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FROM THE EDITORS’ DESK

This issue of ¥Velwork focussas on sducational applications of
systamic linguistics. We are grateful to all of our contributors
for bringing us up to date, but in particular we would lika to
thank Bav Deresvianka of the University of UWoolongong for
managing the response from Australia. So many papers came from
Australia that we were unable to include all of them in this
voluma. A second group of sducational papers will be included in
the next issue., Readars will nota that Martin Davies is not
resting on his laurels as sola organizer of I8C-17 in Stirling. We
publish here another list of recant acquisitions to the systamic
archive. He has also bagun with Louise Ravelli the task of
editing salacted papers from the conference (40 ba published by
Frances Pinter). Please reamember Lo sand us notices of new hooks,
naws of upcoming meetings and itams for ‘Network Naws’, whars
wa think it would be intaresting to hear about trands and issyes
in your gcountry or your fiald of research.

Don™, i‘orgnt.. The deadline for submissions to the next volumu of
Network is January 4, 1994, '
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UPCOMING MEETINGS:
November 22-25, 1990, Secut International Confersnce on Natural Language Processing, Seoul, Korel
Contact: Chair, Tmhninat Research Institute, Seout National Univarsity, Sinlim-Dang, Kwanak-Gu, Seau
151~-742, Korea,

Decembar 3-7, 1998, Language in Education Warkshop. The University of Wollangong, Australia, Contact
Bav Derewianka, Faculty of Education, P.0. Box 1144, Wollongong, 2500, Austratia.

January 3-6, 1991, Linguistic Sacisty of America. Chicags, mmots. Cantact: LSA, 1325 18th St.reet.
N.W,, Suite 241, Washingtan, D.C., 20036~4504 USA,

January 14-18, 1994, 7th Sydney Summer Schoal, TESOL in Context. Sydney Australia. Cantact: ACTA-
ATESOL 7th Summer Schoal, ACTS, GPO Box 2200, Canberra, ACT, 2604, Australia.

March 21i-24, 1994, American Association for Applied Linguistics Annual Meeting. New York City. Contact
AAAL, 1325 t183th Street, N.W,, Suite 241, Washington, D.C., 20036-4501, USA,

April 4-6, 1994, Fifth Annual International Confarence on Pragmatics and Language Learning. Urbana
itlinois, Contact: Lawrences Bouton and Yamuna Kachru, Division of English as an International Languags
University of Hlinois at Urbapna Champaign, 707 South Mathews Avenue, 3070 Forsign Languages Building
Urbana, linois, 64804, USA

Agrit 6-7, 1291, international Linguistic Assomatwn Confarence. New York City. Cont.acta Johanna Wottdjer
Columbia U. Ctr, for Camputing Activities, 612 W, 1150h Strest, New York, New York, 10025, USA.

Apeil 12~-14, 1994, Twentieth Annual Linguistics Sympoesium Word Order in Discourse, Abstract deadline
Navember 15, 1990, Caontact: Mickey Naanran, Depariment of English, University of Wisconsin - Miilwaukes
Milwauken, Wi, 53201, USA, (a-mail: noonandcsduwm.edu)

April 17-19, 1991, international Canference on Teacher Education in Second Language Teaching, Hong
Kong. Contact: Department of English, City Palytechnic of Hong Knng,’ 83 Tat Chee Avenue, Kowloon
Hang Kong,
dJune 18-21, 1394, Associabion for Computational ngmstucs. Herkeley Contact: Doug Appeit, Al Ctr
SRI Intl. 333 Ravenswaod Rd., Manla Park, CA, 24025, USA,

June 25-27, 1994, International Conference on Current issues in Computationat Linguistics. Penan
Malaysia, Contacl: Joseph Ong, Pusal Pengadian Luar Kampus, Universiti Sains Malaysia, 11800 Penang

Mataysia.

duty 7~-18, 1991, Third Nettingham Intarnationat Systemm Workshop. Nattingham, Engtand. Contact: Ger
Parsons, Depar-t.ment of English Studies, University of Nottingham, NG7 ZRD, England. Topic: interacti
Spoken Discuurn and Theme and Rhume revisited. (See cail for papers in this |ssuel.

duly 22~26, 1991, The Language Sciences Summer institute {on Systemic Linguistics). Tokyoe, Jagan. Cnnt.a
Fred Peng, lnt-ernat.mna{ Christian University, 10-2 Osawa 3-chome, Mitaka-shi, Tokyo, 181 dapan.

July 27-28, 1991, The Languags Scisnces Association of Japan annual meeting. Tokya, Japan, Coni.
Fred Peng. (Su ahove for address).

duly 29 - August 2, 1991, 18th international Systemic Congress. Tokyo, Japan, Contact: Fred P
{See above for address). {See call for papers in this issue.) *Pfeas‘e rate erfensisn of abStincs dem!;

\ugust, 1994, LACUS, Ann Arbor, Mi., USA 222 pege 66

September 23-27, 1994, Quantitativa Linguistics Conference (GUALICO)LTrier, Germany. Contach: GU
Program Cummttt.ee University of Trier, P.O. Bax 3825, D-5500 Trier, Germany,

Apeil 1-3, 1992, Conference on Applied Natural Language Processing. Trento, itaty. Contact: L;}n
BBN Systems. 18 Moutton St. Cambridge, MA, 02238, USA.

duly 12th ar 13th, (for one week} 1992, {9th International Systemic Congress. Sydney, Aust
Contact: Rugaiya Hasan. Schaol of English and Linguistics, Macquarie University, NSW, 2409, Australia

|
|




YSTEMIC MEETINGS

FOMING CONGRESSES:

18: Tokyo, Japan, July 29-August 2, 1991, If you have not received
“eall for papers™, contact Fred Peng, international Christian
iversity, 10=2, Osawa 3-chame, Mitaka-shi, Tokyo 181, Japan. Michael
Malliday is the Program Chair. The international Systemic Congrass
ommittee has heen asked to try to reduce the time spent at the
\nnual General Meeting. Therefore, they decided to try an experiment
tha Tokyo Systemic Congress. Tha “new books” part of the Annual
eneral Meeting will not take placa. Instead, participants are asked
4 bring WRITTEN notices of new books to be placad on a bullatin
‘board, similar to the one Martin Davies provided at Stirling, It was
falt that participants could then take notes an the “new books”™
noticas during coffee breaks, at meais, and at sther “laisure times”,
- I¥ you knaw of a book that would intarest participants of thae
o international Systemic Congress in Tokyo, please bring a writien
notice, If you are unable to attend, plaase sand the notice to Nan
Fries, Secratary, Box 310, Mt. Pleasant, Ml, 45804, USA,

DS130
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In addition to the 1Sth International Systemic Congress, two other
meatings which may be of interest to readers of NETWORK will be
held in Tokyo, The Language Scieances Summer Institute will
concentrate on Systemic linguistics this coming summer. The dates
are July 22-26, 1991. Then on July 27th and Jduly 25th the Languags
Sciencas Assoclatlon of Jdapan wiill meet in Tokyo. For f‘urt.her
information on these two meatings, contact Fred Peng as well.

ISCi19, Sydney, Australia, 1992. The current plan is to start on Jduly
12th ar 13th and mesat for one weak at Macguarie University (near
Sydney), For further details contact, Ruqaiya Hasan, School of English
and Linguistics, Macquarie University, NSW, 2409, Australia,

ISC:20, British Columbia, Canada, 1993. Probable sita is the University
of Victoria. Probable datae: dune/duly 1993, Temporary Chair: 8arnard
Mohan, Department of Language Education, Faculty of Education,
University of British Columbia, Vancouver, British Columbia, VsT 125,
Canada.

IS§C:21, Ghent, Belgium, 1994, Teamporary chair: Anne-Marie Siman-~
Vandenbergen, Guinardstraat 12, B-9000, Gent, Belgium. Kristin Davidse
from Leuven will be involvad,

Frank and Ernest
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KIGHTIINTR INTTINATIONAL SYSTEMIC CONGRESS
Isersational CAristian Unioursity, Tokyo, Jepas, iy 79 - Asngur 3, 199

M‘

tha

Blghtoenth Interamtional Symemic Cougrest
Call for Papers

Concaming the Congress

Ths Bighteenth Intemational Systemle Congress In 1993 will take place v
Japan, oa the promises of the Intermational Christian Unlversity: Program
Commitios bas orgsnized & sehedule which is dightly different from pre

The jessions will be of three uds: (1) Geseral Sestione, (2) Thematio

() Plenary Susions. (1) The Geaeral Seaslons with take placs day

Fiday, moming and sfierncon. Papers will aormally de all

30 migutes for presentstion plus {0 minuies for discussion,

wil tako place simuitanscusly with wse Genaral Swssious

and sficrmoon), with ONB iheme ranning throughout sech day,

theso ssssions 1s as foliowwm

Theman
Monday Computational Linguistios
Tuesday. . Atlas
Wednasday . Bducatlonal swd Cliaical Linguinioy
Thursday Lexicogrammer ad Semantics
Friday Text and Discourse

M?‘hﬂulﬂollldnvﬂlhmhy
te day. Thess may be of varied kinds
demonstrations, ®6. (3) The Plenary Segsl
Thursdny, in the eveatuge,

~ Comributions &re Muvited for (1) Gesarsl

& paper for & Qenaral Seasion, plesse
words using o abetract sheet to be
Registration form will receive the theed)
Thematic Sassien, [ leass sbdmit om
format, and m fndioation of the pan
perticipanta(s). For examyple,

Topic: "Systemis Accounts of

Formau “general. dlsoussion” : :

1 would be preparsd ® lesd such 8 discussion
Name(s} of Participant(a): John Doe sed Tane Swith




s Pioceedings of e Congrees will ba gubliabed a4 a spiclal eeus of Languags

Sciemedd by Pwgamon Pross under the editoeship of Miskiel A. K. Hallldey amd Pred C.

. ¢, Peng. Authors whowe manuscripam are sccepied by the Bditoria)l Bosrd of e Jourzal
- will be notified after the Congress. All speakery are, therefore, faquasied o submit -
their mvised 1nd flnal manuscripts in quadruplioats By Cerober 31, 1991, 0 Bat the-
Procsedings can sppear in e spring or fail of 1992 8 4 specisl doubleThsues:

i

-

Concerning the Fas Payment

Since the dank charges » high commission for ¢ach Temiftance from ybrowd, you @y
Yindly requestsd 1o pay the registation fee on July 38 or July 29, 1991 oo, sarlies
(July 22 w 27, 1991) if you intend to taks part in other sctivitiss at the Intarsstional
Chrlstlan University, However, you are tlso requested o indicals your participation
by returning the pre-Reglstration form w the wddress helow, 10 that we can have m
idea of how many peaple will atand the Congress. The Registratioa Pee pot person U
¥30,000 for professlomals or ¥20,000 for students, Subsidy for participents
gvemu may be avallable by application, sspecially when they pretent pepers
angress,

Concarning Congress Slte and Facilltles

(1) The Congress Bits

The Intermatiossl Christien University campus s located n Mitaks, which ig withda -
the Creater Tokyo Ared, Accommadation arrangements can be Wade i hotels n Mitaka
wd the neighboring Kickijojl near B univensity. Perticipexts fom overscar will
arive at the Narita New Tokyo hiermadional Alrport Directions
Kichijafl will ds provided for thoss coming froms oversess Inter. Access o e
univarsity cunpus 8 very convenient by wey of & hue from Miuks

2068 1oto the casipus, oz mother from Kichijofi train nation which stope
the campus. Demiled information about the campus facilitles, group fares
and Jocal transportation will de sent caly o thom wio Mave retamed-Ow pre~ -
Ragistration form provided Hare,

(2) Saceeterial Sasvices : -

There will b8 1o seerstarisl sarvices available. However, if you &m o sosd of
xetoxing, s shop ousldd the sampus Is nearby where you can xerox

vost: W10 per page. Food facliitiel wre noc parfest. Howsver, the uilveesity campes
dining ball will be open during the Coagress period, wherd you can purchase huodh
evesing meals; te prioss ars quite remsenable, ususlly V800 or so pec meal depending
fiow much you eat. The Dining Hall runs & cafeweis thas offors o varlety of odhar food;
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2380
dowever, thers will be 5o treakfam svailsbls. Coftes
throughout the Cangress period s all times free of charge.
mw:w.m&uctmmmm

) Dey Cars __ . ,
It is regretied that no Oay Care secvices_can be made availabila for
young childresn, - - IR

#) Social Progrem ' - R
A sightsceing wip ls deing pimned for oversess peniciperts wad e
persoas, RmmmnMMuhmlwd—w

Kiehijofl Tokys Ima, 1.3 Kichijoif Dai-iexi Hotel, 2-4e :
Klczijoji Minamicko, Musashine. Kichilojl Honcho, Musashing-shi -
shi, 189, Tokyo, Japan 180, Tokyo, Japam- '

Telephonet 0433-47-9109 Telephone: 042%.31.44]1

Jlagle room A W 8500 Stogle rocm A ¥ 11,708
Single room B B 30 Sngloroom 3 12242
Twin room 2 13300 - Doubls room ¥ 14998
Double room B 13,300 Twin room A * 19,261
Deluxs room ¥ 4,300 Twin om 3 - ——4—20304
(all pricss not lncluding tax} (ail prices lucluding ey

Bxia information for cheapér hostals, dusiness Notels, tnd ded-end-dreakfast-.
(Japaniess breakfast omly) facilities may be wvallsble, However, they require- pre-

payments which, becauss of dank charges. will 1ot be of sdvantage !n the long rom. K
you need information of this kind, pleass 40 tndicate la your pre-Regiatrsiion foem,

In all cases, we will not b responsible for hotal confirmations o paywents, Youe
requests for reservations will be Jassed oa 1o the raspective Dowls md hostsls, which
will then contact you directly. ' :

Conceming ICU 1381 aod LIAT |
This year’s Congress will uke piace tfter the manal XCU Language Sclemces Surtsmer
mmawusn.wamumummwucmum_ﬁm

mnd the somual Conference of U Lanpunge Sciences Association of lapen (LIAY), which
will also %o Mid st the Intersarional Chrigtiun University,. You are

KOMme 10 Atea
th the Institute and the Coaference, provided tuition md-fess #29-iN
ptofucs w0 the Sysiemio Congress, the faculty membars for this yeur's Inetitats snd
for te Coafutencs will sl be systemleiria. If you wish e presest &
and 2

onference, please mbaiit an absgmct betwsen 100 200 words as
chaltman st the addresy (ndicated below, Any topics pertaining e th
angua. ate acceptable. The Procsedings of ihe Confercnoe will be )
_Bynka Hyoron of Hifodhima, -

BOSORRCRRIRIRNNRRR00 000000000




(given smm) o
(oAC0) )
(home) —
5. Fm« al Adcomdanyhg Pmuﬂ‘m !
& Author(s) and the Title of Paper :
P A —
e

7. A-V Rquipmeot needed [ I Yes [ ) Noi Uf yus, type of Wulpesent e

. —————————adaa

0. 13-13C PFrogosul {s bevewith enclosed :

Propossh { ] Ye ! ) Not [ } Rarly decisiow aseded.
9. 1 would Ebe 0 say o the following hotek

Kichlle Tokyn e (] ro0m typet

Kica(iofl Dui-ishl Moot { T - roumk D = - - -,

rmmmmmmmmtl
10. Dus :  Stgaaue 1 -

Plesss retum this form to the Chairmen of ihe 13-13C 1991, Prof. fred C. €, Peag, 1t
the addrens Yelow. e PR
Cougress Addresss Chairmin of the 13-]3C 1991, Fred C.C, Peag, Division of -
Intemational Studles, IRteratons), Chrlsitan University, 103, 3-chome Osswm, .
Mitaka, Tokyo, 181, Japan; Offfes Tel: 0422.33.3305; Homs Teli 0433.33-3544:
Usniversity Fax Noua $1.412.33.9837; Cable: INCHRISTUN MITAXA. -

e v emae pila
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rnf;.erest.ed in hasting/running a Systemic Congress? If so, read
ays looking for future sites, local hosts and people who can run

‘game person. For instance, you might have a good site for a Congress,
4y not be intaerested in organizing the program. That is not a probiem.
yw about the site and we will bry to find a program chair for you.

id you to “paint a picture” for the International Systemic Congress
ae (ISCC) of your institution/situation, sither by comparing your situation
other Systemic Congress or Congresses, or by just describing the local
tion to us. We need to know the prospective site (university/conference
centar/hotael?), approximate costs (dorm/food/registration), if there is a nearby
Fﬁ irnational airport, if you have people in the area to help you (other faculty/
inds/students), if you ara willing to act as the lacal host AND the program
air at the same time. |t wouid aiso hetp us to know if your university/government/
"administration is cooperative. Please send any information you have to: Nan Fries,
. Secretary, ISCC, Box 310, Mt. Pleasant, Michigan, 48804, USA ar to Eija Ventola,
Presidant, ISCC, Department of English, Hallituskatu 11, 00100 Helsinki, Fintand. by
June 1, 199(, Tha Congress sites are already settled for 1991 (Takyo), 1992 (Sydney),
1993 (British Columbia) and 1994 (Ghent). So, we are talking about 1995, at the
gartiest, Our tradition has been to rotate the Cangress fraom Europe to Australia
4o N, America, eate. Any other gcountry can interrupt the pattern, of course,
The International Systemic Congress Committee may assign a meeting place for
‘bihe 1995 Congress at the 1991 Congress in Tokyo, and Australia and environs
would be the next site in the rotation., Fran Chrishie is the Australian
represgntative to the International Systemic Congress Committee. Anyone
interested? Pleasa let us know.

-

Nan Fries
Secretary, Int.er'n_ational Systemic Congress Committee

Back issues of Network

Past issues of Network are available from the Systemic Archives .at, St.ir_ling (Martin Davies).
For costs use the copy costs and postage costs which are provided in Archive # 6. i vol, 13/14

Network 4, ..... iépp Network 5, ..... 3 pp Networkd, ..... 28pp
Network 2, ..... 3 pp Network 6, ..... #pp Network10, ..... 22pp
Network 3, ..... 35pp Network 7, ..... 33pp  Network 14/12, ... 137 pp
Netwark 4, ..... 32pp Network8, ..... 28 pp Network 13744, ... 0 pp

NETWORK costs US$ § per issue, Thare are Lwo isSues per ytar.
Make checks out to NETWORK, in US currency only.

Rates for ordering NETWORK: US$ 10 per year for surface mail

Publishing schedule: US% 20 per year for airmail
Octaber 1990 .. ... Volume 13 (cos: ldg: .';; .

et s e s Volume 46 (cos . .
m:acgeyz;).t v s Volume 17 (cost USS §) Nan Fries, Managing Editor, Box 310, Mt. P\_gasant,, M1, 48504, USA
March 1992 . . . . . . . Volume 18 (cost usSs 9
October 1992 .. ... Volume 19 (cost USs 5 9
M&I‘ch 1993 R Vulum 20 (Cost US‘ s,




3RD NOTTINGHAM INTERNATIONAL SYSTEMIC WORKSHOP 710 JULY 1991 Y
CALL FOR PAPERS |

Following the success of last year's workshop on Rheme, we are
pleased to announce that a Third Systemic Workshop will be held in
Nottingham next summer - this time extended to THREE days.

The main topic will be INTERACTIVE SPOKEN DISCOURSE, and paralle!l
workshop sessions will explore aspects of THE EXCHANGE in different
GENRES of spoken interaction,: (It 1is anticipated that
interpretations of the term exchange will differ, for example as
hetween the use in Halliday 1985 chapter 4 and that in Sinclair and
Coulthard 1975 / Ventola 1987.)

Two days of the Workshop will be devoted to papers and discussion
under the main heading. However, to reflect the on-going interast
in theme and rheme, the third day will be devoted to extended
workshop sessions under the heading THEME AND RHEME REVISITED,

Date of workshop: 7-10 July 1991 (registration 15.00 on 7th).

Conference address: ~ Dr. Gerald Parsons
Dept.. of English Studies
University of Nottingham
NG7 2RD U.K.

Further Information: This will be sent to those who return the
slip below by January, 25th 1991

Please return this slip by January 25th 1991 to Dr. G. Parsons,

Dept. of English Studies, University of Nottingham, NG7 2RD  U.X.

NBME . st vttt aredosnssansnnsssansanmerasnass e ae s e . {PLEASE
Address). ® 0 4 & & 9 & & & 8 B & 8 & A % W B F 4 & B AR B & F EFE 0BRSS o4 s e WRITE
® 4 4 & B B ¥ 94 3 & & ¥ 9o o bowoNo * v ¢ = & u * o9 . 8 2 8B 4 0@ LR I * 8 & . .l LEGI BLY )

"Please tick as appropriate:

I hope to attend the 3rd Nottingham International
Workshop and would like further information.

I am willing to present a paper on:-

The exchange in interactive spoken discourse

Related topic - please specify below

L I R R R I I I I R I I I I R O I B N I BN R I R I I R O I B A )
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FORMATION |

qﬁmation and publications

five often had a dif ficult time finding works written by other
Ve a. number of publication series which certainly hetp to make
1abla to those who know of their existence, These series include

B ysbemic Functional Linguistics Forum (fram Obafemi Awolowo
¥ the announcement in Yot 8//% of Network]), the recently

gham Linguistic Circular (from Not.t.mgham), Occasional Papers
guistics (fram Nottingham), Working papers in Lingistics (from
of Sydney), and the publications associataed with the Penman Prodect

tnformation Sciences Institute of the University of Sauthern
wever, these sourcas do not have a large circulation and it is dif ficult
_what new numbers contain. Further, since these series are not included

part these facts are our own fautt, Each year the M(odern) L(angauge)
tn'on) publishes an int.ernat.innal Bibtiography of works published in

ations into the bubhography are included below. In addut.lon, thera exist at
two magjor publishing/distributing centers: University Microfilms International,

ertations, | wauld tike to suggest that Thesis chairs make a practice of strongly
ecommending that thesas which have been written under their direction be sant
this service. (I can think of several theses which really QUGHT to be available o
to the public at large, — Incidentally, they aiso publish old theses as well, so ‘
hase of us who know of some classics which are not available ought to suggest
 bo the authors that they be submitted) Unfortunately this service costs money.
. The secaond sarvice, ERIC, distributas sharter articles rather than dissertations,
We need to extend the network of raaders. Again, directions for submitting
manuscripts to these centers are included, Does anyone know of other similar
sarvices? {f so, please send us information about these services and ¥etwork
will distribute it.

Peter H. Fries

ADDRESSES FOR GETTING THE NEWS OUT
To get, works included in the MLA Bibliography |

“Although staff and contributors make every effort to cover all
publications pertinent to the fidliography, omissions do accur. Te maka

certain that publications are listed in the Sfibliography, authors are urged ;
to send of fprints of articles and copies of baoks for citation in subsequent

volumes to the Center foar Bibliographical Services, MLA, 10 Astor Place, i
New York, NY, 10003, USA, Since the contents of documents listed in the : |
Bibliography are indexed for subject access, it is mandatory that the

document be included with notification of publication. Authors unable to |
send a copy of a monograph to be indexed must at least submit photocopies - |
of the title page, verso of the title page, and table of contents page i
as well as all pagination informatian, for the document to be eligible for |

listing.” H I
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To gat theses included in Diagertation Abstracts International

University Microfllms International publishes Ph. D. and masters theses in
microform and hard copy. You need to obtain a publication agreement from UM]
and submit a clean camera-ready copy and an abstract of your thesis. The
abstract will be published.in Dissertation Abstracts International and in the
carrespanding anline and CDROM formats. In addition, the thesis will be available
to anyone who writes in and pay3g for a copy. You need to send in US $45 when you
send your thesls to pay for the initial copying. Several points are worth noting:

Publication by UM! in no way restricts the dissertation author #rom
pursuing other publicationin book or articie format.

UMI does not b_ecome the copyright holder,

1 sales exceed sSeven units per calendar year, an author will be paid a,iO%
royalty. '

Three things are necessary for UMI to publish a dissertation: 1) the $45
fee, 2) a signed agreement form giving UMI permission to publish, and 3) a
high quality copy of the manuscript pages, preferably on 8 {/2 by {1 inch

paper.
Send lnguiries to

University Microfilm International
300 North 2eeb Road

Ann Arbor, M1, 48106-1346

UsA
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‘10‘ untll pubhcatxon of the Compre-
pEle Dissertation Index, the only definitive
pHnted I erence to virtually every doctoral dis-
6n accepted in N orth Amerlca since 1861

t programs, and other matemals recewed
eétly from schools.

addition to the original CDI 1861-1972 (called
hé Main Set), UMI has published annual
upplements beginning with 1973, the CDJ
“ive-Year Cumulation 1973-1977, and the CDI
it Ten-Year Cumulation 1973-1982. The Ten-Year
Cumulation supersedes both the first ten
annual supplements and the Five-Year
Cumulation, 1973-1977. The Five-Year
C ymulation 1983-1987 supersedes the annual
_supplements for those years.

CDI 1861-1972

In 1973 University Microfilms International in-
troduced the Comprehensive Dissertation Index
1861-1972. This landmark reference work
includes 37 volumes, organized by subject and
author, listing virtually all of the dissertations
accepted for academic doctoral degrees by North
American educational institutions. Some dis-
sertations accepted by foreign universities are
also included. In all, more than 417,000 disser-
tations are listed.

CDI11973-1982

The CDI Ten-Year Cumulation 1973-1982 is a
38-volume single-source reference to nearly
351,000 dissertation citations mainly from ac-
credited, degree-granting institutions in the

ms - candinued
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United States and Canada. In sheer volume, the
Ten-Yeur Cumaulation is comparable to the 112-
year landmark CD/{ that preceded it.

CDI 1983-1987

The CDI Five-Year Cumulation 1983-1987 is in
22 volumes and lists 162,093 dissertations.

In addition to current titles, the Ten-Year
Cumulation and the Five-Year Cumulation
1983-1987 include citations to earlier disserta-
tion titles for which information was unavail-
able or erroneous at the time of publication of
earlier sections,

CDI Supplement 1988

This supplement includes for the first time cita-
tions from two mgmficant new international
sources;

Beginning with the July 1988 (Volume 49,
no. 1) issues of DAI-A and B, doctoral disser-
tations from nearly 50 universities in Great
Britian were added to the database. This re-
sults from an agreement between The British
Library Document Supply Centre and UML
CDI 1988 cites 2,376 of these doctorates.

Dissertation Absiracts International-Section
C is published quarterly by University Mi-
crofilms International and includes abstracts
of dissertations accepted for doctoral and
post-doctoral degrees at institutions world-
wide. This year 2.659 citations from Volume
49 are listed in CD/.

An Ongoing Source of Information

In order to maintain the usefulness of CDI as a
research tool, UMI will continue to publish an-
nual supplements indexing North American
doctoral dissertations accepted for degrees dur-
ing the preceding year. Ail annual supplements
include the calendar year of Dissertation Ab-
stracts International (No. 7 of one volume to No.
6 of the following volume:. In addition to DAJ
material, the CDI also lists titles from the UMI
publication American Doctoral Dissertations,
representing additional materials sent in by
participating institutions and others.
| 3
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HOW TO ORDER DISSERTATION COPIES

Ordering Information

Dissertations available from UMI are indicated
by an order number at the end of the entry.
When ordering dissertation copies from
UMI, include the entire order number (e.g.,
DEV88-12345, and new entry form CDI 88), au-
thor’s last name, complete title of dissertation,
format and type of binding wanted, billing name
and address, and shipping name and address.

If no order number appears at the end of the en-
try, the dissertation is not available from UMI.
For further information, contact the institution
granting the degree.

Copies of dissertations listed in Dissertation
Abstracts International, C are not available
from UML Entries with numbers beginning
“DEVCO0-" are from DAI-C and are available
only as indicated in the full citation in DAI-C. If
the dissertation is published, DAI-C provides
the ISBN, if assigned, and the publisher’s name
and city, if known. If the dissertation is un-
published, DAZ-C provides a location where a
reference copy may be found, if other than the

‘library of the degree-granting institution.

Dissertation Copies

All of the doctoral dissertations, masters theses,
and other research documents published by
UMTI are preserved on film. The original manu-
script is returned to the author or to the in-
stitution awarding the degree. When an order is
placed through UMI, the complete research doc-
ument is individually reproduced on paper or
in microform, using the master film copy. This
is called on-demand publishing. On-demand
publishing allows UMI to store vast amounts
of information materials in its vaults, while
retaining the capability of publishing in the for-
mat of choice as soon as an order is placed.

Dissertation copies are available in-the follow-
ing formats:

L. Softcover paper copies

2. Hardcover paper copies

)
3. 35mm positive microfilm
4

- 98-page positive microfiche (for all titles
published from 1976 forward)

Charts, graphs, line drawings, and similar data
reproduce quite well, If halftones and continu-
ous tone enlargements of higher quality are re-
quired, photographic prints can be made for a
nominal additional charge. Dissertation maps
and illustrations are now available in glossy
reprints at additional cost.

British Dissertation Copies

British theses are identifiable by the special
prefix “DEVD-” or “DEVDX-" on the UMI order
number. They may be ordered through UML
A special order form that includes a Thesis
Declaration Form (TDF) is required for those
British dissertations ordered that carry the
“DEVD-". Contact UMI directly for additional
information.

Payment

U.S. and Canadian institutions will be billed
when the orders are shipped. Order on standard
purchase order forms, and include purchase
order number and tax exemption number (if
applicable). :

Individual orders must include check, money
order, or complete credit card information
‘American Express, MasterCard, or Visa
number, expiration date. signature, and tele-
phone number?. If payment is made by check or
money order, call UMI at the number given be-
low for shipping and handling charges.

Toll-Free Ordering Service -

Customers within the United States, please call
UMI toll free at 800-521-3042 to place your
order, From Michigan and Alaska, call collect
313-761-4700. From Canada, call tol] free
800-343-5299. Ask for a UMI Dissertation Cus-
tomer Service representative,

Outside the U.S, and Canada, mail your order to
UMI at the address given below, or contact the
UMI sales representative in your area for addi-
tional information.

UMI Dissertation Information Service
300 North Zeeb Road
Ann Arbor, Michigan 48106 U.S.A.
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ISSUES IN EDUCATION

ISSUES IN LINGUISTICS AND EDUCATION

J. L. Lemke
City University of New York
Brooklyn College School of Education
Brocklyn, New York 11210 Usa

Language and Educatijon

We teach {mainly, but not exclusively) through the medium of language,
spoken and written. And what we teach is {mostly, though we aim for
more) knowledge formalized as linguistic semantic relations among
lexical items, and, to a much lesser extent, the informal, tacit
knowladge of how to speak and write the specialized registers of
various subject fields. Education is iz and of language, but it is
rarely (and very rarely, usefully) about language.

‘Language is not a neutral code for the communication of concepts,
” 4deas, and information. Language is the principal resource through

which we make the meanings that we have been unc¢ritically taught to
call ‘concepts' ‘ideas' and ‘information’'. Moreover, every different
cultural and social variety of language makes those meanings somewhat
differently, and in this sense, teaching students to use a specific
linguistic variety always also teaches a social and cultural view-
point, a system of attitudes and value-orientations, along with the
more strictly ideational, or thematic ‘content' of the curriculum.

We teach students to use this master-tool of human culture, but we do
not teach them how it works. Should we be surprised then that they
cannot use its most specialized resources creatively? We unwittingly
serve social interests and advance ideologies we want to oppose,
because we de not understand well enough what we ourselves are doing
with and through it. Should be surprised then if students resist our
well-intentioned efforts? If we continue to ignore the semantic and
social-semiotic roles of language in education, we will fail to
educate as effectively, as critically, or as justly as we ought to do.

