+No I&, oe+oo~ '""o 
The descriptor categories available are as follows: 

1. Semantics 
2. Lexicogrammar: syntax 

3. Lexicogrammar: ~orphology 
4. Lexicogrammar: lexis 
5. Phonology (language in education) 
6. English 

7. Other languages 
8. System networks 
9. Realizations 
10. Functional components 

11. General theory 
12. Comparison with other general 

theories · 
13. Applied linguistics 
14. Other applications of linguistics 
15. Text and discourse 
16. Child language and language 
development 

3. I do not undertake to categorize papers, and the bulk of the items on this 
list have never been categorized, so the list is not as useful as it could 
be. But if intending contributors classify their own, they will ~ake the 
list much more useful. If desired, the principal category may be underlined. 

4. Reminder. In the past, the question of copyright of ite~ deposited in 
the archive has been raised, some authors saying that their editors or 
publishers should be contacted if their articles are to be published 
elsewhere, which raises the question whether·depositing an item in the 
archive may - in some countries, at least - constitute publication. It ~ay 
do; but whether or no it does, since I cannot possibly write to all editors 
and publishers on the matter, I can only accept ite~ on the understanding 
that authors have obtained any necessary permissions before depositing 
their work. The copyright in all cases remains with the owners, whether 
the autho~ or anyone else. No liability is accepted by ~e or by my 
department or by Stirling University for any unwitting ~isapptopriation of 
copyright. 

5. The cost of duplicating is worked out according to the number of sheets a 
paper requires. The costs of postage are worked out according to whether 
the recipient is in the U.K., Europe or elsewhere, these categories 

7 () 



:he iifferent scales of the U.K. ~ostage ra:es. ~?licating 
risen, so nev rates (including both copying and postage charges) 

in the boxes belov. Cheques should bot :nade ~o •The !Jni·,ersi :y of 
, in sterling, elaase. so that thot aJRouncs 3re :ecei·,ed ne~ of 

•r:s1c1n ~ar;es. ?re-payment is essential: no :noney, no ~opy. Please 
List )lumber, as gi·ren before each i telll. 

!lo of pages -
3 s 6 7 8 9 up to: I 4 

Cost to IJ.K. I n.so U.50 u.so u . .so n.so +1.50 *LSO 
I 

Cost co !urope ' +!.50 u . .so u.so u.so +1.75 H. 75 *l~;s I 
Cost elsll"he:e: I 

Zonlt A* I u.so u. 75 U.75 .2.00 .2.00 *Z· 25 4:.15 
I 

ZonE! a" I .1.50 *l· 75 *2.00 .2.00 *2.25 I *2.Z5 i2. :o 
I 

Zone C* I *1.50 *1.75 +2.00 • 2.00 *Z.2S •z.;o .: . •• 

)tq of pages -
up to: I io 13 zo zs 3o 

Cost to U.!(.. I n.so n.oo .2.50 .2.75 .2.25 
I 

Cost to E:Ul:"OpEI I tz.oo !12.50 ;13.00 it3.25 ;14.00 
Cost elsevhEtl:"e: I 

Zone A* I #2.50 t3.00 ,t4.00 14. zs 45.25 
I I 

Zone !I* ! .2.75 tJ.25 .4.50 f/4. 75 t6.00 
i . ! 

Zone C* t2.75 *3.50 f4.50 .s.oo .6.25 

"'Syscemicists are to be found thr~ughout eur>:>pe - EC and ~on-EC - and i:t 
the folloving 
~equest: 

IJ.~. Poll cal Zones ; 

Egypt 
Iraq 
brael 
Jordan 
Kuvait 
Olllan 
Sudan 
Sou thert1 Afl"i ca 
u.s.A. 

~aces for oeh'!l:"S ·;ill be quo~ed on 

8 

Canada 
China 
Ghana 
Niguia 
Pakistan 
Singapore 
Sou ell Aftica 

c 

Australia 
Japan 
NeY Zealand 
Paoua Nev ~uin~a 
soiomon !.slands 

Cheques snou:.j ~e :nade out to "Uni'fersit:r ot: s::.:::.ng•. ar:d :nade ~a·raJ:~ ... 
~ounds stec:.:.:1g as sp«ci!ied. so thar. amounts reo;e:·red ara ne~ .,: con·rE. .. ~:-'n 
~barges. 

6. !he sequencl! in each en Cr"J is: 
Autbor(s)/Editor(s): title, [numbe.r of sheets); (place of interim o~ final 

publication. in vhich case the place of inte.rim 'publication' may have been 
oral); (date copy recei"fed for A.rchive); [descriptor nUJllbe.r, if any). 

"n.d." :s 'no date'; "n·~·" * 1 no plac-e'. 
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SYSTEMIC ARCHIVE ACCESSIONS LIST 8 

Spring, 1991 

Item 
Number Author(s) Paper 

8. 1 E Couper-Kuhlen "Discovering rhythm in conversational English: 
Perceptual and acoustic approaches to the analysis 
of isochrony", Arbeitspapier des Projekts 
"Kontextualisierung durch Rhythmus und 
Intonation" Nr. 13, September 1990, Fachgruppe 
Sprachwissenschaft, Konstanze [ 15]; ( 17 .xii.90) 

8. 2 J Firbas "Thoughts on functional sentence perspective, 
intonation and emotiveness, Part Two", Brno Studies 
in English, Studia Minora Facultatis Philosophicae 
Brunensis, Vol. 17, 1987 pp. 9 - 49 [22]; 12.vii.90 

8. 3 J Firbas "On some basic issues of the theory of functional 
sentence perspective II (On Wallace Chafe's views 
on new and old information and communicative 
dynamism)", Brno Studies in English,· Siudia Minora 
Facultatis Philosophicae Universitatis Brunensis, 
Vol. 17, 1987, pp. 51 - 59 [3]; 12.vii.90 

8. 4 G Francis "Aspects of Nominal Group Cohesion" INTERFACE: 
Tijdschrift voor Toegepaste Linguistiek/Journal of 
Applied Linguistics, Universitair Onderwijs Brussel, 
Vertalers - Tolken, 4.1 (1989). [14]; 3.ix.90 

8. 5 Eva Golkova "On FSP Functions of the First Syntactic Element in 
the English Sentence", Brno Studies in English, 
Studia Minora Facultatis Philosophicae Universitatis 
Brunensis, Vol. 17, 1987, pp. 87 - 96 [3]; 12.vii.90 

8. 6 M A K Halliday "How is a Text like a Clause?", (n.d.),(n.p.), [10]; 
(n.d.) 

8. 7 Zhuanglin Hu A Survey of Systemic-Functional Grammar (Text in 
Chinese, bibliography in English), pp. 247 [125]; 
iv.90 

7?. 



C D Jeffery 

8 .1;0 E Krawczyk 

8.11 J L Lemke 

8.12 Dirk Noel 

"The Case for Grammar: Opening it Wider", South 
African Journal of Higher Education, Special Edition 
1990 (ISSN 1101-3487) [3]; l8.xii.90 

"A Linguistic-Stylistic Approach to Teaching English 
Literature", Teaching English Literature in South 
Africa: Twenty Essays, (ed.) Laurence Wright, 
Grahamstown: Rhodes University, 1990 [4]; 18.xii.90 

Review:- E H Steiner, R Veltman: Pragmatics, 
Discourse and Text - Some Systemically-Inspired 
Approaches, Kwartalnik Neofilologiczny, Polska 
Akademia Nauk Komitet Neofilologiczny, · Rocznik 
xxxvi, Zeszyt 3, Warszawa - Poznan 1990, pp. 263 -
271 [3]; x.90 

Education and Semiotics, (Toronto Semiotic Circle: 
Monographs, Working Papers and Prepublications), 
Victoria University, Toronto, 1984, Number 2 
(includes "Towards a Model of the Instructional 
Process", "The Formal Analysis of Instruction", 
"Action, Context and Meaning", "Making Trouble") 
[76]; 9.xi.90 

"The Study of Coherence Relations. What is wrong 
with it and how it can be improved upon", 
INTERFACE: Tijdschrift voor Toegepaste 
Linguistiek/Journal of Applied Linguistics, 
Universitair onderwijs Brussel, 3.2 (1989), pp. 137 -
145 (5]; 3 .ix.90 

8.13 A-M Simon-Vandenbergen: "Systemic Grammar, register analysis 

8. 14 Ales Svoboda 

and LSP", INTERFACE: Tijdschri.ft voor Toegepaste 
Linguistiek/Journal of Applied Linguistics, 
Universitair onderwijs Brussel, 1.2 ( 1987), pp. 97 -
117 [6]; 3.ix.90 

"Functional perspective of the noun phrase", Brno 
Studies In English, Studia Minora Facultatis 
Philosophicae Universitatis Brunensis, 17 (1987), 
pp. 61 - 86 [14]; 12.vii.90 · 
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8.15 Carol Taylor Torsello: "Analisi di Innovazione Metodologica e di 
Applicazione delle Nuove Tecnologie nella Didattica 
delle Lingue" (text in Italian), IRRSAE del Veneto, 
Strumenti di Lavoro 1990; "Lingue straniere: analisi 
testua1e e innovazione metodologica" (Atti del corso 
di formazione/aggiomamento per docenti di lingue 
di scuola secondaria superiore su; "Analisi testuale. 
Metodologie e applicazione software didattico", a 
cura di Maria Gabriella Moro e Paola Pellicoli, 
giugno 1990, Parte Seconda ... "Analisi Testuale per 
Ia Lingue Inglese", pp. 57 - 129 [34]; 20.xi.90 

8. 16 Carol Taylor Torsello: "An Application of Discourse Analysis to 
Language Teaching" (text in English), ANALYSIS: 
Quaderni di Anglistica, Rivista dell' Associazione 
ltaliana di Anglistica, anno I, n. 1, 1983, ETS, pp. 
211 - 217 [2]; 20.xi.90 

8.17 Carol Taylor Torsello: "English Compound Versus Non-Compound 
(with Edda Farnetani Noun Phrases in Discourse: An Acoustic 
and Piero Cosi) and Perceptual Study" (text in English), Language 

and Speech, Vol. 31, Part 2, 1988, pp. 157 - 180 [8]; 
20.xi.90 

8.18 Carol Taylor Torsello: English Discourse: A Course for Language 
Specialists (text in English), Padova: Cleup Editore, 
1984, pp. 199; 20.xi.90 

8.19 Carol Taylor Torsello: "II testo letterario come atto di 
comunicazione" (text in Italian), from SeLM: Rivista 
Mensile Organo Ufficiale dell'a A.N.I.L.S (Modena), 
7/8, Anno xxiii, Luglio - Agosto, 1985, pp. 205 -
215 [3]; 20.xi.90 

8.20 Carol Taylor Torsello: "La grammatica sistemica" (text in Italian), 
from Le lingue del mondo, Anno LIII, numero l/2 -
1988, Valmartina Editore s.r.l. [7]; 3.xi.90 



'"'--~• Taylor Torsello: "Point of View in To the Lighthouse: A 
Linguistic Analysis of Woolfs Technique" (text in 
English), from Le Rappresentazione Verbale e 
/conica: Valori Estetici e Funzionali: Atti dell'Xl 
Congresso Nazionale dell' A.l.A., Bergamo, 24 e 25 
ottobre 1988, pp. 429 - 444 [5]; 3.xi.90 

8.22 Carol Taylor Torsello: Shared and Unshared Information in English: 
grammar to texts (text in English), Pubblicazioni del 
Dipartimento di Lingue e Letterature Anglo­
Germaniche -Universita di Padova I, pp. 64 [32]; 
3.xi.90 

8.23 Carol Taylor Torsello: "Statuto dell'Informazione e Strutture 
Grammaticali della Lingua Inglese" (text in Italian), 
from Taccuini: 8, pp. 37 - 68 [16]; 3.xi.90 

8.24 Carol Taylor Torsello: "Using the Analysis of Conversation in a 
Language Course for English Majors", Estratto da 
Atti dell VI Congresso dell'Associazione Italiana di 
Anglistica, Pavia, 22-24 ottobre 1983; Schena 
Editore, 1984, pp. 134 - 146 [63]; 3.xi.90 

8.25 Jonathan J Webster "Linguistic Information Processing using the 

Martin Davies 
24.xii.90 

Functional Grammar Processor", Plenary Address at 
LACUS, 1990, Fullerton, California [8]; 9.x.90 

75 



! 

i',ll 
I' 
I 

I 

BOOK REVIEVV 

7G 



21, IIEC&HZJ£ 
~---------------

proces1 and product Wtt olH!t>rve, t.luus, that Uwy lorm the 16&ding edge of law.guago and 
the papen in the reviewed voluuw are dl.lvolbd to the integration of tllOII& p,otiona. 

ln the latter pau-t of the l!,troduction the edit ora diacUSII the l'flllg& of interest in t.est. 
and diecourwe atudi611 fwm outllidt' uud 'curo'liugui~:~tic.:.. A11 tilt as tb~:~ oul.lildt) perup;c&.i:vo 
M conCl!oroed. tb~ vlcilin tbu.t t.ha fulluwing arooB w~re eitJat>r the aourco of interest in 
diacoune and text or l1ad impwt '"' t.bttul: rhE>torlc, eli.nicul applica.tioua of ade&a and 
tec-hniquea of Jinguiltiat (diagnwie and therapy of aclu~ophraoi&, aph .. U and disturb· 
auce1 in language developaoont).language t.eaching and lea.rning, oowputatiotu~l tinguist.i&le 
aud art.itloial intclligenoo. Aa fu aa 'COI"b' li.oguiaticat. W conoemed, pnltl6nt-d&y ~~eboo ... 
of linguietiC8 aro di\•ided into tb0o10 which have a mortt phi10110phical ballkground and are 
int.ereld.ed in •unita' not largel' t.ban eenlellce (e.g. Govenunent &Dd Biudlng, Lesiul 
Functional Orammar and Generalised :Phra&b Structure Ora.llliDU) and thode witb a mo­
.., zhetorical bock~ (t<uth-value-orientod ....,...tioa, ~-ae•-b.aed Jm'SIDI"ica). 
It i1 the latter .aboola which -.·ere of intau~~t to tbe odit0111 of the preaent volwne b&a&.w.e 
for a couiderable time t.he6le achoola have worked on theoritta of text and diaco•aree. 

Tbe DU~ part. of tl~ Introduction ie devoted to t.b~ juat.ificatioa by. tbe editora 
volume"• of the outti.oing of the interaction of praglll&t.ica, d~ awl ~t wit.b 
8;yotolllio LiDguiatico aud 8yatemic &man<ica. lt ia l.op<><l t1>at the bock ia ablo to make 
~ contn"bution to t1Ut proceu of d&l.ennining the future diraotiona of work in the field 
of Syatemio Liaguiatiea~. 

The Introduction end& with an outline of tbe eontribut.ione t.o t.be rovillwed volume 
followed by the bibliography. 

Tho book ia divided int.o four parta onhtled U*pectiveJ:y; "Meeting the obaUenge 
of "Pra.paticM"". 4'Explorationa in Tl&aau1tiu· Structunt aud lu.formatioo. Btructuro"'• 
"lnMight. from Diaa0Utll8 Arualyai16'' awl '"The Te~L- aa a &uduet o£ lnteraction awl 
Cognitioo"'. · 

Tba &a part oonaiod.·• of 1.wo pap8ft1: Sy.unaic Uugui.Du, Ut~U~J~Uic.ll awl ~it:. 
by Cbn.tophol' S. Hut.ltlr and Eng~HA g""'&cm.t: a •il•~41&ee-gfAUGilt'" de11ice for kildin;l 
in «mlU:: by Eirian C. IMrie.. Butltu' ~ 1.ho problem ol mutWil inAueAoO of 
•Y•t.emie lill£Ui,lt.ica and pr•s•natioll on a. 1.hooretical I.,,rel. Ho obt.ima th•t 1.hare ia no 
couununicatioo. between l""•gmaticiawl and •Y•tenUc.illta and trieM to 8uggeBi waya in 
wbich .yatemio IU1gqiata could benefit. from the atudy of praglnlltioi literature and vioe 
voraa, pni&aa&ticiawl could 1M:aeJit from t~· at.wly of ayat.e1nlo literat.ure. To &hi& problcuo 
aN dovotecl the three aubcbapwra of tlao I"LIM'I'; "Lecd&'a eriticiam of Halliday"". •'SoaDo 
od&U area w~ .yMtemic lU1guiat.li ueed to take note of prtlgmllticd,. and '"Bow can 
pragmatic. bcmofi.t from ay11t~nie Y:I'1WliUtU"Ml'". Butler btlliu\'ell that. implieat~ and 
pn:tJUppoiitioa ate tho tWO &red or pragmatic.:lil fi'OW wbioh M~'IIIWJ.Aio liot;Uiohl can bend&. 
•nJ tl.e ~ttoc''a advancoa iu dtixiB (;IU• bu u~ful Cor pnLgmet.liC~. ln eruwluaion Butlel' 
.. y• .. that. ayaWmio lincu••• n$00 to re-e:.:aatine ( ... ] tbeU· propw&l.Ll for functiou&l 
sr .. mlll&l'lili."1 (p. UJ. lie .u.o Lc!ievw thtt.t ll)'tituwio muJcl. llrd more IIUlt.tblu than otbor 
nWi.t.,Js aa the inpul to a pruguu~ot..ie component. 1'h-.· p.tapel' euda:l "·ith am eli.lond6d biblio­
s•upby 0U ll)'lteiDiC lingu&dtiCII, til:WIUitil.'ll tmJ pl't~t;lllllhCII. 

T1w IIOOOAd paper iu t~ fil'8t part .l!:tlflli.ah quutiona:: ta •iu"Uica"u""fltJ~ device 
J<W building ia co~ by Eirian C. D~t.viea di.oUMI!t.'ll ditfor&u.L illoeutiouary forcea which 
can be aebiov&d wl1eu uttering polar ('yeaJno') ir&Url'u!,!&t.tivtli m a runge of te:a:.ta. •roo 
•uthor confiuea tl.e dit~eu~~~:Sion to 1Kl&itnu pollll' iut.t:l'rug.tivUII (PI)lll) lur~cly. lo'Ol" bur 
a.ual~·aia lllbe adopt..a the multipl~ weauiug h)·potbutlill (MMH) awJ the aaug:lb n:aowUng 
hn>otbt:.ia (SUH). The tlnaL impli~ that • givcU:a 80Utt:uUb tyvu aw..y ~:oou\'.:)· 1wu ditferu~ot 
l·•·n.,:u.u_tio t.-ft"ool• in c~uctly th" ame cu.l.&te¥.t, aud thtt htlwr impli•·ll thut a aunt.enet) 
1-.:l"-' lu.a a ..U•u.l~ "m&lllil'lg'.tiO that in ditfbl.mt cont~l.":LII i.~> yicli .. IE. difica"t:lll. pl"llg,u~;~.tio 
etrocu. 'll1e author btllievi'll lhat thtt SJ.IH ill mora wi1.hin th" gcillMalwpirit uf • Sylltemio 
•PPI'O&oh to la.P£UilgD than ill the )rlyU bt!O&t.UIIe "it. nu.ke&~ ~;~. 11trong cl&Uu flll' tho lllotW.iu.g· _ 

ILBC&IIiZJE 

fulne&a~ of linguilllic fonn .. and "i~ deauuui8 that we oil"ur a a~i.li•~utll••~ of 
WHAT it. ia that each diQtiuot .16D.teDClll type c~tn b&aaid to 'lllOalu''' (p. 3:!). It l.tl fUr 
rl.!fWIOu that iu her papel' ll.he eu~ t.he 'aingJe DU•&t.uing hypull.~::.l::l '. Uy u:.luu~ 1 ht· 
lowing two quC!llions: (I) huw doe. cont..ud act Ill auudiry thu tWuuuolu·n uf lit•ut.·u•·c 
typw~t. aud (2) bo\\· dotM~ tho utlel'a•we uf a HiVe»& wutenee IYP" llt.'t to chu~a~·· cuut•·xt ?, 

she trie& to find a fl'amework for bel' an&lyllia. 1'h" hypotl.t:IIW uud~:rl)·iu:.: thto Auuly .. L>~ 
ia that lil6mAntica and context are au~y~~o:d 0) tl&e a~t~llltl u:ru~. Dd\·i~ "'"i:1~·~.,;1n tlu•l 
linguitltic at>lll8.Utica of ~~tmtanco ty~ may 00 ex~ i.n lbrm~:~ of 1-'rupm~~Uuuul dl· 
1.itudc~~~ ucribud to the .t!.pOOOh roloi of SpeU.&t" and .Add~. 

Tile ren.ai,oiu.g part of tho p&pe!' il tho V"liehl&tiOD of t.h& ptuiK--.-<1 i"I"&IUt!WUl"k 

of aualyaia. 'l'he author tir.~t makea a li8~ of propollitionlll &Llituder:~ fuUow.~ Lr th., 
aem&b.tio 8p6Cdication of four (non-modal) aeulealCe typt111 (&J:~ ftu·uwlly). l<~rom 
tho Jiat of .won propositional &ttitudu tl1e autllol' dMiVL•ii 49 differtuaL coui.:Xlu~t.l M!Jio..Ci· 

6cat.iun• with wl.ieb it may combine. Tb$ "Mign..iJic&uwe.geuurat_iug d1n·icu', th& d··~ripl1o•1 
or which foUowli, ia known alao .. oombination rule~.. They rep.--lt 1L propu-1 ful' ~:~hoW· 
ing how interaction .between the eamantiUII of ~&~~tenoe typed wui COIIldxLual fa.ctorD 
takea plaoe iO yield pragmatic multivalency of liuguWtio form. Tlu, IIUitt.ly.o:~i• id foliOWI•J. 
by & liat of illlllikatiOila of the oat.&g~ of Ji'int ol'dor aiguificw,c:;o tFO::i) ~li1eh &u·o 
predicttd for tho poaith•e polar- inter.roga.tive. Tho p•por eud11 with the Lilrliogrul-JhY. 

Tbe lil600nd pan of""' publioatiou i& &nt.itled. ''&ptur .. tiuna .i.u dwul.lllic lllniCI.uru 
aud information atructure'' a.ud oont&im t)u-tl4) !Mlpehl· Tbe til'at. of theul ~\lc.ul.:rAI l'Acmu 
t~..Uh oftd lo!titl""'t prDIIotNi.uaf rt.ittf()t"UlHtrll: IJ&til' tiiMiliJifl and Jjstrif#utivu il£ &li-"'"UUf# 

by Dlllliel Kiea ia an illuatration of all &iklUIUption u ... ~ cert..aiu t,nW?lit oj" M .... k ..... t 'l'bolne 
a.rtt depeo.dtlnt on the ape&k.er'l dociaion r~t.tber tllau on aoutonce ldvel ~)uuo. "l'hu b&Wid 
for l't.Utt..lyaifl \\'t)l'e the unedittMi Uanacl'ipta of two Am&l'il."&n ttllevWion mtcf\'lc<~• pru~ldlll· 
me~J. PM JlacNeUJLeArer Beporl aud Donahue. By UUU'ko.:d thewe. with pr .. uun1uu•l 
...nnrorc6Dlllli~ (tumcdorth PRMT) Kiea mean.~~ tho liiO-callOO "left di.olucul,-.t' 11t ruct un.e of 
the type Jolm b'raiiA 1 haven'l Hen lai•• for agu aud by mark~d tiKlmcu:l WJII, .. ul prv· 
1101uinal reinforcement (hene~::fol'th UMT) b& Dle&na tlw ao-ctL~ 't.opic~;~h:~.•·•l" olnw. ur~ 
of Uiti type JuAn Sn•W. I h~a110n.'l •un for o.uu. 'l'ho author of t.be lw),l,.:r l.oo.·h•·\·ua LlltLI· 
t.be two •kucturea lltii"V" ditf&Nnt. ooDUilW'licbtivo functiuw. in dldC'OUI"til• .... a u ... y dillUI' 
ll)'a&tactiaally, aw.wmtica.Uy, praganatie&t.lly uu.d dUdributioually. 'l'ho tirat vnrt uf thu 
pu.por ia devoted &o the r&viow of tbo litel'ature on tbe iaiutlll of }'le\l'l'tt nhd UM'l'.D. 
llero K.iea diiiCI.UIIIWII puMie~ttiona o.n atyiWtio reordermg, preo.gu.,.twlS t~nt.i ~><>.~uu.nti.:,:~. 
1t ia rat.thel' atrikUtg tbd.t the majority of literature quoted &. fclirly old (u.~. l"hum:iky. 
1866; Ku.tz, Hfi<!; Green. 19ts0, l982o Quil'k et al., Utl2i Chafe, U76; Hu:~t:~, llltii; lo'ubA>I, 
19M; llaoLllitluy, 1001; Otlladd, 1011; Rodman, te74.; Lyoutl, lU11) with tlou mu.~t. r<..-.:tlnt 
publiootiun~~ Loiug llulli.d.tl.y, lOtiS, Quirk et &l., 1883 aud Si•nou-\'tLndt~~oiKll"~··n, lUH'l . 
On pBKC' 63, Ki~ e\·eu wrih,g: "'llore recently, aome l'hUDiwtrianB hll\'u _l:lppt•ul ... t to tl•o;t 
dit.tl"iLutiou uf 'old' HJu..l 'ucll.' Ulform .. liun in tlu~ clau~. c-.~;~. hrbW~ (lti\Uf'. IL hi har.l 
lu bdic\'u tluat 11•u 1U6-I publication io. M r~ut oue. 