In an account of what happens in the classroom teaching of one partic-
ular group of subjects (Talking Science: Language, Learning, and
Values, ABLEX Publishing, 1990), I have recently tried to make the
case for a more 'inguistically and socially sopristicated view of what
and how we teach. In a separate but related line of research on the
teaching of writing and the nature of texts in various subjects {a.g.
Martin's Factual Writing, Oxford University Press, 1989}, a more
linguistically and socially sophisticated view of the role of written
language in education has also been developed. Many other lines of
research, some associated with systemic-functional linguistics and
some not, have also begun to examine how language, culture, and
curriculum interact in educational processes (see, for example,
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neen & Harker 1988, Bloome 1989, and recent issues
Linguzstics and Education). I personally believe

iscussion that follows, I want to sketch a few of the

ns of social linguistic research on and recommendations
on, with an emphasis on applications of systemic-functional
associated notions from social semiotics. I will focus on

i of spoken and written language, alternatives to

stic models, and the socio-cultural and political implica-
‘this work. I will unfortunately not be able to give more than
“a¥tentlon to other important areas such as ESL, bilingual, and

anguage education.

action; Content, and Ideclogy in the Classroom

"wn work on spoken language and classroom education (Lemke 1983,
/89, 1990) has tried to make a number of DOIntS in the last

raveral years:

That the interactional resources of language are used by teachers
nd. students to negotiate the power relations of the classroom and the
moment to-moment flow of 1ts activity structures.

That what we call the ‘conceptual content' of the taught curriculum
is in Ffact a set of intertextual thematic formations, consisting of
culturally institutionalized patterns of lexicogrammatical semantic
relations realized in distinct but thematically equivalent texts: at
different moments in the same lesson, in different lessons on
different days, in the lessons of different teachers, and in the
written texts of the blackboard, student notebooks, different
textbooks, and even examinations. :

- That a set of attitudes and value-orientations toward the subject
matter, its validity and difficulty, and its professional prac-
titioners, as well as toward teachers, education itself, general
social relations, and students' own place in society is continuocusly
and usually implicitly constructed through the same classroom
discourse that is ostensibly teaching thematic ‘'content’.

That the lack of explicit teaching about how language is used to.

- construct socially valued register-specific discourses helps insure
that students raised in privileged family circumstances will more
readily ‘catch on' to these techniques implicitly and thus acquire.
academic records which will later be used ' to Jjustify their own social

privileges in the next generation.

The principal recommendations for education which have grown out of
this line of work {(which is stronly supported by most other socio-
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cultural studies that look at language-in-use in schools and other =
primary socialization settings) can also be summarized briefly, though
more detail is given in Lemke (1990): ' '

That students should be given more oral and written practice in
actually using the specialized language of a subject register to
contruct texts of from one to several clause-complexes, thus insuring
mastery of the lexicogrammatical semantic relations underlying :
specific intertextual thematic formations. '

‘That students should fregquently and freely translate and re-word
subject area register-specific texts into more colloquial or Jjust
alternative spoken and written wordings with minimal change in under-
lying thematic-semantic relations.

That students should be explicitly taught in great detail subject-
register specific, or associated, Genres f(e.g. scientific descriptions
and reports, mathematical proofs and ‘word problem' types, historical
description and argumentation forms, literary and critical genres,
etc.) as part of the subject-area curriculum, together with specific
language for realizing Genre elements in alternative ways.

That the epistemological status of curricular assertions presentead
as fact or authoritative opinion be regularly discussed, including
both the sources of information and the modes of interpretation and
argumentation in the field, with emphasis on alternative views and
controversies of opinion, all to undermine the implicit ideology of
the subject matter's authority.

That all subject areas include open discussion of value-judgements
and value~conflicts associated with the fundamental assumptions of the
subject area‘'s cultural traditions and comparisons made to alterna- '
tives based on the values of other traditions or other possible views,
especially those of non-Western societies and non-middle class groups
within the students' own society.

Apart from the value of the recommendations themselvas, this research
program has offered a social linguistic alternative to dominant cogni-
tive psychology models of what is learned and how it is learned.
Mentalistic models proceed from the perspective of the learner as an
isolated individual mind confronting mind-like ‘ideas' and ‘concepts’
te be learned. They ignore, or try to rebuild in amateur £fashion, the
linguistic-semantic relations by which the meanings of ‘eoncepts' and
their uses are actually constructed. Worse, they ignore both the
social nature of the educational process, and the social character of
language itself and of institutionalized thematic rormations and their
associated value-orientations. That is a little too much to success-
fully ignore in an educational theory. It is perhaps ironic to note
that almost all of the data on which cognitive models are based is
discourse and text data, subjected to far less than state-of-the-art
procedures of analysis (cf. critiques in Lemke 1989, Thikault 1986},




Lemke: Linguistics and Education

e_ching of writing (Martin 1985/1989) than directly from my own
which has been more centered on spoken language in the class-
There is not already (except in foreign language teaching) a
dition in the school curriculum of teaching students how to TALK

. language of science or any other subject, but there has long been
. a tradition with regard to WRITING. That tradition is more
ominantly humanistic than scientific, having been largely the
provznce of teachers (and scholars) trained only in English literature
tudy and not in linguistics. The recommendation that students be
explicitly taught how to write Genres is seen by many in the
humanistic tradition as reducing a creative act to the following of a
recipe.

Some literary genres are taught quasi-scientifically, up to a point,
through survivals in the literature curriculum of the older traditions
of Rhetoric {(e.g. the formal genres of poetry, broad guidelines for
.persuasive essays, etc,). They are never taught, however, in a
realizational model, in which contaxt-conditioned choices generate a
text from a schematic structure. Thus students never get to sse how to
proceed from the broad and rather vague functional descriptions which
literary theory gives for genre schematic structure elements to their
actual lexicogrammatical realizations.

- Rhetoric, along with most of the Writerly tradition of literature, has
largely been swallowed up in the curriculum by Interpretation and the
Readerly tradition. The curriculum trains readers, not writers.
Literary scholars read, but do not themselves any longer generally
write, literary genres (at least in English-speaking countries).
Students are taught the genre structure features they need to inter-.
pret texts after the fashion of traditional literary scholarship. Why
should they need full realizational models, unless they were expected
to write these literary genres, which even their teachers cannot do?

The ideology of creativity, with its subtle elitist ramifications,
excuses literary scholars, and hence the literature-~dominated Language
Arts curriculum from pursuing the writing of literature. But students
are not excused £rom writing altogether, and indeed they are Jjudged
academically (less so now in the U.S. where very little writing is
required -- a temporary anomaly) by the linguistic features {(lexi-
cogrammar, registéer specificity, genre structure and realizatien, text
semantics} of thelr writing. Yet none of this (except some trivial
alements of traditional grammar and a few vague hints about schematic
structure) is actually taught. The higher levels of educational
opportunity are virtually closed to students {(except perhaps in tech-
nical specialties) who have not found some other way to get at these
trade secrets of the upper middle class.

Students are expected (and in the U.$. will socon be once again
required) to write descriptions, comparisons, analyses, expositions,
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and arguments of all sorts (in many subject registers, where these
genre types are subtly different}. As matters now stand, most students
lgarn to write only brief personal narratives; the academically
privileged alsc catch on to some sort of all-purpose ‘report' genre by
their later vears in secondary school. '

Fears that expliceit teaching of genre realization models will limit
students' use of writing as a means of 'free expression' (read any
examples by your students lately?) apply mainly to literary or
personal narrative genres that are ultimately accorded little academic
value. I would hope that a better understanding of how to construct
these genre texts could enable students to express more through them
rather than less, but I am happy to leave the matter to the humanists
who will continue, appropriately, to run the literature curriculum
{but NOT, I hope, the Language Arts curriculum!). '

When we speak of the academic genres of the sciences, mathematics,
history, geography. economics, law, etc., it is appropriate that these
genras be taught by the subject-area specialists (who themselves will
need the assistance of applied linguists to make the implicit,
explicit). Students do not now by and large express themsslves very
freely, or indeed very effectively, in these genres either. At least
they can be taught, and &all of them (not just the privileged) will
have the opportunity to master these genres for writing (and therefore
also for reading). For further discussion of these issues, see also
{Lemke 1988, 1989)

It can be argued that proper teaching of a genre-realizational model
makes alternative choices along the realizational path more evident
for students and thus increases their ability to deviate from a recipe
for writing (cf. Lemke in press-a). Most students pow write by very
limited and incomplete ‘recipes' {(implicitly as well as explicitly
learned ones), which, far from offering greater scope for culinary
creativity, seem only to offer more opportunities to create inedible
dishes. Humanists should take care in this debate that they do not
invite too much more scientific scrutiny of the complicity of their
root traditions with the social privilege of the elites that fostered
them. At least the humanists support critical inquiry into values,
which science-perverting technocrats sidestep in the maintenance of
their own historically later privileges (cf. Lemke in press-b}.

Again, it should be noted that this body of work on writing offers an
alternative to cognitive psychology models of the writing (and '
reading) process as activities of the romantically lone Mind, Alone
with Pea and Paper, which ignore, inter alia, the social and cultural
conditioning of genre and register choices, dialect issues in the
transition from spoken to written language, and the pervasive
linguistic nature of all verbal meaning, from snippets of themes and
phrases in internal speech planning of a text, to jottings and notes,
to outlines, to finished drafts. Many cognitive models of the writing
planning process attempt to describe non~linguistic stages of
‘conceptual planning' that socund curiously like highly intimate spoken
language features described from the point of view of someone who
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that written language is language and that anything else nust
ht' (for fuller discussion see Lemke 1988, 1989; the argument
account of spoken and written language in

--D"alectF Education, and Diversity

There is one other important area of collision between social linguis-
tics and education that I would like to briefly discuss. It is a very
important and once again a controversial issue in education, but it is
one that perhaps points to some interesting directions for systemic-
functional linguistics as well. While much useful attention has been
directad to register theory, genre theory, and discourse semantics,
not so much (that I am aware of) has been said in systemic linguistics
about dialect.

The graphocentric bias of many other linguistic theories has led them
to overemphasize the uniformity of “a language', whereas a 'Language'
is, at most, a collection of : actually spoken {(and sometimes

written) language varieties that have something in common that inter-
ests us as linguists enough to use it as the basis for co-classifying

‘them as variants of one, more abstract theoretical entity, a

‘Language’. This is an altogether very Saussurean thing te do, and
fraught with all the freight of Saussure's own idealizations of
language. A social linguistics with closer kinship to Voloshinov-
Bakhtin than to Saussure, and with more respect for spoken language as
the predominant (and original) mode of use of the semiotic resources
of Language, ought to have interesting things to say about how lects
{dialects, socioclects, creoles, interlanguages) differ, mix, clash,
combine, and ¢hange, than do more graphocentric, universalizing, stan-—
dardizing, synchronic¢ linguistic theories.

Tndividuals and communities often deploy more than cne distinct set of
possible lexicogrammatical choices, more than one sat of system
options, or more than one set of realizational options, associated
with distinct lects (of one or more 'languages’). What is interesting
is not just how lects (and their patterns of use) differ, but how they
interact in communities, discourses, and texts.

What would a polylectal systemic lexicogrammar look 1like? What would
the attempt to theorize such a notion tell us about the relations of
social semiotic choices, semantic choices, and lexicogrammatical :
choices? about the relations of genre, register, and the realizational -
nierarchny linking them to wordings?

These are important matters for the future, but already the social,
spoken discourse perspective favored by systemic linguistics warns us
not to mistake the ideology of a Standard Language for the actual
phenomenon of people using language in context. The lectal diversity
of written language today among the English family of lects is greatly
impoverished compared to the corresponding diversity of spoken
language in use. I have in mind mainly published texts, written by a
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small and more linguistically homogeneous group than the general popu-
lation, edited according to incredibly narrow canons of hyper-
standardization, and accorded an ideological status of the ‘best' if
not the only true, proper, and acceptable English.

The diversity of World Englishes (cf. Kachru 1980) is not by and large
reflected in print, though no doubt many unpublished written texts
illustrate it, and increasingly in countries where Nativized Englishes
are in wide use (Indian Englishes, Singapore Bnglish, various African
Englishes) some distinctive features survive even in edited., published
texts. Literary texts, of course, are more generous in printing
‘dialect’, but always somehow mark it as dewviant. I know less, and
would like to know more, about varieties that combine Engllsh~der1ved
lects with those deriving from other language famllles. :

The fundamental educational issue heres is partly one of honesty and
partly one of policy. It is a lie to tell students who spesak a rich
diversity of lects, the very ‘gene pool' of the future evolution and
divergence of an Anglic Family of languages, that only the lects char—.-
acterzstlc of upper middle class speakers are e;ther ‘true' or .

‘proper' English, or that only thése lects are ‘appropriate' for
writing. S .

Most students cannot write, most fundamentally, because they do not

» ¢command the upper middle class lects. Of c¢ourse they also have not
been taught how to deploy those lects differently for writing than for
speaking, how to assemble and realize specialized and simply high
prestige genre structures, etc., etc. Moreover, I personally think it
{on many grounds) undesirable as well as unlikely that we could ever
homogenize the lectal diversity of the language, and equally unlikely
in practice that all potential speaker-writers could be made fluently:
bi- {or poly~) lectal.

The obstacle here which is most often overlooked or underestimated is
the required change in social viewpoint (cf. Bernstein's coding
orientation, Hasan's or my notion of discourse-~
semantic strategies) that mastary of the high prestige lects entails.
We are not speaking here of non-gemantic, asocial, culture-neutral
changes in syntax or lexicon, but of fundamental changes-in socially
situated meaning-making practices, from text semantics (genre, value-
orientation) to lexicogrammatical meaning. To talk or write upper-
middle class is to 'think' upper-middle class, and for most purposes
probably to live and ‘be' upper-middle class. Lectal homogenization is
aquivalent to social and cultural homogenization and ultimately to
social stasis and the end of linguistic evolution (at least ~¢cording
to all plausible models of how it occurs}). Ain't gonna happen.

The educational (and social) implications of this argument {given in
more detail in Lemke 1989b, in press~¢) are staggering, and many
people would prefer not to deal seriously with them yet. The funda-
mental consequence of the argument is that we ought not to continue to
try (futilely) to impose a single standardized lect on all students
through the educational system, particularly not for purposes of
- -
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ave ne right to make mastery of an alien (and very often
‘antagonistic) lect a precondition for literacy, i.e. for
and reading) skills.

TAry consequences include: teaching students skills for coping
ater diversity of lects in reading and listerning, helping
ies develop written registers from their native spoken lects
ouraging their use for mass print communication, and creating
1, elective programs to make available as best we can the
nt prestige lects to those who want them. It is possible to be
ctal, or even to reject your native lect and adopt another. I
sonally believe that in social semiotic terms this is much more
‘ficult than mastering a socially equivalent lect of another,
reign' language. It is easier for an upper-middle class speaker of
English to lesarn upper-middle class French than for that speaker to
master, say, lower-working class Afro-American English to quasi-native
fluancey (including its genres, semantic styles, typical ‘contents' and
" wiewpolnts, etec.}. _

No one knows what level of lectal diversity human communities can
readily tolerate in speech or in writing (and the latter may well be
greater than the former). Computational technology may make it easier
for people to interpret cross-lectally, but severe sociolectal
differences will be more semantically incommensurable (i.e. in prin-
ciple untranslatable) than differences in lexicogrammar or orthography
alone (aven those between different languages). In any case, wWe are
about te find out, for as written registers become more socially
pervasive {(i.e. as more people become writers, or at least non-face-
to-face communicators) standardization will fail. Economic conditions
will require the employment of people who do not deploy the prestige
lects, and written texts produced by these people will be disseminated
and used. Political conditions may also militate toward these changes,
and so certainly will the creation of a global communication community
accompanying a global economy, with its global diversity of languages
and particularly of English lects.

Work groewing out of the systemic-functional tradition of social
linguistics is beginning to make us aware of the depth of these prob-
lams, and to point the way to making a virtue of diversity rather than
a problem. More fully developed systemic models of bi-lectal or
polylectal language systems, for lexicogrammar, and for register,
genre, and discourse/text semantic¢s should prove invaluable to
educators in the enterprise of fostering the full linguistic and
cultural diversity of our common human future,
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readers, children’s storybooks writien by professional writers, taacher-student sxchanges
'ur g reading lessons, and mother-child exchanges in the home. I found that the mother—child
qohmnn was qualitatively similar to that of the dialogue in storybooks. And the mother—child pairs
ware fram the so~called North American mainstream culture, AfroAmerican culture and Appalachian
culture, the latter two groups being among those who have the lowest lavals of litaracy success in the
V.8, But the dialogue of those two groups. was qualitatively similar to Lthe dialogue of the mainstreanm
group, and all to the storybooks, such as Mr. Rabbit and the Lovely Presant by Charlotta Zolotow.

OK, so what does that lsave? OQbviously the basal primers and the teacher-student discourse which
were both qualitatively and quantitatively diffsrent, The cohesive devices found in the basals were
most, anomolaus of all, cohesion being created through the least variety of Lypes. Rapetition of the
same lexical item was the major type of cohesive Lie —— as in druck, lruck, truck; trade, trade, trade,
ate, Or ad nauseum. Another characteristic of basals was that the stories analyzed had the same
number of identity chains as the storybooks, hut only hailf or fewer the number of similarity chains,
which made for very short taxts. What that meant, to me, was that topics and charactars were
introduced in the basal text but that they werean't developed. There was none of the ‘richness’ of
charactarization of topic davelopment ! found in the storybook dialogue. And none of the use of
devices such as hypoenomy and mercnomy which could ‘sxplain’ something in tha text from another
angle, giving a child who vas reading another chanca, so to speak, at betiar understanding the text.

Now for the teacher-student dialcgue. We did this as a casa study, but the one teacher’s use of
cohesion was remarkably the zama as Lhe cohesive davices in the primers. To me that means that kids
who weren®, getting tao much from the basals would not. be supported by her talk which didn* develop
and elaborata on the text in the primar stories, Of coursa, there isn't much there to develop -- but
that’s another story. Sc the upshot is that, in my mind, cchesion analysis is very promising as a tool
for analyzing various aspects of discoursa which can give us greater insight into why some groups of
kids persistantly don’t do wall in the literacy race. In North America this is a problem of great
magnitude and seriousness, '

Here are some references where readers could get more dntailcd information on the studias which have
baen dona aver a decade.

Johanna DeStephano. ‘Assassing students’ communicative compstance using a linguistic analysis
procedurs.’ dn prtgs). nguwtw:andﬁdmmm.

Johanna DeStephano. ‘Cohesion in spokan and written dialogue: An investigation of cultural and
textual constraints.' (1988). with R, Kantor, Linguistice and Education, 1, 2, 105~124.

Johanna DeStephano. ‘Learning to communicata in the classroom. (1984), In A.D, Pellegrini & T.D.
Yawkaey (Eds.), Advances in Jiscourse Frocesses, Val. 1l. Norwood, NJ: Ablex.

Johanna DeStephano. ‘Discourse rules for litaracy learning in a classroom,' (1982), With H.B. Pepinsky
and T.S, Sanders, In L. Cherry-Wilkinson (Ed)), Communication in the Classroom. New York:
Academic Press,

1 have other refarences, but these ara the main ones which contain much of the nitiy-gritty of what
we found and then the applications/implications I've made mysalf,

st 1 would like to write about in the newsletler is my cohesion analysis of dialogue in: first grade

fi"




Systemics in Education - Gebre-based literacy
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1. ORIENTATION

Bev Derewianka invited Fran Christic and myself to write a general
overview of Australian systemic initiatives in education, with special
reference to its theoretical background. Fran, very busy in her new
role as Professor of Education at the University of the Northern
Territory, has left the job to me. I unfortunately haven't been able to
find the time o attempt a comprchensive overview. So, adopting the
historical perspective suggested by the Network editors, ITI'll be
restricting my discussion to the development of ‘genre based' literacy
initiatives, with which I have been wost closely involved.

2. HALLIDAY IN SYDNEY

Michael Halliday arrived in Sydney in late 1975 as founding Professor
of Linguistics at the Unive:sity of Sydney. Three of his initiatives are
of particular relevance here: i. his participation in the federal
Curriculum Development Centre's national Language Development
Project (with its ‘learning ianguage, learning through language,
learning about language’ theme); ii. his organisation of the first in a
continuing series of Language in Education workshops in 1979; and iii.
his institution of the first MA Applied Linguistics programme in the
southern hemisphere. - These initiatives brought together linguists and
educators in contexts which encouraged the ecvolution of ecducational
linguistics as a transdisciplinary field.

I have chosen the term transdisciplinary (as opposed 1o
interdisciplinary) deliberately here in order to draw atteation to what
I believe 1o be the special nature of the co-operation between
systemic linguists and cducators in Australia.  From the start this has
involved intruding on each other's fields, with linguists in classrooms

and cducators learning linguistics. To my mind, negotiation across
disciplines is facilitated when ‘expents’ preoccupy themscives with the
same problems from differcnt points of view; and | would oppose this
to the ‘complementary’ positioning (I'll do my part and you do yours)
that characicrises much of applied linguistics.

In 1983 we secured funding to look systematically at a process writing
school, with Cate Poyaton as our chicf ethnographer. We spent the
acxt year analysing the data collected there, noting the very aamrow
range of genres undertaken (mainly Observations and Recounts), the
lack of development ecven within the prestige ‘story’ genres, the highly
gendered nature of the writing, the practical irrelevance of the writing
to the needs of the community or secondary school and 3o on. [n 1985
we decided to sce what we could do to improve the situation and Joan
Rothery worked closely with a Year 2 and a Year 3/4/5 (a ‘composite’
class) teacher developing a genre based pedagogy which aimed to
broaden the kinds of writing undertaken and which drew on a
language based theory of learning to develop its pedagogy. This
intervention was in part a response 1o the then prevalent ‘so what”
response we were getting to our work: "It's all very well 1o criticise
teachers, but let's see you try and do better!™ In Auswalia, credibility
in education is very directly tied to results at the ‘chalk-face’; we were
keen to respond to a challenge of this kind.

Brian Gray's work on ‘concentrated language cncounters’ with

" Aboriginal children at Traeger Park school in Alice Springs was a great
* help to us at this stage.

Brian had a background in reading (haviag
worked with Dick Walker on the Mt. Gravaut recading programme) and
psychology and. had been strongly influcaced by Bruner and Vygosiky
(e.g. Gray 1987). His ideas on the kind of guiding role teachers could
play in literacy programmes secemed to us to fit in very nicely with
Michae! Halliday and Clare Painter's work on child langunage
development. Indecd, Applebec and Langer' seminal 1983 paper on
scaffolding is built up around an example from Hailiday's work.  Our
three stage curriculum cycle (deconstruction, joint construction and
individual construction) represents Joan's attempt to (translate the
notion of ‘guidance through interaction in the coatext of shared-
expericnce’ into literacy pedagogy (cf. Painter 1986 on the role of
interaction in learning to talk and learning to write).

We were also keen to follow ﬁp the role of jeaming about
literacy teaching. It scemed to us at the tme that lc
was different from lcarning to talk precisely with res



of consciousncss involved and that this opened the door for the
introduction of knowledge about text in context, including
deconstructions at the tevel of geare (text stracture), discourse
semantics and grammar (work on decconstructing ficld and mode came
later in our sccondary school imitiatives).  Conmsequently Joan worked
with tcachers on introducing the generic structure of genrcs and on
analysing foregrounded aspects of their grammar (for example the
grammar of nominal groups in what we called Reports).

3. CHRISTIE, MARTIN AND ROTHERY

' Fran Christic and Joan Rothery were among the first swdents to caroll
in the MA Applied programme. [ first met them in my functional
varictics courses in that programme in 1978. At that tme the course
was organised around Michael Gregory's ficld, mode, personal lenor
and functional tenor model of context, which we awempted to relate o
text in terms of the first drafts of what would become Halliday's
Introduction to Functional Grammar (which students studied as a
prerequisitc o functional varieties) and my initial reworkings of
Halliday and Hasan's Cohesion in English (10 be published by
Benjamins in 1991 as English Text: system and structure ). 1 can sall
remember remarking casually in one of my lcctures on the relevance
of what I was saying to writing in schools and having Fran stop me to
pursue the point (needless 1o say 1 had liule to add at the time).
‘Following up that exchange, Joan and I both organised workshops on
writing at the first Language in Education workshop and began our
work together the following year (1980). Fran left Sydney by that
time to work as Director of the Language Deveclopment Project in
Canberra, before taking up 2 lectureship in education at Deakin

University.

Joan and I began by working on some of the masses of student writing
she had collected over the years, idemtifying key types of writing,
analysing their ficld, mode and personal and functiopal tenor and
working on the realisation of these contextual variables in discourse
semantics and lexicogrammar. Joan was ome of the first of my
‘students to try and persuade wme 10 make ‘purpose’ a controlling
register variable in order 1o get a handle on the overall function of the
text and to co-ordinate the way in which ficld, mode and personal
tenor choices combined.  After some initial resistance | agreed - that
this. was the way to go; functional tenor was accordingly stratified with
respect to field, mode and personal tenor in ovur carly work. Panly out
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of the - frustration”
term on two levels, an
by Hasan's work on gen
to re-name funciional tenor :
giving rise to the swaificd model of re
underpinned our worksince that fime. = Read
pressure to swratify context came from our  work un
classifying loan's texts; this is just one example of the wa
systemics in practice rebounded on systemic theory  thre ughou
!30‘3. This development turned out to be particularly fortunate
it came 10 promoting our work in schools since the holistic perspective
on text type provided by the genre tumed out to be relatively casy for
teachers to bring to consciousness and share with their studenmis (the
problem of using this perspective ‘reductively’ wil be touched on

below).

Even for Joan and myself, the results of her interventions in 1985
were astounding. The 7 year olds took to schematic structure and
nominal group grammar like ducks to water; and the 10/1} year olds
quickly mastered a range of factual gemres that we knew few of their
peers controlled by Year 10 {(and which Joan and I had not classified
adequately at the time - so more pressure on the theory). [t was more
thap obvious that knowledge about language and context was no
problem for young literacy learners (the problems their tcachers had
with grammar is a different story, of which more below) and that a
pedagogy in which teachers adopted am authoritative role (as opposed
to what Halliday has called ‘benevolent intertia’) was the way to go.
Hcgnenec!, Joan and | secured more funding to work on science and
soglal science in secondary school (in 1986 and 1987) and began 10
write up and deliver talks on our work.

Meanwhile, Fran was at Deakin, working on cumricolum genres. She
was able to demonsirate that the way in which teachers prepared
chtlc?rcn for writing was the main influence on what was written.
Earlier Joan and 1 had devcloped some hypotheses about the
development of writing which had (o be jeitisoned in the face of this
?vork. Fran, (e.g. Chrisde 1984 and backed up by Joan's interventions
in 1985) demonstraicd that context was a far more important factor
than linguistic maturity as far as the development of writing was
concerned.  This encouraged us to take a morce active interest in
devcloping an ‘intruder’ as opposed w0 simply an ‘observer' role as
educational linguists.
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Fran also worked tirelessly (tiring out a number of authors in the
process) developing course materials for B.Ed. and M.Ed. programmcs
at Deakin. The Children Writing: study guidelreader (later revised as
Writing in Schools 1989) B.Ed. materials were very important
resources for making systemic work on literacy available to teachers.
And the 11 books published ia support of the M.Ed. programme
(republished by Oxford University Press in 1989) provided invaluable
theoretical support.

Fran also orgamised the second Language in Education Workshop at
Deakin in 1983, and these have proceceded almost annually ever since.
These workshops provided a sympathetic forum for systemically
oriented educational linguists to present papers and have introduced
large numbers of educators to their work. Reports on most of these
can be obtained from their organisers: Michael Halliday (Sydney
1979), Fran Christie (Geelong 1983)), John Carr and Breadan Bartlet
(Brisbanc 1984), Linda Gerot, Jane Oldenberg and Thee van Lecuwen
{Macquarie 1987), Michael O'Toole (Perth 1989). In 1985, I worked
with Gunther Kress, Clare Painter, Carolyn Webb and Bill Crowley to
organise Australia’s first genre oriented literacy conference at the
University of Sydney, some of the proceedings of which are are
collected in Painter and Martin [Ed.] Writing 10 Mean  (Applied
Linguistics Association of Australia Occasional Papers 9, 1986).

These forums were essential to promoting the kind of intrusive
transdisciplinary negotiations I referred to above. And iaterested
noa-systemicists have certainly been included on the programme
wherever they've been held. The forums have however teen partly
responsible for they way in which some readers have constructed our
work as religious, prosclytising, inward looking, cliquey, narrow-
minded and generally exclusive. And this remains a problem. In
some respects this was probably uaavoidable. Systemic linguistics is
an extravagantly techmical linguistics, even for other linguists, and its
technicality excludes. In addition, sysicmic initiatives are in a sense
ideologically ‘driven’: the lingunists and educators involved are
committed to changing the way in which Australian schools distribute
literacy and a political commitment of this kind is easily mis-read (and
at times wilfully mis-read) as religious. Beyond this, the work has
always been controversial, and it has been difficult not te adopt an
overly defensive response in what often appears to be a rather
fraught and hostile political context. Al this can only be defuscd by
continuing to work at making our technicality more accessible, at
subverting rather tham opposing the staus quo, and acting instead of

)
o

;eacling (which is not to imply that criticisms should not be taken on
oard).

4. DEBATE

As just noted, the work we embarked on has always becn more than
controversial. The tone was set very early in our work whea Rob
Eaglesoa of the English Department at the University of Sydney
advertised a course on writing as part of his MA programme there. He
was immediately engaged in a bitter debatc with Bob Walshe, the
founding presideat of the Primary English Teaching Association and a
full time lobbyist for Donald Graves' process writing in Austwralia.
Walshe did not believe that linguists had a conwibution to make as far
as teaching writing was concerned and worked very hard to keep
them from making onc for several years. Joan and I commeated on
this exchange in our second report and the ‘bartle’ was on.

In 1986 Joan and [ had an opportunity to prepare a plenary address
to the Australian Reading Association's annual conference in Perth,
which proved a major turning point in our work. It fell to me to
deliver the paper in which | introduced the notion of genre, reviewed
Clare Painter’s important critique of process writing pedagogy (sce
Painter 1986), reported on Joan's work with a Year 2 class in 1985 and
gave an East Anglia influeaced critique of the capitalist discourse used
by Graves to promote the concept of ownership ("If people own a place
they look after it; if they're renting, they couldn't carc less. It's that
way with writing." Walshe, 1981:9). [ closed with an invitation to
teachers to give up ‘benevolent inertia' and start teaching writing
again along the lines developed by Joan: “Let's stop biting our toagues;
tongues are for learning.” This address brought down the proverbial

rc_»of. It's been genre vs process in Australian literacy circles ever
since.

It is very important to contextualise this debate for outsiders. More
than any other country in the western world, Australian cducators
~adopted ‘progressive’ teaching principles throughout the 70's.

carly 80°'s a network of progressive educators controlled carriculum
across the board in infants and primary school (Years K-6), conwolled
humanities and social science curriculum in ‘junior secondary schi o
(Year 7-10), and had pencirated into the English curriculum

secondary levels (Years 11 and 12). Throughout the
educators consistently constructed geare based literacy initizgl




return to the bad old pre-progressive era, allying our work with the
reactionary cducational pressures of the New Right. Our concem with
explicit knowledge about language and context was coanstrued as a
return to prescriptive grammar, parsing and composition exerciscs;
our imterest in broadening ihe range of writing undertaken was taken

as & threat to freedom of expression and creativity (as consumaied in.

narrative); our attempts to develop an authoritative position for
teachers in literacy classrooms was interpreted as advocating
authoritarian pedagogy {(closed framing in Bernstein's 1971/1975
terms) and so on. Qur general strategy in this context has been a very
untypical one for systemicists: we have replied directly and publicly to
every mis-representation of which we -are aware (e.g. Martin et al.

n.d./1987, Christic et al. 1989). - This has tended to polarisc debate,

which according to Rob McCormack (in” Cranny-Francis et al. 1990) is
now getting tired, unproductive and siale.