· H11.\'iug rutl1ol' t~ltOh·llllin~ly dlt'CUt;tit.-d tl1~;~ l~HMT 1:1w.l: UM'J' litt·r~tlur,·, h.w~ mo\·t-,; 

ou t.o lha prt~~~t:~~tatiou of Uw a~yn~tic •nd liiC&nant.ic propertit-a of Heuh.>n~·.·,; .,.It II llMT11 
uuJ ¥H.M1'11 aud thtt pr8gmntic functiou11 uf &trucLu1"61\ with UMT• tu .. l I'HMT~ W:l well 
as the di11~rihution•J !.liftt..rN&Cd betwt-l•n aaLruf:.lUI'UII with UM'1'11 11.nd •·H.\tT,._ All tho> 
ubovu Ult:htiuuud i&tu .. ·<:>ll.'"6 illuotruttd ~itb thet~lo:IUllpla.t.tLkt•u fnJUl tlot· tj,U•II•·•I ~-~<uU~•·d. 

'J'I•o l*P"I' a.nd11 M"id1 the foUowing cuuchwion11: 
I he ilt.>tulltllic prupctlitot~ of lllkuCI.UI'dl ~Aitla UM'l'a &lid PRM.'l'll)•l'tn>i.t.- .. olo-uuutun uf 
H•ptdluw.t tllruu~h I h" 110t.iou of 1-""t:IIUppt)Sitiou; 
lhu {di...:ourH<.·) fnm·tiowo of pr•·.;c,,autiou. COIUtl:cliuu 11ud cua.lu.::~l IL.>IIu.l" dil't>t:l-)y 
fn.)&.O a.h" wuuu&l.ic vcopcrtibll of a.tructUJ'e¥ with Ultl'l'• ~t.ud l~HAITo; 
tiii'UCLua·Oti with \;M'1'11 ~tud l'llM'f• aru ill oow.viemw&tal'y diaLr&lm1iuuo ( ... )o 

t Kw~:~rt¥ln1k Ntuhl.:.lo5IC.L1.,)' 1/IW 
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- one can Lypotl~[ ... ) that U1e forw of the atmeture is at least partly detenniJud 
by ita funetiou.'' (p. '12). 

As in aU tlse papers diBeu&:k:d aw fllr the fuull it•·m, foUo\\·iug tJ1c coucluaiona ia the biblio· 

go ploy. 
The aecond papedn the aerit• de\"01(-d to the not.iou of tlldUe id ,.u,cliurtal ~ 

per•J"(4it~e in lA• contt..rt uj •N*mic/uliclitmal gratm~tor by M.P. Wdliaul8. l'he ac)!OIM 
comee frw.u Herriot-\\'att \Juivenity q,~EdinbuJ'Hb t~nd 11ot ·from Heviot-\\'au. Uoi­
\'«:"raity &IJ the iufomlAtion Lt-lo\\" the scholar's name •ugge~:>ta. It iii a J.lity tl&ere ia no 
torratum. atllwlwd l\·hich \.-ould capture misprint• uf the abo\'e type. 

lA IU. paper \\ri.lliama coufronte tlte Hyllternie nol-ions of tban1atic atwclurt~ and 
info~ion .truet:W'b •·ith anore reeeut dl'\'elopuu·.nta iD the PJ·agu~ school approach, 
ae "'eU u with Sp6rberand Wildon's ideas of 'rele\"&liCO' in aentencea and texta. ~paper 
COJlfJiaY of four ~~t~etiona. In the .6.rat a10etiou the author coutl"4lllta the systemic awl the 
funetioraal llelltenee awnpectjve (henceforth Jo'SP) sppro.tcht.w to thetne aud J"hemo 
and point. to 80IUO wo.knel~Qt:S of the aystemic appw.cl&. Tile aecoud sootion ill d~votbd 
«» tho di8cuaaion of bow the ooneept of commuoieath•e dyauuuhilu (l&encefonb CD) 
introduced by Firbu (I liM) is rei• ted. to the notion of "rele\'&nce" introduced by 8p&"bet 
and Willcm (1988)~ WiUi1Uil8 btilievea th&t the degree of CD eoiucidea with Sperbbr awl 
Wilson'• "focel.~e&~;le". '1'11t1 latter•• notiona of "foreground implication" and "background 
implioa~ • oould Le iu turn identified with "rhe1ue" &Dd "theuw• re~:~;pectively .In the third 
~~eetion Wil:lli&ma &l~~t.boraW. a metlwd fot" tl1o FSP analysi~t of lliL W:d and .ohowa bow it. 
appliN to a test. He definea '·ariou. typea of theme and rlwuu~, MiiO\IOI how tl.uy call be 
cliatingui.bed and uaed and applies them in tllt! aualyMi..Q of a text. 'l'be type& of tbeluo 
and rhome be di¥tiuguiebeal are aa follow.: diUWD)' tbeme. tlle&oe proper. theme proper 
oriented thetDe. diatbome oriented theme, diatheme, dwniny rheme, incmnplet.e rhoolb, 
rheme proper. Tbe lut, fourth lleetion of the paper~ ebowa hoa· the }'SP definitions of 
~me awl rlaeme can be profitably u#OO within a atill totally ayatawic undend.audiug 
of lite lh:tual cow.poueut to yield a dynamic analyltlis of a tt~x.t. Tlua ia done by Tabled 
4.1 and 4.2 and Figunw 4.1 and •. 2 where Tabled t~bow the ruMlization ru~ fOJ' "'i1;ul'tlll. 
1'he 110ateoce w~der analysis ia: 

Wienever 1oM alighlet~ed refor1nU8 cpcd the erou.J lo cAooH Cllridt. it c.hur• /or 
Barabba•. 

In tho oancluJion Williams uya tl1at the procedure outliuud in biH paper nW.ntaiua 
a more fw1ctional di¥tinct.ion botweeo thematUJ and thematic tJl)hur&a of tho t.ux.t than. 
e.g. tho~ of H11san (1983) or Lemke (lb83). 

The p..pur t~1ldt1 witll the appendix whic:b id a )iat of the rottli.uitiuu op«.•-rauds fulluwed. 
by tl1e bibliogn..phy. 

The last in d1e MOril* of papera ou the problew of thcnnatie aotructur" 2'hetlfllliUJiioH 
i111egillaliw longua~: de vbtlervat.iuJUI of Be••tluuu tmJ Ooudt in relalicm tu ll•e FU dejiui· 
lion of Tl,eme by }'n~ .. tcri,,k Bowt•fll ~ a proof th•t linguhdi<:~ it! uut ~mctluug u.·bieh 
td1ould bt• dona u 0.tlrl fu1· art 'll aaku' bul us i!Oiuethiu~ which hw; 1"1·lcnwct! uud fi~!JOUti· 
ibility tuward.ti t.he pt'Ople ue.iug langua~oe. 'l'be tM·o s.es.ta wldur auuly11io are Jenuny 
BeniiUUA'• •Nomography' puhliadu:d poathwoowd)• in 1839 •ud Ouorgb Coode't~ •(J" 

le.gial.ative e:.·pre..Wu• Ji'1.11u 1848. Both autl&ol·~:~ wcru out• of tlte ~r~uh·~:~t reforlW>I'II of 
Britklb Mtutut.ory drafti.ug in t.he lltlb e. 'l'b6 olJj~cl.ti of fiO\\&:-I· .. • c.~o:.uumatiou u.·uru t.bto 
t~nunenta ou .eutl•uou t~huctnft' and themntizuliou made Ly &utluun and C.oodtt, re­
ltlling t.heae comu'~'"* to the Mt~tudard ltalliduy dt~fi.hitiou of 'flwmll and augge.td.ing 
..,,.tonai0111:1 of lhe ddi~oitiuu. IJt.utltam•ulnw:tu•-11 th" idr.•a. tha.t thu A(?t•ut of t.ht> iut.mdud. 
achou mwtt b., tbumtlllwd u.•ht~~\'tlr ~Lilt~ if t..W-lllbkenl wunt. to ~-hit:~\'t> the: pcae­
tie&.l ODd. of oompliauetJ. What Hea.tham ph*Upvo- nLout 'rl1tlllW ltl it~:~ icou1c a.nd n:~~l­
-time eff~t aa a 1Deu1111 of ..ddretw and aUeuliou-geUlug. Sawilarly tu Htlutluun, Coo..lu 
opUI for tJ,umatization of tl•e 'lugal aubjBCL" ht)(:•U- tht! purpubtl uf l1:1" i~:~ t.u BoCuru or 
liln.it auwu l.t..\nefit for .fi.OUltl pt>ra.uu or ptlt.Whl:l. lio, 11l11o0 hkto tlt>utluo.u.l, t..diovl'li t.hat. 
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every ~g~ proviaiou co.nailltti of a Leg.d SuLjdCI. u 'flu,uu ... and u l..ct;ul .\d ioJt a~t IUUMDO. 
Bowera bbliovea t.lUlt Benthaan'• eruvh~ Oft &ddrellld &uay btl r.Juh:ll 1 hoorutically to 
BaUiday'a intuqkftOWd vocative Wum"nt. Auothur .-.,lutiw1~1Jip l.ld\H ... ~n lleuthasu"• 
aud Ooode'ao oouunentti upou tlltn.UatiZM.liUA cwd HlliLIJ.iday'11 ot-,1'\'UIJuu:s 1.s t t.ut. tlu.• csarlior 
belief that tlumuatiutiog. of CM&u, euudition aud 8licuptiuu it1 a. IUC!'IIW> of 'pa-..,·entmg 
the readei· f1-om h1n·iug to road the wltole of a proviaima I bat doed uul IIJ'J'IY to l'i" aitua. 
tioll ond tlilil is ailuilul"" to Ha11idll.y'll obdtlrvaticm tJwt tl1o aubjccl w1U uurumlly CUIIblitut.e 

clau&e Tbeultl. 
lu IIUtnming up, Bowera lltato& tba.t Buntha&a ancl (.luoliu 4:uulinu 1 IJ., g•·awr11l d~t· 

tlnitiou of 1'lldlte but they e¥tt»ul it. oowUdttr••hly. Hu Lul.j,,,.,.,. lhue. tlwftl ill Htitl one 
problem to lib cowddered, i.O. tho quBMtiw~ about 'J'i1emalic fm,ctluu 11111t11& :i VU l•nguast'tl. 
No definite an&"M'er ia givon to t!a&. qubMti011 .-o it ru&l1uina uvo•u. 