These ‘progressivist’ coastructions of . our work have always been
fruswrating.  But the challenge for the 90's is not so much rebutting
them as monitoring our interventions 1o see the extent to which our
critics' fears have come wrue. However hard we work (0 produce
materials in which a functional grammar is introduced in context at
point of need, in which a balance of narrative and factual writing is
pursued and in which teachers negotiate from a position of authority,
our work will certainly be implemented by some as grammar for iis
sake and writing for cxamination purposes in a thoroughly
authoritarian regime. In response to this I suspect we will have 10
keep working at our materials and in-service programmes until they
get the right message across; and over the long term we have to make
a bigger impact on pre-service training, along the lines developed by
colleagues at Deakin, Wollongong, the University of Technology Sydney
and the University of Sydncy. To date our main success has been in
graduate programs and so does not reach the majority of practising
teachers who cannot make time for exiended swmdy of this kind.

After the Perth talk, Mike Callaghan of the Metropolitan FEast
Disadvantaged Schools Programme in Sydney phoned me to discuss
“building our ideas into DSP work. Mike has worked tenaciously since
that time to develop in-service programnmes and support materials,
His interpretation of action research was 1 think exemplary, and
involved assembling a broad spectrum of complementary expertise to
focus on the issues, including linguists, educational linguists, language
consultants and classroom teachers - the transdisciplinary oricniation
noted above. Mike and his DSP collcagues also played an important
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. Department’s new Writing K-12

roie in developi
demonstrations; =

Also "as 2 result of the' P
Joan and mysclf to panicipate in the “devel
primary school language programme. ° eT
Brian and Pam Gray, Fran Christic and Mary Macken as

are continuing work on a.genre based ‘language across ‘the
programme, the first two swands of which (Reports and Proceduies
were launched at the 1990 meeting of the Australian Reading
Association in Canberra last July (sec the publication notice in this
issue of Nerwork ). ' '

The political heat of 1987 also saw the emergence of the Literacy and
Education "Research Network (LERN) which brought together secial
science and literacy specialists in Sydncy who were committed to
developing post-progressive educational initiatives - initially including
Gunther Kress from the University of Technology, Mike Callaghan and
Peter Knapp from the Disadvantaged Schools Programme, Bill Cope,
Mary Kalanizis and Greg Noble of the Social Literacy Project, and Jim
Martin, Joan Rothery and Di Slade (now at the University of
Technology, Sydney) from Linguistics at Sydney University. LERN
intervened politically during the state election in New South Wales in
fate 1987 1o get Mary Macken appointed to the Dircctorate of Studies
in 1988 1o develop genre based materials in support of the
syllabus (from which systemic input
had been excluded during its development in Sydney over several
years). Mary's primary materials can be obtained through the Sociat
Literacy Project (6A Nelson St., Annandale NSW 2038),

5. PRACTICE INTO THEORY

I have always felt that where linguistics is conceived as an
ideologically committed form of social action, then it evolves best in
the coatext of a dialectic between ‘theory" and ‘practice’. Ounr
cducational initiatives have certainly shown this to be true. We
realised from the start that we needed to take ideology scriously if we
were to survive politically; discourses of age, gender, cthaicity and
class were comswantly on the agenda.  Joan and [ spent countless hours
dccoast_ru.c:ing the liberal humanist discourse uaderlying
progressivism and designing ways to subvert it. The ‘grammar makes
meaning’ theme which runs through our work is just one cxample of




In general our reservations about progressive pedagogy
grew stronger over the ycars as we became increasingly conviaced
that the ‘invisible cducation' (to usc Bernstein's 1975 terms) it
promoted had actually made things worse for working class, migraat,
Aboriginal and other ‘disadvantaged’ children.

this design.

As noted above our work describing geures across the cumiculum in
primary school led more or lesa directly to the stratified
register/geare model of context deployed from about 1982 on.  Later
on our interest in the discourses of science and social science in
secondary school forced us to e¢laborate our models of ficld (c.g.
Wignell et al. 1987/1990; Martin 1990) and of mode (e.g. Eggins et al
1987; Martin 1986/1987;, Martin et al 1988). As far as ficld was
concemed, we tried to unpack the notion of technicality and what it
means to move om a discipline specific basis from common to
uncommon sens¢. With mode, we focussed on abstraction, studying
the ways in wheih ideational metaphor is mobilised to differentiate
‘spoken’ from ‘written’ text. Lounise Ravelli (1985) and Janet Jones
(1988) did some important work developing the theory of
grammatical metaphor and mobilising it in such a way that it could be
used to measure the degree of abstraction in text. We are still
experimenting with pedagogies that will geide students into techaical
and abstract discourse in secondary school. It s already clear that
these will have 1o be ficld rather than genre based (uvanlike our
interventions in primary school). Mary Macken and Joan Rothery are
currently working in this areca, along with colleagues from the Sydney
Merropolitan East Region DSP, to develop cumriculum genres which can
give students control of the abstract and techmical discourses fo junior
and senior secondary school.

Joan's work with Guenter Plum on spoken and wrinten narrative (See
Ptum 1988; Rothery 1990) made us more awarc of the significance of
interpersonal meaning in written mode. This helped us sort out a
variety of ‘story’ genres, which differ primarily with respect o their
interpersonal inflection: anecdote, exemplum, recount, marrative of
personal experience, fable and so on. Pressures of this kind led me to
reconsider the significance of prosodic (interpersonal) and -periodic
(textual) patterning at the level of genre, where we had generally
adopted a particulate focus (for exiensions in this area see Cranny-
Francis and Martin 1990; Martin in press). Joan Rothery is curremtly
working on the problem of story writing in secondary school, drawing
on this work. We remain however in desperate unced of good
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deconstructions of short siory writing to inform our interventions at
this level.

Our work had repercussions for lower levels of description as well -
for example, having 10 adapt our model of conversational stucture o
the needs of classroom discourse analysis, refining our theory of
ideational metaphor, exploring grading across a range of interpersonal
resources, introducing more delicacy for relational processes and so on.
Christian Matthiessen's evolving Lexicogrammatical Cartography has
been very helpful in makiag public more of the grammar we neced.

Currently our success in interesting educators in our work is Creating a
number of crises as far as theory and description are concerned. The
move inio secondary school has raised a number of problems,
including:

i. How do we deal with big texis? Most of the genres we've been
working on are only 2 page or iwo long. In what sense are longer
texts different in kind or merely assemblages of these? And if
assemblages, how do we theorize the way they are linked together?

ii. What about assessment? How do we emcourage ongoing monitoring
of development and put tcachers in a position to tell students and
parents what their stedents have learned without playing into the
hands of the New Right's testing machine? How do we persuade the
teachers’ unions that they need a policy which makes asscssment
public if they want to frustrate the crude testing packages that are
being designed and implemented? '

m What about field? How do we proceed on a discipline specific basis
In secoadary school? How can we fund the deconstructions of the
various disciplines we need? How will our curriculum geares be
reworked around the notion of field instead of genre? And if they are,
how does genrc fit in? And what is the role of English Depariments
and ESL teachers in this across the curriculum work?

iv. _thrc is the language based theory of leamming we need to
theorize our pedagogy? What stages of language development are
symbolised by the transition from pre-school to infants and primary g8

school or from primary to sccondary education? Halliday angd
Painter's published work docs mot yet take us through from biril
cven infants school, and we arc anxiously awaiting the resulis g

Painter's rescarch into language development during this .pg
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Alan Luke, a sociologist of education from James Cook University, at
the inaugural Australian Systemic Network conference organised by
Fran Christic at Deakin University in January 1990 (the proceedings
will be published by Literacy Technologies later in the year edited by
Fran Christic and Elwyn Jenkins, including stimulating papers by Terry
and Alan). [ remain optimistic these discussions will help us cvolve
politically senmsitive approaches to critical literacy which achicve what
we want them to achieve in late 20th century capitalism - a
generation of non-compliant readers and writers shall we say, for a
start. :

7. WHERE TO NEXT?

Having got this far of course, we have just begun. Our post-
structualist critics suspect that what we arc on about is re/producing
racist, sexist, bourgeois subjects and destroying working class,
Aboriginal, migrant and feminist discourses in the process. Charges of
this kind have to be taken very scriously and im part they must be
answered by carefully monitoring our interventions. Personally I find
the idea that teaching somcone to writc powerful genres destroys
their identity preposterous. Multi-lingualism is the way of the world
(ouiside anglo culires this is more than obvious); and even where
code switching between languages is mot part of someone’s meaning
potential, register shifting within language certainly is. To my mind
giving someone control of a new genre enhances their meaning
potential; ther¢ is no need to comstiue the new as displacing the old.

But beyond this, as Anne Cranny-Francis has pointed out to me, there
is somcthing abusive, patronising and arrogant in the charge that by
teaching someone somecthing new you arc destoying what they are.
often wonder how many of the people voicing these charges would go
up to minority leaders in their own couniry and say “Valerie
Walkerdine, you aren't a working class woman.”, “Jesse Jackson, you're
not a2 black man.”, "Gary Foley, you're not an Aboriginal." and so on.
Most would not, and if they did they'd soon regret ir. But it is very
convenient in abstract discourse for middle class intelicctuals to say
just that - to construct Aboriginal lecaders as having. lost their
"Aboriginality’ or to construct educated working class women as
middie class. This is more than useful. It constucts the less powerful
as scamliessly ‘other' and provides an excuse for not making powerful
forms of literacy available lest ix sully the other's -soul. Perhaps most

seriously it effaces dislocation, which is a very important process by
which cultures evolve. The last LERN mecting for example was
attended by a dislocated Germian furrier, a distocated Greek migrant
woman, a dislocated middle class Canadian (the black sheep), the
dislocated son of a fundamentalisc preacher, a dislocaied working class
thythm and blues musician and a large contingent of dislocated Irish
Catholics (thanks to the closed classification and framing of their
teaching brothers and wouns) - all powerfully literatc speakers and
writers dedicated 1o changing the way in which literacy is distributed
in Australian schools. What does iv mean to describe such a group as
anglo, patriarchal and bourgeois because of the genrcs they control?
Who gains by this critique?

So, what kind of critical literacy are we cvolving? This is the reai-

challenge.

Keeping all this in mind, [ sec my own work and that of the people
working most closely with me as developing in two maia directions.
First of all there is a continving nced for deconstructions of the
discourses we are wying to teach. Our understanding of language
across the curriculum in secondary school is still very incomplete,
And of the language of tertiary education or of publications and
research we still kmow very little at all. So more and detailed
deconstructions are required if we are 10 extend our interventions,
field by field, in secondary school.

Second, we need to look more closely at the curriculum genres we

have designed. So far we have concentrated on macro-sequencing - on
deconstruction, joint construction and individual conmstruction over say
a term's work. Very litile has been done on micro-sequencing - on the
minutc by minutc negotiations through which learning occurs. Whart is
required is a closer analysis of classroom interaction, keeping
Bernstein's (1971/1975) principles of classification and framing in
mind. | suspect at this stage that cffective teaching involves shunting
between strong and weak classification and strong and weak framing
where appropriate, taking advantage of the strengths of both
fraditional and progressive pedagogy. We need to design ounr
curriculum geares with this in mind, drawing as far as possible on a
language based theory of learning. '

I have no doubt that our ideas will continue to be controversial oncill
Bringing semiosis 10 consciousness is an unnatural act - and_if8
racist, sexist, bourgcois and childist discourses that iz
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subjects in our culture are to remsin nanralised, thoa bringiag
semiosis t0 coasciousness is something that must be stopped. Wo will
continue 10 be read from the left as right and from the right as loft -
hopping off the tradiicaslfprogressive poadulam dooms to this. -
Bat as long a1 wo avaoid being positicned ia the middile, on
doing somcthing clse, our undcrstandiag of bow to imicrveno should .
improve. : ‘

At the systemic workshop im Toroawo in 1982 Halliday commonted
that it was Bemsicin who taught bim, for the sccond time in his life,
that linguistics could not be other than ideological commiticd form of
social action. Working oa littracy education has taught educational
linguists in Australia that lesson over and over again mow for soveral
years. Somchow, I don't think it will get tired of reminding ws. It
makes systemics all the more worthwhile.
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A Systemic format for assessing
the de:elopment of children's writing

Pauline Gibbons
ESL Advisor, Catholic Education Office, Sydney

Currently in Australia many primary, and some secondary, teachers
plan language programs based om a set of beliefs about language
leaming and teaching which has loosely come to be known as the
‘whole language’ approach. There are a range of definitions and
descriptions as to what coastitutes a ‘whole language' classroom, and
the philosophy which underpins it.~ The approach is sométimes
presented by its critics as at the far process end of a process-product
continuwm, and as involving a deliberate policy of non-intervention
and non-direction by the teacher. Ar the other end of the continsum
are those who are overly concemed (according to their critics) with
what the child produces: these are viewed as born-again
structuralists, concerned with ‘the basics' to the exclusion of all clse,
and intent on turning back the clock to a time whea the child as a
learner was ignored and teachers were concerned only with

‘correctness’.

Of course both views are stereotypes, (their main use perhaps having
been, at times, to serve as straw men (straw peopie?) in academic
debate). Good teachers kmow, and have always known, that process is
part of learning and that unless a child as an individual learner, with
individual necds, is taken into account, learning will be inhibited. Good
teachers also know, and have always known, that if education is 10
play any part in providing equality of life choices to children, then
they must also be concerned with educational outcomes, and with
language products.

But the debate is not the issue here. The purpose of this paper is to
illustrate some of the ways that Systemic linguistic theory has been
applied to the ‘whole language’ primary classroom siwation, in giving
teachers insights both into children's developing linguistic systems,
and into how the curriculum content itself can be exploited or selected
for language development. An important part of the work described
has to do with the processes and purposes of asscssment. Assessment
in this context is defined very simply, as the gathering of information
about students’ language, the purpose of which is 1o inform
programming decisions which will lcad to more cffective learning.

{5
O

‘In many of th
are from- backgr
Usually  these -children
~educational contexi, and

are clearly at risk in a society where- simp
necessary, but, if individuals are to participat
sufficient. )

Most of the teachers with whom I have worked have had tistle, if any:
previous formal waining in language in their pre service courses an:i
the majority claim to be supportive of the major principles of the
,wholc'-lan'guage approach. Since, as I have suggested, this label begs
definition, 1 include what [ believe some of these principles to be
(compare Newman 1985:5):

*Language is a social activity and is context specific.

*Leamning to be a proficient language user requires that children have
many. opportunities 1o experiment with oral and written language.
-*Language learning involves risk-taking in using new language and
error is inhereat in this process.

“*There should be opporwunitics for children to learn as individuals,

and 1o follow at times self-chosen and divergent pathways.
*The development of any of the four macro-skills is supported by the

- devclopment in the other three.

* A curric_ulum based on language use can offer students coatinuous
dcmonstr?tlons about how meanings are constructed; and how
language is a tool for leamning. '

A set of statements such as the above however does not coastitute a
theoretical model of language itself, ‘(although at times it has been
treated as though it does). What is missing is a model of language
which will ‘allow tcachers 10 answer questions such as:

What do I believe about language and its role im learning?
Why am 1 using this activity?

What d_oes this activity demonstrate about language?

Why is this a useful activity for this particular set of
students? '

Unless tcachgrs are able to answer these questions, it is difficult to sce
on what basis classroom decisions can be made, however plausible or
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seductive the principles on which they are based may be. And to
answer such questions means looking at language - not just through -
it at the content or the activity.

Insights from systemic linguistics have provided a model of language
which is not 'transparent’ and which will allow teachers to move away
from the merely intuitive in making programming decisions.
Specifically, using the work on genre theory by Jim Martin, Frances
Christie et al (see for example Christie and Rothery,1989), it has been
possible to develop assessment strategies which have assisted
teachers in recognising what support children need in their writing
development. '

When teachers consider a piece of writing, (particularly if they feel

that it is not a particularly successful piece), many are unsure of
where they should begin. In addition, of course, they may not
always have a clear idea of what they themselves expect, sensing only
in an intuitive way that a piece is not what they wanted. Comments
such as 'muddled ideas ' or 'unclear, can you fix up the end'  are not
helpful either as feedback to the child -who still would not know what
was wrong or how it could be improved- or in clarifying to the teacher
what further support the child needs. _

The assessment format shown here (see fig.l next page) is to assist
teachers in  analysing children's writing. Each piece is evaluated in
terms of the genre required within the writing task, and aims to
provide a systematic framework which begins at the level of the genre
and works 'top down ' to the level of spelling and punctuation. The
consideration of these last does not imply of course that they are
‘unimportant, simply that concentration on the more obvious and
surface features of spelling and punctucation does little to
substantially improve an ineffective piece of writing. The writing is
assessed therefore in terms of how successful it is of its own genre
type, each of which has a particular schematic structure, and typical
linguistic realisations at a discourse and sentence level.

The unconferenced writing of each child in the class is assessed in this
way on a regular basis, so that over several months an individual
writing profile is built up. This allows the teacher to see patterns of
individual writing behaviour, (and to recognise where a child's
strengths, as well as areas of weakness, lie). A profile may reveal
clearly, for example, that a child never chooses to write in any genre
except recount or personal narrarative. Or when writing narrative
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s/he may not use any te-poral or implicit conncctives, (the and then
syndromel) Or s/he may be umable to wrile a successful resolution to a
story which is reminiscent -of the chain of events in Raiders of the Lost
Ark. (Teachers will recogaise the old stand-by: [ woke up and found it
was all @ dream.) Since many teachers allow children to follow at
times individual pathways in their learning, it becomes increasingly
more important to be able to ‘rack’ those pathways systematically.
Without a way of tracking young lcarners, we run the risk of some
children getting lost, escaping notice, and never recciving appropriaie
teacher intervention. '

The format is useful for two other purposes: to provide direction for
the teacher when conferencing, and to build up class profiles which
will become the basis and rationale for future planning.

It is unfortunate that the tcacher-student conference, scea as o
important in many classrcoms, oftcn doecs not reatisc the potential that
is inherent in its .interactive and individualised nature. Often teachers
and children resort to rehearsed rcutines: Have you used any full
stops? I like the bit where... Circle the words you are not sure of. Many
such questions have to do with the writer or the topic, rather than
with the text itself. They do not provide the scaffoldiag that is so
important a part of carly child-adult interaction in the oral language.
And placing the responsibility for the extension of text onto the child,
as many conference questions do - for example: How can I help you? -
is not at all the same process as occurs when a child is learning to
speak, where that responsibility is taken by an adult who plays a
supportive and leading role in the text construction (Painter 19835).

The format thus provides a framework for the conference, with the
teacher considering the following questions and conferencing with the
child at cach stage as necessary:

*What genre is the child attempting, and if the writing is not
free choice, is this what the writing task required?

#Are all the schematic elements present?
*Are the cohesive links, particularly
appropriate for the genre?

sAre there aspects of the lexico-grammar which are
inappropriate/ incorrect?

*Are there surface errors - (spelling, punctaation) which
require conferencing? '

G
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conjunction,

Individual profiles can also be aggregated to build up a class profile.
Such a profile may include information such as:

All_children:

schildren concentrating oa recount and narrative, rarely
choosing to write in other geares; similarly narrow reading
interests

*children copying chunks of text to complete report writing
*limited stock of temporal connectives in narrative writing,

{mainly aad then)

*six children(who would be named) do not demonsirate an
understanding of aarrative schematic structure (mainly no
resolution)

*four children {(named) have
generalisations (report writing)

difficulty expressing

(named) have specific difﬁculties. or language needs
(adapted from Ansticy M. and Bull G. 1989)

Clearly this is valuable information for a teacher and gives direction
for a subsequent language program, and grouping according to
language needs (rather than according to ability). [f education
systems are to take account of the aeeds of minority language groups,
and aim for cquality of outcomes among all children, then the
language curriculum must take as a starting point the identified
language needs of the students. But it is important that any curriculum
looks in two directions, both at the ‘stanting points' of children, and at
an altimate goal. :

Part of that ultimate goal for linguistic minority groups must be to
provide access to those forms of language which have power in the
dominant society, and which allow students to make life choices m
terms of - work and lifestyle. A ‘relevant’ curriculum is relevant
because it takes both starting points and ouicomes into account. It is
therefore vital that tecachers themseclves understand the structures,
contexts and language features of those genres which play aa
important part in academic success at school and in society.

To  develop such understandings the teachers with whom 1 have
worked complete a number of writing tasks in workshop situatiggs
Each task requires a different genre, which teachers then anal
terms of its linguistic features. For case of comparison thail




linked by a single theme, such as Australian animals. Writing tasks
include a Narrative (c.g. The day the farmer damned the creek ), a
Recount (When [ took class X to the 200 ), a Procedure (How to casch an
emu ), an Exposition: Discussion (Shouid native amnfals be kept in
confinement? ) and a Report (Koalas ). (Note that this strategy do§s
not model classroom practice. Rather than teaching specific genres in
isolation and outside a context, teachers would be encouraged to
consider points across the curriculom where specific genres occur
authentically because of the purposes of the writing tasks.)

In analysing the pieces it is possible 10 focus on the spcciﬁc_fcaturcs of
the genres and tcachers are encouraged 10 comment _p_amcu.larly on
those which are identified in the assessment format. Typical discussion
would, for example include the following:

Narrative - about specific people and eventis

Structure: orientation*events(s)* complication® resolution

Cohesion: temporal and implicit connectives, pronoun .refcrencc _
Other language demands: probably past. tense, vartety of mz_ucnal
processes, lexis which is-intended to evoke a po_:rsonal response in the
reader.

Report - about things, or groups of things in general, is intended to
structure information o

Structure: general classification® description

Cohesion: through refcrence and lexis

Other language demands: generalisations through use of present tense,
field-specific ‘'technical' and non-personalised lexis, relational
processes (be and have)

Discussion also focusses on the differences between speech and
writing. In early attempts at writing very young writers write do_wn
‘spoken’ language. Much of the current thinking about developing
literacy skills has emphasised the parallcls between oral language :fnd
literacy development, and has obscured the fact that though drawing
from similar resources of the language system, the two modes have
fundamental differences. Unlike oral language, which may depend
largely on cxophoric reference to maintain meaning, writing is read in
a context which is distanced in time and space from that in which it is
produced. Because writing must create its owa coniext, it generally
includes a greater proportion of content words than oral language;

N
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and in the upperspma
writing are cCharacteri
grammatical - forms, (for :
processes). Understanding these <diffs

decisions about the kinds of assistance 'y
the teacher and swdents jointly constucd ;
that that help must go beyond talking about the

A Systemic Functional model of language provides teache
grammar which focuses on mecaning rather than form, and on wholeH
texts rather than sentences. Language is presented not as am arbitrary
system but as a system in which deliberate choices are made,
depending on the social goals the writer wishes to achicve. Insights
into how language can be controlled enables teachers to recognise
where  opportuaities exist across the curricolom for teaching writing
skills . within a relevant context. Demystifying language in this way
means that teachers are able to make informed classroom decisions
about when and how to iniervene in the writing process, and about
the purpose and types of language activitics.

Children who enter school with litle or no English, or with non
standard English, have omly a limiled time to develop the literacy
skills which are esseatial if they are to have the same access to
education as their native- English speaking peers. For such children
school is likely 10 be the only place where the possibilities exist for
such skills 1o be developed. And it is probably a onc-off chance for
these sindents.  The challenge 10 schools therefore is not simply to
provide equal opportunities, but also to casmrc that those
opportunities can be taken. Fundamental to this is a body of tcachers
who recognise the relationship between language and learning, who
understand how language works and how it can b¢ coutrolled, and
whose classroom practices reflect these understandings.
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DEVELOPING A SYSTEMIC-FUNCTIONAL MODEL OF READING

Bill Winser,
Faculty of Education,
University of Wollongong, N. 8. W,,
Aunatralia.

Much of the recent work in literacy from a systemic
perspective has focussed on writing, and no doub.t this reflects the
commonly held interests of linguisis. The expression plane, or the
output of the system, is regularly modelled as the utterance, the
'sounding’ or the ‘writing'. This constitutes data in the form of texts
and is amenable to analysis in the usual ways.

When it comes to the other side of the literacy coin, the
‘reception’ plane so to speak, we find that reading stadiecs have been
dominated by psychologists, whether psycholinguists or educators, or
by literary theorists. Perhaps some functional linguists admit 10 a
certain discomfort when it comes to the investigation of reading, and
equally it is perhaps not surprising that the preseat wrilcr. bas a
psycholinguistic background! Regardless of such concerns it does
seem appropriate, in the light of the highly productive and
increasingly influential genre-based work in writing, 1o turn our
attention to reading and 1o an examination of it using the systemic
model. .
Until recently | have been studying reading from the viewpoint
of metacognition, and have come to the conclusion that zbi_s approach
provides us with a valuable way in to the question of reading a-nd
linguistics, and indeed, to language education in general. Work in
metacognition and reading shows that levels of awareness, as ]
postulated by the basic cognitivist assumptions, are very functional
to reading competence. This means that language awarencss, or
metalinguistic functioning, should be seen as integral to reading
proficiency; my own recent developmental study of child through to
adult readers confirms this very clearly, with quite sirong
connections appearing between language awareness and reading
devclopment levels.

This seems 1o be ap important way in to the question of
systemics and reading, because many aspects of the ‘genrc-based’
work have also highlighted knowledge abour language as a key
factor in literacy development and cducation. What is interesting
from the perspective of the metalinguistic work is that it is
awarencss on the part of the language user, the reader, that is
emerging as significant. The writing-based work emanating from
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Sydney in the cightics has approached such awareness from a
pedagogical point of view, with the call for an incrcase in tcachers’
knowledge about language (from a functional perspective). The goal
here has been an increase in lcarner awarcness of language, within
the context of the ability to use language, although this goal has
perhaps not been very clearly stated in the more popular literature.
The ideological issues are raiscd in this coatext, by pointing out that
failure 10 develop such awarcness will result in the learmer being
used by language, and thereby disempowered by being put under
the control of dominant cultural forces.

There is therefore a convergence of interest here: on the one
hand we can show how necessary language awareness is to reading
development, while on the other hand there is a call for a
pedagogical focus on language awareness, defined functionally and
with reference to writing development. I am interested in building
on this framework and, more particularly, on the writing research, so
as to develop an approach to reading consonant with that research
and one which flows more gencrally out of the systemic model. It is a
commonplace t¢ note that there ought to be substantial symmetry
between our model of writing and our conception of reading. There
are a number of ways in to this question.

The first is to focus quite specifically on the ‘modelling’ aspect
of the curnicutum pattern developed by Joan Rothery and collcagues.
Modelling is seen as that part of the tcaching cycle where the teacher
draws attention to the provenance of texts in the social system, and
then focusses on schematic and register features of the text itself.
This is plainly a reading activity, somctimes even referred to as
‘deconstruction’ - perhaps rather loosely. The modelling aspect was
developed as a result of Clare Painter's work on language interaction
patterns of adult and child in the pre-school period. Adulis
themselves are seen as models in their use of language, but more
important modelling is secen as an analytic activity carried out quite
deliberately by the teacher with a focus on functional propertics of
texts. Note here that we return to the awarcness aspect: the teacher,
unltke some pareats in their interaction with children, makes a
deliberate point of drawing young readers’ aticntion to relevant text
features. This aspect of the writing pedagogy seems (o have
important implications for reading development and reading
pedagogy as well. ;

Another aspect of the pedagogy that I have been grapplingg
with is the notion of ‘joint construction’ of texts, arising out. ofjil
same curriculum model. This also has been included in thg
because of its importance in early language interactiozil




may be the case that practices such as ‘shared reading’' can be
claboraied and construed in the light of this feawre of the writing
rescarch. The problem here however, is that the idea itself, when
applicd to the interpretation of texts rather than their construction,
very quickly seems 10 be assimilated 10 the modelling notion aircady
discussed. It is probably berter to sec rcading as the reconstitution
of a text, rather than its consguction. In this way we are more
faithfully reflecting the receptive rather than the productive aspect
of the written mode. . .

The strategy of teacher and class jointly tackling a mew text's
interpretation docs however scem to be a uscful one which we
should coatinue to pursae, in concert with the very important notion
of modeclling. The latter probably ought to be seen as a more teacher
oricnted acrivity, while the idea of joint construction scems to be
better seen as a teaching strategy where all panicipamts have an
equal sharc in the activity. There is a parallel here in the swong and
weak framing notion that has been developed from Bemsicin's work
on pedagogy; there is stronger framing in modelling than in a joint
construction of a text

The most general conceptualisation of reading is to be found in
the idea of reading as the comstruction of the relation betweea text
and context. The task of the reader is to determine the systematic
relation between the coding of the context and the coding of the
tanguage of the particular text. In the most general terms we can say
that the symmetry between rcading and writing is to be found in the
production and the receptionfinterpretation of expressions:’ writing
involves the movement from semantic to lexico-grammatical levels
and then to the creation of an expression, while reading operates in
the reverse direction, with the expression 'takem in' by the grammar
and ‘sorted into sets of meanings' (Halliday, 1985). Here we place the
grammar right in the centre of things - where it belongs - and pivot
the processes of recading and writing around it as the central axis.
Writing begins with meanings packaged by the grammar so as to
bring about the transformation into the expression, while reading is
the opposite. With onc we encode, with the other we decode.

The significance of all of this is that we need to sct up a model
of literacy, and specifically of reading, with the grammar as the
central factor - what Halliday calls the 'grammatics’, after Whorf
(Halliday, 1990). Readers will then be seen as comstructing mceaning
by using context to get at the text through iis grammar. More
specifically we will need to consider the grammar of writing and take
-into account the differences between speech and writing that we ‘are
now better able to appreciate. The young reader will -have (o be

taught about these differences as a central aspect of éard
doubt within a classroom comtext where reading and writing are’
as interdependent. In particular a mode! of reading will need to
into account the wendency for writing to arrest reality and freeze it,
construing the dymamic world as an object. The notion of
grammatical mectaphor is a key aspect of this tendency.

When it comes to difficultics in learning to read we will need: to
bear in mind that one factor will be the grammatical choices made in
the text. There is scope for work on what coastitutes more or less
‘reader-friendly’ texts, from a grammatical point of view (as well as
the discourse semantics approach that is mow current in Martin's
work on writing). ' ' '

Finally, to complement this focus on the grammar we also
should be examining the big picture at the discourse level, using the
work of theorists like Kress (e.g., 1985) to articulate the
writer/reader and 1cxt/context relationship. Both writers and
readers operate out of their own discursive histories and ail texts
aucmpt to coerce their readers to adopt their stance as
unproblematic. As well we need to build in to this model the coding
oricntation of both readers and writers (Martin, 1990). The goa! of

- reading inswruction would therefore be the development of readers

who resist the natural reading position constructed in the text, by
reconstructing one ideological position as another. This seems to be
the essential requirement for literary criticism, too, thus bringing us
back to the more traditional concerns of English teachers.
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Some contributions of Systemic Linguistics to Northern
Territory Aboriginal education.

Christine Walton
Senior Lecturer
Education Faculty

~ NTU

Over the last decade there has been increasing recognition that

linguistics generally, and Systemic Linguistics specifically, could make

important contributions in educational settings in the Northern
Territory.. This interest reflects the heightened interest in the role of
language in learning and teaching. It is also a reflection of the
diversity of issues that are emerging in this multilingual and
multicultural community. '

Approximately 30% of the school-age population of the Northern
Territory are Aborigines. Most Aboriginal students speak an
Aboriginal language (traditional &/or Kriol) or Aboriginal English or
both. The non-Aboriginal population is also made up of a wide variety
of cultural groups. This report will focus on the contribution of
Systemic Linguistics to Aboriginal Education in the Northern
Territory, although many of the issues addressed have a wider
application to cross-cultural education generally. Within this context,
Systemic Linguistics has contributed to the following areas:
curriculum development, teacher development and pedagogy.

Curriculum Development

~In the early 1980's Brian Gray worked at Traeger Park School in Alice

Springs, which had a majority of Aboriginal pupils. The Aboriginal
students were either learning English as a second (or third) language
or as a second dialect. In collaboration with Julia Price and other
teachers in the school, they developed an integrated approach to
language teaching, known as Concentrated Language Encounters.