Tile third pttrt. of the publication contai.J&& two ... ticlmi 011 dil>l'Uurtll' ••ud}'liil:f: 2'1N 
Wuctute of family ~vu~ fn l'on.cl.t4 II:Hflli•A by }o'umi A.kiuddc• a11ol 1-'t"uiiJ illucutio• 
lo "JJI'tacl;c Gild pt"UMHIU: f'eo:UUUWII iu tuding requu~ by H.1'uclu.-r. 'J'Iu· lin·l of tl1~ Mbovts• 
articltlfl highlighta certain u~ of tho wbuet.taru of faulily ew•\'t·r:-uuun in Yoruba 
Engliah. )t b~o:plores t.lw relational1ip b&tMo·tsatn ~o·aenlllutic 'uu&.ion~ 1•1..•· "t:out rol' and 
'domi..uttonoo" and their tnM.uifM&t.ioua in tl&e atructurtt of dii:ICOuhtl. 'l'hltl izl dunu by 
examining ~~~kOf'll" right& to initi&&d OODven&tion. Tlu.t uwd10.Julu~y uf n~rch •·• 
as foUo-a·a: th~ piilten• of MOCial" dominanco wa Wkou ati iudo.·t»<.:utlt·~tt \·uriatbW"• a.ud 
discoUI'8(! pttttt:rua lUI dt!'t»udeut variabfea. Then thu lini_~:Uil"ilic r•·nlu.uliuu uf' aouio· 
-aemantic patkrus uo lhu liuguh&tio level of d~1r- "'dli · •=un . ...;ut.·~o ... L 

Yorubtt Euslitil1 ill • tip8Cial varibty of Eugti_aah wlaiela i"" tbu Mo.:1nl uf \' urubd. 11poke11 
iu. \\'ealon• Nia;.w-ia and Enflim .. Jt i8 ati'OI:agly infh~ by tlw cuhun· a••d conuu.uaiC.y 
in wiUeh it i~:~; UBed a.ud 1be .Uuct.ural o.-gauiutima 41 t)~e t.IM.uou..._ 1t1 llut tl"' BtUUe u tb.~ 
one in ~liah. Of i.ntoreat. io ..&k.iaaOOJo •·as puticularly iu.itia.tm~ u.1ut cuutrolling GOO.· 

vert~aC.ioua. '!'he Ullljor problem wa. for- tlw author ol t11o papt~r au try uu•l fi1td t.btl •·orkiog: 
de&.itioa or tu>.chaur. For him. it .. "tb&t miniuu.l uuit uf iuturactiuuu.l dk100Uhl6 u~bd 
Ly a rnov11 which pn.-dict. a followU.g nwva" (p. 104). Oa1 thu L11aiti uf ~u.cLur uucl '!oult.· 
hard's (1976} &11d Coultlwd au.ul &uil'• (1979) olaa.WiCdtioutl. uf ~,.dumj:tld fur tho 
purpoae of biti ~~otudy Akiudelo augg8111.8 tl1a following utcgt»'k.'ti uf w..cluau;!t'~<: l"n·f'a.twy. 
luf'utUUltory o.nd Bound. He tb11u goos on to diaelUitl Mcb t)'~ of tlau t:xchnnll" illu~:~trat.ing 
t-hem "·ith ex~W~pltJH of tbu actual \'oru'bu-EugU•h dit!c.utw&IC. 'l'lu.o Prd"utury excl~a~lgO 
i8 <:hur&:t-ortt.ud by ita predic.l.tive power. by it.t nou-lennituthcy iu dt:ot:uuniC.' •ud by 
it.ll ll11guiaitic murke•·~~>. Akindttl~ didtingui.dwM tlarect t)'pc&l of l'n:futury t-:u:luu&f(~: dwn­
IUO!Ia>, .,tonnissiun-~king autl OreetiugiJ. 1'he llf'.(X)III.) of thu u.Lo..o\"1• mo·uiiUUIItl l)llbtl or 
e:~:du~ug:e, the luforuu.tory oue. &II d6fultid by t.llb aul-hor ot l.lw J•u.J•c·r u....; ··uuy t',.ch.wge 
that id COllcccu•d witl1 negol-iatlug the k.UI&miutoi.un of iufurUJutuou uJ· uuu·\'t'rlml &C· 

lion•• (p. lOH). }'UmU)·· tl~t•l•u·L ofLhc ~cluangt-4, tl1u Uuuml rna~;.-;, u1• fu•tlu·•· omiNhvid~l 
iuto: doc Hou~uJ. 1-'t.:pl·..:~~o.•ul.ll.lionul l!:.xd~tt.ngCIII, lhe 1Jo111ul Hcgul .. tut.\' E;..o:lu•u~c:> .tmd tho 
UbpO&t Excl~1•go. Hdvini=" tiuggt~ltld the fl'ltllll~\\·ua·k for lhu aut~l) ""'" t•t" tho: la1nily 0011· 
\'&Ctla.tiOJI in I.CI"IW.O of i.uitlatiwu~o, Al..ind"le triut~ t.o find out ~·hu witi.&lt·r. a.nd ''Ontrultl 
lliu dUICoUI"t~e. Hu dot'tl it Ly po..t.ul•ting two l&ypmht$;t;. Act:••nllng lu lht• til'l:ll bypo· 
tlu"lllil:l, in the Yorulou-Eu~it'l1 fuwily couvct11iotdiorltJ, al.u prul'tw;t&uu uf lloi11111iuu~:~ ll111t the 
uldur uduh~ will l'rudt11:to "'·ill Lt, grcult:r' thaw l11a.l of yuungo:r •uJulb. 'l'Ju: olula. eullt.oet.ed 
111 tho funu of T4t.IC ti.l cktuly IIIIJli-'UI"l.M t.l&e at.bo\'o l•YI"'tllt'<oitl. Ac•·••rtluo~ lu tlw 
l•ypol)wo;il:f, i11 Um \'uruhu-Eu~litdl fau1ily Co.UVt!nwliuus, Jlloll"o-Jolo; ..,.,11 pr ... tuJ:t~ 
uf imlt1111o1• ~lo:ct•pl 1lw uue l~o~ll..ll&l 'Jourtuillil:liou-~t~a<kil,lf 111ui d,d,J&cu 1HII 
lyp~o; uf U1Uiu.IIUII u::..co.:pl thuote lnLo..,llod 'D1reotivdl', · Hc~ulo~.hol"y 
gult~t.ory Nt·J:O"'"IIV~.>·. }o'it.'IUtoo pr0tJe11t.ud i..u Tallie d.:l clullrly 

'J'Jitl 1-'llp~.lr t:Udd Willi the i!oudut~iou WlliCh Call IJo IIUIU!I.Iti.J"I:L<.:.iJ 
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Tho piper ia very w6ll writ.Wn, very well org•nized ll.nd vt>ry Wtll\ il\uatl'tlted wi.tb 
esa.mplullo. 1110 Bibliogt11.pby \\'hie\1 c~ it. eont&Uwt a wido ~~t~lootUm of P"~ 
on di&cou•~~ ana\yliialaud S'Vllltud atouB. 

T!.c lii'Ct'llld pa.~r frum thu a.orlt.a~ of pupu~ on dbceounte tmal;)'.W.. Ft'Om ill~utitnl CO 
.-yrJuaie ,,14 pNJwdic Rltdizalioa in ttJuhng requul.# by G. 'l'ucker. atud;t"i the realiaa· 
tion ••( dwt:uufll0 aat..ruc:turea in ~yutau; auth.ut~l-ion. The 1t.uthm· has esiUulneJ ov_, 160 
eneoua,t4'11'11 a•adio-~ed in " (. 't•nh"~ Loudou-- -boubhup &\lul wi'Cilu..-d to a~ou~-.:t>t tbat 
•owxico~numu~tit•t~.l tuut l)l'(ki(M\ic t"t•ab:.~al.it)nil du no\. direct-ly or iudilbotly duwruUno 
.pooch fun•·t.ion but[ ... } relllh! »t~h custll to tl,,.Jr coutcsta by atl.euiling to 110u"' UlOf'U 

or ldiM Jl.llovllllt. aapecL uf d10 purformaucu of tlM' act it.aulf .. (p. 121). Tl,u kioJ. ()( 111)1'· 

vice ~;UWUUUh,nlll&lld tlut ~ which wure pttrfuntu:ld during &hbm in tbe abovo u:um· 
tioned. bookshop enabled the ·autlKW of tltd e:.:periuwnt. t.o diatingubth. foul" type& of 
uttetaQCfW wbiob refoned to ~~~c bou\u; ur cat.egoritsK of bl?okil- 'l'lwy wer-e: 

l~utu in&.erwgativea \\-ith IHrH; 
wAAnterrogativtt with u.>hQ"e; 
J~llll'11tive "tith looti1tfl fur; 

- looozop\t,ic cLllnM' la)'lll.aX (isomt.OO nominal group). 
Tueker a&:ully:utd alw the p~)' or t}u, 8X81nioed utWiilP.cea. He ~rved proeo· 

die teodtmoiet over the ra.•ge of reque~~t. n:Wiutiona and at.'ttw.\pt.ed t.o ~t.e auoh 
tend6noit* wilh varioua typtM~ of utt.ertlllooa ·auentiu•l&d abu\o·e. He beliuvea that, &.lllOU.g 
uu•hY prt)e()dio f~t.urea, tone ie IQOKt ~ted with iipOOCh 6t.Cte. aad he JIWWd.gad. to 
prove thllt. a falling tuuo ea.u bu, e.g. UliUd with a ~lar iui.err-oga.tivL'· Concluding, Tuebr 
o\PiW& that Bt)UUWt.iC~t, protsody and varioma d~u...-, funct.iorle t1tte cloaely rebat.OO. t.o 
eaeh other. E.g. an int~-.at.ivo llliiY bavb ... , iu.touaUon M~e.atiug that. t.lte .fl.ll8W81" 
ia alrr.ady known. Thd 11611t.&nce luw boon proh .. bly progn&mmt!d to n:tWiu a pMrtioular 
illoontiouauy force. 'fhe data prtl6l'llkQ iu thial papor llbow tba~.t. tlu' apea.~n~ &N very 
oarefut about lilelbctill@, the *'awowd-&r geJ\1"0 and fully exploitiuu the liugui!Jt.io ey»tem 
t.o pi'OduOB the muet. ae"".upkblo oud .w~ aooiul bbhuviuur. 

Tbe final put of tlu. re'·iewed \M:.ok ill entidbd .. The Wxt as a. product of inteat.ot.iou 
and eognition'' and ia an 111ut.tr&tiou of ltow tbe Ol~tiotL ~tWf!JIIl •inte£-a.c.ti.on" and 
·cog·niticm • a. besUmU.ag lO Ln.~ du" n in tb6 ligM of tl18 tlllilk of acoounting for tbe lll.rlW· 

1.~ of ~t &nd·diaoourae in • ful~r way tban Ltsfore. ".rhitl part eunt.llir&a fQqr t*pen; 
ClrarmuG1ic41 t»CCIQphur: Qfl iniliol a"HillyA. by L. J. 1\&ve-Ui., Cc.o~ra in MpGhll ArobiG 
ICZtl by "\"ow ell y. A&ia. Tul m-ueJ.Jre Gtillf U:d llllmQtlliu by J. L. 1..&.•1-uke IU.d O~n~i~ 
'fWll"&ll in C(JIJu:l o ~c opJ.niG&h 10 prubleuWt in. orollunguage wu: by Jonathan 

Yi.•.&. 
ltan·lli. in bia {n•pcr dit.culll!:luB some of tl1o rulb'OuB for tlw im}JOI·t.e.uce uf gr.unu\llotical 

UH:ta.pbDr uud IliUM~ a tneotbbd of its a.ualylti~J ~that. it. cu.~• bt, atndiud in detail. lu tbc 
1utr04.lurtiuh he pr-~:uts Uat~ t1rif.,i.11 of the uuti.uu of ~;.•·aumnu.ti.t·ul mt•lttphut DOmt:liiUl-'1' 
l"d"t•rrt·d to ae "non,itut.b1.ution •. tlt• rNnhu:h thnt uwtut•horical forms ~ va.riat.ionB 
in ~··anunt~tit~\l IOrm. b)·dholmttit'*llly r.:\ulod in fonu uud cu·wpr-tutentatiooal with oon· 
cruo.!:nt fural\s. 'l'lwy camnot tJO trunltd as totully tlyuouyuulUil runlt.a. ¥or tb6 purpotte> 
or hi~ l"t"S(•I\Nh \tavotli IIU~f:t'~\.ti cx.ttmdiug tlau dufiuit.ima of ~rtunuw.He-al Ulot.ll.pbOr 
MtigMly auui tn-at it. as ••an •lc.eTnu.tivt• }cJo:i.cogrcmmlutlcad rt•u.but.iun of a choice in \hd 
eu&JJautit-.'• (p. 136). Jole~uing, thus, acuordiug lo thi.~~o tlofinitiou, mu.y ~ reu.liwd ean· 
gru~utly and ro"'tapl.orica.Uy. 'l'his tuode\ of n.etapl1ur laos._.,, used by Ka.v.,lli in hid 
e,:plor~:~.Uot, of diffenml typtlB of tnetaphor. u., au11.ly~d diltht. t,ex.UI on 11Uclet\r di151:1.r!Wl· 
·men\ prudut• ~t by adultll and tl1e n·~nh~ of the IUU:t.l)'lllli l:l.rtt p~·utcd in 'l'a.lJ)o: S.\ ou. 

p. 13\1. 'J'ht• lulile ial followed L)' a. h&·ief l.ho&:.ulilliUA or thd duotingui~thbd ca.WgQl"i~ of grat.U\· 
1n11tloaJ anet.aphor. ln tl1c dieuu~M~ion R11.v..,ui iutroduoea ~ c;lO.o;UUp\ifibol d.hiQ t,ho no~oione 
of pd.radigmatie plura.li.t.y (recursion) and ti)'nt.uglU&Ltio plur~t.bty. llo Leb~v~ t.hll-t it. is 

ddt.ttct. ~r&nun&tical metaphor and iriUgge&UI twO U\ollwda of doing j£); 

j .. 
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) 
\ 
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derivation ud agnation. Having eatablidlwd t.lw 411-(q;OC.ics or Uiduphur 1\av~\li 
Goo tlu:, auAOunt. of me1.apbor i11 the":~ analyzed test. H., d~ il iu \ wu ~v.,Lt,; du.l 
6lld the micro OIW. 