Gray became interested in Systemic Linguistics as he sought a
theoretical approach to language that related texts to contexts, which
could be used to help construct the language curriculum. The range of
oral and written texts taught included those required for further
learning in the school, as well as those considered useful for
negotiation within the wider community. An early explanation of this
approach can be found in Gray 1985.




Part 1. Inmoduction
Part 2. Theme
Part 3 Transitivity Processes.

The Faculty of Education at NTU has also recendy developed M.Ed.
courses, which have strong offerings in Aboriginal Education and
Language Education. With the recent appointment of Dr Frances
Christie to the Foundation Chair in Education, it is anticipated (hat
both the Graduate Diploma in Applied Linguistics and the Masters
courscs will benefit from her particular strengths in Systemic
Linguistics. (For further information contact: Professor Frances
Christie, Faculty of Education, Northem Territory University, PO Box
40146, Casuarina, N.T., Auswalia, 0811.)

Pedagogy

Batchelor Callege hosted a major conference of Aboriginal educators
in 1987. The proceedings of the 1987 conference are being published
by N.T.U. Press later this year (Walion and Eggington).

At that conference it was clear that Aboriginal teachers were
concerned about such issues as developing ways of teaching in their
communities that incorporated ‘both ways' or 'two ways' learning.
They were interested in building on their cultural and linguistic
heritage, while opening up access to Western bodies of knowledge.
Many teach in schools with bilingual/bicultural programs. In the
opening address to the conference, Mandawuy (Bakamana)
Yunupingu, principal of Yirrkala Community School, stated that ‘if you
have control of both languages, you have double power' (in Walton
and Eggington). .

In this context there are many issues, which Systemic Linguistics
could constructively address. Discussion of issues such as code mixing,
language revival and how to create a bicultural/bilingual curriculum,
would all be cnhanced by the application of a functional linguistic
theory that decals with lingunistic variation across different languages,
dialects, registers and genres. While Systemic Linguistics has had
little direct input into bilingual education in that the linguists
involved in the program have generally not been trained in that
tradition, there has been an important contribution by Jim Martin
(University of Sydney)., Martin was invited to address the 1987
Batchelor Conference. Afier visiting a few Aboriginal communities,
Martin delivered a paper, "Language and Control; Fighting with
Words', which raised many issues. Using his admitedly brief
exposure to Aboriginal Education in commaupities and the theoretical

i

central pedagogical issues
writing do for Aboriginal people?
people seemed to want vernacular literacy
and English literacy 10 negotiate with white:
Walton and Eggington). o

Martin described the kinds of texis being used and produced in 2
Aboriginal bilingual schools. For instance, it was apparent that theré
was a mismaich between the functions of writing in the vernacular,
(conserving the culture) and the range of genres being writien by
students or prepared for swudents to read. Similarly, if Eunglish
lit«frafcy was for acgotiation with non-Aboriginal Australia, then
existing practices were not directed towards that fynction. In
particular, Martin questioned the use of the approach known as
process writing, suggesting that it could not fulfil the literacy needs
of Aboriginal people (Mastin, in Walton and Eggington).

While significant research using Systemic Linguistics in Aboriginal
Education contexis is still relatively rare, there is one particularly
insightful study by Beth Graham. Graham (1986) investigated
classroom discourse in mathematics lessons with young Aboriginal
students. Her study demonstrated that much of the information the
studc_:ms needed 10 know to become successful leamners was npot made
explicit in the classroom discourse. Her study highlighted a number of
1ssues about current pedagogical practices in Aboriginal classrooms.

A sfnall—scale research project by Ann Jacobs (Jacobs, in Walton and
Eggington) used Systemic Linguistics to describe the natural language
deyelopmem of Aboriginal children..Sacobs study focussed on

children in the Western Desert region of Wesiern Australia, Although

‘the research was not done in the Northern Territory it still has

relevance for NT Aboriginal education. Sacobs compared Aboriginal
childrens' language development with that reported by Halliday
(1975), noting some similarities and some important differences
refated to child-rearing practices.

So while Systemic Linguistics has played a relatively -small role in
Aboriginal Education to date, it has been fruitfully used by some
researchers, curriculum developers, teacher educators and teachers.
In particular, it provides amalytical tools that are of special
importance (o those interested in issues of access, equity and social
justice. Of coursse, the issues addressed in Aboriginal Education have a
wides application to other cross-cultural contexts. Given the linguistic
f‘“d cultural diversity of ihe Northern Territosy and the growing
interest n Systemic Linguistics, it is aaticipated that Systemic
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A few central features of the approach thay Gray developed a

Tracger Park included:

I. Dealing with whole 1exts. _

2. Planning themes that dealt with the
period of time (ie. in-depth coverage

3. Negotiating meaning with students based on shared cXperiences.

4. Modelling classroom interaction on language learning interaction in
the home.

5. Integrating language and culture learning,

topic or field over a lengthy

One of the Strategies that emerged from th
Negotiated Writing, in which the teacher
students “"based on shared history of prev
1986: 99). While a theme was being expl
Strategy to provide the context within w
being developed could be
a2 powerful way of

Students incorporated the features of the
individuat ‘writing.

i8 work was called Group
jointly negonated texgs with
ious negotiation* {Gray,
ored, the teacher used this
hich the panicular geare

- @ report). This proved to be
being taught. Over time
particular genre in their

Brian Gray moved 1o ‘a lecturin
Technology (D

Senior Lecturer,
1, Belconnen,

Gray is currently researching the role of negotiation in language
leaming. His work in the *Yorthern Territory and latterly in Canberra
has been influenced by Halliday ( 1975) and Painter (1985). He is
interested in applications of -Systemic Linguistics 1o educational
settings. In particular, he has Ceveloped approaches o language
curricolum thae apply the ideas of ext, genre and register.

As a consequence
Termritory Department

This document
teacher

Teacher Development

Within the Northern Tcnito_ry there are two tertiary institutions
providing 1cacher Pre-service education, Northern Territory
University (NTU) and Batchelor

College. NTU is located in Darwin and
Batchelor College is 100 kilomewes south of Darwin,

: X b provides variety of
courses, including teacher cducation, for Aboriginal stydents. The

College was ¢stablished 10 cater for the tentiary educational needs of
Aboriginal people from remote communitics, although prospective
students who have ap urban background or who come from interstate
ded. The students are mostly maturc-age Aboriginal
with many years of expericnce as Assistang Teachers,
the college, now have access to accredited courses and a
career path in education. _

developed by
Writing'. A

' communities. While the students
ics, ncvertheless, the papers represent 3

written by Aboriginal people abour
Aboriginal languages. Currendy, the language curricutum in the

teacher education courses have D substaatially influcnced by

Systemics, particularly in the arca of swudents rescarching linguistic
issues in their community contexts,

Within the Faculty

the Graduate Diplo

is designed for ed
conmtexts. It is offerr
160 students, mos; of

The Facalty of Education hyg Plans 10 expand the Iwo cxisting
strands (Bilingual and TESL) by developing a third str.

Languages Other Thag English (LOTE). -

A video was developed wigh
external studenss being inirod
of three pary:

Beth Graham (1987), in
uced to Systemic Lingzg




Linguistics will continue to cootribute to teaching and research in
Aboriginal Education in the Northern Territory.
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ACADEMIC LANGUAGE DEVELOPMENT FOR TERTIARY-LEVEL

STUDENTS '
Carclyn Webb, University of Sydney

Submitted for Network, 26 July 1990

At the University of Sydney, the EMOS Programme (English for Migrant
and Overseas Students) has been offering tuition in language
development for enrolled students of the University since 1976.
Students attending courses and other activities offered by the
programme come from all faculties of the university, from all levels of
study up to post-doctoral, and from over thirty countries of origin.
Currently the programme targets only students of non-English-speaking
background.

Sincs the mid-eighties, the programme has been pursuing much of its
teaching within a Systemic framework. The range of its teaching
activities is depicted in Diagram I which shows the segmentation of

the programme into three broad levels. Courses at the genre level aim
to develop the language that students need for particular academic
situations in their own studies, such as writing essays or participating
in tutorials. In these courses, we aim to describe the broad contextual
setting of particular genres, and to examine the appropriate methods of
organising and sequencing meanings for particular tasks.

Courses at the sub-genre level aim to teach students more
generalisable language skills that are needed across all of those
academic situations. Again the language is defined in terms of the
contextual setting of university studies, but this time the emphasis is -
on the features of language that are appropriate across disciplines in
many different genres. For example, the Writing in an Academic Style
course concentrates on the features of cohesion at the level of the

paragraph, as well as on the register variables of field, mode and tenor.

Courses at the third level are not centred on academic situations, but
rather provide practice in general language skills such as conversation,
and practice at the levels of morphology and phonology. As an
adjunct to these three levels of courses, students are offered
individual consultations usually for advice and tuition regarding
particular assignments they are working on for their degree studies.
The genre and sub-genre level courses have been developed as
extensions of studies using Systemic. linguistic analyses of successful
and unsuccessful student texts. The pedagogy is akin to the genre
approach developed by Martin and Rothery (referred to elsewhere in
this issue), with class exercises sequenced from deductive to productive
in strategy. Students begin by deconstructing texts, learning to
iden.ify the distinctive features of particular genres. Next, there will
usually be some closely guided practice in manipulating these features
for different purposes. Finally students go on to produce the genres

" themselves within spacific well-defined tasks.

The strong emphasis in the programme on the development of students’
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literacy skills is a reflection of the continuing dominance of writing as
the major assessable product in university studies. At the same time, it
reflects the neglect of many university departments in considering
literacy issues as part of their curricula. In our work with students,
we aim to empower them with explicit knowledge about the genres they
must write, to shape their development as writers to fit the secret
requirements of the system. In our work with academic staff and
departments, which is a new direction that the programme has been
moving in, we aim, through collaboration, to expose these implicit
requirements of the system and advise on ways of incorporating literacy
development into the curriculum.

The immediate future of the programme is unclear since, at the time
of writing, we are awaiting the outcome of a review which may
recommend the extension of the programme to all students of the
University, not only those of non-English speaking background.
Whether the programme can continue to operate within a Systemic
framework depends on its future staffing and the degree of academic
autonomy it is allowed. At this stage, it is envisaged that further
development of the programme will depend on closer collaboration and
cooperation with subject specialists in the award programmes of the
university to accord companion status to language development within
the content curricula. The research output of the programme depends
on its success in winning research funding from external sources,

The people who have contributed to the programme, mostly on a part-
time basis, over the last 6 years have almost all gone on to take up
full-time appointments elsewhere. Their reserach interests have, for
the most part, stemmed from their own postgraduate studies in
Systemic Linguistics. In some cases, the courses which they have
developed out of this research are likely to be written up as in-house
publications of the EMOS programme. These are asterisked, and are
expected to be available by early 1991.

ANDREW DAWKINS, Institute of Languages, University of New
South Wales, PO Box 1, Kensmgton 2033

Research; the genre of tutorials in university studies
Courses: Taking Part in Tutorials *

HELEN DRURY, Institute of Languages, University of New South
Wales, PO Box 1, Kensington 2033
Research: paraphrasing and summarising techniques used in
incorporating evidence from published sources into
written assignments in university studies :
Courses: Using Evidence *
Writing a2 Thesis Proposal *




SUZANNE EGGINS, English for Migrant and Overseas Students

Programme, University of Sydney, Sydney 2006 _ .

Research: discourse analysis (conversational structure);
technicality and grammatical metaphor in the
discourses of history and geography

Courses: Thesis Writing *

Oral Presentation and Discussion Management *
Culture through Conversation *

LOUISE FITZGERALD, Jl. Bukit Pakar Tim 18, Dago Atas,

Bandung, Indonesia

. Research; the genre of seminar presentations in university
' studies :

Courses: Presentin a Seminar Paper

SANDRA GOLLIN, English Language Support -Service, Faculty of
Humanities, University of Technology of Sydney, PO Box 123,
Broadway 2077

Research: cohesion in academic writing in" university studies

Courses: Clearer Writing

JANET JONES, ELICOS Centre, Faculty of Education, University of

Sydney, Sydney 2006 ‘

Research: grammatical metaphor and technicality in academic
writing, comparing second-language and native-
Speaker writing for university studies

Courses: varjous courses in English for Professional Purposes,
for example, Reading Official Documents, Report
Writing, Meetings and Meeting Management

ELIZABETH MURISON, c/- English for Migrant and Overseas
Students Prégramme, University of Sydney, Sydney 2006
Research: the genres of scientific laboratory reports, and
: scientific journal articles;
Precision in scientific writing

Courses: - Writing a Laboratory Report *
Writ_in a Jour_nal Article

CLARE PAINTER, Department of Linguistics,'University of Sydney,
Sydnry 2006
Research; child language development

Courses: Writing in an Academic Style *
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CARQLYN WEBB, English for Migrant and Qverseas Students
Programme, University of Sydney, Sydney 2006

Research:

Courses:

the genres of persuasive analytical exposition;
the structure of substantiated argument

Essay Writing for the Humanities and Social
Sciences * B :
Writing a Literature Review *

Critical Thinking *

PETER WIGNELL, Institute of Languages, Univérsity of New South
Wales, PO Box 1, Kensington 2033

Research:

Courses:

grammatical metaphor and technicality in the
discourses of history and geography;

discourses of engineering, commerce and humanities
textbooks in tertiary education ,

several courses are planned to teach reading and
writing skills within particular disciplines to
tertiary-level students ‘




GENRE LEVEL COURSES

WRITING AN ESSAY

WRITING A LABORATORY REPORT
WRITING A JOURNAL ARTICLE
WRITING A THESIS '
WRITING A RESEARCH PROPOSAL
WRITING A LITERATURE REVIEW
PRESENTING A SEMINAR PAPER
TAKING PART IN TUTORIALS
LISTENING TO LECTURES

SUB-GENRE LEVEL COURSES

WRITING IN AN ACADEMIC STYLE
WRITING PARAGRAPHS

USING EVIDENCE

CRITICAL THINKING

READING AND NOTE-TAKING

GENERAL LANGUAGE SKILLS

PRONUNCIATION PRACTICE
VOCABULARY EXTENSION
CONVERSATION PRACTICE
GRAMMAR PRACTICE
LISTENING PRACTICE

DIAGRAM I: ‘Tea.chin Activities of the English for Migrant and Overseas
' Students Programme, University of Sydney
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PAST MEETINGS

THE SEVENTEENTH INTERNATIONAL SYSTEMIC CONGRESS: A PERSONAL VIEV
eved by GORDON FULTON :

Systemic congresses, like all events, unfold differently for each
participant, and like all the scholarly meetings I have attended, the Stirling
eeting in July was both exhiliarating and frustrating, by times intensely
exciting and at the end of several days without much sleep, physically
exhausting. The impressions that follow were taken from a perspective
somevhere between (but influenced by) two other prospects -- the dismaying one
of finding on first reading the programme that my presentation had been
inadvertently omitted, and the scbering one of being involved in arrangements
for the 1993 systemic congress in Victoria. As he did with all the other
details, Martin Davies handled my little difficulty calmly and efficiently, and
because the space given me was in the first session I vas thereafter free to
attend other sessions and enjoy the papers without having to think about the
impending delivery of my own.

This was the fourth workshop/congress I have attended, and by contrast with
the others -- Torgnto (1982), Ann Arbor (1985) and Canterbury (1986) -- the
level of discussion in question periods after presentations seemed both higher
and more specifically informed, thanks to most people being able to discuss
lexicogrammar in the same terms (largely those of IFG, but not without
suggestion of alternatives) and to most presenters encouraging response.
Thanks tc a healthy geographical distribution of participants, there were
valuable opportunities throughout the congress to talk to people working in-
different scholarly traditions and cultural situations, and vhile there was
much common ground, there was no sense of systemic linguistics as unduly narrow
in its interests or parochial in its orientation: there was much less echoing
of one anothers’ assumptions and strategies than routinely happens vhen groups
of literary scholars in North America meet supposedly to celebrate diversity
and difference., The genre problem which Jim Martin raised at the general
meeting in Ann Arbor, resulting from a reluctance to engage in open dialogue,
seems to de disappearing -- with few exceptions, people presented their ideas
explicitly, focussing (for instance) on the interpretation of data rather than
spending over half their time saying how it had been gathered, and timing
presentations so as to leave room for discussion. There are differences of
opinion as to whether it is better to read a paper or to present the main
points of it less formally but more approachably, and in sessions I attended
successful discussion resulted from both approaches.

Despite what I have said, I did hear some dissatisfaction with discussion,
and strangely enough it was occasioned by the two Workshops I attended. The
first, Bill McGregor’s on the linguistic construction of the raclal other, was
in a sense suffocated by discussion as talk stalled repeatedly on side issues,
with the end result that McGregor was able to ralse only a few of the topics he
considered of particular interest in his chosen texts, and participants did not
receive anyvhere near full benefit from his extensive preparation. The second,
Jay Lemke and Paul Thibault’s ’Voices and Values: Interpersonal meanings in
Discourse’, included much less discussion than some expected from a workshop,
but it seems to me that there is always great value in seeing someone go
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through a text thoroughly or develop ideas fully. It vas interesting to see
Lanke, vhose published work includes considerable abatraction and strives
alvays for generality, vorking at a lower level of abstraction — sharing soces
of the process of working with text, as it vere — and both the notes I made
during Thibault’s prasentacion snd the notes I sade on his handout give a
clearer, more sxtensive viev of his current thinking on interpersonal seaning
than I can recover from the sase kind of notas taken during his paper on Friday
evening.

The workshop format iz worth pressrving, especially whers the topic of it
is a theoretical discussion vith wide implicacions, or vhere someone is
introducing an anslysis or mathod of analysis vhich requizes time and
interaction to be fully appreciated. I say this because for me, one of the
great delights of the congress, the participation of Jan Pirbas, vas increased
substantially through his being able at the subsequent Notringham Vorkshop to
present Punctional Sentence Parspective again, ansvering quastions and making
the kinds of clarifications vhich, although often small i{n themselves, cannot
accoapany published books and essays but can make the difference between
understanding and seeing the relevance of sn ides and not understanding an ides
sufficiently to appreciate its —elavance. It is this potential for discussion
to open up a subject in vays vhich solitary reading cannot that seeas %0 me one
of the most significant results of the personal cobtact attending a congress
nakes possible: contrary to vhat is often asserted i academic circles, this
kind of dialogue can happen as readily in the discussion pericd after
presentations as in informal setting such as meals, and vhan it does 1t alvays
happens for more people. FPirbas seemed villing to contiove discussion of
problens vell beyond the time limits set out for sessions and plenary lectures
-- an enthusiass vhich I hope vill be widespread at futura congresses and vhich
I hope can be accomodited, because it is alvays disappointing vhen an
interesting dialogue is cut short by a schedule.

One of the vorkshops I did not attend but wish I could have actended vas
that on Theme. This i3 because the scheduling seant that I attended several
papers on Thems in vhich intereating questions ralsed during discusaion were
defarred to that vorkshop. (I vould particularly like to hear vhat was made of
the observation that, vhile relations betveen mode of discourse snd scleccicas
in the textual metafuntion have long been postulated, not all thar much work
testing this hypothesis and supporting or qualifying the claim has been
published.) ODifficult decisions must alvays be made when sessions are
scheduled, and there vere good reasons for tha concentration on Theme, but the
most frustrating aspect of the congress vas the number of invidious choices
which the parallel sessions necesaitated and this frustration was exacerbated
by the papers on Theme being made in effect plenary by virtue of their
appearing alone in their time s3lots. It is.a valid question hov much emphasis
should bs placed on plenary sessions -- and it iz posaible to lmagine a
congress without them -- but patteins of attendence will sometimes (villve,
nillve, I sa tempted to say) plenarize one paper of several being presented
sisultanecusly, and at such times the problem of deciding vhich session to
attend i3 wade more acute by knoving thar there vill be some 3essions oaly
sparsely attended. Bveryone wh:: presents a paper deserves an audiesce and a
response.

oy
0

Bafore 1 arcrived in Stirling, I vondersd vhether svaryons bringing copies
of their papers ready for publication would not preveat the papers receiving
the benefits of belag presented and discusaed before publicaton, but in
practice so many peopls coming vith duplicable coples of thelr papexs
sllaviated the problem of not being able to attend mocs then & small selection
of the preseatations. The clrculation of abstracts also helped in this regard,
and I vondar now vhether iz aight aot be & good ides to hold poster sessions
for tepics of videspread intarest. The vay poster sessions would vork is that
for a selection of sessiona, scheduled at or near the end of the congress,
coples of papers vritten by the presenter-participants vould be made available
at the baginning of the congress to all interested in attending. Papers could
be resd before the session and the presenters, rather than delivering their
papers, would act as a panel, leading a discussion vhich they would sustain but
not dominatae. ’

In che discussion at the general meeting near the end of the congress, the
question vas raised of vhether it might be a good idea to circulate one text la
advance of a future congress 3o that averyone would have a shared point of
raferance for varioys probless they wvished to discuas. Hartin Devies and
Margaret Berry observed that such 3 text had besn circulated before two
previcus mestings and 'nobody took a blind bit of notice of it.’ This year,
hovever, one text did circulate through several sessions, the short one
introduced by John Sinclair in the first plenary session -- ‘the isplications
are daunting.’ I hope we vill hear it again, as a point of departure -- vhat
ve say to ourselves when beginning work —- and as s point of arrival — vhat ve
work to be able to say at the end of our presentations.

- T have suggested various wvays im which the Stirling congreas indicates that
systeaic-functional discussion is saking progress. Two aspacts of
presentations I attended are particularly encouraging. One is that speculative
vork (as in the presentations by Christian Matthiassen and Michael Halliday) is
accompanied by continued attempt® to survey areas of lexicogrammar {aa in the
presentations by Kristin Davidse and Hichael Toolan) and, morsuver, ssems
likely to clarify the nature and functioning of gramsatical categorias (thus
responding to problems ralsed by, among others, Angela Dovning) and make
possible further study of text in socially significant situations (as in the
pressntations of Arlene Harvey and Harcia Macaulay). The other encouraging
aspect is the resonance betveen discusaion in Stixling and isportant mosents
from previous congresses/vorkshops and work published before the first
vorkshops were organized. Ruqaiya Hasan’s presentation of her study of the
langusge of mothers and children demonstrated again (and I hope will remind a

. wider audience of) the lmportance of work by Basil Bernstein, saking it aven

wore regrettable that Bernstein hlmself vas not able to attend. And an
exchange betveen Hichuel Halliday and John Sianclailr, something along the lines
of, 'Vhat worries me about this, Hichael, ia the possibility of sata-chaos —
Step back, John; and you’ll see that it’s ordexr®, reacalled sosmething Keaneth
Pike sald in Toronto, ‘Under all apparent dizorder there is an underlying
order.’ The implications ars daunting.

University of Victoria
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7LYING ROME AFTER ISC 17

As we push upward from Rdinburgh Airpoxt, ay
satisfaction over thie woek in Scotland at the Seventesnth
International Systsmio Congress .u,lls up and becomeos one
with the upsurge of the plane. It’s sunny today, and N
dootland shows itself in all its beauty, as it so .enorou; ¥
did on the dey of our Highland tour. How grateful I was for
that opportunity to see part of tpl. lush gresen, onntlo;
dotted country while chatting pleasantly with some of troao
linguists that for years had only been namea and works for
me. Tho excitement of it when works you ve dwelt on t?r
sonths suddenly amcquire a voice, a faoe, & personality; the
joy of it when you discover in their suthors such down-to-

th, friendly peoplel
our Jen Firbas brought Funotional Sontonc; ior-poo:%;o
for discussion and comparisaon, an oneo rou
:::::r:: our quenstions even late into the bright Scottish
evening. the

Christiari Matthiesmen not only showed us how
textusl metafunotion both makes usé of and snablea the otherx
motafunctions, but was also willing to chat about various
problematic areas in Syastemic theory and share precious

1s. ) .
-ntor:: : first-timer at the ISC, 1 had the sxciting senss
of being part of the development of a theory that was

i in many directions. .
grov ;:. synoptic approach I had lesrned through my reading
was being complemented by a dynamio ones, i was obyioun txrom
talks by Sinoleir, Ravelli, ¥Whittaker, Matthiosson and
0°'Donnell. (Since I teach English to interprotsrs, 1 was
particularly interestsd in the rolo::no:ll p;rccivod the

odals to have for this application.

d'n..::o:na; ;nllidnr‘c fascinating exploration into meaning
dwelt on the nature of the prodig:a:ility ;olation-hip

tw eaning and realization srms o
E:o::::d:ndancv”. His talk seesed to stretoh the frontliers
of Systemic Linguistics out into the realma of philosophy

hysical soiance.

and P!::tiya Hasan brought together her work on verbal art
and her atudy into everyday talk between msothers !nd
children, showing how in both types of discourse “lingulatio
patternment” relates to the construotion of ideology. This
observation lod her to consider some fundsmental questions

bout language as systos and as proocess.
* The hostess 1is brin(in{ bronk!n:t :ou.t; c::::SIon-
breskfast. Yes, I'11 have it, remesbering r
a:unnxo and oggs we began our days with in dtirling. (There
will bs pleonty of time for & quick oold breakfast when I get
back home.) Tho meals wore another wonderful opportunity to

" Downing. Pong. Rashidi, Selmi-Tolonen, Whittuker).

got acquainted, share oxperisnces and hash over probleas
that had come up in the workshops. Jay Lemke, besides
offoering a papor and a workshop with Paul Thibault and Terry
Thresdgold on interpersonal meaning, was also willing to
oxplain the concept of metaredundancy betusen one bite of
food and another. _

Interpersonal meaning (Thibault, Lemke, Threadgold), as
well as lexical grammar (Sinolair, Francis)., wers olearly
areas of Syatemio theory whioch were undergoing olarification
and development. Cosputer applications also glowed as an
aroa of growih for Systaemiocs (Pawcett, Tucker, Tench,
Stoiner, Telch). .

The effort to extend and clarify ths concept of theme
wan spparent, too, and the workshop coordinated by Peter
Fries and 311} Frencis offered a much nesded opportunity to
hash over some of the probloms related to this, many of
which had already come out in talks (Firbas, F. Davies, Ai.

The "“fasten your ssst belts” aign has gone on. The :
firat log of my return trip is coming to an end, and very
soon [°11 be back in Italy, and baok st work -- back to my
job as a language teacher, where ocortainly I°ll reomomber the
workshop on Systemice and Second Language Learning snd
Tesching coordinated by Ragan and Mohan. There, after
listing pany problems we hoped to find solutions to, we -
resolved to bscome a sub-group and exchange ideas and
materials for applying Systemios to teaching.

I°11 also have many opportunitices to remember the
papors I heard on discourse analysis and genre, sinoce these
nattsrs are 80 much a part of my daily work, and smong these
Slade’s meoticulously documented generic analyseis of gossip
astands out in sy mind.

But 1°11 remeamber much more; much more than I can write
sbout here. 1°11 certainly remomber the besutiful ocswpus,
the warm weloome Nurtin Davies gave us all, and how he and
Ran and Peter Fries took osre of all of us throughout the
Congreas.

My soatbelt is fastened and 1I'm ready for a landing
into a very busy year. I 've brought baock a long list of

Y PR

-books and articles I muet read, as well an some I know I

must rersad, since I°'m now ready to understand them more
fully. And thon thers ia the protlem of finding a way NOT
to miss the next mesetings, in Japan snd then in Australia...

Carol Taylor Torsello

Scucla Superiore di Lingue Moderns
per Interpreti s Traduttori

Universitd di Trieats
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TESDAY, JILY 3rd

.00 - 10,15 MIN LECTRE DHEATRE

Melcoaer  Professor A J Forty, Principal & Yice-Chancellor, Stirling University

In Nevory of Feter Strevens: Professor Michael Halliday

PLEWRY LECTIRE

Johir Sinclairy Trust the Text

Dhairs Michael Halliday
10,25 - 10,30 Anscuncesents

10,30 - 11,00 COFFEE Pathfoot Crush Hal}

Registration for day participants in Crush Hall 1030 - 1230

Session | _

il Roos Speaker Chair
1.00 - 12,00 T Thibault Leske

R O'Tonnell Ratthiescen

D Fawcett & Tench Graaves

B Stilla Torseilo

W5 Olsen & Huckin  Brend
Session 2

Tine Speaker
12,00 - 12.30

1230 - 14,00

Tesic : :
Interpersonal Neanings, Slobal Modal Prograsees, and Validity Claias in
Discourse

A Dynasic Model of Exchange

The Systesic Generation of Speech with Semantically Motivated Intonation
Eserging. Discoursal Patterns: a phasal analysis and catalysis of Leonard
Coen’s "Almander Trocchi, Public Junkie, Prier pour Nous'

Peint Driven Understanding in Engineering Lacture Cosprehension

T -
Eduational Linguistics and the Consuser

Ilustrating Learners’ Dictionaries

Phonetic Realisation of English Tones

Phonological Mesnings in literary texts and their transiations
Noni-al-Group heads and Clause Structure

Pathfoot Dining Rooe  [Comsittee Mesting)




PLENARY LECTLRE

4,00 - 15,00 MAIN LECTURE THEATRE

Rugaiya Hasans -+ Sysbolic Articulation, Construction of ldeslogy, wd Linguistic fmalysis
Chairy Jis Benson

15,00 - 1530 Tm
15.30 = 17.00  NORKSHOPS

Roos Qroaniser

Bt
& Mcbregor

17,3 - 19.00 SPPER

Sessions Ja, T

Seszion 32

Tim Roos Speaker

19.00 - 20,00 MT Stalker
B Steiner
B Pen

Session B

Tise Roon Speaker

19.00 - 19,30 RC  Mountford
33 Torsello
5 Soh

20,00 - .00 Pathfoot Bar

20,00 - 13,00 Robbins Bar

-Pathfoot Crush Hail

Field v
Intonations’ Hierarchy, Information Structure and Tone

Teaching the Language of Litegacyt Stylistic Hallsarks of Written Engiish
The Linguistic Construction of the Racial Other

Pathfoct Dining Roos

owir Tmic -
(HET Folklects Privileged for Credibility

Batesan Sowe fragments of a Systewic Gramsr of Geraan for a cosputational environaent
Tucker Theastic Equatives in Japanese

Shair Topic

Akindele - A Functional View of Writing-Systess

Ungerer Teaching Students to Approach even the Literary Test throogh Field, Tenor, Xode

Akincto Variability in Rating Student Texts A Systesic-Functional Approach Towards the
Probles of Inter-rater Variabilty in Language Testing

In the ordinary way, this will be open to Congress Mesbers on a Cash basis, On Tuesdays

during the sumser vacition, however, it is used for a Ceilidh for which a bamd is provided

and there is & chirge of £2,00 for adeission. For the rest of the Congress, it wifl be open
at this tise in the evenings with no charge for adaission, Those who wish to have.a drink
without the party sayhea, cin stroll round the Joch to the Robbins Bary in the NacRobert Cantre,

KacRobert Cantre

fn Exhibition of Socks by their publishers is open during the day throughout the Congress in Rooe 06 Simitaneously, Messrs Jobn
Saith of Glasgow’s Caspus Bookshop in the NacRabert Cantre is sowiting a parallel display of these and other books for sale.




EDESDAY, JAY 4t

9.00 = 10,15 WAIN LECTURE THEATRE
PLENARY LECTIRE

Michesl Halliday  How Do You Hean?
Chairy Jan Firhas

10,30 - 11.00 COFFEE Pathfoot Crush Hall

11.0¢ - Workshop Demonstration Batesan Migel D& Al Doy

All-day Norkshop  Cuaaings €12 Interpreting Systess co the Microcosputer

Session 4

Soeaker Topic ,
11,00 - 12,00 NcEeegor * On the Pluce of Tircusstantials in Grasear

Adejare Beyond the Sentencer Units of Test Fora
Bex . {n Defining Senre

Davidse Explorations in Transitivity

Shore . Transitivity in Fimnish

Topic
Incoharence and Ineféabilitys Rhetorical Structures in “Anti-logical’
Persuasive Discourse
Deternining Objects, Adjuncts and Complesents
Discourse and Database )
Ellipeis in ‘Carrion Cosfort’ and vice versa
Shore n 'Process’

12,30 - 14,00 LUNCH Pathfoot Dining Roce (Connittee seeting]

14,00 - 17,00 Cossings (C 12) and Bateman's (Db} workshops continue
Secsion b

Tise Rooe Soeaker hair Tosig
14,00 « 14,30 Kies N Davies The Uses of Passivitys Suppressing Agency in Nineteen Eighty-four
- Lock Dt fn Approach to Functional Pedagogical Gransar _
Caldas-Coulthard Whittaker The representation of speech in factual narratives: stylistic isplications
Parsons Macaulay Cohesion and Coherercer Scimntific Tests:
Session 7

Tise Speaker Chair Tepic
14,30 - 15,00 Macaulay Lenk Advertorial
Ure & Oy Backhouse Intertextuality, sother tongue and lanquage comsunities
Bouton francis fn Expanded Study of the Ability of NS to Interpret Inplicatures in English
Midalgo Downing Carsen—Coulthard Manipulation of Sesantic Concepts us a husorous device in Jospeh Heller's
Catch-22
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15,00 - 15.30 TEA Pathfoot Crush Hall

15-30 - 170m m

Rooe  Organiser Field
. Adejare o approach to the Mnalysis of L2 Literary Tauts
MT Mohan & Ragin  Systesics and Second Language Learning and Teaching

17,30 - 19,00 SUPPER Pathfoot Bining Room
19.00 - 21.00 AT AMA, CENERAL MEETING

20,00 - 23.00 Pathfoot Bar
Robbins Bar

fn Eshibition of Books. by their publishers is open during the day throughout the Congress in Roos 2%,  Simuitanecusly, Messrs John
Seith of Blasgow's Caagus Bookshop in the MucRobert Centre is sounting a paratlel display of these ind other books for sale.

L

THRSDAY, Sth JLY

2.00 - 10,15 PLENSRY LECTURE
MAIN LECTURE THEATRE
dan Firbass On Sose Basic Probless of Functional Sentence Perspective

Chairs Peter Fries

10.36 - 11,00 COFFEE Pathfoot Crush Hall

1100 - Norkehop Descnstration Batesan Migel D ALY oy

Session 8
Tise Roca Speaker Dhair Topic |
1100 - 12,00 BT teske Thibauit Interpersonal Meaning in Discoursa: Value Orientations
R Knoxles ¥ Molakjier Bregazzi The Jexicalizalion of mgict the self-conscious fairytale
M Slade Bex Discourse analysis of spoken English
B3 Mair - Drakakis The very short story and the very tall tales towards an inferential aodel of
narrative strocture : .
W& Tebble Rvidse A systesic perspective on the systess analyst's interview
Session 9
Tise oo Speater Chair Tovic
12.00 = 12,30 T Ungerer Adejare Mood, syntactic scope and word order
RC  Fine Ousaings Probabilities in the use of linguistic systess
Bt NBron Ber Towards a *psychosociolinguistic” theory of genre ‘
B Awto Hervey Neainalisation as a device for impersonification in witten discourse
B Tocke Norley A systeaic semantics for clauses in uamtity-quality groupss & cosputational

approach to ‘cosparative constructions’,




12.30 - 14,00 Pathfoot Dining Rooa

Session 10

Tee R gele  Owir  Imic
14,00 - 14.30 LT P Fries N Fri Erploring Thedes probiess for research

Session 1!

Tiee Rooa Speaker Topice
H.30 - 15,00 &T A dowing ' O Topical Theses in English

ls.@ - 15-39 ‘EA

Session 12

Tie Rooe Spester  Dair Toie |

15.30 - 16,00 MT Salai-Tolonen Theses and thesatic progression in English statutory prose with special

referente to Ewropean community law
Session 13

Tise foos Seaier i Tmig
16,00 - 18,30 M7 Rashigi These in Dart

Session 14

16,30 - 17,00 M7  whittaker Theae in cognitive processing

1.3 - 19.00 SPPER Nacfobert Contre Dining Roce PLEASE NOTE DIFFERENT VEME FOR THIS JEA.
®

19.00 - 20,30 CONGRESS DINMER Pathfoot Dining Roos

20,00 - 75,00 Pathfoot Bar
Robbins Bar

#n Exhibition of Books hy‘theif_ publishers is open during the day throughout the Congress in Roos 5. Simitanecusly, Mesers Jﬁm
Saith of Glasgom's Campus’ Bookshop in the MNacRobert Centre is santing & paratlel display of these and ather books for sale.

FRIDAY, &th JILY

9.00 - 10.15  MAIN LECTIRE THEATRE
PLENRY LECTLRE

Basil Bernstein: The Social Structuring of Pedagogic Discourse
thairt Pugaiya Hasan .

10,30 - 11.00 COFFEE Pathfoot Crush Hall

I O LTI
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Tise
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12,3 - 14,00

14,00 - 17,00

Rooe Spesker hair Tpie
nT FDavies Rashidi e function of sentence-initial adjuncts in written textss their potential

for "fraaing’ and for signalling writers’ *steps”® in progrescively developing
discourse across genres
RE  Dlsen & Johnson Bregarii Towards a better sessure of readabilitys ewplanation of espirical perforaance

results
0f  Benson L Greaves Emacti Technicality in the register of bridge
B3 Avindele Pappis . Tohesion and coherence in dilinguel children's witing
¥ Ravelli Yentola Problews and implications of a dynaaic approach to gramsar
Roow Speaker Dhsir Twic )
nT Berry Rashidi Thesatic analysis and stylistic preferences
RC  Pappas F Davies The reading-aloud curriculum maploring text and teacher variation
0f  Essctt freas Splitting the referents an introduction to narrative sactors
03 Bloor Gilbert fn application of the theory of finctiomal séntence perspective to the

teaching of writing
S Bregazi Hidalgo Sowning Reader expectancies and the phonic organization of non-literary text

LENCH Pathtoot Dining Roon
WOREHOPS
MY Fries b Francis Norkshop/discussion/oroup on theseirhese

L teske b Thibault Voices, and Values: Interpersanal aeanings in Discourse
AT Fawcett L Tucker Exploring a very large functional orimear

FOR THE THIRD RORKSHOP, PLERCE NOTE THE VENLE, WHICH IS 1M THE COTTRELL BUILDING, ROUND THE LOCH, OPPOSITE THE MacROBERT CENTRE

!5- - ’5: 30

15,30 - 17,00
7.3 - 19.00

Seszion 17

m-m - 23-&

[See Caapus Hapl
TeA Pathfoct Crush Hall
There will bt a tea trolley for those in ALT3, at the sase tile, wutside the door at the dack of the lectire roow.
Sorkshops continue
SPPER ' Pathfoct Dining Roce
Roos Speaker Duair Tepic
HT: Teich Batesan Text generation for German 3 KOWET
fC:  ispare) .
My (sparel
0% (spare}
s igpare)
Pathfuot Bar

Robbins Bar
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Session 18

Tise Roca Soeaker

9,00 - 10,00 M7z Matthiessen
10.30 - 11.00 COFFEE
Sestion 1%

Tine - Rooe  Speaker.

14,00 - 12,00 MT: Teolan
RC:  Ragan
03 Lenk
M Haynes

|2.30 - 13-30'

12,30 15.00 Resources Centre

15,00 - 15,30 TEA

15,30 CONGRESS ENDS

Chair Topic, :
Fawcett The enablng nature of the textual setafunction

Pathfoot Crush Hall

e or eor Token and Valuer a discussi .

Hohin Probabilities in witten ER. teatss the quantification of choice

A from Evaluatons in Gersan newspaper editorials - frow & systemic point of view
Sitbert °  Information structure in a children's narrative

LUNCH ' Pathfoct Dining Roce
CONCLIDING SESSION

Pathfoct Crush Hall

Michaet Halld A.Y




17th INTRRNATIONAL SYSTEMIC CONGRESS

Minutes of the ANNUAL GENERAL MEETING

Venue: University of Stirling, Scotland

Date: 7:00 p.m. July 4, 1988
Chair: Elja Veatola
Recording Secretary (Pro Tem): James Benson

Cagh, TRt e o s e et e
(Membership Secretary), Hillary HBillier {Treasurer), Christiin Matthiessen

(Ausiralia, standing in for Pran Christie), Michael Cummings (Canada), Erich

Steiner (Continental Buro
Couture). pe), Petar Bagan (USA, standing in for Barbara

2. The Chair thanked the Program Committee {(Mart
tin Davies, Peter Fries, Chri
Butler, Jim Benson, Christian Hatthiessen), the Local ’ Davies
; 0
and his student helpers for their hard uori. ca% Orgenlzer (Hactin Bavies)

3. Report of the Hiiling List Secretary:’

y: Nancy Pries said that there
630 names on this list, and urged tho ttendi e
that their names wvere an te. s 56 artendiag che Congress to make sure

4. Treasurer’s report: Aillary Hillier presented the folloving statement.

Iacome Expenditure Balance

Balance at last treasurer’s report

(June 1989) »o ' #655.51

Interest 31 December 1988 - 29 June

1989 19.52 675.03

To Hartin Davies (26 July 1989) to

cover losa incurred on ISC-1%,

Stirling (authorised at ISC-16,

Belsinki) 200.00 475.03
. Interest 30 June - 3 October 1989 7.49 482.52

To Martin Davies (3 October 1989)

float re ISC-17 300.00 182.52

In;etest 3 October - 31 December 1989 4.34 186.86

From Martin Davies (7 February 1990)

repayment of float 300.00 486.86

From Eija Ventola (12 Pebruary 1990)
refund re Leningrad tour (following
I5C-16)

Polloving the Treasurer's statement, Nancy Fries reported that there vas $US
743.84 remaining from ISC-15 (Bast Lansing, Michigan) for use ar the next ISC
in North America.

200.00

5. NETWORY report. Peter Ffries said that the team (Peter Fries and Jim Benson,
co—edltors, Martin Davies, book reviev editor, and Nan Fries, sanaging editor)
enjoyed vorking on MNetwork since the Helsinki Congress. He continued as
follows: ‘Ve started out with over SUS 2,000 which Robin Favcett forwared to
us. We sent out two double issues of Netvork to 260 subscribars in 31
countries and ended up with $3 in the bank. As ve ran out of oney ve asked
people to resubscribe. The good neva is that 55 people did. The bad newvs iy
that over 200 people have not yet done so. There is some more good news in
that one of our subscribers has donated $100 from a college fund for bankrupt
nevsletrers. (Does anyone else knov vhere such funds exist?) As you can tell
from this report, our continued existence depends on your support. Plesse
subscribe or resubscribe nov.  Also, ve have someé interesting contributions
scheduled for our future volumes. It would be a shame if fevar than 100 people
were to read them. Our future editorial plans include an issue focussing on
language and education. We are considering later volumes focussing on BSL,
genre analysis, exchange structure, phonology, systesic theory including
synoptic-dynamic views, and probabalistic grammar, as vell as licerature,
semiotics and ideology. Ve will, of course, continue our usual departmants
such as Netvork News, reviews of congresses, book reviews, book notices and
announcements of future meetings. .Further, ve are alvays grateful for any and
all volunteered submissions. If you have an idea you would 1like to submit to
Netwvork, let us know’.

Jay Lemke expressed the need for a table of contents in future.

6. Puture Congresses.

ISC-18; 29 July 29 - August 2 1991, International Chrisrian University,
Tokyo, Japan. H.A.K. Halliday, Program Committee Convenor, explained that the
Congress would have a three part sructure of general sessions, thematic
sessions and plenaries, the themes belng Computational Linguistics, Asian
Languages, Educational and Clinical Lingulatics, Lexicogrammar and Semantics,
and Text and Discourse, each with their own Convenors. FPred Peng, Organizing
Conmittee Convenor, then reporied on local arrangements, asking for feedback on
the draft of the Pirst Clrcular distributed at the meeting. Revisions would be
incorporated in a final drafr to be sent to all those on the systemic mailing
list in August 1990. The deadline for abstracts is October 31, 1990.

The Chair announced that the International Systemic Congress Commities had
reached the following decisions about venue, and asked the organizers to giva
brief ceports:
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I5C-19: 12 - 18 July 1992, Macquarle Univeraity, Sydney, Australia.
Rugalya Hasan reported that both program and local arrangements were in the
planning stage.

I1SC-20: June/July 1993, University of Victoria, Canada. Bernacrd Mohan
vill be program chair. Gordon Fulton reported on the facilities available and
the constraints on the yet to be finallzed dates.

I5C-21: Ghent, Belgium. Anne-Marie Simon-Vandenbergen reported on the
facilities available and explained that the colleages from Louvain would co-
operate in the planning and organization. The dates are still to be decided.

Future offers should be sent either to Bija Ventola or Nan Fries, and
should include details of site, conference centre, costs, facilities, meals,
registration fees, transportation, ete. Submisstons should also make clear
vhether the responsibilities of program and local arrangements are to be
separated, as well as degree of help available at the local level in preparcing
for and running the conference.

7. Related conferences.

Pragmatics Conference (Barcelona, July 1998)
Hottingham mini-Congress (Nottingham, July 19%0)
LACUS (Fullerton, CA, August 1590}

International Linguistic Associatfon: historical linguistics (April 1991)
International Congress of Linguistics (Laval, 1992)

8. The following publications by or of interest to systemicists vere
announced:

Recent systemic and other functional vievs on lan e, ed. E. Ventcla (Trends
In I%ngu!stlcs. studles and nonograpﬁsi. Houton 5e Gruytex forthcoming. --
papers from ISC-16.

Literary pragmatics and systemic linguistica: geure and other issues, ed. E.
Ventoga, quIication negotiated v%tﬂ RoutIEi -~ includes 11

ge. —- Includes Ilterary papers
from ISC-16 plus some invited papers.

Chesterman, Andrev. Definjteness: a contrastive study of Pianish and Bnglish.
Cambridge Univ. Press, autui..

Olsen, Leslie A. and Thomas N. Buckin.

Technjcal writing and rofesslonal
compunication, 2nd ed. McGrawv-#ill 1090 (avaiYable now?.

Huckin, Thomas N. and Leslie A. Olsen.Technical wricting and professional )
comsunication for non-native speakers of Engilsh. §n3 ed. HcGrav-Aill 1990
{avallabla nov).

Ventola, E. and A. Hauranen..rutki}at ;a ggflanniksl kirsoittaninen (Finnish
cesearchers and writin; in Bni sh). Hels : Hels niv. Press, .

~- BEnglish summary available from Eija Ventola.

[Selected papers fros ISC-17], eds. L. Ravelli and . Davies.

Syduay: Litaracy
Technologies.

Leake, Jay. Talking Science. Norvood, NJ: ablex, 1990.
Sinclair, John. Corpus, concordance, collocation, (Describing English Language
series OUP). —- available spring 1991.

Hoey, Michael. Pacterns of lexis in text, {(Describing Bnglish Language series
OUP). -- avallable spring .

Lan . ¢ learnln culture, ads. Hasan, Rugalya
and J.R, Martin. Norwo i Ablex,

Matthiessen, Christian and John Bateman. Text generation and sytemic functjonal
linguistics: experiences from English and ’a ness. London: Prancesy Finter,

Hovesber 1330. : '

Paris, Cécile. User modelling in text generation. London: Prances Pinter,
Decesber 1950.

Melrose, Robin. The communicative syllabugs: a systemic functional approach to
language teacﬁing. London: Frances Ploter, October 1991.

Butt, D. Confronting a text: using grammar. Sydney: Literacy tachnologles,
1990.” -= an Introduction for Ist and 2nd year students to using sytesic
functional grammar. A 40 minute vieo demonstrating hov 5-F gramsar can be

used to better understand texts.

Related information:

" —— Submissions to Yord may be sent to the editor, Ruth Brend, Department

of Linguistics, Michigan State uBiverslty, Eagt Lassing, Michigan 48BZ4-
1027.

-- Brrors and ypdates to the systemic bibliogtaphy published in NETWORK should be

University of Sydney, Sydney NSV 2006.
-- B-mail addresses should be sent to Jim Benson (GLZSOOIZQYBU!HUS.IITNIT)

—- Materials for the systeaic archive should be senti to Martin Davies at
the University of Stirling.

9. Other business.

—- Ruth Brend suggested that delegates voluntarily contribute s small sum
in return for being on the mailing list, in order to help cover mailing costs.

-- €hristian Marthiessen brought greetings from Professor Hu in Beijing,
vhere they will be holding another systemic workshop next year.

Adjournment at 8:30.




rnational Systemic Congress was held Jduly 3-7, 1990, at the University
Scotland. Martin Davies was the Convenor and Martin, Peter Fries,
n, Chris Butlar and Christian Matthiassan served on the Program
, The Plenary presantations were Jan Firbas “On Some Basic Problems
onal Sentenca Perspective”; Michael Halliday, “How do you mean?”; Rugaiya
“gymbolic Articulation: Canstruction of idecology and Linguistic Analysis™,
ghn Sinclair, “Trust the Text“. Basil Barnstein was invited to be a plenary
- 'er- but was ill and did not attend. The rest of the Congress included 9
+kshops and 45 papers, The participants came from China, Eurape, Narth and
uwth America, Australia, Singapore, Africa, !sreal, Hong Kong, and Japan. The
ngress was dedicated to Peter Strevens, who had originally planned to be a
‘planary speaker before his untimely death.

We are publishing here the dedication presented at the ISC:17
by Michael Halliday about Peter Strevens as well as memorials
by Widdowson and Davies. In addition, the ISC:15 was dedicated
to the memory of Jeffrey Ellis., Printed here are memorials by
Catford and Hill,

Peter D. Strevens
by Henry Widdowson
University of London

It is profoundly sad, and still very
strange, to refer 10 Peter Strevens in the past,
for he was always s dynamic and pervasive
presence. It is hard to accept the thought of
never again hearing his voice gver the tele-
phone, talking enthusiasticaily of his plans,
very sad sand strange that such sbundant
vitality is so suddenly stopped, & friendship
of many years so completely cut off,

Peter Strevens had m international
reputation as a lecturer and writer in the field
of English teaching. He was a familisr figure
at conferences on both sides of the Adsntic,
throughout the world. He was preeminent in
the profession that he did more than anyone
clse o promote. But he was more than that,
He loved the profession, amd he lived it too.
English tcaching was an essental and in-
separable part of him as ¢ person: his work,
in public and private, was enacted through
human relations. In many ways, he personi-
fied the profession of TESOL., but he person-
alized it as well.

This personal presence is what the pro-
fession will miss somuch. Thecareerof P.D.
Strevens will remain on record. His work
survives him in print. His scholacly achieve-
ments will continue 10 influence the present
and furure, But the person was more than s
list of titles and homours and references, and

the persont is gone, We can read Strevens on
English a8 m [nternational Linguage od
admire the characteristic breadth of vision,
the apt observation, the concern for the
broader significance of our sctivities, We
can resxd Strevens on ESP and language
teacher education amd note the sound rez-
soning that gives warrant to practical action,
We can recognise the achievement of SEA-
SPEAK s m innovative concept made di-
rectly relevant to a pressing international
problem in communication. But we can
never recover the person that Peter was, No
prin¢ can capture the character,
Central 10 the character, | think, was s
soxt of self-ssmurance, a sense of inner secu-
rity and composure that mads him open to
new ideas, which he found stimulating

rather than threatening. This too made him§

ready tny undertake new challenges - indeed
he would go in questof them. Itled him aiso,
{ think, 1 an essy acinowledgement of the
schievement of others and & reticence tbout
hisown. There was no envy in Peter, and no
pretension. He wore his prestige like casual
clothes. AndIneversaw him angry. Howas
uncomfortable with confrontation, not see-
ing any point in polemic. He believed that
opposing ideas could be discussed rationaily
and without rancour. His unfailing courtesy
was his way of avoiding conflict and further-
ing the cause of communat accord. Peter
Strevens wasnot a publicist of his own ideas
orapmmoutofhnownwue. What he did
was in the interest of the profession and not
for his own self-sggrandisement. Those
who were privileged to know him will al-
ways remember this astute, kindly courte-
ous, snddedicated person with affection and
gratitade, But imowing about language as
he did, he also fmew its limits; and he
undersiood, more than most, that we can
oaly really remember him without words,

within our own personal silences.
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Pater Stresvens

Peter Strevens grew up around the coasts of England; his fatharaz
member of Trinity House, They were a Quaker family, Peter went to U
Collage London and studied French and phonetics, Ouring the Secnnd‘world N
he drove an ambulance for the Friends! Ambulance Unit, and followed close |
behind the Allisd landing in France, He was the only person of my acquaintahé%
éo have bean licensed to drive a French bus, a privilege which he rarely usad 3
but nsver actually rencunced., He was always a magnificent driver, of anything

on wheels,

After the war his first academic position was in Ghana, or the Gold Coast

"as it then still wasj he had a horrific motor abcidsnt while he was thers (he

wasn't driving at the time), and this laft him always very grateful to be alive,
Qavid Abercrombie then appointad him to a lactureship in the Department of
Phonatics at Edinburgh. Shortly afterwards the Schoeol of Applied Linguistics
was set up, with Iap Catford as its ODirectory its'first full Oiploma course was
of fared in 1957/58, and Pster has mainly responsible for the contribution from
the Phonetics Department. But his own contribution was more than phonetics; it
was rather the appliad linguistics which had been developing throughout the
ninetaen fifties as an Anglo~french initiative == on the Freach side, Rivenc
and his colleagues at the fcole Normals Supérieure de Seint-Cloud, suthors of
Frangais fondamental, and an the British side scholars like Catford and Strevens,
who had specialized in French, and the new genaration pf profassionals in English
Language Teaching,

Pater was then appointad te a Chair of Contemporary English at Leeds —
this was still a fairly n;w_concaption of English studies, and he had to fight
hard for recognition of the value of studying the modern language, From thers
he went on to become a foundation professer at the University of Essex, in a
department which combined the teaching of langusges with the teaching aof
linguistics, Therse he organized the Contemperary Russian Language Analysis
Project, and arranged for the researchers to go to the Soviet Union to record
spokanlﬁussian foruse in preparing Russian language teaching materials, And
he developed the Essex M.A, in Applisd Linguistics,

The Internaticnal Association for Applied Linguistics (AILA) was founded
in 19633 Peter was active in it from the start, and became its General Secretary
for a four-year peried during which it held its Second World Congress, in
Cambridge in 1969, He was a prime mover in the founding of the British
Association for Applied Linguistics at this time, and subsaquently in the
launching of the International Association for tha Teaching of English as a
Foreign Language, In the sixties he and 1 used to meet regularly on the
Committee for Research and Devalapment in Modern Languag;s, until that very (
useful body was taken aver intc the S.S.R.C. and ceased to oxist,
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ng that time Peter and I worked together on JThe Linouistic Sciences and

;;.ua-e Teaching (known affectionately among us as SHaM, Angus MeIntosh being
‘the third author), What I particularly liked abaut Petdr as a colleague was the
way he could sse, and meke use of, what was valuable in any new ideas without
being bamboozlad by whatever happened toc be in fashion, Pater was convinced of
the nead to sngage seriously with language, and to bring together practices and
insights from English as mother tongus, English as sscond/ fersign language, and
modern languages == all af these being further strengthened by the various
" components that made up applied linguistics, Hence his deap intarest in the
Muffisld Foreign Languages Teaching Materials Project, a highly successful
programme of fareign languages in primany schools, later killad of f for political
conver.ience; in our own Nuffield / Schaols Cauncil Programme in Linguistics and
English Teachingj and in attemptg to apply linguistic theory to the tsaching of
English to speakers of other languages, like "situation theory" and "language
for specific purposes", But he was never fooled by exaggeratad claims, He once
said at a weeting of the C,R.,D.M.l. that the only variable that could be shown
to be significant in learning a foreign lanowage was the total amount of tima
davoted to it. ' .

Peter was very active in editorial work, for example the Collier Macmillan
series in English for Special Purposas (a2 rather too "field=bound™ caonception of
the task) and the 0,U.P.'s "Language and Language Learning" seriss, This last
was not very successful commercially, but it contains some of the best and most
yser~friendly linguistics of the 19608 — nun—formél,‘and without the sharp line
betwsen the theorstical and the applied that arose with the dominance of
formalist thinking. Peter's approach was very muych part of ths European
linguistic tradition in which he (and I) had been educated; the "anglo-american"
ling=-up was a later invention, Another respect in which he maintained a firm
position of his own wes his insistence on.the valus of non-native forms of
English (his view was labelled the "British; haresy" by Cliff Prater), ile was
one of the first, in fact, to formulats the concepts of West African English,
Indian English &c, as norms to be aimed at in ELT work in the aresas cnhcernad.

He wrote clearly and in a vein that was always balanced and non-polemical,
being particularly effective with matarials for learnsrs and with overviews of
current theory and practice; sse for example his New Djrsctions_in Agglied

Linguistics, and British and Americag English, He was a member of the
Linquistic Consultants team who produced Seaspeak, the international maritime

lanquage which is unidque in being both designed and open—ended — a fascinating
achisvement in what is truly "applied linguistiecs",

The last time I saw Peter was in Canton (Guangzhou) in 1986, at the




Intecnetional Seminar an the Teaching of English in the Chinese Context.N

of the things I had most looked forward to when Martin Devies planned our™
Seventasenth Systamic Congress was that Peter was intending %o taks part, ' 'dlé
have the abstragt of his plenary paper in the programme, As we all know, he \
died suddenly and unexpectadly whils travelling overseas last November, He
had been greatly enjoying his work at Tliinois, with Braj Kad-u;u, since his
retirement, We aiss him, Persanally, and professionally, we shall ga on
miasing him for & long time, Byt he won't be forgotten, He will be
remembered not only as a scholar but as one who showed, outstandingly by his
awn éxanple, how to live as a scholar with wacmth towards people and with a
positive, and thoughtful, sngagement in the affairs of tJ'fe world, |

Stirlina, 3 July 1990 - M.A.K, Halliday

DELIVERED AT »S<:i/7

Extension of deadline for submission of ISC:18
- abstracts

Because of the delay of getting the call for
papers to everyone, the deadline for
abstracts for ISC:18 has been extended to
November 30 for those who need the extra
time. If you need an early decision please
mark your abstract “early decision needed”,
send the abstract to Fred Peng and send a
COPY of the abstract to Michael Halliday,
Department of English I.anguage and
Literature, National University of

'Singapo_fe, 10 Kent Ridge Crescent,
Singapore, 0511.

Please note extension of deadline for submission
of ISC:18 abstracts ' '

§
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- Peter Strevens
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The career of Peter Strevens, who died at the age of sixty-seven ata language
teachers’ conference in Tokyo, models the growth of British applied linguistics
over the last forty years and became central to it. '

After studying languages and phonetics at the Gold Coast University College
in Ghana, where he also later lectured, he spent four years in Edinburgh, sharing
in the founding of the School of Applied Linguistics, for many years the leading
centre in the United Kingdom, and collaborating with Angus Mclntosh and
Michael Halliday on The Linguistic Sciences and Language Teaching (1964)—
still a key text, despite the authors’ frequent irreverent references to it as
‘SHAM'.

Eatly promotion to a chair of contemporary English at the University of
Leeds led to the formation of another centre of applied linguistics, with a ten-
year stay at the University of Essex as Professor of Applied Linguistics succeed-
:ing this. Here he worked to encourage an interest in his subject among teachers
{ languages other than English, but with limited success—due more to

titutionat problems than any lack of zeal on his part.
Zixwas followed by a further ten years in the world of language schools,

more educational than commercial, and Strévens, by thena
at Cambridge, added the lustre of his own academic
-from Bell he was Distinguished Visiting Professor
and then at the University of [llinois, where
il tribute to his enduring commit-
in the field.

a3 a foreign language. The Bell Educational Trust, which he:

_ Alo.ng with his own academic career he held high office i i

h hit ce iny the main profes-

slonal organizations, most recently as Chairman of the International A[;socia—
for the Teachmg_of English as a Foreign Language (IATEFL), helping give
rence and a basic theoretical foundation to the language teaching profes-

' &don. It was that vision which in later years he was ¢oming more and more to

m:]emtand and begin to explain.
R, with num: i inci
ong erous texts on language teaching, he was also the principal

| Ii.gator of the specialized simple code Seaspeak (International English for

EMaritime Communication: Seas 1984 ing hi

nguage and the s peak, ). neatly dovetailing his two loves,
_‘;' But Peter‘Strevens' special qualities were his courtesy and unashamed
gempathy, which gave confidence to all who knew him. He made no distinction
'betww; scholar and teacher, statesman and student, businessman and
Fresearcher.

His. urbanity and charm made him a hugely successful ambassador for the
teaching (_)f English as a foreign language, convincing everyone that the purpose
of exlendmg the use of English across the world was to break down barriers, not
to dominate or make money.

Behind the urbanity lay the and iage t
pervasive belief which took hlmlo:l%o lhel;ar;i)gdsmAmbulmoeo G;Y';l:gluaﬂm; :tl::
w ?Jodd War, The Welsh chapel and his Quaker upbringing helped to
ﬂniown:;ﬂhésownwew of himself and gave him, at bottom, his serious concem for

Alan Davies

(This obituary also appeared in the Guardian on 15th November, 1989)
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Jeffrey Ellis

It is my sad task to announce
— Jeffrey Eltis,

Systemic Linguistics community -
viaw of the axtremely important role
8roup of British linguists, including Michael: Hatliday,
énse and lively discussions.

Jdeff was vary much responsibis for thess early — pre “Sgaie and Category”

-~ discussians, since at, that time (the tate 50’s and early §9°s) he was the lone

linguist (and indead a lonely linguist) at the University of Hull in the Narth
of England. It w t he instituted the Hell tin
atheri t which a group of younger British linguists
or twice a year fop lively discussion of

Our meetings, under deff Ellis’s auspices, at, Hull, were partly motivated
by a feeling of dissatisf‘action with the somewhat, format, austers, and conservative
Philalogical Society, They started of f vary small and infarmal, byt eventually

eveloped, at the start of the 1960°s into the Linguistics Association of Great,
Britain, -

Already i _
but with a ver i i isti deeply
interested in i i R the Firbhian
i » 35 | was myseaif — and | still
an this topic, from 1962,

Within the general arsa of contextual meaning, Jeff was RParticularly
interestad in regisier, and he further advanced these studies during the time
he worked in Fri been working on a. comparative description of
Akan, Ewa, ish e used for the intra- and inter~ languaga
comparison of in thesae languages, For this description he
introduced the concept of grammatical ‘diasystems’, Sadly, the work remained
unfinished. '

With the Passing of Jeff Ellis, Systemic Linguistics hag lost an insight fut
and original adherent. | am happy to say that a movement is undepr way to
Commemorate gyr colleague with the Publication of a volume containing same of
Jeff Ellis’s own writings, with cont.rihutions fram his friends,

d. C. Catford
deliverad at, ISC:45, August, 1988,




{PFREY O. ELLIS: a memoir by Trevor Hill

 Jetfrey Ellis and [ were cloge friends from meeting In 1940, as first year
German gtudents at Mancheater University. Alrsady resclved to become a
linguistic scientist (a strange notion in a British language department in
those day9), he had taken the difficult step of transferring from Classics,
on perceiving that Germanic philolagy wag his best available starting point.
His cathalic taste in languages was already startingly apparesnt, Welsh,
Irish and Esperanto were In hand: Jeff drafted me and others Into the first
elementary class the Russian department had been asked for in many years;
I once sent him a Turkish grammar 1 had come across, and it was duly
acknowledged by a letter in Turkish (of which I knew little enough). In short,
this was the pursuit of linguistic studiea for fun, an Important element in
the davelopment and teaching of any discipline, of which we have had too
little [ think in recent years,

His capacity for complex argumentation and fine distinctions, supported by
an unysual ability to think directly in abstract categories, was exercised
over a wide field of language, culture and politics, and I owe much of my own
early development to two years of ongoing disputation with him. He already
manifested the paradox of strong, definite oplinicns incisively presented,
co~existing with humility (equally as a scholar and as a man) and a friendly
curiogity about his adversary’s reasonings, so that the most complete
disagreement took place In complete cordiality. These admirable qualities
persisted throughout his life, and inspired his professional relations.