The 1aat part of tbe art.ielo ~lit with &110 •l•plj~•i•m uf tlu' ~luoly ur ~rumnUt.tieal 
me\.:.phor. 'l'lob \1ypodW&ia w\1icb Hava»i ax&~niutd w~ du~t. tlw r.:"~.lt-ht. uf ""ulJbor" 
W the grammar o.f a te¥.t ill deknnined by wlwtber tlw W)rl.l. 111 ~l"lk•·u ur "ritluU. H.o 
aleo poi.nud to tbu rela.\iOJNI.ltip bctwoon modtl, COU\IJid)r.i\y tu&d uM••t~hur. 1-\•\\owina 
Halliday (1986). lw cl.ilwt \lw.l. t.bu variaU.oa\ of a.uodt• CN1t.Nn iu 1tw t•uauploll:il)' of U.e 
tnt. wbicb ilia oompuait.e of grauunlllical intrioaoy iWd Wxicu' Ill···~"). lt WM ruuud by 
l111Uiday (1986) tbat ••text.a~ ty}rical of Lllb •apo~wu.• tmd of tbu WlJ\1..: t>taalo.:. with luv; \e.K.­
ical deuaity and high gremmo.t.icad int.riea.ey, had "la.tivoly linlu t=.•·anumuticalm•~tapbor. 
Tb<W~e at tlMt 'writWA• cod. wit.b a cot;Dpltmaeotary (I(UQplbxity, l•u•l••••u·l, n•uro'' (1•. lifi\. 

Ill conelwUona, Ravelli aot&t&l tba.t uwlentcwdiug tustuul t:uw;•·•tUC'IICCD of grasu· 
matieBI metaphor is haport&nt iu ~g dlilo rueauu•g uf auy ted Ulling t\silt. 
option. 

The Papel' ouda with tho bibliography devoted to the aJ..o,·u di~:~t•••&led problem. 
The .aecopd in the aerifltl of papeN OD text aa a product. of i.ulcn"'' tun and cugnit.ion 

ie Cohuioq in qob:n .At"«* by YowaD Y • .A.a:ia wbioh il\Uiftt11llltl hu" Lmgua~·~:~pocifio 
JDeaD8 of" OObeaiotl. havo to be til::bll ~ eoBoding tl1e ll&nlb funcuUml a•·1·u.;:t t.L'Jo:hl i.u reJa. 
tively unrC"\atl:ldlau.guageat. The- JN\P'U is a ~riplion of tbt) atwly&;;ltl of hKna.ti\·c Arabia 
text which ill a. QUu·huur, tape~r-d:W'ded fitory r•t.ed by a )·uuug wuuum from Mt:NAd 
Diastrict (oortlu:nl lriUJ). Tllb uwthod of analylliM applied by Azl.t fullu"l:l llulhd.ay a~lli 
Sawin (19'18.) wbo dbtinguWiwd tivo t)'ptlS of eultetli.VtJ de\'iccll: Nf.:n·uct", a~ub~tlituUou. 
ellipsis, oo.njuru:t.iQU. and h:Ucu.l oolwaion. 'l'bo maW ho4y of tbu fldl~r ia> dovoh..d :W &he 
analyeia of eiglat main t)'"llts of tlao co.._ve deviM fuw.d Ly AU7- in thu n.cor-d<.'d toxt, 
tbo dtn.·icea Loing: rafLlrt:nce. luic&l cu"bellillll. CcmjunetiW\, J"&(Wtilluu, ttu•·lition·l'tlii}lOWIO. 
bllipsUt, aubat.itutiou ".ud fua.lkl cu)lt'liiO&t. Lcb t)'p& of tht~ dc\·iL:..• Ul lllul:lt.J"utW wit.b 
OJ&:amplt-'8 takeu from tid~ qa.lyz«< text. Tbe aut110t providtt~ "bu tl1u l!!il~lu:ll1 tran.st..tiora 
of tbo AraLio t'Xftln}-lit."B 11ft wdl &I' biu tG compa.ro tl•o bcl'"'·iuhr- u( • ~l\•t>n dt•\·iec ill 
Arabie. with it.a l!:ui:!li..la et."Juivaleu\. lt ~M:e.w:ua t.o boa very goud tl--cl,uh1u•· lotJCti.UtKI Arabio 
exampl.:e oaa tlu::ir uwn might not. 1Jt, clear euougb fot- a 1~1-uut.iv~• ~l"·ni..~r- -.f ~\r-•bio· 

In t.he coueluaion Ar.iz poiut.ll to .tho pedagogic iutpottau•ce ul colul•u.ru.t.i\·t• t~tudiolt 
of OOllt:tlitaU. lt tutw:d out that. Englkah and Ara~.bio di.fftn" Cron.• t'lll~h utlicr ill teru\11 of 
t\U, Co)W!aiv& del.·iccB bcillg tuRd . .AJ"abiu bJonera Of Ef~~;llida WlU, t.lm~. hKVd 1.0 \o.l&li'D tllO 
devices t-yt1ical fOJ" tl1at l.~~onguago aud uU, Euglhlh loarncrtl of A .. ulaic ''ill ba\1'~ to loam 
tho AruLic coJ,esivc de\·~. 

Tho ut.iclo ends with tbo k")' to tbo t.rall&lit.er&ticm of AruLi~ "unb 1111d thu biblio-­
. graphy. 

"J'ho uulo:t. paper- ih t.hu iC,urt.h purt of d1o re\o·i.dwt:d Look i" ~r.·.d .-t·-~~~·hm: attd k.l:4: 

.un.autil:d by J. L. L\'Uil->.<'". 'l'ho u.uthor- oppot;t.-a &tr'ul·\UJ"Ul uu~l tlwumll" mt•ua.iug to 
J"bftoot t\10 diff.,reuce liehu::oeb a fW1'-1.&oual ~W.d a. ruprdb<.lntahuuu\ unchlutiuu iu ~teU"taft· 
tica. ".fhe paper cou,;ia;W of fi.\·6 J.url~t a~hd &110 apptmdlx. }1, U1., tin1t pu1·t. uut.itk.-d ••Tus\ 

tatructuns aud acli.\o·1ty iih·uctu•··>· Lt:tnk& dbftnts~~ the uution of \.t.:)i.l l<l ru(lturu as ••tho 
r~uu. of tho tlt.l"Uuturod .wcUt.l J-lrllcl~ t.l&u.t. '-'Ndt.D tho Wliot." (p. tati) u~a•l Jwli..,vb t.ha&. 
~t ill.rue\ure detiutld in ~uch s. way may be aapocillll ouau of acti,•itv t~huct.ure. Ho tboa 
illu&tr-atct> it. "':it.h 1111 ~pil>od.e uf cl~oow. di.t.cuurltd wloi~h i~t U,c. lijiJI•·hthx for tl.o dill­
eu&wd o.rticle. lo·luullr. Lt:utkb ,tdi.utHI thb. Jtotiuu of '»hUL~uu·u· ,-.,llu\\ ing Hal\id&y"• 
(litH[)) ~autloh uf "lhuhi\o·ar~IU ~tt·uut.UJ"U'. l"ur bUu. t.l1t.-ll, til.r'Uctun: I~ ••u. too.•l. or wlo.t.iona 
h, t~o lmos.•· ~,1u&ht.:e of unilil aucb tJ1&.1. cri""ia. cau ~ dbfu~ fur- wh .. u the a~tructuro 
(a higbcr-k:vul w1i1. in a. coh~ttltucm .. -y hi.aaruby) hati bt:.all comph:h..i {ihSlllllt~Ud, r~lilbd.)•• 

(p .••• ). 
lu \ht) t>t>e011d l"''"' vf tl1e article, t.he u.uUaor conlr-~\.~ 1.hu 110Uvu~t uf 'u.ch\"ity at.NO· 
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tnre9 and ·~Pure'. 'Gl'nre' il' uAf'd lwn> in the aense of 'gpnerie llf:-n1eture potential' as used, 
e.g. hy Hallidny nnd HaRAn (1985). 111e anbchapt.Pr i8 dnoted to the disrlu~ion of dif­
ferent Mpt'('tA uf thf' al"t.h•il)· fltrneture ~ifk'-fttion. Lemke trif'f' to answer, among 
others. the f(,JI.,\dni! fJI1f'fltioufl.: ln wbnt t•Nnentia relRt-ion mn&t WP construt' the J'f'Riiza­
t.iona of two t•l••ln••ntfl in urder for ua to he able to make th<'RI ftt the pattern of the Btrall• 
tural fonnnla of dt·nwntef Wln·n «"Rn •·e count aomething as an element within a partic­
ular ·~cnrri<- Plm('tu~· potmtiRI'! What it is thnt. iB ptruOtured in the artivity st-ructure 
an•l in ttaP JZf"llrf•"! lit' ti1C'!n n-drfineR tl1e notion of 'frt!nre' as ,,au activity structure in whiell 
lan,:!UH~' is 111Ct'fl in Blt(+h a wa~· es to produce a apecifte context.-df'pendent aet of semantic 
ftllafiona amon~ the 1•lt>mrmts dP.finOO and ordert>d by a "geDP.ri~ fltructure potential"'' 
(p. 162). 

Jn dw nt>xt ·part of tllf'l artic-lr entitled ••nae ~temantica of structural mMDing .. 
Le-mke disruR"'f·~ llw flf"mllntic conlribnlion of functional· role in a genre and more gener­
ally in an ac·ti\.·it~ t>fnlt>tnre. Hr claims t.l1at tho ILBRi~!f~.lnPUt of a portion of ted or au 
action to a fuurtinuHI miP in any genre of activity r.outributee to the- meaning we make 
with them. l'~urllu·r. lw rlaims that one of tile fundanl('flt.al constituents of ted lll'mantica 
is tbe orgnni:1.alinn uf atntclural meaning in a text. 

In t1aP fnnrth 11nhehapter of his art.iclo Le-mke int.rodueee the notion of 't-11omatic 
lonnations". H•• l'ninb to tltP. importance of cor•textuali~tion in assigning meaning to 
words or phras•·:o: nml c·lninlf' that palt<"mfl of 8Eimanl.ic relations among the IJflme or 
c)QSt~ly J'f'ltth•d wcwd>< and phra!'f'A Rrt· rrgtdarly rt>pM~tf'd over and ovPr again. iu many 
tc-stH in a gi\"1'11 rommnnity. It ie tltt>se patterns that he callf'd "thtomatie formations'. 

}~innlly, in tlu• ha<'~t port of thr. art.i('le, ... rext lltrul'tnre and thf'mat.ie organization"' 
Lrtnk(' <"laims tlutl "thrmotir ancl Rfructural orpnization in a text. are COJ:nplenumt.ary 
in the intrrt>l-'1,.; uf umintnir1in~ it1:1 ('ftherenCf>'" (p. 188). The conclusion he orrh·ea at 
ie that mC'Buiu~ 111 o tPxl i~ " cnmplt•x funr.t.ion of thtt hierarchy of stmcturos and the 
inl.('n-onnN'"tion uf tlu•matic formations inetant-iatf'd in it. The appendix is followed 
by thP Lihliu~mphy of works on t.P.xt struet.nre and t.r.xt eemantiea. 

'l'lw rc·\.·i··\u·•l nrti•·lf' hc-luu!P" to our of t.hr. IROI'.t diffi('tllt (if uot the IDOAt tliffienlt.) 
in the wl1nl•· •···II· c·tiun. It~: diffieulty c-om('f!. from tht• infonnat-ion dPn~ity of the text. 
i.e. thf' fa('t II ant it , • .,;,lnins a Jot. of (I think that €'\'f'D too much) infonnntion carrying 
biJt wt•iJ!ht. It :-:o••·m-: tluat tiH'I author wantt'd to em·er too many probl•~ms in hia art-icle 
and lwnrr it ltn<:: ,,.., . .,m,.. w·ry difficult to foJIO\IC", Anotht•r J'rohle-m 11'1 that I..Eomkr R<"r.m9 

tn t.nk•• fur 1-!flllll··d tluot hi~; rt'ad€'1-A knnw e\.·rryt-hiu~ ahout tf'xt. stniCtnre and f.r.xt. 
fll•montir~ and iJ,,,,.,Im·•··" n Int. of nt>W h·nninnlog)' withnnt r,;:plnininJ! it. in dt"pll1. Jnst 
J'f'frrrin~ to lh·· '"""m·•·<~ will nnt mAk•• the· notion ckart'l'. J think that ..,.ither a f!lo~sar.r 

of hB"'ir tf'rmiu .. lugy ur a J!:O(lfllt~u-k~ronnd iutrodul."tory suhehapt('l' mi~lat- Rohe tht'l pro· 
hll"m. Jt, will uf o·oun~r- mokP tim art-iclt> a hit. lont!Pr t.ut. mort' n·nclnbl••. 