We were both In Britain during the next twenty vears, and I could gbserve
how all these talents were exercised in the think=tank (as we should say
nowadays) of young linguists in which, very largely through Jeff’s
inspiration and organizational drive, all kinds of often odd ldeas were
generated and bandled about, until they crystallized out into systemic
linguistics. Here again, exhilaration and the sense of fun were a significant
driving force, :

All this went on against a background a serious ill-healith, During his
entire aduit life, Jeff was the victim of a number of disabling and
Intractable ajlments - in deflance of which he never ceased to be a keen
cycligt, and on occasion an enthusuastic boatman, and in general to enjoy
life to his fullest capacity. :

Jeffrey Ellis was a General Linguist: a trade scarcely heard of {in Britain
when his career began, and obsolescent in the warld at large when it ended.
That i3 to say, he simultaneously investigated the general nature of
language and of language~in-society, and analyzed in detail a wide varlety
of languages and sociolinguiatic complexes. The two activities were for him
aspects of the one thing; whereas nowadays they often seem to have been
separated into two unrelated disclplines. His capacity to handle masses of
data together with the general principles assoclated with them meant that
he saw no difficulty in modeling languages and thelr sub-varieties as real
entities, composed or real, determinable systems, however fuzzy thelr edges

and however "leaky" we know thelr systems to be. Lacking his insight, toon
many linguists latterly have taken the fuzziness as thelr basic principle,
thereby reducing language description to a peripheral branch of statistical
saciology. Perhaps the stimulus to revive general linguistics, and to
re-establish soclolingulstics within it, which is inherant in Jeffrey Ellis’s
work, 1s his most important legacy to us.

6Y
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AUSTRALIAN SYSTEMICS NETVORK CONFERENCE
Reviewed by LEN UNSWORTH

The inaugural Australian Systemics Network Conference -- ‘Literacy in 7
Social Processes’ -- was convened by Francis Christie at Deakin University fy
18th -- 20th January, 1990. A number of aspects of the conference reflected °
the growth and diversification of the study and application of systemics in
Australia, endorsing the need for such a conference as an annual event.

Participants came from the Northern Territory and all states of Australia
(except Tasmania) as well as from Papua-New Guinea, South Africa and the United
Kingdom. They included academics, educational consultants, teachers and
graduate students. It was also interesting to note the interdisciplinary
nature of the participant’'s workshops. As well as those from university
departments of linguistics there were representatives from departments of
English, education, modern languages, social and cultural studies and a range
of professionals in various fields of education including aboriginal education,
adult migrant education and technical and further aducation. :

The plenary speaker offered a variety of parspectives on-literacy in social
processes. Michael Halliday provided a suceinet, graphic framework as a basis
for his overview of ’Systemic Perspectives on Literacy’. Davig Butt’s session
entitled ‘Firth’s approach to soeial process -- Linguistics as personalicy
studies’ discussed vays of representing and analysing /community regularities’,
or social roles in which one takes part, which are the means by which one
progresses from ’individual’ to 'person’. The discussion focussed on the idea
of social networks (akin to Firth’s speech fellowships) and a-functionally
based stylistics. Terry Threadgold discussed "Postmodernism, systemic-
functional linguistics as metalanguage and the practice of cultural eritique’
and Michael Clyne dealt with research on cultural values in discourse. allan
Luke emphasised the importance of ongoing critique of the curriculum and
pedagogical implications of systemics in his session dealing with ’Literacy
training and the construction of subjects’. '

Papers
issues.

Ravelli); and approach to modelling in the exchange
(McInnes) and a proposed analysis of tone group structure which would enhance
understanding of the function of intonation in discourse {Green).

Applied work dealt with children’s language development (mother tongue and
bilingual); the teaching of writing in schools, universities and the workplace;
the teaching of mathematics; wordprocessing; an accoynt of ‘the graphic
realization of meaning in contemporary poetry; a deconstruction of print media
representation of news; research addressing the foundations of ‘dual language
poliey’; and an approach to exploring systemic grammar in teacher education
inservice courses. :

One evening was spent listening to roeck musie and watching videos of Bruce
Springsteen and U-2!1! This was the data for a fascinating analysis entitled
‘Contratextuality -- the poetics of gubversion’ presented by Anne Cranny-
Francis and Jim Martin. Generic, grammatical, musical semiotic (by Blizabeth

Green) and visual semiotic analyses revealed the possibilities of subversive
readings of these texts through discourses oppositional to mainstreanm
discourses included in the texts and oppositional to the institutional site
itgelf (Rock/entertainment).

Half day workshops dealt with grammar, semioties, conversational structure
and educational linguistics. The proceedings of the conference will appear in
the form of selected papers and those interssted in obtaining copies should
contact 'Educational Communicators’, 12 Florence Street, Hornsby, P.0. Box 90,
Wahroonga NSV 2076, Australia (FAX 02 476 6390). :

Faculty of Education
University of Sydney
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& SECOND NOTTINGHAM INTERNATIONAL SYSTEMIC WORKSHOP (NISW)

DEPARTMENT OF ENGLISH STUDIES
UNIVERSITY OF NOTTINGHAM
JULY 1990
The topic of the workshop was RHEME.

We were honoured to have Professor Jan Firbas as the Kkeynote
speaker at our second NISW attended by about fifty participants,
This number meant that it was easy to maintain the friendly,
informal and relaxed atmosphere which prevailed throughout the

" proceedings. The international character of the workshop may be
judged by the fact that the list of participants included people
from Belgium, Japan, Australia, Finland, Canada, U.S.A. Spain,
Singapore, British Virgin Islands and Bahrain. We were favoured
by the comfort and pleasant surroundings available at the Cavendish
Hall of Residence.

The opening session on the first evening consisted of a panel
discussion on Rheme. The panel was composed of Kristin Davidse
(Katholiek Universiteit Leuven), Florence Davies (University of
Liverpool), Angela Downing (University of Madrid), Jan Firbas
(University of Brno), Linda Rashidi (Central Michigan University).
Among the questions, each panel member was asked to give their
definition of Theme and Rheme, to give their opinion as to whether
they thought that Rheme is only interesting through its assaciation
with New and if not, why they thought that Rheme was interesting.
Another question was concerned with the possibility of identifying
rhematic options parallel to the thematic options such as
un/marked, +/-interpersonal, and +/-textual themes, During the
discussion of these questions it appeared that the panel largely
agreed that Rheme is worth studying, it 18 not synonymous with New
and that a better understanding of the notion of Rheme could have
practical applications, for instance in the teaching of student
writing. It seemed difficult to discuss the concept of Rheme apar<
from that of Theme and there was not a consensus on the meaning of
the terms. This session served its aim in 'setting the scene’ and
opening up discussion not only among the panel but also among the
audience. '
I

Professor Firbas opened the Tuesday session with an account of
Rheme from the point of view of Fuhctional Sentence Perspective,
which deals with the way in which the syntactical and semantic
structures contribute to the overall communicative purpose of the
ssntance. The relative degree of communicative dynamism (CD) of
a sentence element is determined by the extent to which that
element contributes to the communicative goal of the sentencs.
Professor Firbas went on to note that it was Bolinger who
introduced the concept of linear modification which refers to the
fact that the gradual increase in communicative importance of an
element depends on its distance from the end of the sentence. The

7 |
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elemant in the final position usually has the greatest degree of
communicative importance (CI). It is CI which determines CD. This
is only true in the absence of two interfaering factors, which are
context and gemantic structure. If an element is retrievabla from
the immediately preceding and/or situatiocnal context it contributes
lass to the further development of communication and so 18
cammunicatively Jesa important than an element which s
irretrievable from the context, irrespective of its position in
the sentence. The context-dependent elemants constituta the theme
and soc have the least degree of CD in contrast with the rhema,
which has the higheat degree of CD. The fact that the FSP concept
of rheme could coincide with that of the Halliday concept of rheme

on some occasions and could completely differ on Others was onhe of

the points brought up 1n the discussion.

Linda Rashidi gave an account of how rheme functions 1n Dari. The
first part of the paper defined rheme as that which moves the
communication forward and is the essential ideational purport which
the ancoder wishes to get across. The sgsecond and thirg parts of
the paper analysad the massage structure of an oral narrative and
identified the rheme proper 1in each eaelement. Tra final part
discussed how rheme contributed to the flow ¢f discourse. Her
tantative conclusions are that rheme seems to be loossiy connected
with linear development and its most common pasition is usually
penultimate. . Rheme is always naw but new i3 not always rhama.
Rhema can be a verbal process goal, or attribute. It is naver
agent or sublect. Rhaeme 13 the cora of the storyline and 1s the
thread that holds the discourse together.

Angela Downing's paper was on Theme and Topic. The paper startad
from Halliday's concept of theme as ‘what the clause i3 about’.
Looking at the notion of multipie themes, the category of topic was
examineg together with the concept of topical thems as the first
ideational element of the clause. Her proposal was that while all
alements comprise points of departure of the message, only ceartain
types of ideational theme will tel) us what the clause is going to
ba about. Topic was examined in relation to 'aboutness' and a
provisional classification was adoptad of 'superordinate’, ‘basic
level’, and ‘subordinate topics’. Following van Oostan, basic
laeval topics correspond to participants in situations or schemata.
It is suggested that only participant themes which coincide with
topic tell us what the claugse is about. Her suggestion was that
certain ¢lause constituents such as fronted attributes, existential
there, fronted circumstantial adjuncts, and subjects which realise
non-referential participants may be ‘non-topics’ even though they
are ideational and are in initial pogition. Consequently it was
tentatively suggested that theme and topic might be considered as.
distinct functicnal! categories which may coincide in wording.

Tha aftarncon session consisted of six parallel workshops dealing
with the role of rhaeme In academic writing, argumentative texts,

children'’s spoken discourse, children's written texts, literary

texts and in the language of business and Industry. These were
followed by a plenary session.

The Wednesday asesslon was ~opened, Dy Lawrence .Owusu-Angal..of
Edinburgh UntTversity. This differed from other papers in that soma
of the dats was supported b0y labaratary expsrisents. .The bgsic
underlying assumption was that Jdifferent varieties of English
explgit the rescurcess of the language differently, and that this
can be mcset readily obsarved in the spoken sode. The paper went
on to provide evidenca in support of the hypothesis that, because
it ia eyllable-timed rather than stress-timsd, Ghanalan English
relige heavily on Toudness and certain grassatical structures leas
vasad in British varietiss to signal new and/or important
information. The evidence was basad On Jaboratoly msasursasnts of

two sets of data, arna praduced by native (British} sgeakers ang
ond by Ghanalan spwakers of English.

Muhanmad Qaddumi of ths University of Bahrain gave 8 gapar which
dealt with tha coherance of wraitten texts 1n Engliah by Arabic
speakers. [t was noticed that the tengency to write sscaptionally
long sSentances in Arabic was carried over whan the Arabic students
wrote 1n English. There followad a cdetarled error analysis of the
texts. Even though this pager did not have a dirsct relevance o
rheme 1t was nevertheless very welcome and could be of intersat and
use Lo thosa of us who taach Arabic speakers.

AZzavell Lwattama of Aaton University qave a paper on tha rale of
rhema in the Kiswahil: spgeches of two Tanzani1an politictana. Thae
aim of Lh1s paper was to demonstrala the usafuinesa aof the concept
of rheme 11 undertaning a critical Jdiscourse anaiysis of the
sowecnes. Situat:onal varlables such as audience design wears used

ta account for some Gbserved vartation 1n the internal arganisation
af rhomes. :

The final paper was gtven by Hieng-Hiong Lau of the University of
Birmingham.’ UsIng scientific Cexts as data the paper attemoted to
mnvestigate three aspecta of topicalised adjuncts in English
written d13Course. Four main features of topicalised adjuncts wers
Identifred: one congtityttve and Lhree supportive fsaturss. Given
that agdjunct topicalisatian 13 a powerful process, thres main
Intantions which motivate the writar to use the gramsatical chaoice
were postulated. These wers: (1) to achieve topical orisatation,
(2) to achlave cohesion with the preceding text, {3} to achisve
rhetorical purposes such as semphasiiing certain sentance
conatituents and avolding ambiguity. Oespite its contribution to
discourse, topicalisation is a constrained process. The froating

can not es3caps oLserving sspantic .and grammatical rulea of the
language.

Robin Fawcett wilh tachnical help supplied by Tim Gibaon and Sandra
Williams, gave a demonstration of computer-generated language.
This was very popular and generated('!) a lot of interest.

The closing sassi1on was chaired by Robin Fawcelt and involved the

anatysis of text from the point of view of aystemic linguistics,
anag FSP.

ressions are that the workshop opsned up a lot of
;::a?::;:lll:.::ut giving definitive answers to any of them. HMHoat
of the participants went away with at least & realisation that tha
concept of rheme pressnts many unanswered questions and that there
were & lot of apportunitisa for rasearch.

The Workshop committes honn to prepare & working papar on Rhems, b
this to include contributions from workahop participants and othes
interestad.

We falt that the message about rhaws had been realised whedd
Toolan taking & photograph of some of us and want Ingi
happy smiling linguists, asked us to say not ch:f



SUMMARY OF PLEH{!Y
Linguistic Information Processing TALK FROM LACUS,
using the

Yunctional Grammar Processor 1990

The Functional Grasmar Processor (FGP) is a tool to assist in the
analysis of texts following M.A.K. Halliday's aspproach outlined
in his in terms of theme-rhame
atructure, mocd-residus and transitivity. This text differs from
Halliday's previous work in that the smphasis is on the struc-
tural rather than the systemic portion of a description of
English. The program interfaces batwasen user and tfext taking one
through the graocess of clause analyais leading to the constzruc-
tion of a prolog-based database containing information about the
functional analysis of a particular text.

The Functional Grammar Processor runs on any IBM PC AT compatlible
in either monochrome or color. The Fuanctional Grammar (¥G)
Processor is fully integrated with Borland‘s Sprint, a popular
word processing package. The text to be analyzed is called up
first in Sprint. The user then highlights the clause to bde
analyszsed and selecta from the PFGPF pop-up menu to do either
Theme-Rhere, HMHood-Residue or Transitivity asnalysis. The ¥G6
Proceasor, written in Turbo Prolog, next appsars on the scresen.
The user enters his analysis into the appropriace fields guided
by an on-line help ayatem.

Once complotesd, the analysis is zaved in two forms: one returned
in a more user-friendly form to a Sprint document; the second
stored as prolog terms in a Turbo Prolog external database. The
original text file remains unchanged.

At the cutset, one text file - the original text - exists, we'll
call it “TEXT1.SPR". When I highlight the clauvse to be anslyzed
and select Theme—Rhems analyais from the FGP pop-up meny, & new
file "TEXT1.THM" i3 inmediately_ created to raceive back the
analyzed clause. TEXT1.THM looks exactly like TEXT1.SPR axcept
for that previously highlighted clauge which i1s now in analyzed
form. Once TEXT1.THM haz besn created, thams-rheme analysis must
be continued with it and not the original document. In fact, 1f
TEXT1.THM does already exist and the user attempts to do Cheme-
rheme analysls on a highlighted clause in the original document,
the program will autcomatically replace the original document,
TEXT1.SFR, on the scresn with the exiating ®=.THM file.
Similarly, new text files are created to give a text-view of
clause analys=es. for mood-residue and transitivity (procesa-
participant-circumstance). :

These YText-views become the focus of interaction betwesn user and
text. From them the user can highlight ancther clause for
analysis, or aven highlight a previocusly analysed clauae and
modify the previous analysia or delete 1it. The text-views also
facilitate embedded analyses. Take for exampla the following
sentence of TEXT1:

"But when you have the right connections, everything can be
tailor made to suit your noeds.™

At the levsl of clause complex. we might analyze the ssntancs as
follows:

[raf(2), theme({struct(But), clause_as_theme(when you havs
the right connections)l), rheme{everything can be tailor-
made to suit your neels.)]

The modifier clause, "when you have
thematic position before the head ¢l
stop there, however., as we s3till peed
modifier and head clauses for thame-rka
TEXT1.THM, I then highlight Just the
analysis,

[ref(2), thema([struct{But), claua._;aa_,‘:hon-.(uh‘gux
the right connactions)))., rhems{everything can Yha:
mada to sult your needs.)}]

with the result given below:

[raf{2)}, thema([struct(But),clause_as_theme{
[ref(3), thams{istruct(when),topical{you)}}., rhese{have the
right connections.)})}l). rheme{everything can be tailor-made
to sult your needs.)]

Likewisa, ths head clauss,

{ref(2), thems([struct{But),clause_as_theme(

fref(3). theme{[satruct{when), toplcali{you)])., rheme({have the
right conpections.)}])]), rheme{everything can be tailor-sade
to sult your neads.)]

requires analysis as shown below:

[ref(2). theme([struct(But),clause_as_thene(

[re£{3), theme([struct{when}),topical(you)}), rhemes(have the
right connections, )])])}., rhems(

{ref(4), thene{ {topical (everything)l},
tallor-sade to sult your nesds.))

)]

rvheme( can be

Where two interpretations of the aame ¢lause are possible., one
the literal or congruent, . the other mataphorical, both analyses
can be included. Halliday gives as an sxample of a grammatical
metaphor in the interpersonsl component the sentence "I don't
believe that pudding ever will be cooked." Herws, the opening
phrase "I don't believe™ functicna as an interpersonal (modal)
thema:

(ref{3). alternative_to({1,2]). thewe({modal_adij{I don't
bolieve), toplcal(that pudding)]), rhema{ever will be
cookad)} ’

The list of integer values assigned to "alternative_to™ indicatas
the clause analysis/analyses where the congruent intsrpretation
of this clauses is given:

{ref{l), theme((topicali{l)]}, rhems{don’'t believe)l

[ref{2). theme({topical(that pudding)]). rhems{ever will be
cooked. }] ’

Besides the text-vliew, anslyses are alsc saved as pralog terms
in a Turbo Prolog external databane. Prolog is what i known as
3 declarative or database languags. Por inatance, after analysz-

u
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ing the first clause of the document TEXT1 in terma of theme-
rheme, moocd-residue and tranajitivity structures, our dJdatabase In further developing the FGP attention must be given to automat-
would contain the following three terms: ing this aspect of the system - opportunistic reasoning. A set
' of control modules ars necessary to monitor changes to the black-
“1.{ref{1), themea([(e("topical™, "Stitching together the board and set the agenda for further work toward a solution
ideal computer system for your business”™)],rheme("can ' structure. ;
.often be a difficult operation.”))

~2.[ref(l), mood{[m{"subject”,"Stitching together the

jideal computer aystem for your businesa™) m("finite",

"can™),m{"mood_ad]", "often”) ]}, residae{ {r("pred®, :

"be"), r("complement”,"a difficult operation.")])] Jonathan J Webster

~3,[{ref(l),participant([e("carrier”, "Stitching together the City Polytechnic of Hong Kong
ideal computer system for your i

business”}} ). process {([e("intensive”™, "can often -

be”)]}, participant{[e("attrib", "as difficult — it

operation.”)])] : HE K'LLD ' '
In this way, information about the clauses that comprise a text cee F‘ND HlM You

can be accessed easily and efficiently. In fact, two external

database filea are saved for each text, one containing the acreen mLS-!,‘ M
data {(what the contents were of each field in the analysis screen

when the user saved the analysis and exited to Sprint), the other EL’MINAT.E H'M!

: the analyses themselves. The file containing the screen data is
necessary for the functioning of the program - it is not acces-
aible by the user. If, as mentioned before. you highlight a pre-
viously analyzed clause, then the analysis screen will appear
just as you left it when you saved and exited to Spriat. This
makes it easter for the user to modify a previous analysis. The
second database file was designed to support further extension of
the software in twec ways: (a) to enable a user to query the
database for information s_out consistent pattarns of usage; (b)
to facilitate future automation of certain steps in the analyti-
cal process, Work on a dictionary to accompany the processor
has also been successfully completed. To this end, I translated
the Paacal source code for Borland's Turbo Lightning’s engine
into € 30 as to permit direct acceas of Turbe Lightning's dic-
tionary and thesaurus entries from within Prolog.

Conceptually. the FG Processor resembles in certain respects the
blackboard model of probiem solving. Differeat knowledge sources
participate in 'assembling' a solution. Edward Feigenbaum calls
it "'knowledge assenbly’ -~ finding the right piace of knowledgs
to build into the right place in the emerging asclution
structure™(1988:v1i).

The three kinds of structural analysis that together comprise the
FG Processor are sach a knowledge source, a knowledge module.
Each participates "in the incremental gensration of partial solu-
tions” (Engelmore. wot_al. 1988:5). How they do so, 1is by making
changes to the blackboard. The modules are independent of one
another, each has its own unique terminology and organization.
But they may 1interact by means of the blackboard. Whenever a
clause is analyzed. by whichever module, that analysis is saved
as a prolog term to an extsrnal database - the blackboard. Each
module looks to the blackboard, responding "opportunistically to
changes on the blackboard" (Engelmore, et.al.,1988:13). -

-~
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ACCESSIONS LIST 7
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Previous Lists

List 1: Network 7, March, 1985

List 2: Network 10, June, 1986

List Network 13/14, March 1990
List 4: Network 11/12, October 1989
List 5: Network 11/12, October 1989
List 6: Network 13/14, March 1990
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i. The descriptor categories available are as follows:

1. Semantics : 11. General theory

2. Lexicogrammar: syntax : 12. Comparison with other general
theories

3. Llexicogrammar: morphology 13. Applied linguistics

4, Lexicogrammar: lexis 14, Other applications of linguisties

5. Phonology (language in education) 13. Text and discourse

6. English 16. Child language and language

_ deyelopment
7. Other languages

8. System networks

9. Realizations

10. Functional components

3, I do not undertake to categorize papers, and the bulk of the items on this
list have never been categorized, so the list is not as useful as it could

be. But if intending contributors classify their own, they will make the

list much more useful. If desired, the principal category may be underlined.

4. Reminder. In the past, the question of copyright of items deposited in
the archive has been raised, some authors saying that their editors or
publishers should be contacted if their articles are to be published
elsevhere, which raises the question whether depositing an item in the
archive may - in some countries, at least - constitute publication. It may
do; but whether or no it does, gince I cannot possibly write to all editors
and publishers on the matter, I can only accept items on the understanding
that authors have obtained any necessary permissions before depositing
their work. The copyright in all cases remains with the owners, vhether
the author or anyone else. No liability is accepted by me or by my
department or by Stirling University for any unwitting misappropriation of

copyright.

5. The cost of duplicating is worked out according to the number of sheets a
paper requires. The costs of postage are worked out according to whether
the recipient is in the U.K., Europe or elsewhere, these categories




deriving from the different scales of the U.K. postage rates. Duplicating
costs have risen, so newv rates (including both copying and postage charges)
are given in the boxes below. Cheques should be made to "The University of
Stirling", in sterling, please, so that the amounts are received net of

. conversion charges. Pre-payment is essential: no money, no copy. Please
cite the List Number, as given before each item.
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*Systemicists are to be found throughout Europe - EC and non-EC - and in
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- charges.

6. The sequence in each entry is:

Author(s)/Editor(s): title, [number of gheets]; (place of interim or final
publication, in which case the place of interim ‘publication’ may have been
oral); (date copy received for Archive); [descriptor number, if any].

"n.d." = ‘no date’; "n.p." = ‘no place’.
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Item
Number Author(s) Paper

7.1 —— Abstracts from 17-I8C, Stirling, 1990.
7.2 R J Alexander "Jording, Meaning,Acting: On Situation
Using Language", from Hans Scherer
(Hrsg.): SPRACHE IN SITUATION: Eine
Zwischenbilanz, Romantischer Verlag,
Bonn, 1989 [6]}; (1st July, 1990).
"A Sociosemiotic Perspective on Fixed
Expressions and Phraseclogy and its
Implications for English Language
Teaching", paper accepted for 17-ISC
which could not be delivered [4];
(3.viii.90).
James D Benson & "Technicality in the Register of
William S Greaves Bridge", paper given at 17-ISC,
Stirling, July 1990 [14].
Margaret Berry An Introduction to Systemic
Linguistics, Vol. I: Structures and
-8ystems, nev issue, Department of
English Studies, University of
Nottingham, 1989.
A R Bex "DESCRIBING WRITTEN GENRES: The
Graphic Point of Entry", paper given
at 17-I8C, Stirling, July 1990 {7].
M & T Bloor "An Application of the Theory of
Functional Sentence Perspective to the
Teaching of Academic Writing", paper
. for 17-ISC, Stirling, July 1990 [3].
7.8 € R Caldas-Coulthard "The Representation of Speech in
Factual and Fictional Narratives:
Stylistic Implications", .paper given
at 17-ISC, Stirling, July 1990 [4].
7.9 E Couper-Kuhlen "Speech Rhythm at turn transitions:
its functioning in everyday
conversation”, Part II (January,
1990), Arbeitspapier des Projekts
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K Davidse

4 Downing
A S Duthie

Robin P Fawvecett &
Gordon H Tucker

Jonathan Fine

Peter H Pries &
Gill Praneci

M A K Halliday

Kontextualisierung durch Rhythmus und
Intonation" Nr. 8 [13]; (21.3.90).
TRANSITIVITY/ERGATIVITY: THE JANUS-
HEADED GRAMMAR OF ACTIONS AND EVENTS,
paper given at 17-ISC, Stirling, July
1990 [7]. : _

"On Topical Theme in English",
abstract of paper given at 17-ISC [2].
"Displaying the semantic structure of
an Eve text" [3] (Journal of West
African Languages 14.1 1984; &
Systemic Workshop, Sheffield, 1980)
[12]; (4th July, 1990), Categories:
1, 7, 10, 15.

"Eve" (11), from M E Kropp Dakubu
(ed.): The Languages of Ghana, Kegan
Paul 1988 [3]; 4th July, 1990.
Categories 2, 3, 4, 5, 7.

"Graphic Displays of language and
language components" (9), paper at
departmental seminar, University of
.Ghana, 1988 [5]; (4th July,1990).

. Categories 1, 10.

"Representing semantic structure"
(21), mimeographed paper, Dept. of
Linguistics, University of Ghana, 1989
[21]; 4th July 1990. Categories 1, 6,
10.

"Semantic structure and translation'",
Notes on Translation 96, 1983 [3]; 4th
July, 1990); Categories 1, 6, 10, 14.
"Demonstration of GENESYS: A Very
Large, Semantically Based Systemic
Functional Generator", background
paper for demonstration at 17-ISC,
Stirling, July, 1990 [2].

"Functions of Probabailities on
Linguistic Systems", paper given at
17-IsC, Stirling, July 1990 [6].

"The Static and Dynamic Choices of
Responding: Toward the Process of
Building Social Reality by the
Developmentally Disordered®, revised
version of paper given at 16-ISC,
.Helsinki, June 1989.

"Exploring Theme: Problems for
Research", handout for workshop at 17-
ISC, Stirling, July 1990.

"New Ways of Meaning: A Challenge to
Applied Linguistics", paper presented
to the Ninth World Congress of Applied




7.23

7.24

7.25

7.26

7.27

7.28

7.29

7.30

———= {source)

Sandra Harris

Arlene Harvey

Linguistics, Thessaloniki - Halkidiki
Greece), 15 - .21 April, 1990, to
appear in selected papers from the
Congress, edited by Stathis
Efstathiadis (Greek Applied
Linguistics Association), [17]; 5th
June, 1990.

"Some Grammatical Problems in
Scientific English", paper presented
to the SPELT (Society of Pakistani
English Language Teachers) Symposium
on Language in Education, Karachi,
July 1989 [24]; received 3th June,
"How Do You Mean", paper given at 17-
ISC, Stirling, July 1990 [9], to
appear in Martin Davies and Louise
Ravelli (eds:), Current Ideas in
Systemic Theory and Practice, Pinter
Publishers. :

Report on 16-ISC, Helsinki, June 1989,
from Linguistics Abroad {China) No.

4, 1989 (in Chinese) [2].

"Court Discourse as genre: some
problems and issues", from Robin P
Fawcett and David Young (eds.), New
Developments in Systemic Linguistics
(1988) [6]; received May, 1990.
"Defendant resistance to power and
control in court”, from H Cocleman
(ed.), Working with Language, (7St.?)
Martin (?Mouton?) Press (1988) [18],
received May, 1990. '
"Sociolinguistic Approaches to Media
Language", from Critical Studies in
Mass Communication, 5 (1988), 71-82,
[6]; received, May, 1990.

"The Form and Punction of Threats in
Court", from Language and
Communication, Vol. 4, No. 4, pp.
247-271, 1984 [7]; received May, 1990.
"Questions as a mode of contrel in
magistrates’ courts", from
International Journal of the Sociology
of Language, 49, (1984), pp. 5 - 27
[6]; received May, 1990.

"Genre in Transition - Rhetorical
Strategies in Conflict: An Alternative
Perspective on Incoherence in
Discourse [11], paper given at 17-ISC,
Stirling, July 1990,

79
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Rugqaiya Hasan "The analysis of one poem; theoretical
issues in practice", from D Birch and
¥ 0’Toole, Functions of Style, Pinter
(1989) [7], received June 1990.

"Rime and Reason in Literature", from
S Chatman (ed.), Literary Style: 4
Symposium, Oxford University Press
[8]; received June, 1990.

Daniel Kies "The Uses of Pagsivity: Suppressing
-Agency in Nineteen Eighty-Four, paper
given at 17-ISC, Stirling, July 1990

Marcia Macaulay "The Advertorial: Genre Mixing in
Print Advertising", paper given at 17-
ISC, Stirling, July 1990 [71.

Christian Matthiessen"a Response to Huddleston’s Review of

& James R Martin Halliday’s Introduction to Functional

- Grammar (iv/1990) [84], received 30th
June, 1990. '

William McGregor "On the Place of Circumstantials in
& Systemic-Functional Grammar" [6],
paper given at 17-IS¢, Stirling, July

' 1990, T

G David Morley "Determining Objects, Adjuncts and

Complements in English" [6], paper
‘ given at 17-ISc, Stirling, July 1990.

M Berry, J Bones, Occasional Papers in Systemie

Linguistics, 3 [76].

C Butler, R Carter, ' :

T Gibson, $ Harris, H Hillier, D Noel, G Parsons (eds.)

Michael 0/Donnell "A Dynamic Model of Exchange", paper

‘ given at 17-ISC, Stirling, July 1990,

Gerald Parsons A Comparative Study of the Writing of

. Scientific Texts Focusing on Cohesion
and Cohetrence [140]): Volume One,
Monographs in Systemic Linguistics,
Department of English Studies,
University of Nottinghanm.

— ' "Coherence and Cohesion in Scientific
Texts", paper given at 17-1sc,

: : Stirling, July 1990 {3].

Fred C Peng "Thematic Equatives in Japanese"

[2]),paper given at 17-IsC, Stirling,
‘ . ' July 1990.

Peter H Ragan "Probabilities in Written ESL Texts:
The Quantification of Choice", paper
given at 17-1sc, Stirling, July 1990.

Linda Stump Rashidi "Tovards an Understanding of the
Notion of Theme: An Example from
Dari", paper given at 17-18c,
Stirling, July 1990.

Louise J Ravelli "Metaphor, Mode and Complexity",




7.49

7.50

7.51

7.52

7.53

7.54

7.55

7.56

END

Tarja Salmi-Tolonen

James C Stalker

Erich Steiner

Glenn Stillar

Elke Teich

Paul Tench

Michael Toolan

B A Thesis, Sydney, 1985 [44];
received 7 February, 1989.