'l'lw ln!<l mlid·· in tin• fourth )J811 of th<' n·,·i••\\c•cl hunk aucl tlw lttl-'1 in tlw wholu 
IKIOk ''l'••:.!nifj,,. , ...... ,.~'"in t·onh•-:-:1: a llly!•lrmie lll'l'•oru·h to prn1.1•·m« in ornllnuenage 
"""' .. hy .l••taullu••• I·••••· ''"'k" at. C'i"l~.'nitiun oml Fom" of il~ llt'lln"»J•hyRioln):!i('nl com·lnt.ea. 
] 11 Uw· lut•·ucho•·t•nn tlu· nuthor hnc•lly JU'f~tlh tl11• RI'Jlrtlftrh of l(l()kinJ.! at l""~uitivt'l 
nnd ii<Will1 c·tonl··-.. 1 ''"' l"nd-: ~>imultnuc··oul'<ly. H•· d11i111~t t.hat· tlu" Ut'f"' of lnnF!U"J!'"' is titrongly 
inOm•nc•• .. l hy ., ..... , nf llu IHn~unj:!c• and hiA cngniti\·t' prurt~<!r>S. Htnilll! f'XttminM this in-
fluf'll('f.• ouo• ~-Ia ... d. I tlwu r"n~i•lc·r thr ('nmmunit•atin• rffc·et of tho pt~rt.it"ulur sdc•ct.ion of 

lau~··u•U!I' tot•tinu-:. 
'f•) t~lul\\· tit· , . .,,,,, il•utinn~ t•f I>(J('jnl am1 ~o;milh-r fttrtot"EI to lnnf!11RJ!I' ns:.P tht• author 

rnrri•·•l o•ut "'" kuod ul 'Xf"'l"imt•uh:. nu tl11· 0111' hnml, lir f•xntnhw!l th•• p111t•·ruin~ "( 
rtf1•n>ll('(" iu Ft·lu~"I'''J+"ui•· pnli•·nt.~t aucl,' on Ill" otlu-r hand, hC' !'tlndiNl 1:1t•utf!m•e !dress 
ami rt·fo·rf'm·in~: 111 til" llln!!nRgl' of two snhjf'cls: onr autiro:ti(': awl onf\ fll'hizophl'f'nic. 
ny n·f··rrrwiu~· c·u1•';.!"1"if'<"' Fint' mrnn!'l, e.g. ~t'Jt~rire, hritl~inj:!. ThP dutR wa!' F.'tll'fl"'"~ 
to Ahon- tl11 .. «·••:.:nrtiu· r=:mnt'M of flllffiE'I nsprrts of lllnJ!11ftj:!<' UF:t\ nnd to f'hart th,.. AOf'iR1 
e-fl~'f'l of t•th•·r ~~""l"·•·ts A"' far· R!'l tlw firflt kind of f'x('f'rirn£'nt ie t"Oil~t"FIU''d, 1-'im• pron•d 
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tbat eeJr.reff'rencing in psychiatric patient• le related to BfMhl )liJY<Ihiatria atato when 
the patient's language ie studie-d longit.udinally. The reaulte or t.he eecond kind or ez­
pE'"rilnfiDt show that. in ordf'r to explain the antilltio subjld.'• language it i. neoes.ary 
to explnro the poRBibility of not. bf'iug ablt> by t-he nbj~t to pane proporly the relevant 
180ciallacta (he may; e.g. not. know what infonnat-ion ill uaumed to be available to the 
itear'Pr) n~y for tbf' oout.ruetion of aocially appropriate meaaagea. Per-hape the 
diatincl:ion het•·f'ffi copnitive prot"e88t"8 and the .oeial use of language ia blurred hero. 
Thfl umtBURl int-onation pattt-m 118Ptl by the autiatie 110bjeet ~nay bave a cognitive cause. 
Thit~ intonation 1eadR to the tmeial rniecommunication. bt>tween !lpe&ker and beartor and 
problema in eocial intPraet-ion. Fine beiie,·ea tl1at lin~iatio analyeia ahould ehow care­
luUy the interaction ol eocial and cognitin proceeaea with respect to BpPOifte cla8fle8 of 
aprakeJ'B and for langua(re nee in ~era1. In the Concluaion be claims that in order to 
predict and explain ltm(ttlage uae bett-er it ia neclN88ry to oonaider the cognitive proceaaea 
of individuals and the interaction of cognitive and aoeial _,.I'OOeii&E"'I. The art-iele ends 
with the bibliography on eognith·e and eoeial proceeaea. 

The l88t part of t-he rt",;ewPd book ill the Index of the natneA and tenninology 
appearing in t-he text. 

The above discneaed book is a collection of papen cove~g both theoretieal and 
practical aspects oC linguistic analyAie. Tbe tbPm8tiC nnge of the papers ia quite big: 
text analysis. disoourae analysis. pragmat-ic., neottrolinguiatice. aoeiolinguiflt.ioa and 
peyebotin(!UiAtica. Jt mN.M that the book will ha'-e many potential reader& from varioua 
Seide· of study. The reade-ra. howe"\-·er. are likely to be proreaaionels in ti1e above mentioned 
areaa and not beginnora or amateurs the reuon being very advanoed level ami ape­
rialiatic language of the papera. 

One final l'flmark. The name of tbe 8t'riee editor' appean in tl1e book in two venriona: 
onee aa Robin P. FawCE-tt (in the Foreward"and the back inside covet or the book) and 
onre as Robin F. Faweett (on p. ii). Is it a mieprint or are t-heee two different persona! 
I 9-·ould opt lor the first poeeibility. . 
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fhe written word has been the focus of exten­
sive research and theory for many years. Today, 
1 he field is thriving with new and Intriguing 
knowledge. theories and studies on written 
communication. 
Now, you can benefit from the latest develop­
menta and scholarship in this rapidly changing 
field by reading WRITTEN COMMUNICATION: 
A Quarterly Journal of Research, Theory 
and Application. · 

COMPREHENSIVE COVERAGE 
Created seven years ago to meat the demand 
for comprehensive coverage of the writing 
process, WRITTEN COMMUNICATION provides 
you with information you can use today. Key 
issues covered in WRITTEN COMMUNICATION 
•nclude: 
• Development of writing abilities 
• Cognitive and social models of writing 

and reading 
• Computers and writing 
• The rhetoric of inquiry 
• Social and cognitive dimensions of literacy 
• Rhetorical history and theory 
• Writing assessment 
• Gender and writing 
• The politics of writing instruction 

MULTIDISCIPLINARY APPROACH 
Committed to the b"'lief that a comprehen­
sive study of writing is best served through 
a multidisciplinary approach, WRITTEN 
COMMUNICATION regularly features pieces 
from a variety of fields, including: 

• Rhetoric • Reading 
ol3 • PsychoiO!JY • Communication 

• linguistics • Cognitive Science 

IN-DEPTH ANALYSIS 
Using a variety of theoretical, methodo­
logical and empirical siudies, WRITTEN 
COMMUNICATION provides researchers and 
practitioners with an In-depth analysis of the 
writing process. It traces the history, develop­
ment and function of writing, and offers a 
forum that further defines and develops 
thought and practica in this expanding field. 

INNOVATIVE ARTICLES 
(Issue highlights} 

l.blume 8, Number 11 January 1991 ----­
The Compollng PloceH for Computer 
Conversation Denise E. Murray 
Computer-Talk: Long-Distance Converaatlons by 
Computer Harrfet WHidns 
Computer-Baeed Forum• for Aclldemlc 
Dlecourae: Testing the Claims lor On-Line 
Conferences · Cynthie L Ss/fe 

l.blume 7, Number 4 I Oclober 1990 ----­
The Rhetoric of lnlny In Aclldemlc Writing 

G/8f1 Myets 
Public Dlacourae Md Peraonall!xplwalon: A 
Case Study In Theory-Building Gtegory Cieri< 

& SIBp/ren Doheny-Farlna 
Melllllngulstlc and Ideational Thinking In Second 
Language Compollng AUster Cumming 

Volume 7, Number 3 I July 1990 -----­
Collaboration In a lhldWonel CIHsmom 
Environment Mary Ann Janda 
Cognmve Correlataa of Explanatory Writing Skill: 
An Analysis of Individual Differences 

Katherine E. Rowan 
Ealllbllahlng • Phenomenon: The Rhetoric of Early 
Medical Reports on AIDS carol Reeves 

SUBSCRIBE NOV/:A~D SAVE 
You'll receiVe four lallea' of thlnaluable • 
resource awry year.·;:, lll)en~, AJ>rU, ' ' 
Jul and October. ·· · · .. · .·. . y . . ' ., ,, ..... ' 

RATES 
One Yow 
1Wo Yon 
Three Yeara 

Issues 

· lndlvkluolo lllllltUUono 
136.10 (1811- S38) $87.20 (18g. $108) 
5m20 (reg. $781 e1114.40 (reg. ~18) 
$9V.45 (reg. St17) W540 (reg. $324) 
$9.80 (reg. $12) $24.00 (reg. $30) 

PERSONAL ORDER FORM ..... 
(Profeaalonal )oumalo may be tax -lo) 

Nam••---------------------------------------------
~------------
City Stoto --Zip---
0 Pteaso ....., rrrt ..-tpuon 10 WRITTEN CCIIIIIUNitllnO 
otlhe ,_--lor-I undoAiancl rrrt­
ocrl~ will bogln - lho curront laauo. 

Otlor 011J111M Auguot 31, 11111. 

One- -- Tlnt-0 .auo (rog. $381 o m.ao (10g. fl8l o ..._.. (loa. tt17) 
On~out81doiiNIU.S., -$111W-~*"-'Vn~ 
0 Pleue Older lho 1o1t>w1ng bock-11-(JOQ. $12) each: 
arv £WE VoUNo arv £WE VoUNo 

For alnQio - - - 11.50 ~ tllt>Pinll and INindlng, and 
In~ odd 8!4"' uiN tu. ---bepoldllr...---. orYtu. · , 

0 My chock or Cf8dlt canllnlonnallonll.-. ~ .. IIIJ' 
0- 0 VIla Exp.. DOlo-------

~ml _______________ _ 

Stgnatul8 
0 BUI mo lithe ftlgu1or -. 
Ordera under $30 and llacoum olforo mull be PREPAIO. MoM 
choclll payable 10 Bogo -no, lno. Conadlln.....,. mull be paid In u.s. lundo. Pnce oub!ect 10 chongo - -· For 
quick, pr1o<lty oeMco UH the 8ogo Fexl.lne. flu< U1 your crodll 
Cllrd Of bll-mo onter ualng lhlllorm, .-..-. Mall .. : ®UOE_no,_ 

PO. Boo 6084 
Nowbul\' Park, CA 81359 

------------------------
Pie ... Route to 'lbur L-rlen 

Attention: Pedodlcal• LlbNMn 

..... 
I have.,.,._ lhls........, and ....,..mend ollbloly oubocrtp­
tion 10 WRITTEN COMMUNICATION. 

S~n~ ----------------------------------
nil 
Departmenl 

Date 

Offer npn. AugUII 3t, 1111. 

One Year 1Wo...,. 
0 107.20 (reg. $108) 0 $1114.40 (rog. $218) 0 ~-·-··- ··­

On subscr(ptions outside the U.S., add $6 INK war ., fDRtkrn Dl. 

Order lrom your subscription agent or 
Discount offers ore avallabkt onty 
priority service use the Sage 



RESPECTED RESOURCE 
·~ .. Wrllten CommunlcaUon provides an 
excellent and essential forum for empirical 
research, rhetorical theoty. and the discussion 
of questions, problems and innovations in the 
teaching of writing." -Linda Flower 

Carnegie-Mellon University 

•: .. Wrllten CommunlceUon has become an 
essential reference for all faculty and graduate 
students Interested In composition studies." 

- Charles R. Cooper 
University of CaRfomla, San Diego 

·~ .. Wrllten Communication Is the pram/em 
journal in the geld, responsible for putting 
rhetoric and composlt/00 studies on the 
academic map." - Martin Nystrand 

University of Wisconsin-Madison 

FAX US YOUR ORDER 
Tha Sage Faxllne Is fast, easy end convenient. 
Simply detach the brochure order form and fax "to us ..• 1-105-49~871. You'll get quick, 

.·· priority BBrvlce. Cred" card and bill-me orders 
· accspted, and all discounts will be honored. 
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.·¥~\·:~ti\.'6!~>-~ .. ~L; ... 1:f:~,, 

EDITORIAL BOARD 

ROBERT de BEAUGRANDE, Unlveta/ly of Florida 
HUNTER M. BRE!-AND, Educallonal Tesflng Servlcs 

UNDA BRODKEY, Unlvanilly of Texas at Aus~n 
ROBERT CALFEE, Stanfotrl Unlvanilly 

WALLACE CHAFE, Unlveta/ly ol calllomJIJ. Sanra Bad>ata 
ROBERT J. CONNORS, Unlvanilly ol NIIW Hampshire 

JENNY COOK-GUMPERZ, University ol 
callfomla, Blrrl<sley 

JOHN A. DALY, ~of Texu at Austin 

ANNE HAAII DYSON, IJnlvetelly o1 Csllfomla, Bfldr..,.y 
RICHARD LEO ENOS, Cames/111-Mellon l.lnlvetslly 
MARaA FARR, llnlv815/ly o1 IIHnols al Chicago 

UNDA FLOWER, CanH!Qie-Mellon IJnllllJIS/Iy 

LAWRENCE T. FRASE, Bell Lebotalorlea 
SARAH W. FREEDMAN, l)nlvanilry ol caJifomfa, Bfl-y 

ROBERT A. GUNDLACH, Norlrweslrlm Uniw>tsily 
JOHN R. HAYES, Camegle-Mellonl.lnlvetslly 
SHIRLEY BRICE HEATH, Slanfotrl Un/verally 
ROSAUND HOROWITZ, Unlverolly of Texas 

at San Anllmlo 
GLYNDA HULL, Un/verally ol C8fifomltJ, &ldr.eley 

BARRY KROLL, lndlsna Unlverally 
RICHARD LARSON, HtlrtJIJtt l.shmatl Cc/lfJg8 (CUNY) 

ERIKA UNDEMANN, llnlverally of Notlh Carolna 
III~HII 

ANDREA LUNSFORD, Ohio Srate Unlverally 
MARliN NYSTRAND, Unlverally ol Wlscx>nsln - Madison 

LEE O'DELL, RIIIINBiaBr Polylechrfc lnsiiiUte 
ALAN PURVES, S-lkllw>f5/ly oiNIIW Yorll, Albany 

MIKE ROSE, Un1vera11y of Callfomla, Loa Angeles 
JOHN RUSZKIEWICZ, Unlverally ol Texas al AIJsllll 
DIANE IICHALLERT, UnNerally ol Texas al Auslln 

WIWAII L SMITH, Unlverolly ol Plllsbulflh 
WIWAM J. VANDE KOPPLE, Calvin Col/8(18 
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NEW 
SUBSCRIBER 

DATA 
TEXT Technology brings to academic and cor­
porate writers and teachers of writing analyses 
of microcomputer hardware and software, dis­
cussions of programming techniques (both in 
languages and in applications), book reviews, 
updates of significant events in computing 
around the world, bibliographic citations, and 
much more. 

TEXT Technology, created by the editor of the 
Research in Word Processing Newsletter, also 
will become an information clearinghouse for 

. subscribers' opinions and queries about per­
. sonal computing during the '90s--and beyond~ 

Subscription rates for one year (6 bi-monthly 
issues--16pageseach)of TEXTTechnology are 
as follows: 

us .................................................................... $20 

Canada ........................................................... 527 

Foreig:rt .••••••••••••••..••••••.•.••..••••.......•....•..•.•••..•• $35 

All prices are in US funds 

To subscribe, please fill out the reverse side of 
this form and send it with your check or 
purchase order to 

Subscriptions Department 
TEXT Technology 

Wright State University-Lake Campus 
7600 State Rte. 703 

- Celina, Ohio, USA 45822-2921 



Editors 
Jim Schwartz 

Arthur Molitlerno 

Contributing Editors 
Randal Baier 

Como// Univ81Sity 
Paul FritZ 

Univ81Sity of Toledo 
Eric Johnson 

Oaio>ta SlaiiJ Univ81Sity 
Stephen Mlller 
Oxford VniWfsity 

Brad Morgan 
South Oallota Sd>oDI of 

/.lines & Tedlnotogy 
Guy Pace 

Wasll/ngfl>n SlaiiJ University 
lan Rlehmnfl<l 

UniVersity at We_, OniJJJi<> 

Editorial Assistant 
Stephanie Hampshire 

Wright State University 
Lake Campus 

Celina, Ohio, USA 45822 

TEXT Technology. Volume I, Number 1. Copyright <et991 
by Wright State University. All rights reserved. ISSN: 
1 053·900X. Also indexed by ERIC. COMPUTER AND CON· 
TROL ABSTRACTS (INSPEC), COMPUTER LITERATURE 
INDEX. LITERARY CRITICISM REGISTER. and SOFT· 
WARE REVIEWS ON FILE. TIEXT Technology is publishe<l 
bimonthly by Wright State University, 7600 State Route 703. 
Celina, Ohio, USA 45822-2921: (419) 586-2365. Postage 
pa1d at Celina, Ohio. SUBSCRIPTION RATES US lundS: 
$20 (US); $27 (Canada); $35 (Foreign). Address ali sub­
scription inquiries and manuscripts to the EdHors, TEXT 
Technology, W~ght State UniVersity, Lake Campus. 7600 
State .Route 703, Celina, Ohio, USA 45822·2921. Please 
note that the EdHors are not responsible lor any unsolic:Hed. 
manuscripts. Please allow 4 to 6 weeks lor subscription 
order processing. Selected back issues are also available: 
contact the EdHors tor more details. POSTMASTER: Send 
address changes to TEXT Technology, Wnght State Unlver­
sHy, 7600 State Route 703, Celina, Ohio, USA 45822-2921. 
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Special Offer 

Save £a if you •ubscribe now! 

Subscribe now to Volumes 11 and 12 and 
receive a diacount of 30% oft' the combined 
total of theBe two volumetL To tab 
advantage of thia special offer you mu.t:~l use 
the order form on the back of this leaflet 
before June 30, 1990. 

Sample Copy 

If you would like to see a copy of Studies 
in Second Languaae Acquisition before 
you ttubscribe, simply tick the bux on the 
unler form. Ttwn you will aee how 
important SSLA ill to you! 

ORDER FORM 

STUDIES IN SECOND LANGUAGE 
ACQUISITION 

Special Offer 
8Kt OFF the combined total of Volumes 11 
and 12 (before 3016190) 
Please enter my aubscription. to Volume 11 
AND 12 at the Special Offer price (30\1\ oftlo 
0 £56.00 for UK institutions 

(oormally £80.00) 
O £61.00 for institutions elsewhere 

(normally £87 .00) 
0 £29.00 for individuals (normally £41.00) 
0 Please send by airmail @ £20.00 extra 

(£10.00 extra per ·volume) 

1 do not wish to take advantage of the 
Special Offer 
Please enter my ~iption to Studies in 
Second Laneuaae Acquisition: 
Volume 1118119@ 
0 £39.00 for UK institutions 
0 £42.00 for institutions elsewhere 
0 £20.00 for individuals 
D £16.00 for individLW.l members of 

TESOL and AILA 

VolWDe 12. 1990@ 
D £41.00 for UK inld.itutiorui 
0 £45.00 for imtitutions elsewhere 
D £21.00 for individwtla 
0 £17.00 for individutt.l members of 

TESOL and AILA 
0 Airmail £10.00 per year extra 
0 Pl~ send me a sample copy 

Total 

Name ... ...... .Dal~:. 

Addrear:>. 

PKyment enclOHed: 0 Cheque (payable to 
Cambridge University Press); 0 UK Postal 
Order; 0 International Money Order; 
0 Bank Draft; 0 Post Office Giro 
(AJC No. 571 6055GB Bootlel; 0 UNESCO 
Cuupons 

Payment by Credit Card: VlSAJ 
MASTERCARD/American Expre81:1- or 
equivalent 

Card type ....................................................... . 

E>pirydate ...............................................•..... 

Card number ................................................. . 

Signature ....................................................... . 
Plea.toe stale addre&D regitltered by credii. 
card company if different to above 

Send your order to: 
The Journals Publicity lkpartment. 
Cambridge University Preas. 
FREEPOS'l'*, The Edinburgh Building, 
Sbafte8bwy Road, Cambridge CB2 lBR, 
Engltt.nd 
(* No pwit&t.ge needad in the UK). 

In North America please H&Dd your order to: 
The Journal& Publicity Department, 
Cambridge Univen~ity PrcSI:I, 
40 West 20th Street, 
New York, NY 10011. 

ro~Can1brit{qe 
~Journals 
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SECOND LANGUAGE 
ACQUISITION 

Editor: Albert Veldman ·Indiana University 

ReView Editor 
SuaanGaaa 
Michigan State 
University 

Editorial Board 
Andrew Coben 
Hebrew University 
Jeruaalem 

Roger Andersen 
UCLA 

GaryCziko 
University of Illinois 

AUaon d' AngleJan 
Universite de Montreal 

R.J. Ellis · 
Ealing College of Higher 
Education 
Gabriele Kasper 
University of AarhUB 

Michael Long 
University of 
Hawaii-Manoa 

Studies in Second Lao"' age Acquisition is a journal of international scope, 
devoted to problems and lBSUes in second language acquisition and foreign 
language learning. The subject is defined broadly to include problems of 
language contact - interference, transfer, pidginization. AU articles are fully 
refereed. Submitted material undergoes blind evaluation by at least two readers 
selected from the members of ~e Editorial Advisory Board~ Advisory 
Committee, and other experts in the field, so that only the best is published. 

What you get when you subscribe 

• Now four issues a year 
• One iBSue • year is devoted to a single theme or topic 

(see opposite for contents of the 1989 thematic issue) 
• Other 188Ues provide you with carefully selected articles on key areas in 

eeoond language acquisition 
Occasional State-of-the-Art articles review an important topic or area of study 
SSLA'a 'Book Reviews' section gives you opinion on the latest relevant 
publications , . 
The "Publications Received' section gives you a contents listing of other 
. · ~ala in the field. keeping you up-to-date with current research in print 
',~ ·· ial diecount rates are available if you are an individual member Of 

L (including all affiliates) or the International Association of Applied 
· stica (AILA). See order form for rates. Otherwise, why not take 

· of our special offer? See order form 

lngualiam: In search of explanation 

"' .N"\ 
~ 

Articles 

Avoidance: Grammatical or semantic causes? Jan H Hulslijn and Elaine 
Marchena • The writing of Anglo and Hispanic elementary school st~dents in 
bilingual submersion, and regular programs Robed S Carlisle · The 
interpretation of English reflexive pronouns by non-native speakers Margaret 
Thomas • Are classroom and naturalistic acquisition the same"? A study of the 
classroom acquisition of German word order rules Rod Ellis · Reviews • Book 
notices • Publications received • 

Special Issue- Volume II, Number 2 (1989) 

Language Attrition 
Editors: Andrew D. Cohen and Bert Wellens 
Articles 

Language Attrition Research: An Introduction Bert Weltens and Andrew D 
Cohen ·Attrition in the productive lexicon of two Portuguese third language 
speakers Andrew D. Cohen • Is second language attrition the reversal of 
second language acquisition? EUte Olshtain • Language rever!::Jion revisited 
Kees de Bot and Michael Clyne • L~~c as~ts of regres!::Jion in German 
case marking Peter Jordens, Keea de !loS, and Henk Trapman • The long- · 
term retention of French by Dutch students Bert Welten&, Theo J. M Van Els, 
and Erik Scblls 

t'rom Volume 10 (1988) 