"Themes and thematic Progression
patterns in English statutory prose

~ with special reference to European

Community Law", handout for paper
given at 17-ISC, Stirling, July 1990
[1].

"American Folklect: Privileged for
Believability" (7], paper given at 17-
ISC, Stirling, July 1990.

"Some fragments of a Systemic Grammar
of German for a computational
environment" [14], paper given at 17-
ISC, Stirling, July 1990.

"Emerging Discoursal Patterns: A
Phasal Analysis and Catalysis of
Leonard Cohen’s ‘Alekander Trocchi,
Public Junkie, Priez Pour Nous’"™ [10],
paper given at 17-ISC, Stirling, July
1990. -

"A Systemic Grammar of German for text

. generation" [6], paper given at 17—

I8C, Stirling, July 1990.

Summary The Roles of Intonation in
English Discourse [1], Ph. D. Thesis,
University of Wales, 1987. (See
announcement elsewhere in this issue
of NETWORK.)

"Token and Value: A Discussion" ({11,
handout for paper given at 17-ISC,
Stirling, July 1990,

Carol Taylor Torsello"Teaching Students to Approach even

Gordon H Tucker

Friedrich Uhgerer

Rachel Whittaker

the Literary Text through Field, Tenor
and Mode" [4], paper given at 17-I5C,
Stirling, July 1990.

"Natural Lanuage Generation with a
Systemic Functional Grammaz" [6],
paper from 'Istituto degli studi
linguistici, Laboratorio degli studi
linguistici’ (provenance cut off from
photocopy received), 1989/1.

"Scope as a Syntactic Principle", [4],
‘Anglistentag 1988 Gttingen,

Vortrge, Hrsg. von Heinz-Joachim
Mllenbrock und Renate Noll-Wiemann,
Max Niemeyer Verlag, Thingen, 1989.
"Theme in Cognitive Processing", paper
given at 17-I5C, Stirling, July 1990.

Ol




Sres Eaa. Srancas Juwae

Thumw-vm-mmwmm
l‘mﬂmmwﬁmﬁ.u“m

Sevaicped 1 ragecar Chacry, samastacy, s
A ourse iy 1 4 ., ¢ p-mu
Mnmd 3

Wction of the Book, Secuse e powental ior '
Lxdusacion OMAK_MH'HQ'IHO-—J R ST ARl O any Wecmiives of
-Mhmmhum M-nmqhu M socied gracoce,
Ouaiiin Unrvarmey, 71530 . uhey OLLmunA_?;q:qm:_

@ Frances Chstm u Sedar Lacturer » Educaten ' ——
Cwattun Urevirsny, Austrolia,
T E wan:un-::um @ Tﬂldngmd:hhh' orrs .
: e Aspects of anguage behaviour

M A& Hullday 2nd Rucarys Hman Thus ook ke the form of 4 dacusman N Cire Putar
ﬂmmmmwmn_ of ST RN 4 KUGNE Of SAKALONY Thory dnd 3 Lanrming the mocher on pus axpicres e
iy ‘e v the sty of bah spouan g SEUGARE O I urdicy Aiaud s chey have nyauw'mmmmm-mm
WHICEAR CANCL MWW, .€ COnmidans thy CONTANLad Jurig o study and pracuce of S AV LIS Duionn D age of fve: T Cace
CONCANE “wiecth 20as with T taxe, 4 withun Mfarane diaciprnes 1ts thems x the )
wehich v caxg ukolds, el 5 che. Barrwa Qllung 1 twkong, o
Jvaloamnant ind NACBrELIUGN of vt txe daveiopmant of th dhema, t auchey

SOf et Wmmmd%
BADAINKA, i Puing thet S Mental ide of the
ndrvickadl 1 3 product of the gn systama of de
communicy, The distsaon can be divided iy
uvqmwhu;mmundwm
A cOnarence e Mocalions of SN Ueary A ruauon W te
POIAAL L0 (e Dlacs wncd v vadua i mmnvmhm
Mnmmﬂﬂmumm Mmowq'mdm'mutw«m
) MAAILY A GOV
.Mﬂwun‘ -
N : . 437039 &

W54

D
Y
3
n
Rl
~a
+
[+
]
x
2
5
;‘.
a

FRITITtY
[T

- el

"”“ﬁﬂdm'qmmm. P
™
"“""SJ‘WSMM

LR IS
Ny Liupds ABognapso ) ju
SSHdd XALTSHYAING THOLX0

el “listawrogy opmiit,
sy gy 10
J"woa-aﬁ«haau,w .

i
L
Vo

OOOOOONONNNNINNNINN0N0NININNN00000N0S




O‘K-Fordﬁ-_lia—niq e, Press

33

DESCRIBING ENGLISH LANGUAGE
The Editors

DESCRIBING ENGLISH LANGUAGE

Editors: Professor John Sinclair and Dr Ronald Carter |

The series will provide much-needed descriptions of modern English which take
the revelations of recent research into account. Computer processing of language
texts, in particular, has revealed quite unsuspected pattemns of language and
phenomena of language use which cannot be accommodated within the traditional
descriptive system. A new approach is clearly required and the series aims 1o meet
this challenge. It will consider both the substantial changes waking place in ounr
understanding of the English language and the inevitable effect of such changes
npon syllabus specifications, design of materials, and choice of method.

Potential usefulness to teachers of English will be an underlying principle of the
series. To this end, texts will be illustrated with frequent references to clear
examples drawn from naturally-occurring texts. There will also be an emphasis on
the description of extended texts and discourses.

The series will cover most areas of the contingum between theoretical and applied
linguistics, centring about the mid-point suggested by the term "descriptive’. No
detailed prior acquaintance with linguistic description will be assumed, and the
series aims o be accessible to a range of readers including: final-year
undergraduates, MA, and research students in relevant fields; non-native as well as
native teachers of English; and advanced students of English in higher education
overscas. The books of the series will feature glossaries of technical terms,
foomnotes, and bibliographies for the benefit of readers new to the subject areas.

The series will consider developments in the following areas of English language
description:

« New categories in English grammar
« Style in spoken and written English
+ ldioms and idiomaticity

» English collocations

« Lexical patteming
. anmry d:scoum:s

ST TITLES AVAILABLE IN 1991 ]

Dr Ronald Carter

2 Canter has waught Modern English

~banguage and Literature and Educational
Linguistics in the Department of English
Studies at the University of Nottingham since
1979.

HeisChainmnoﬁhePoeﬁesmdLinguis&m
Association of Great Britain, 2 member of
CNAA panels for Humanities, and a member
of the Literature Advisory Commitice of

The British Council. :

In Bratain, Dr Carter has taught in schools, in
fuither education, and in teacher waining,

He has also lecrured and given consultancies
overseas, mainly in conjunction with

The British Council, in the fieid of language
and education in Australia, Singapore,

Hong Kong, Malaysia, Thailand, Indonesia,
the Phillipines, Kenya, Israel, and throughout
Europe.

Dr Carter has published extensively in the
subject arcas of language and education,
applied linguistics, and Yiterary limguistics.
His publications inctude Literature and

Language Teaching, which he edited with C. J.

Brumfit (Oxford University Press, 1986); The

* Web of Wards (Cambridge University Press,
1947); Vocabulary: Applied Linguistic
Perspectives (Unwin Hyman, 1987); and
Seeing Through Language, with Walter Nash,
{Blackwell, (989).

Dr Caner was recently appoinsed Director of
the aew Cenire for English Language
Education at the University of Nottingham,
and is currently seconded part-time as National
Co-ordinator for Language in the National
Curriculum.

Professor John Sinclair

Professor Sinclair has been Professor of

" Modem English Language at the University of

Birmingham since 1965. He has pioneered the
devclopment of new courses in hangusge and
langusge reaching both in Birmingham and
overseas.

Professor Sinclair's main areas of rescarch are
dixcourse (both spoken and writien), and
compuational linguistics, with particutar
emphasis on the study of very long texts.

He has beea consultant/adviser 0 a numbes of )
groups, including the Bullock Comnmiteee,

The British Council, and the National
Congress for Languages in Education, as well
a8 to a {arge number of educational
establishments in more than thirty countries
outside Britnin. He holds the title of Adjunct
Professor in Jiso Tong University, Shanghai.

Professor Sinclair was a foundesr membery of
Language Management, and is active in the
Centre for British Teachers. He has edited
many books and joumnals and soame of his
important OUP publications are: Teacher Taik,
with D.C. Brazil, (Oxford Univensity Preas,
1982); Towards an Analysis of Discourse, with
R.M. Coulthard, (Oxford University Press,
1975); and A Course in Spoken English:
Grammar (Oxford University Press, 1972),

Currently, he is Edisor-in-Chief of the
COBUILD project at Biraviaghan University
which, among other titles, has produced the
COBUILD English Langusge Dictionary
(1987) and the COBUILD Engfish Grammar
(1990).
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Describing English Language _
Series Editors: Professor John Sinclair and Dr Ronald Carter

Corpus, Concordance, Collocation

J. McH. Sinclair

This book - the first title in a ncw series - charts the emergence of a new view of language and
the computer technology associated with it

Over the last ten years, computers have been through several generations, and the computational
analysis of language has rapidly developed, revealing unsuspecied patterns of fonm and use
which cannot be accommodated within & vaditional Jescripiive sysiem. These developments are
ouilined and arc complemented by detatled discussion of the physical processes involved in
corpus creation and the linguistic insights desived from corpus vse.

The book provides an overview of this increasingly important area of applied linguistics that will
serve as an inoduction to computationa] linguistics and give a background for many of the
subsequent contributions in the series.

FULL CONTENTS OVERLEAF

ISBN
019 437144 £

Price
£895

Extent
192 pp

Qufard University Fress, Waltan Stiaet. Qxlord 07

Describing English Language
Saries Editors: Professor John Sinclair and Dr Ronald Carter

Patterns of Lexis in Text

M. F. Hoey

MnchaclHocycmmndsﬂm'lhcsmdyofcohcsmmmubacomdanbhd:mdnmﬂyof
pattemns of lexis in text'

In this book, passagces of authentic text are analysed in demonstrating the operations of patzems
of lexis actoss sentence boundaries and over considerable distances within and between wexis.
Aucntion (o these patterns reveals that iext is organized in such a way that coberent summaries
of any well formed wexi can be generated by applying the principles of Hoey's analysis.

These insights are then related 10 a comprehensive theory of language, in which lexis’ and ‘lext’
arc shown 1o be imporiant levels of language organization.

In the final chapter, implications for the teaching of reading and writing are outlined. These
include a methodology for enabling leamers 10 obtain meaningful readings of texts above their
level of proficiency. Examples are given and the reader is mvtwd as throughout the book, 10 ry
out the examples and 10 take the analysis further.

FULL CONTENTS OVERLEAF

ISBN Format
0194371425 Paperback

234 x 156 mm

" Price

£8.95 | Publication

April 199)
Extent

192 pp
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This genr program has been
developed in Australia and trialled extensively
in Australian schools. The awhors and the
consulznts of the program are recogniscd
leaders in the field of genre theory and i
chssroom application.

Language: A Resource for Mcaning
will improve your curent litcracy

Llanguage across the currhouhoam,
focusing on literacy developnient in all school
subyects, This involves the foir modes of
language: liacning, spoaking, seading and
wriling.
A focus on process and product,
providing access 10 4 fange of genres and
making exphcit the pumpose, rucure and
features of each. Suudents are given the
opporuniy 1 fead and wine in these genres,
and 1o critically analyse them The process of
hezrning is emphusised as welt as e produa.
Effective icacher involvement,
encouaging teachen 10 take an adive and
constructive Tole. Students and wachers
togethor gencrate, share und negotisle
knowledge about @ varicty of wpics.
Functional grammar,
showing tudents how Linguage works o
buikl nicaning, It focuses on language 10 use,
rather than meedy giving a s of nules.
Appropriate genre modcls,
providing clear, well-wnaen and sinple
exaniples of each genre. Students then read.
discuss and use these as modds for thew own
writing. Whole texts are used. abways in &
wxsaningful curriculum cotext.
Assessment strmegics,
for assensing and diagnosing the aceds of
indivichual students, and sertegies fos best
meeting 1hose necds.

For mors

datalled information

call {008) 26 3951.

.

HARCOURT BRACE JOVANOVICH, AUSTRALIA

LANGUAGE:

A Resource for Meaning

Ponasos Chariatie har workod closcly WED prunan wnd seconulin
Meaters in ool yoan, She wan euently appoinied Proiass of
Educacmn 2 the Noahern Ternion Lodicsdy

Mcken Gowy in Tl & e boturen il Language Educan and
ahe Assineand Discancn of thae Sl wndd Loty Contoe 21 it

Linavenity ol G4
P Gy, prevacussly « pounary school Lo hicr. fos wocks 1n e
Counncibeg Conare 8 Ui Lintversny o Ll

Mary Machca, 0 iz fule as i cunsulan u the Cumcshan
Tevelupuncns Branch NS Depustiiens of Eivatwn) skt
exacancly o0 the gonc-tused bacty and Educikn Rewsanch

Norw ik (LERNS mutcrals

Jioa Martin v cunenty 3 Sons boowrc i Depanmens of
Lorypainn 4t the wiavenieny af dydacy

Joam Rothery. Punswsh 2 seachcr and leauicr smce o™ Joan hos
hewn i ahod %ot the dissdvantaged sl prokc i Meuopdeas
Sy wanratyd dn e baitguag « unmalant

Consultants

fevedy Trerewianius lux Liught 4N Gt Leals ML PRIT and
ovonaetl stnmk atwd s pow hecuanng in the el of Linguag: o
Edsiush 4 the Univematy of Wolliogoig

Jonnilor Hamamoad 5 vueith 3 3epnd Livuna o Lngunine s
Moy Linpendy ansd o Crordiiin of Produosinat Developaen:
bt the Ratsanat Contre for Engdadi bangvage Teadung am
Mowsanks

Explanatons From

Student's Books ur cach level have been
dc;sagncq 10 give sudent's access to explicit

orniation about what they are fcarning al why
they are fearning it. They capture and stimulate the
sludc:pl‘s interest in nguage kearning by combining
stunaing artwork and phowgraphs with fun, patical
Adtivitics. These activities promote lively inleraction
4nd consultation among students and with the
tracher. An inureusing independence is encousaged
us students gain more control over the genre,

Language: A Resource tor Meaning
Aagdaile 9o

Exploning
reports about
roptides ’
Explonng
proceduces
e
Mg coaking
fuw fabnes
e e

Explonng
sepons abow
fuchucs

Explonng
provedures
abuous

tdpales

W frogs
Expasitions Protectung You and
sl yauir
CVYOEIREGE sl

Each Teacher’s Book gives infonmation about
the purpose and stnutuse of the genre and the
kind of waching suppon appropriate fur cach
stage. A runge of pracicat suggestions and activities
usd-pmvk::’::gau porting <ach sccuon of the
studears books. Copy Pages (b v
Studears bo -Copy ges (blackline mastens)

Exphuing
repoas about
bears

Explc

abusut,
paper nuking

Elevusiciey
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NEW BOOK INFORMATION

db

Publication date: July 1990

& Discourse analysis, Language teaching

Language as Behaviour, Language as Code
A study of academic Engllsh :

LYNNE YOUNG

Carleton University, Otlawa

This work arose from the desire ta teach foreign stidents in
North America a particular variety of language used ig their
disciplines (speech situations), whereupoa the inadequacy
or non-existence of previous study becume apparemt, .
Given this raison d’dtre, the work first iBustratcs one
approach to the analysis of language in ordeg 4o

something of significance can be abosit’

texts and discourse. The approach chosés s

tional Grammar, with its roots in the Pragut S

gmsms and the London School of J.R. Futh, . & thanfy i
ts particularly able 1 show how ntuaﬁonal m affect
codal choices. Sccondly, the author graceeds 3356 this
theory and one language variety (academic lp“dl) 0 illus-
trate the influence of speech situational oomponents on the
codal selections in the language variety.

Since the impetus for the work is pedagogical, the book con-
cludes with a brief reappraisal of the analysis model and a
discussion of some of the pedagogical implications stem-
ming from the analysis. Since the work is also theoveticat,
the implications of the smdy for the model of grammar are
thoroughly cxplored.

Pragmatics and Beyond New Serics, 8
Amstesdam/Philadelphia, 1990. ca. 280 pp

Hardbd. ISBN 1-55619-110-3 Price to be announced

JOHN BENJAMINS PUBLISHING COIIPANY .

302?220743(1 Wmhhm

FORTHCOMING TITLES

Lynns Young: Langusge as Bahaviour, Lanjuage ss Code.

A whudy Ul sCacdutnc Englah,

W0 T2 0014 Poue 10 08 aiiuunced Pragmaion & Beyurut New Secvs. §

Denise E. Murray: Conversation lor Aclon.
Thes Capmpues Ioemiiinel a8 adiuin Of COMMUNCAEON,

80 IR 00402 el lu b ddwiounusa

Praginadicn & Mayorut Ngw Seves, 10

A Functional Grammar of Gooniyandi
WILLIAM B. McGREGOR
La Trobc University

'l’huteuouttol
Goomymduou-mljymgn

their language. To this end, the theoretical framework of
systemic functional grammar, particularly as claborated i in
Halliday’s recent work, ia ldoptcd Certain refinements to
!hcthcoquep_rgpm;dmotdcuobcnumummnhe

+-OF obvious importance o those
studym; Aaustralian ahongmal languages, this work has an
importance 1o a wider audience for its cffective prescatation
of theory justification.

1990. xx, 618 pp.

Anuterdam/FPhiladeiphla,
Hardbd. ISBN9027230250 $ 100.00

Related title;

Complex Sentence Com-ucﬂom in
Australian Languages
PETER AUSTIN (od.)
La Trobe University
e e

Siaaa bt

Papeshd.  ISBN 1-5561
Hudbd.  ISBN 1-55619-016-6
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These PINTER books now available fros

Y ¥

COLUMBIAUNLVERSITY PRESS

Columbia
38 Sooth Browdway

e wnygron, Now Yok a3l

THE OPEN.LINGUISTICS SERIES

REGISTERS OF fro
WRITTEN ENGL1SH:
Situadonal Factors and
Linguistic Fearures
Edited by Mohsen Ghadessy, Lasversity of Singapors’
The anguage of litcransre has alwavs rvanvad far o aricical
enoon tun funvoonal varkacs of witan auch
newawritng, sdverusiig, s busics lerers. This colloadon
cxantuncs dh Las of severad vancocs of fuwooaal
English widun dhe tramewock of Michact Hallidayh theoey of
dlum\mmg many linguiste awd discoursal iEanurcs
q_:m ulfm tor granted. Conmibuoo
mdmk LB i, Autarn Makbas, Jonachan Websrer, aod
Drane Hougheono.
1989/ i34
{SBN 0-806137-989-9/ 54900 USA

NEW DEVELOPMENTS IN
SYSTEMIC LINGUISTICS:
Volume 2: Theory and Application
Robin . Fawcett and David Young,

Uriversisy of Walcs !mmurc o Sacnce and Tmﬁndgy

v of -:Imhgu

1988/ .34
[SBN 0-80. 3‘ ©37-7 1 549 00 CUS.r\

GRAMMAR IN TH
CONSTRUCTION OE TEXTS
Jaumes Monagham

1987 - 155

(SAN 0-3618/-627-X 13500 LUSA

m ©F Pinter Publishers

THE P [CTABILITY OF
NPOI&:% CONVERSATION
Christine Chocpen, Haificld Pobwedmic

This book analvzar the communicanive sorwnure of casual

convepation. The author shows how dhe balance of cooversa-
thonns can b upact by varianons in the arus of

and how they ncganwly cvahsar: noapasas thind parsons to

19897132
ISBN 0-856187-707-1 1 $39 00 CUSA

NEW DEVELOPMENTS IN
SYSTEMIC LINGUISTICS

MLA K. Haflidzy snd Robia P Fawcet
1947 1 297
ISBN 0-80l87-636-9/ 547 50 CLISA,

THE CASE FOR LEXICASE

Sunlcy Saross
1988/ 273
LSBN 0 46137 -039-3 1 $35.00 CUSA

THE FUNCTIONS OF STYLE
David Birch and Michuct O”Foole

1988/ 174 .

158N 0 ssEEF 18X, $37.50 CUsA

THE STRUCTURE OF
SOCIAL [NTERAC!'ION

Eija Viouroks.
197 ¢ 107
sanoseliFere 134750 cusa

o

\(‘l .
s Recenﬂy PUDESHES

LINGUISTIC ASPEC
OF LEGISLATIVE EXPRESSIO
FREDERICK BOWERS

In this work, Frederick Bowers applies modarn linguistic theory 1o
an analysis of legislauve expression as lound in contemporary
statutes in Canada and other junsdictions in the Briush tradition,
including the United States. This is the first book-langth study lo
describa statutory language in a formal, explicit and comprehen-
sive way. its theme is that legislative language 1s not a separate,
private language, as many critics argue, but a panicular applica-
tion of language in general.

Bowers examines several aspects of statutory exprassion, in-
cluding the purpose of an act, the semantic structure of words in
ralation 1o their use and to the canons ol statulory construction,
the syntactic structure of sentences in relation to precision and
clarity, and the style of expression inrelation1o ordinary language.
His descriptive mathods integrate the terms of standard transfor-
mational and structural grammar along with the current inguistic
theories of M. A. K. Halliday, John Searle, ang C. F. Fillmore.

The analysis is based on expression taken from recent Cana-
dian Federal and Provinciat Acts. But equaily important as statu-
tory data are analyses of the observations on the axprassion of
such data madeé by counts and commentators on statutory draft-
ing. Chiel among these are the treatises of £. A. Drniedger and
Reed Dickerson, whose manuals are the most influential on
current slatutory drafting in North America.

Bowers concludes that the function of legislative language is
that of all practical language — to convey intended meamng in a
form that is expressive of it and as accessibie 1o the reader as the
complextty of subslance permits. Legislalive language neither
uses nor needs the kind of ohscure language for which it is
trequently btamed. Moraover, he points out, statulory language s
unlikely 1o become as plain as many laymen would prefer; t is no
difterent from the expression used in conveying any complex
matler. Statutory language can explicitly be shown to share all the
charactenistics of ganeral language, and its draftsmen and inter-
preters 1o demonsirate the linguistic intuitions which are general
to all language users.

FREDERICK BOWERS taught English at the University of
Butish Colurnbia tor over twenty years and 1S now a private
cansullant in English communication.

398 pages, 1989, ISBN 0-7748-0324-X, cloth, $39.95
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3-D:Discipline—Dialogue—Difference : 3D

VIDEO
DIALOGUES

This is 8 two and a haif hour videotape 1VHS»

. f stadic-Fistxsnonsrbetwoeli prominent

I.mgulsts and educationalists who came together for

the “3D" Language in Education Conference at

Murdoch University in Perth, Western Austrulia in
December, 1989.

Five major topics were explored in plenary
papers at the conference and in preplanned respon-
seq before being discussed in workshops running
throughout the conference. Each half-hour seg-
ment on the tape has & specific theme and selected
discvssants as follows:

Educationai Linguistics: Professor Michael

Mgy (University of Sydneyr; Professor Gunther
K (University of Technology, Sydney).
Discoursal Change and Language Educa.
. tion: Dr Nerman Fairclough ¢University of Lan;'
‘ 1; Dr. Terry Threadgold 1University o
About The Publisher ooy D Terty Threadold (University
e oS- Auetration Discourse, Subjectivity and Schooling: Dr
Denis Jenkine in 1989, Elwyn and Denis bave both been Valerie Watkerdine tBirmingham Polytechaicy;
closs to adacation, both having tanght in a variety of Professor John Frow | University of Queensland:.
positions, Denis for 18 years and Elwyn for 15 years. Literacy and Diversity: Professor Jay Lembe
peraieet e o ey e e nts {City University of New York Dr Eve Fesl tKoorie
materials. Due to the computer technologies used, the Research Centre, Monash University?.
staff at Liteeacy Technologies can guacantee that any Reconstructing the Literary: Professor Bob
matarials pubilshed can be available for the enstomer in Hodge tMurdoch University; Dr David Butt «Mac-
um‘h:::'ﬂ :ﬂp:nn-l incerest tn Fanctimal quarie University*.
l.lnlui-da. reconceiving the role of compuaters. In this All five discussions are chaired by Professor

LITERACY TECHROLOGIES

2076

es Pty Litd

PLACE IN AN ENVELOPE AND
FORWARLITO
PO Box
Wahroonga N
your Bankcard or Mastercard sumber to:
Phooe or Fax Awstralia (02) 476 6390

Literacy Technold
Alternutively you may phn& ysur order along with

LITERACY TECHNOLO .IES PTY LTD

| i:::: ‘"“"'“‘" “:‘;:"'*’ "I:;"'m programme at Murdoch University.
with Hallidey’s work as taught by Michaet O Toule.

Thea at Macquarie University, ander the supervision of

Puvid Butt, Elwyn is completing a FhD.

Riqaby s, Jio Yiastha Ares o Penati ey Order your copy how. $A48. includes a 180
nay: kgl minute videstape. plus anintroductory book-

* chs Chwistie, Terrd Thiread, Gunther Eress, and Theo .

van Levawen, Biwyn lde:':ﬁed a need for Acetralian let introducing the various topics of discus-

scadewmic to gain & wortd-wide hearing. The books, in sion.

this little catalogne, are the beginning that was only &

dream jost three sonths ago.
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COUNTRY
SIGNATURE
Expiry Date
AMOUNT $%A

Elwyn is utilising = sywtemicfunctional Michael (FToole of the Communicetion Studies

)

SOCIAL SEMIOTICS
A Transdisciplinary Journal in
Functional Linguistics, Semiotics
and Critical Theory

SOCIAL SEMIOTICS is an exciting new journal
for the publication of both text-besed analysis and
theoretical inquiry in the fields of functional linguis-
tics, social semioctics and contemporary critical

SOCIAL SEMIOTICS promotes politically-in-
formed studies of particular texts and of current
theoretical debate in & variety of fields.

S0CIAL SEMIOTICS ina transdisciplinary jour-
nal and calls for contributions and readers in any
field interested in contemporary critical theory.

SOCIAL SEMIOTICS i the only journal which
explicitly interfaces critical linguistic analysis with
theoretical work in fields such aa education, social-
ogy, politicy, anthropology, literature, popular cul-
ture and the arta. It is a major part of editorial policy
to actively encourage dislogue within, between and
across these fields.

The general editors of SOCIAL SEMIOTICS are
Anne Cranuy-Francis, English Department,
University of Wollongong tNSW Australia), and
Terry Threadgold, English Department, University
of Sydney {NSW Australia).

Members of the Editorial Committee include
David Butt (English and Linguistics, Macquatie
Universitys, Frances Christie (Education; Northern
Territory University ). Ruqaiya Hasan {Eagflish and
Linguistics, Macquarie University), Gunther Kresa
{Humanities and Social Sciences, University of
Techmology), James Martin (Linguistics, Sydney
Usiversityt, Cate Poynton (Communication
Studies, Scuth Auostralian College of Advanced
Education), Alan Rumsey (Anthropology, Syduey
University), Theo van Leeuwin {English and Lin-
guistics, Macquarie University), Anne Yeatman
(Saciology. Flinders Universitys.

Published twice yearly August and February.
Annual Subscription $A40, institutions $A85 plus
packing and haadling. Subscribe now to receive
the first iseue In August 1990. 200 pages / issue.
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living with
English

Book One

David Butt et. al.

We hear much about going back — back to this
And Back to that and the other. It is no use going
back; what didn’t work before won't work next time
either. This book doesn't go back; it goes forward.
Forward to grammar — to a grammar that is care-
fully thought out, sensibly used. and clearly and
entertainingly presented. — M.AK. Halliday
(Emeritus Professor of Linguistics, University of

Sydney.+ o
This book reconciles two perspectives on lan-

guage :

# thatlanguage isshaped according to the task

~ft t» performilng in our Giillture; and

@ that language needs to be deacribed in its

own right, just like other tools that are basic
to our lives.

While there must be no return to the past..and
any kind of language treadmill. so too there can be
no apologiea for taking language kead on. The pat-
terns of English bring a specific order to our inter-
actions with the community. Furthermore. the
design of English offers specific possibilities for
modelling the world about. These poesibilities for
ordering and modelling experience need to be con-
gciously explored. This is 30 such conventions can
be bath employed compeétently and re-fashioned ac-
cording to changing needs. - David Butt. Lecturer.
in Linguistics, Macquarie University, Australia,

The book will be found useful by those studving
or teaching introductory courses at Tertiary fevel,
as well as by all those whose business it ia to consider
the resources of English.

Place an order for immediate delivery.
$A19 plus postage and handling according to
the table on order form. 108 pages.

PRE:

Literacy in Social

Processes
Papers from The Inaugural
Australian Systemics Network
Conference, Deakin Univer-
sity, Geelong, Victoria,
Australia 18-21 January 1990.

Papers include:

Hailiday, M.A K, Linguistic Perspectiveson
Literacy: A Systemic-Functional Approach.

Luke, Allan, From Psychology to Linguistics
in the Production of the Literate: Metanar-
rative and the Politics of Schooling.

Freebody, Peter, Inventing Cultural-
Capitalist Distinctions in the Assessment of
HSC Papers: Coping with Inflation in an Era

_of “Literacy Crisia™.

Jenkina, Elwyn, A Language of the Small
Screen: Towards a Systemic-Functional Lin-
guistic Explication of An Emergent Literacy.

Poynton, Cate, Reading the News: Repre-
sentation, Agency, Control.

Butt. David, Some Basie Tools in a Linguis-
tic Approach to Personality: A Firthian Con-
ception of Seclal Process.

Martin, James, and Cranny-Francés, Anne,

' Contratextuslity: The Poetics of Subversion.

Threadgold, Terri, Postmodernism, Sys-
temic-Functional Linguistics as Metalan-
guage, and the Practice of Cultural Critique.

" Ravelli. Lovise, A Dynamic Approsch to
Grammar.

Martin, Jim & Matthiessen. CM.LM., Typol-

ogy and Topolegy in Functional Grammar: An

Ecologicsal Perspective on Systemic Descrip-

tion.

Order your copy now: limited publication.
$A35 plus poatage and handling according to the
table on the order form.

- the maéqunrle university
WAY INTO SYSTEMIC
FUNCTIONAL GRAMMAR

David Butt

The Systemic Functional approach to language
~itF most powerful tool yet developed for the
“duatription of texts and textual variation. The ap-

proach, ag developed by M A K. Halliday. presenta
a coherent mode of the relations between language
in use, language in typical contexts, and the fine
mesh of meaning choices that make up the gram-
mar of our language.

Ag a descriptive tocl, Systemic Functionat Lin-
guistics hew been at the centre of new ideas in
education, the description of literature, the genera-
tion of text through computers, and theories of child
language development.

=24t the core of Halliday's approach is the concep-
* tion of grammar a3 systems of meaning choices. In
The Macquarie University Way Into Systemic
Functional Grammar, David Butt 1 from Linguistics
at Macquarie University) discusees the ‘grammar
through a set of audio tapes and support notes. The
separate discussions set out from the historicai
context of the 5-F approach and proceed. stage by

stage, to the goal of producing practical, working

descriptions,

The package is directed to people who

recognise the importance of language study, |

but who may have been daunted by the enor-
mous expanses of linguistics, language
philosophy, and discourse theories.

The set consists of seven % minute tapes and
nates in a book of 100 pages. $A60 plus postage and
handling according to tha table on the order form.

 Order befere May 30, 1990 for 10% discount.