Articles 

Problems in examining the validity of the ACTFL Oral Proficiency Interview 
Lyle Bachman • The FSIIILRIACTFL proficiency scales and testing 
teehniques: Development, current status and needed research John L.D. Clark 
and Ray T. CHfford • Neurological bimodality and theories of language 
teacbi~g Marcel Danesi • Testing listening comprehension in the context of 
the ACTFL Proficiency Guidelines Dan Douglas • Neurobiological 
differentiation of primary and secondary language acquisition Bob Jacoba·· 
Proficiency: Understanding the construct James P. Lantolf and William 
Frawley • On the acquisition of Esperanto Dan Maxwell · Second language 
acquisition: PoBSible insights from studies on how birds acquire song Denise M. 
Neapolitan, Irene M. Pepperberg and Unda Schinke-Llano · Constructing 
an acquisition-based procedure for second language assessment Manfred 
Pienemann, Malcolm Jobnstoo and Geoff Brindley • The use of situation 
tests as measures of communicative ability Tina Raffaldini • Origins of 
complex syntax in inter language development Charlene J. Sa to · A proposed 
framework for testing the oral language of second/foreign language learners 
Elana Shobamy • Introduction: The assessment of foreign language oral 
proficiency Albert V aidman • Zero anaphora in second language acquisition: A 
comparison among three varieties of English deesica WiUiams • Variation and 
the JDterlanguage hypothesis Richard Young • Identity markers and L2 
pronunciation Jane Zuengler 

Review Articles 

RUdiger Grotjahn. Introducing (~pplied) lin_gt!ists to statistics: A review of two 
books and some general remarks. Hatch, E. & Farhady, H. Research design and . / ' 
statistics for applied linguists _// ,\ 
Butler, C. Statistics in linguistics ~ .... \\ .... ', 

...-: \'-"' # ~e <\' ,. 
~~ - \0"' . 'i)\ "' 
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Ablex Publishing Corporation announces the 

JOURNAL OF SECOND LANGUAGE WRIT 
Editors: Ilona leki, University of Tennessee and Tony Silva, Auburn 

Linda Blanton 
University of New Orleans 

Charry Campbell 
Monterey Institute of lntamatlonal 

Studies 

Ulla Connor 
Indiana University/Purdue 

University at lndlanapalis 

Alister Cumming 
University of British Columbia 

Carole Edalsky 
Arizona State University 

Douglas Flahive 
Colorado State University 

Alexander· Friedlander 
Drexel University 

William Gaskill 
San Otago State University 

EDITORIAL ADVISORY BOARD: 

Lynn Goldstein 
Monterey Institute of International 

Studies 

Liz Hamp-Lyons 
University of Colorado. Denver 

Jane Hughey 
Texas A&M University 

Holly Jacobs 
Southam College of Technology 

Ann Jahns 
San Diego State University 

Stan Jonas 
Carleton University 

Robart Kaplan 
American Language Institute, UCLA 

Barbara Kroll 
California State University, 

Northridge 

Nancy Lay 
City College of New York 

CALL FOR PAPERS 

Martha McNamara 
University of Akron 

Sandra McKay 
San Francisco State 

Michelle Moragne a Silva 
St. Edward's University 

Kyle Parkins 
Southern Illinois University 

Jay Raid 
University of Wyoming 

Ruth Spack 
Tufts University 

Charles Stansfield 
Canter for Applied Linguistics 

John Swales 
University of Michigan 

Barry Taylor 
San Francisco State University 

Ronald White 
University of Reading 

The Journal of Second Language Writing Is now accepting article submissions on topics related to the study and teach­
ing of writing in a second language. The editors encourage thearetically grounded reports of research and discussions of 
central issues in second and foreign language writing and writing instruction at all levels of proficiency. Some areas of 
Interest are: 

• personal characteristics and attitudes of L2 writers 
• L2 writers' composing processes 
• features of L2 writers' texts 
• readers' responses to L2 writing 
• assessment/ evaluation of L2 writing 
• contexts (cultural, social, political, situational) for L2 writing 
• any other topic clearly relevant to L2 writing and/ or writing instruction 

Guidelines far Submission 

Submissions should be between 15-30 pages in length, typed, double-spaced, on av, xll inch paper with 1 inch margins 
on all sides and include a 200-ward abstract. Please submit 4 copies accompanied by a cover latter which includes the 
author's (or authors) name, aHIIlotlon, address, and home and office phone numbers. Please use APA bibliographical style. 

Since all manuscripts will be reviewed anonymously, all identifying information should be removed from the body of 
the paper. 

Manuscripts are accepted for review with the understanding that they are previously unpublished and not 
review elsewhere and that all persons listed as authors have given their approval lor submission. 

Send submissions or further inquiries to: 

Ilona Leki 
Journal of Second Language Writing 
Department of English 
University of Tennessee 
Knoxville, TN 37996·0430 
(615) 974·7080 or ·5401 



SOCIAL SEMIOTICS 

A TRANSDISCIPLINARY JOURNAL IN FUNCTIONAL 
LINGUISTICS, SEMIOTICS AND CRITICAL THEORY 

Editors: 

Anne Cranny-Francis 
Christian Matthiessen 
Terry Threadgold 
Theo van Leeuwen 

In the First Issue (February 1991): 

Anne Cranny-Francis - Batman: Hollywood and the postmodern 
Anna Yeatman - The epistemological politics of postmodern feminist 

theorizing · 
Jan Wright • Gracefulness and strength: sexuality and gymnastics in the 

Seoul Olympics 
Peter Doyle - The sociosemiotics of electricity substations 
J .R. Martin • Intrinsic functionality: implications for contextual theory 
Theo van Leeuwen - The sociosemiotics of Easy Listening Music · 
Eric Schwimmer - The dialogic imagination in Tangu myth 

Subscription rates: 

individuals: 

libraries: 

$32 for one year (2 issues); 
$70 for 3 years (6 issues) 

$50 for one year (2 issues); 
$110 for 3 years (6 issues) 

All prices quoted in Australian dollars. 
Overseas subscribers add $5 mailing costs per year. 

Send your subscriptions to: 

Social Semiotics 
Department of English 
University of Sydney 
NSW 2006 
AUSTRALIA 
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TECHNICAL WRITING AND PROFESSIONAL 
COMMUNICATION, 2/e 

and 
TECHNICAL WRITING AND PROFESSIONAL 

COMMUNICATION FOR NONNATIVE SPEAKERS OF 
ENGLISH, 2/e 

Leslie A Olsen, The University of Michigan 
Thomas N. Huckin, The University of Utah 

Designed to help readers become proficient as senders and receivers of technical communication, 
TECHNICAL WRITING AND PROFESSIONAL COMMUNICATION, 2/e, is right for intermediate and 
advanced students In science, business, and other technically oriented professions. Because 
English Is the International language of business and science, but may not be the native language of 
many students and practitioners of these disciplines, TECHNICAL WRITING AND PROFESSIONAL 
COMMUNICATION FOR NONNATIVE SPEAKERS OF ENGLISH, 2/e is presented as an alternate 
volume for these students. It provides additional information and explanations in those areas of 
English that are known to be troublesome for nonnative English speakers. The two books can be 
used simultaneously when addressing both native and nonnative speakers in the classroom. · 
Formerly titled PRINCIPLES OF COMMUNICATION FOR SCIENCE AND TECHNOLOGY and 
ENGLISH FOR SCIENCE AND TECHNOLOGY: A HANDBOOK FOR NONNATIVE SPEAKERS, 
these two books offer everything technical writing instructors need to teach effectively in today's 
college classroom. 

Features New to these editions: 

• Both texts' functional/rhetorical approach emphasizes the • An emphasis on the International dimensions of modern 
communicative use of language rather than simply its formal business communication; 
aspects, but, treat the formal aspects where appropriate. 
The texts emphasize the psychological, social, and • treatment of the ethical dimensions of communication; 
rhetorical principles underlying effective communication. 

• The books also feature treatment of the early stages of 
writing: how a writer can find and define a topic, find 
appropriate words to describe that topic, set up a report's 
problem effectively for a given audience, and define and 
apply criteria needed to solve that problem. 

• coverage of multiple authorship and group activities 
reflecting the increased prominence of teamwork in 
organizations; 

• the addition of case studies providing additional group 
. activity practice; 

• Both texts use the systematic and reasoned approach to • complete treatment of computer-based writing: 
how language functions In communication that Is known to 
be effective for science, engineering and other professional • expanded treatment of genres In Part IV; 
students. 

• a partial answer key, exercises, supplementary readings, 
and reference appendixes. 

An Instructor's manual is available. Cfo 



NETWORK NEWS 

Writing from South Africa, CHRIS JEFFREY wants to share his 
with fellow systemicists: 'I believe that Firthian-Hallidayan 

.. insights into the working of language should be a fundamental part 
of schooling. So my chief interest at present is in finding means for 
reticulating them through our education-system. I am trying to fill 
the text-book gap; and I am also collaborating with an enlightened 
headmaster on proposals for an integrated English-lang.-lit. syllabus 
for high schools. I am not too sanguine about the outcome though. It 
is tricky enough spreading the gospel through the present system, 
where parochialism and prejudice are not unknown; but it is going to 
be even trickier after the Revolution. Our matriculants from 
privileged, white schools have been given scant skill or interest in 
language; but those who are now coming up from under-privileged, 
non-white schools have been left with more radical linguistic­
cognitive deficiencies. Remedying them is proving quite a challenge. 
Perhaps Sydney would like to send us some missionaries?' 

. In addition to collaborating on high-school and university text­
books for the local market, Chris continues to work on lexical 
semantics and on the light which prosodic phonology sheds on the 
history of English. Recent publications: 

'A linguistic-stylistic approach to teaching English literature', in 
Teaching English Literature in South Africa: Twenty Essays, ed. 
Laurence Wright (Grahamstown: Institute for the Study of 
English in Africa 1990). 

'The case for grammar: opening it wider', South African Journal of 
Higher Education Special Edition 1990, 119-23. 

ADDRESS: University of Port Elizabeth, P.O. Box 1600, Port Elizabeth, 
6000 South Africa. 

THEO VAN LEEUWEN will be on study leave from August 1991 to 
January 1992 (August: London; September: Stockholm; October -
January: Amsterdam), during which time he will be continuing his 
research into 'field as the recontextualization of social practice', 
'semiotics of computer interfaces', and 'semiotics of diagrams'. As 
one of its editors, Theo writes that publication of Social Semiotics, the 
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new journal of functional linguistics, semiotics and critical theory, 
been delayed due to the withdrawal of the original publisher, 
Literacy Technologies. The journal will now be published by the 
editors, Anne Cranny-Francis, Christian Matthiessen, Terry 
Threadgold, and Theo van Leeuwen. The first issue is scheduled to 
appear in February 1991. It has been possible to reduce the 
subscription price. Those who have already subscribed will receive a 
refund with the first issue. See also the advertisement elsewhere in 
this issue. 

Theo's upcoming publications include Reading Images, co-authored 
with Gunther Kress (Geelong, Deakin University Press), and 
'Conjunctive structure in documentary film and television' in 
Continuum 4:1. (Continuum is an Australian journal of the media 
published by the Department of Media Studies, WACAE, Mt. Lawley 
WA 6050 Australia.) 

ADDRESS: School of English and Linguistics, Macquarie University, 
NSW 2109 Australia. 

BILL GREAVES will replace Jim Martin teaching at the Language 
Sciences Summer Institute. Bill will teach "Register". · 
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Shortly after returning home from ISC-17 in Stirling, I settled back into 
jet lag with a 24 hour trip to Tokyo to give a paper on "Probabilities in 
wr i ~,ten ESL texts: What makes a text appear foreign" at the 16th 
Conference of the Language Sciences Association of Japan, convened by 
Fred Peng at the International Christian University. The following week 
found me teaching a 30-hour intensive writing course on functional 
academic writing to graduate students and researchers. This was a 
fascinating first: teaching writing six hours a day. The eagerness of the 
students chased away my fears about maintaining student motivation. The 
motivation for many of my students was generated by their experience in a 
one-week seminar with Ruqaiya Hasan the week before the conference! There 
is no denying the interest in systemics in Tokyo; next summer's ISC-18 

. will be well-attended by the Japanese. 

Now that I have completed most of the work growing out of my doctoral 
research while at the National University of Singapo~e, I have been 
looking into applications of systemics to language teaching in areas of 
interest to the aviation world (and my employer I); As a non-flyer, this 
has been quite an experience. I have written a preliminary proposal 
seeking funding for the development of an aeronautical English corpus 
(with the helpful support of John Sinclair at Birmingham) and have 
submitted a grant proposal to the u.s. Federal Aviation Agency for a 
study of the language of flight instruction based on cockpit dialogues 
between flight instructors and their students. There is also much 
interest in and immediate need here for the development of computer­
assisted English training modules for Soviet air traffic controllers. Add 
to this the planned affiliation of a new Japanese university with Embry­
Riddle Aeronautical University and there is little doubt but that I will 
be kept busy in 1991. I would like to correspond with anyone who is 
working on any aspect of language and aviation - or who knows of relevant 
references to published or unpublished work on this topic. 
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