ORDER FORM

padn |2l s} el alele
TAFEEEEE
=
wz = | 8 2l s} 28]
gé? 33‘31353
3
AN EEEEIEIE
S EEEEHE
@&
543 3 33| 9] %8
2 AELEEEE
@ of gl 2[ %] S| &
sty EREHEE
I YR BT
g«-gg EHERHEE
33 teolalelslela
AIEFEEEHEE
M sl 2| 2] 8| 2] =
EREEEREL
il
E §2§§i5
FREEHE
FEHERRE

ADD PRICE + POSTAGE AND PLACE FINAL TOTAL IN $A [N THIS BOX

dll.\ EN WITH MIONEY ORDER. CHEQL'E, MASTERCARD NO- &
\'l‘.i(lj sty 2 I%LLMS L35

HE F
ALL FOR)

COMPLETE THE OTHER SIDE OF Tl

F PAVMENT MUST BE IN AUSTRALIAN




lt"“".""""."""‘"""“".""

‘] :

@he Aniversity of Syduey

wiw 2o

WORKING PAPERS IN LINGUISTICS
The following documents are now available:

No 1; Writing Project - R (980
The papers in this voluome present functional analyscs of rwo of the most common types
of writng demanded in school: aamative and Iierary criticism. These analyses are
related w the aaditionsl Firthian « cawgorics of field, mode and teacr, with
implicarions for teaching practice eviewed,

No 2: Writing Project - R {981
This report suggesis 2 developrental picture of the way in which regiseer and genre
develop in schoot writing. For the most part the stages noted reflect the way in which
writing is ofganised by schools rather than any systematic patiera of linguistic
develnpmmutry students themselves. Mdymmmnwdfwanmb:ofhey
ngbsavmanmml,Rm.qu repoxt closes with
comments on the place of a functional fingmstic perspectve in the stady of childrea's

oflection of the

The dcvelopmcm of modality and hypmheﬂc:lmmnmg' Niged §:7.5 - 2:7.5" by Joy

Philips, “The origins of questicas In Nigel's conversation 1:8'= 332" ty-Aan Buffy,—

“Variation in Singapore Mandarin nxsal finais™ by Graham Lock, and "Quanrification of
text and context” by Guenter Plum.

4; Wrid
This re draws togetbe.r three papers by Joan Rothery which focus on_the
mhanonsotaﬁ:muondpuspemveonchﬁdmnswnnngﬁxﬂ:whmgm ‘Her
main point is that knowledge about lan, register tod genre can be used by wachers
to adopt & far morc responsibie wle in writing devclopment than is cumendy
fashionable. The ceport also includes a paper by Jim Martin reviewing the main
differences between speech and writng and their different functions in onr culture.

No 5: Wriring Project - B 1987
Thxsvolume contains t'ourpapers. The ﬁrstthreerepmonmmh into writing in

jor secondary school conducted by Jim Martin, Perer Wignell and Suzanne Egging
dnnng 1986, The first of these reports on an ethnographic sudy by Peter Wignell of
writing in History and Geography it an inner Sydney selective school. The second and
third focus on the discourse of Geography and History, deconswructing these as
tnchnolomcs which are by and large learned by students through copying. The final
paper is a complete version of Masin, Christie and Rothery’s reply o Sawyer and
Watson's critique of genre based approaches to literacy development.

AVATLABLE FROM:

Lingulstics Department
University of Sydney
NSW, 2006

Australia

Forthcoming volumes will inclode: )
. A collection of papers oa Indonesian within e Dyiaiallc Pancticnal famewark
b. A collection of papers ot Chinese within the Sysmieals mm

c. A collection of papers on second languags

papers (provisional tides): 'Rnlaofuﬂwhd:lh‘,'roﬁc
ﬂmand\f‘md&gmh “Panee pheaomeas in Aosinafisg lesmars
of French”, w'helmmmvmgammmmmombgydm
Ianguagethsof

& hhhmm&ﬂtomdmhmnhmnmqaguxhsdu&puuwmmnsﬁhwﬂ
mmmon&mﬂww:smdumpnmd motlhcpwple:d:ehnmed
newipy torials”, comparison: of two " and “Roj

Seapaper shitomalss A compurison of ovo reding programnes” and “Rojak

Toudacopmofd:ewoﬂnngp:pe:s.pleue complecdnisfmmds:nditudu
Linguistcs Department at the Uriversity of Sydney wgether with the tppropnm
monies (sl prices are given in Australian Dollars). e

Please send me the rollowmg volumes of Sydney Univcsity Working Pa in
Linguistics: pers

No 1 $5.00 +
ggg SSOCH-W
$5.00 + posta
No4 _ : .
No 5 31200+pos:age
TOTAL

Postage rates:
New Soith Wales & ACT
Elsewhere in Ausiralia
New Zealand (airmail)
USA & UK (aimmail)

$1.20
51.60
$3.60
$2.60
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APPLIED LINGHISTICS ASSOCLATION OF SABTMALIM
WRITIMG TS MK TEACHINU GANATS ACBORS T CEARICELWM

Pagurs o wvorkshop Feporis Crom the *Neiting te

bald st the Daiversity of 3pdney, -y 1983

AVAILABLE FROM:

LINGUISTICS DEPARTMENT
UNIVERSITY OF SYDNEY
NSW, 2006

AUSTRALIA'

Yaan' sonlerenss

Coek -~ Froon + probase §7-Gol k\*-x\\
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Edited by Clare Paluter & 4.0, Martis
Omiveraity of lgpdney

Guosalatsl Pepers Sumber 9. L]
L34B & ¥4 68

1338 8331931

© aLaa

APFLIES LINGULSTICS ASJOCLATION OF dothALIL

fapers swd workshop reports from Lhe 'Writing 16 Mean' eoafsresss

neld el the Baiversily of Sydeey, say 1383

Sdlted by Clare Fatster & i.0. Hariis
Tailversity of Sydeey

Ocossjonsl Pugers Busker §, 1384
Land 8 33%7as 88

1338 0314- 3937
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Discourse on Discourse

Workshop Reports
from

The Macguarie Workshop
on Discowrse Analysis

February 21-25, 1983

Introduced and edited
by
Ruqaiya Hasan
Macquarie University
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0.P.5.L. 13 a celatively iaformal journal which aims (1) to

provide quick circulation for important pajers ia systemic
linzuiscics duz eventually ta be publianed ia moce foraal
joucnals bSut unlikely to appzar in thase oether journals for
scme coasiderable time; (2) to provide an outlet for working
papars reporting on the early stajes of cesearch prograames and
desizned to elicit comnents Eroa collezagues in the field;

(3) to encsurags new writacs in systemic linguiscics vho may
wish initially to try weitiaz for such a journal before
revising their work for publication elsewhere. It i3 also
honed occasionally to publish papers from writers who, thougn
not working within a systemic Eramewvock, nevertheless share tha

~-coacerns of systemic linguists.

Monographs in Systemic Lingulstics

This i3 a nev daparture for the group. The aim i3 to focus
attention enticaly upon gae pacticular study. The rationale ia
that in 30 doing au opportunity will be provided to give the
ceader an in-depth insizht into the development of the authoc's
id2as, not always po3adible in shortec publications.

Tt will be pacticularly usaful in providing an apportumty for
thz author to give a detailad account of an analytical aodel
waich may he probleaatic. In so doinz, it 13 hoped chat
constrcuctiva c¢riclicism may be developed which will lead to
prajcess in solving some of ths problems involved,

Ranrintg in Systanic Linjuiacics

This agaia is a aew depacture. The aim 13 to repeint volumes
for wiica chire still appeacs to be a demand, but for whicn the
ocizinal editions arz ao lon;ier available. U2 ar: graceful co
B. T. datstord Ltd. for paraission to use the orijinal setcing
in the rascintst version of our ficst voluae ia this serias.

Cantriwutions to 0.P.5.L. and corrzspondencz about
contridutions anould bs addrzsszd to:

Dirx Mo¥l, 3cacol of Traaslatioa and Intzcpretinz (HIVT)
Jniversicy of Ancserp{aUca)
-3caililzrascraac 41
B-200% AntJWetp
Belzium

Contribucilas to tLhe lonogrash secilas and corr:zspondenc?

contcidutiang should b= ajaressea to:

Dr. Garald Pacsons, Dept. of English Studies, Nottiaghaa
Ulniveraity, Yottinzham NG7 23D UO.K.

Ocdecs for any of the publications 3should be senc oa Che
Lraers
protocrma bYelow o :

“rs. Milacy Hilltier, Dapr of Enqlish Studies, ifoctclnszhasa
University, Nocriazhaa 0G7 23D 0.,

0zDEA FOTY FOR PUBLICATINYS F10't THE NOTTLNGHAU ENGLISH
T INGUAGE AJD LTIGUISTICS PUBLICATIONS GROUP (M. E.L.L.

plaase sand me .....copites of 0.P.5.L. Voil. 1. I enclose £....
vee..cdpics of 0.F,5,L. Vol. 2. I enclose &,...
weee-copl2zs of 0,P.S.L. Vol, 3. I 2nclose £....

e.s..conles of Honozrapha im Systenic
Linguistics Ho. 1. I enclose £....

cseo.Coples of Reprints in Systeaic
Linguistics No. 1. I enclose £....

Total= £....

Pricea per coay

0.P.5.L (each voluna) = £6.00 {6.50 ovarseas)
Ylonogtaphs in Systeaic Lingulscics Ho.l = £8.00 (8.50 ovacr3eas)
Reprincs in Systeaic Linjuilacics Mo. 1 = £3.00 (8.50 ovarsaas)
Prizes laclude poscaze and packiag)

Payasnts should ha amade by (1) a persoaal chequs dcawn an 2
Britusa bank, (2) a furachaque, or {3) a poscal moazy orler,
all payable ia Sterlini, All other chequ2s ar woney aclec3d are
accaptable if aa =quivalznt of £S5 is added to cover bank

cniczas. Chaques or mon2y ordaca shauld be sade pavabla to
"Univ., of Hottinnua/OPsSL”.,

HY Q308 £3 sicieiiatattttastsrsnascncncenncsasacsarsnsnaanes

Hy AddreSs §3 ciieicerictsstimsaaatst sttt tsaasostsatnan

R L N R E N N R RN R N

{Please chack taar your nane and address are legible)

Plaasa sand this fora to: Hilary Hilliec, Dept. of English
3tudies, Univacsity of docrtingham, Hottingnam, NG? ZRD, O.4.
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UNIVERSITY OF NOTTEINGHA! 1939/90

Denpactment of English Studias

The following publications are nowv availabla from the
flottingham English Languags and Linguistics Research and
Pubiicationa Group (N.E.L.L.).

A. Occasional Papers in Systemic Linguistics (0.P.S.L.) Nos 1.
._an .

Coantents of Volume 1:

=Whan is s system netvork not s system netvork? {Nigel Gotterl).
Intonation and asaning in spontaneous discoucrse (Afaf EL-
Menoufy). A
Register analysis: The language of asir traffic control (Asdis
0, Vatnsdal).
Negotiating naw contexts in conversation (Carmel Clorzaan).
Altecnaciva approaches to casual convecsation in linguistic
description {(Karsn Malcolm),

Contanta of Volume 2:

Sent:ncz initial elesents in English and their discourse
function {Ivan Lowe}.

Court discourss as genc:: some problems and t{ssues (Sandra
Haccis).,

Int=2ccuptions: a narkee of social distance? (Carolina
Stainton).

Cont2nty of Volume 3:

fhay'ce all cut of step excapt our Johnany: A discussion of
motivation (oc the lack of {t) in Systemic Lingulstics
(lacjarac Becrcy).

Int2cpersonal meaninzs in judicial discoucse (Yon 'laley).
*!le's ay friand®' or 'It's amy friend'? A systemic account.
{Anae-ilarie Simoa-Vandenbecraen). '
Sentance typa2s in English discourse: A formal approach (Eirian
Davies).

Information structur= in Enqglish coaversation: The given-nagy
distinction revisited (%onald Geluykans),

B, onouranhs in Systemic Linzuistics
A Comnarative Study of the Writing of Scientific
Texts focusing on Coher2nce and Cohasion

Gecrald Parscns

Number 1:

This rasearch report written by the Editor of the series, uses
Hasan's chain interaction aethod to investizata the cowparativs
coterence of sixteen texts. The results show that a
significant correlation 2xists betwaen percaptians of coherzaca
and the percentage of central tokens, thus leading support to

‘lasan's coacept of cohesive harnony.

Thez stuly develons ilasan's taxonoay of central tokens by
shouing that it is possible to modify the concept of cohesiv
“armony by focusing upon loang chains of inceraction, =
Tnis resulcts statistically in a distinct inprovement in tha

explanation of the informants' perceptions of the coherence of
tha cexts, '

A method of calculating the relative strensth of some of the
factors contrihuting to the cohesion and coherence of the texcs

=Mhovs that st Jeast 347 of the variation of the coherence of
the texts is caused by tha variation in cohesion. A detailed
step by step account of the analysis of on= of the texts is
given along with sufficient detail of the remaining fiftesn tro
enable the readsr to follov the meihod through.

‘uaber 2: Diszourse Variation in fedical Texts (forthconminga)

Kevin Nwopu

This is a stody undertaken as an exercise in Comparative
Discourse Analysis. Uorking within Ganre-Analysis the work
2xa37in2s the variation in tne ornanisation of the threa
parallel geanres of written nedical texts - the Abstract
accompanying a medical res=arch paper, ths Ressarch Article
itself and the eaquivalent Journalistic Reported Version.

Further details will be supplied later.

c. Reprints in Systemic Linguistics

dumber 1:

An Introduction to Systenie Linquistics
Volume 1:

Structures and Systems
Hargaret Berry

This is s reprint of Volume 1 of the popular introductory
account of Systemic Linguistics, first published in 1975 and is
in response to many requests for the dook. Volume 1 deals with

.Structures and Systews and is characterised by succinct and
~lucid writing.

The two opening chapters lay the foundations for the rest of
the book and are especially helpful in clarifying the

. characteristic features of systemic linguiscics.

Chapter 3 focuses upon language levels and the next chapter
deals vith syntagnmatic and paradigmatic chains and chofce.
The rest of the book concentrates upon grammar and in
particular discusses the concepts of structure, unit, rank,
system, and delicacy.
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OCCASIOMAL PAPEAS IN SYSTEMIC LINGUISTICS

(1850 0934~3058) )

editorial addcess:
Dapt. of English Studies
Unlnultr of Wottingham
Tome? R0
oK

Contenty 9f ¥Yolueg 3 (provisional)

. dim pagelo
The language of madness: sathod or disordesr?

fagqazat Jacry
They ¢ all out of step except ouz Johany
A discussion of motivation {or the lack of it)
in systemic liaguistics
ian
Yorca and significance in English intecczogatives

!ntcrpc:leux'. nsanings in judicial discoucse
Anng-Matie $lsgn-Vandenbergen
‘Be‘s my friend’ or *It's my friend‘'?

Voluse 3 will be published {n the autumn of 1389, To reserve
your copy Jjust send the tear—off alip below to Nilary Hillies,
Dept: of English Studies, University Qf Mottingham, HGZ JAD, UK.
together with a cheque/monsy ocder for £3 (if you ace living In
the UX) or £5.50 (for buyers sesident outside the UX). Your copy
will be sent to you straight after it golls ofl the press!

Paynents should be made by asans of (1) a perscnal chague drawun
on a British bank, (2) a Burocheque, or (3) 4 postal money ogders.
all payable in Sterling. Qtheg chegues gongy Qrdersy  g5e
acceptable only if the gquivalent of 3% j_! 3dded o gover bank
chazqges. Cheques Or money Orders should be made payable to
*Coiv. of ¥ottingham/ORSL“.

AENSENEEEINENEESBANSSNASASSSS AN SRS NENLERASEAREERARNRSEREERS ! !!

Vol. 3 (1389)
I would like to ocder ... <oplies of OPSL Vol. 3

I enclose ... x£% (UK)/L5.50 (elmawhare) = ...

My nawe 1is

and ny address is

‘}Adrou..........

STOP PRESS STOP PRESS 1!t
NEW PUBLICATIONS - ENGLISH STUDIES DEPT - UNIVERSITY OF NOTTINGHAM

-Me ares pl.und.&o.mhouncc that two more publications will be
_available toward the end of the ysar.

The first is Yolums 4 of QCCASIONAL PAPERS IN SYSTEMIC LINGUISTICS.
-frovisional contents include papers by Robert Cockcroft, Angela
Down:fg. G11) Francis, Hilary Hillier, and William McGragor.

The second publication is Number .2 in our sertes MONOGRAPHS IN
SYSTEMIC LINGUISTICS. This is by Kavin Nwogu of the Federal
uUniversity of Technology., Nigeria and is entitled

i i i T . The study includes detailed analyses
using three different analytical frameworks. The first is based
on Swaleas’ approach to the analysis of Article Introductions.
Nwogu has given a detailed analysis of the Moves and their
Constituent Elements in medical ressarch articles, the abstracts of the
articles and the journalistic versions of the articles. The second
frameworik i3 Dbased upon Functiona) Sentsnce Perspactive and
Thematic Progression, whila the final msthad looks at the variation
of the cohasive gualitires of Lhe three (sub)gaenres.

Wa consider that this is an important contribution to genre

analysis and alao helps elucidates the way to write popular
acmnt_iflc articles.

Advance orders are be:ing taken at CURRENT PRICES. To receive your
copiles 1mmadiately on publication, please sand the order form beilow

to: Hilary hHillier, Dept of English Studies, University of
Not Lingham I_\IG‘J 2RD. U.K.

AXEEJESZAEERRLTZEJUFEXXTI AT R RVEE XA LESEREIESRAB ISP RS RV AR AR DR EET SR

Please send me ....copies of Volume 4 of 0.P.S.L. I encloss 2....
. ..copies of No. 2 of Monographs in Systewmic

Linguistica. I enclosa f....

Total 4....

NBD. . coviniviiinansiisiscarsntastancsnasnnsseass {BLOCK CAPITALS)

---------- L I I T T I

L R R R R N N N N N L L R T T I sy

- Sand £0.00 (U.X.) OR £6,.%5Q (overseas) for each copy of w;vol_ 4

O.P.S.L. AND £9.00 {t3.X.) OR 29.30 {(oversaas) for Na. 2 of
Monographs in Syatamic Linguistics. Chaeques should be sade payable
te “The University -of Nottingham/0.P.S.L.° and should be in adl
sterling. Other currenciss are acceptabls but the cqu'lv.lont
£5.00 should be added to cover bank charges.




TECHNICAL WRITING AND PROFESSIONAL -
COMMUNICATION, 2/e -
and
TECHNICAL WRITING AND PROFESSIONAL
COMMUNICATION FOR NONNATIVE SPEAKERS OF
ENGLISH, 2e

5;_70000000001occ'cocnnaooucocsonoooconolc

Leslie A Olsen, The University of Michigan
Thomas N. Huckin, The University of Utah

Designed to help readers become proficient as senders and receivers of technical communication,
TECHNICAL WRITING AND PROFESSIONAL COMMUNICATION, 2/e, is right for intennediate and
advanced sludents in science, business, and other technically oriented professions. Because
Engiish is the intarnational language of business and science, but may not be the native language of
many siudents and practitioners of these disciplines, TECHNICAL WRITING AND PROFESSIONAL
COMMUNICATION FOR NONNATIVE SPEAKERS OF ENGLISH, 2/e is prasented as an altlemate
volume for these students. it provides additional information and explanations in those areas of
English that are known 10 be troublesomse lor nonnative English speakers. The two badks can be
used simultaneously when addressing both native and nonnative speakers in the classroom.
Formarly titted PRINCIPLES OF COMMUNICATION FOR SCIENCE AND TECHNOLOGY and
ENGLISH FOR SCIENCE AND TECHNOLOGY: A HANDBOOK FOR NONNATIVE SPEAKERS,
thase two books offer everything technical writing instructors need to teach effectively in today's

collega classroom.

* Bolh texis’ functionabirhetorical approach emphasizes the * An emphasis on the intemational dimensions of modem
commuenicative uss ol language rather than simply its formal  business communication;

aspecis, but, wreat the formal aspecls whare appropriate.
The 12xts emphasize the psychological, social, and
mmmsmmmcmmm

* The books aiso featurs treaiment of the early stages of
wiiting: how a writer can find and define a opic, find
appeopriaie wprds 10 describa that lopic, selup a report’s
problem effectively for a given audience, and define and
apply criteria nesded to solve that problam.

* Both texis use the systematic and reasoned approach 1o
how language functions in communication that is Xnown to
be elleciive for sclence, angiuering and other proleasional
studants. ’

&

* veaiment of the athical diménsions of communication;

* coveraga of mulliple authorship and group activities
reflecting tha increasad prominence ol leamwork in
organizations;

. ﬂnm.oluuuuduuwm adchbmlm
ldivlypmmlu

* compleis treatment of conm.'r-baand writing;
* expanded treaiment of genres In Pt IV;

* aparial anawer key, exercisas, supplemeniary readings,

&nd reference appendixes.

An instructor's manudal le available.

ARE YOU SNTERESTED IN STYLISTICS, PRACTICAL CRITICISM,
LITERARY THEORY or Cll‘l'lCM.. LINGIASTICS? )
Thaa you will enjoy the jouwrnal of the
POETICS AND LINGUISTICS ASSOCIATION (PALA):

PARLANCE

{Voluma 2 Number 1)

This issuc comtsins a selection of papors from the 1988 PALA
Coaferenco bheld M Noutinghsm Univensity:

R. Sell: Grammatalogy and Litarary Pragmaiics
3. Milla: Postics and Linguistics: & crisical relation?
G. Swcn: How Ewmpiricat are the British?

A view from conlinsaial empirical ssudy of litaraturs,
W.Crombic: Poxi-siruccuralism and ihe Dauial of Maensal l'mn.n
N. Faicclough: Criticel Discowrss Asalysis.

C. Bollard-Thoasson: Parallelism and Persuasion.

PRICE PER COPY: £ .30 {plus £ 1.00 postage and packing). To ordes, fisd
out about PALA or offer a papes 10 FARLANCE, picase compicis the

scar-off below and post it 0 PARLANCE,

c/o Rom Caner,

Depasiment of English Studics
University of Noitisgham
Nostingham

Eagland

c/o Mick Short o

Deparuncas of Linguistics &
Moders Esglisk Language

Lancasier University

Lancaster LAL 4YT,

England .

NAME:
ADDRESS:

COPIES OF PARLANCE 2 {1).
<o BACK COPIES OF PARLANCE (N1 @ 7 ca. +
. ‘ £} pap
DETAILS OF PALA MEMBERSHIP
A PARLANCE STYLE SHEET (for conwribuiors)

1ENCLOSE PAYMENT OF £ (POLUNDS STERLING ONLY)
(Cheques should be made payable to PARLANCE.)
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Interface is a journal of applied linquistics and is published
twice a year by the Languages Department of the Flemish School eof
Economics in Brussels.

Interface invites submissiona that deal with applied linguistics
in a broad sense : native and foreign languags teaching,
contrastive linquistics, discourse analysis, stylistics,
translaticn and interpretation, lexicography and terminography,
LBR.

A selection of contributions from previoua lssues:

Lut Baten and Anne-Marie Cornu : %“Vocabulary acquisition at
advancad laval: from the what to the how via a concordance®;
Shoshona Folman : “The benefits of interrslating reading and
writing in the EFL olessroom®; Gill Francis : “Aspects of nominal
group lexlcal cchesion” ; Dany Jaspers “Oon full Iinterpretati-
on"; Kathryn J. Lindholm :* Engliah gquesation davelopmant in
secend language learners : Trelationship betwesen semantis context
and linguistic ocomplexity®; Jean-Marie Maes : “Ths intelligent
diotionary project *; DbDirk Noél : “Ths study of oochersnce
relations . What is wrong with it and how it can be improved
upon®; Peter J. Robinson :* Components and procedurss in
vocabulary learning : fsature grids, prototypss and procsdural

_wocabulary®; Frangoise Salager-Meyer: "“Discoursal movements in

medical English sbatracts and their linguistic exponents : a
genre analysia study*; anne-Marie Simon-Vandenbergen : “Systemic
grammar, ragistsr analysis and L8P*; John R. Taylor : "Metaphors
of ocommunication and the naturs of listening and readiag
comprehension”; Fred Van Besien : “Metaphor and simile".

. miéloa will be publizhed in English,Prench,German and Dutch.

Manuscripts should be no longer than 20 double-spaced pages
{(excluding tables, notes and references, which should come on
separate pages) and should be sent , together with an abstract in
English (max. 120 words) , to the Editor : Dr. ¥, Van Seslen,
VLEKHO Brussel , Xoningstraat 336 , §-12i0 Brussels, Belgium.

Abstracts of articles are published in Liagulstics and Language
Bebavior abstracts (LLBA), 3San Dlego. Contributors receive 20
oft-prints of the article.

Univereity of Minnesots Fress, Fall 1998 catalegus.
2037 Imhudty Avenue 3.L.,

Alansapelis
RN 55414,
Ue3.4,

he work of M. A. ICTEP
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SOCIAL SEMIOTICS

Text, Meaning, and Nabokov's Ada

PAUL J. THIRAULY
Foreword by Wiad Godzich
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Free reprints on Computational linguistics

Recent Publications
of the Penman Natural Language Group

Eduard Hovy
lnformatioa Sciences Institute of USC
4876 Admiralty Way .
Marina del Rey, CA 90292-0006
’ Talephone: 832-1511
Emaili novyQIsi.sov

COI:IPM Fabruary 1990

1 Publications in 1988

1.1 Invited Talks and Rafereed Conference Presentations
o Arens, Y., Miller, L., Shapiro, 4L, and Sandlnimﬂ', N.K. Astomatic Cou:ndhl
of User-loterface Displays. In the Proceedings of the Conference af the American
Association of Artificial inselligence (AAAL), 5t. Paal, MK, Angust 1988. _

. tenens ia Japaness; An Extanded Inquiry Semn-
tics Treatment. In Proceedings of the Mecting of the Associstion for Eomputational
Linguistics (ACL), Blﬁh. NY, Jusa 1888.

1.A. Tha Developmaent of Systemic
of Japaness and Chi

Functioaal Resources for the Generation

pese Texts. In the Fourih Faternational Workshop on Natural
mcmﬁu,mmcglm 1988. ‘

o Bateman LA !‘mmSymk-wll Grammar to Syiten - Punctional Text Gen-
eration: Escalating the Exchasge. 1 Proceedings of the AAAL Workihop on Test
Muaﬂmﬁl.?all,“.lm .

ctional Grammar: A Naw Froptisr. In the Pre-

. an.l..l.np&nkSy-umi:hn ew Froptis
WJMFMWSWMENL“IQ;,MI:A_W
1988, .

o Batemaa, J.A., Kasper, LT. and Matthiessea, C.M.LM. Systemic Linguistics and
Nasursl Language Processiag: Case Studies in the Exchaage. Ia the Proccedings of
&NMWSWWMM.MLAWIW.

« Bateman, J.A. Tha Application of Systemic Fuactional Grammar to Japancse and
aimhm.hmcnam.pmudummm .
WM.}M.MMWM&MA@M
1988. ,

o Hovy, E.H. Two Types of Plasning in Lasguage Geseration.:
Mexting of the Assaciation for Computational Linguistics (ACE,
1988,

o Hovy, EHl. Plaaning Coberast Multisentcatial Text. In the Pracoedings of the M
of the Association for Computational Linguistics {ACL), Baffalo, NY, Juss 1958

» Hovy, E.H. Os the Study of Tex1 Plansing and Realization. In the Precssdings of the

of the American Association aof Artificial Inteclligence {AAAI, Ss. Paal,

MN, August 1988. ' o

« Bovy, E.H. Approaches to the Planning of Cohmnt '!\:t In the Fourth Mternatisnal
Workshop on Natural Language Generation, Los Angeles, CA, July 1988.

o Hovy, E.H. PAULINE: An Experimest in Ideational, Interpesscnal, and Textual -

Language Generatioa. In the Proccedings of the Fijteenth Internahienal Systemies
Congress, East Lansing, ML, August 1938,

+ Kasper, B.T. Coaditianal Deacriptions in Functional Unificatioa Grammar. In Pro-
ceedings of the Meeting of the Association far Computetional Linguistics {ACL), Bef
falo, NY, June 1588. i ‘

» Kasper, R.T: An Experimental Parser for Systemic Grammars. In the Procecdings of
the Coling Conference, Budapest, Hungary, August 1988.

o Kasper, R.T. Ambiguity in Systemic Grammar: Experience with a Computational
Passer for English.In the Proceedings of the Fiftcenth International Systemics Congress,
East Lansing, MI, August 1988,

« Kasper, R-T. Scts and Sequences in Unification-baszd Grammars, presented at the
Workshap on Unification Formalisme — Synias, Scmantics and Implementation. TV
tisee, West Germany, April 1988. Cemrmmmemme s mm T

« Mana, W.C. Two Approaches to Discourse Structure from Computational Lingulstics.

In the Fourih International Workshop on Naturel Languoge Genévation, Loa Angelea,
CA, July 1988, T U -

+ Maas, W.C. Two Theocies of Discourse Structore. In the Procecdings of the !‘M
International Systemics Congress, £ast Lansing, M1, August 1988. N -

« Matthiessen, C.M.IM. Lexical Selection is Generation: An Abstract Model, In the
Fourth International Workshop on. Natural language Ganeration, Los Angdes, CA,
July 1988,

o Matthiossen, C.M.LM. Text Generation as » l.in‘nilﬁc‘lnﬂtd Taak, preaeated 2t
2 UCLA Linguistics Collogeium, April 1988 o :

« Soadbaiuiai, WX, Lesical Selactioa. 1n the Prececdings of the Conference of the
Anserican Association q,imﬁcul Intclligence (AAAT), 8. Paal, MN, August 1988,
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« Hovy, E.H. Kew Possibilities in Machine Trauslation. Ia Proceedings of the Darpa
Specch and Natursl Lenguage Workshop, Harwichport (Cape Cod), MA, August 1989,

« Hovy, E.H. New Possibilities of Natural Language Geaeration Systems, Preseated at
NMMMMA!WMW.DC.HQ l!ﬂﬂ-

— o Kasper, R.T. A Flexible Interface for Linking Applications to Peguman's Seutence

- Generator. In Proceedings of the Darpa WM«MMN“&!!L‘.W

Philadelphis, PA, 1988,

o Kasper, BT. Unification and Classifcation: hﬂmdmnhhmﬂmlm
Parsiog. In Proceedings of the International Workshop on Parsing Technologics, Pitta-
burgh, PA, Aogust 1989.

2.3 Journal ‘Articles and Book Reviews
o Bateman, J.A. Dynamic systemic-functional grammar: a sew frontier. In Weord 40(1-
2), 1989, : . .
o Hovy, E.H., McDonald, D.D. aud Young, S- Casrent Issues in Natural l.an;n(!
Generation: An Overview of the AAAL Workshop on TFext Plasniag and Realization.
In Al Magazine 10(3), 1989.

o Hovy, E.H. Back review of Systemic Tezt Generalion as Problem Solning, by Pasten,
T. In Computotional Linguistics 15(2), 1888

2.8 Unreferced Publications
« Bateman, JA. Upper Modding for Machine Tracelstion: A Level of Abstractios
. fot Preserving Meaning. 1 Proceedings of the Worhkpon_lluﬁum
Munich, October 1989. Also available as EynoTaA-D Working Papes, hnstisat fix
Asgewandie Informationsforschung, Saarbrackes, West Germaay, 1980

« Bateman, 3.A., Kaspaz, RT-, Moore, J.D. asd Whitsey, R-A. The Peaman Upper
Model — 1989. Unpublished research report, USC/lnformation Scheaces Taatituts,
Masina del Rey, CA._IW-

+ Hovy, ERL Notes on dialogus management aad text planaing in the LILOG praject.
Unpublished working document, Projekt LILOG, Institat fir Wissessbasierta Sys-
temse, IDM Dantschland, Stuttgart, 1988.

o The Penman Project. The Pezmas Primes, The Pasmas User Guide, The Peassn

Referonce Manual. Uspublished Penmas project docamestation, USC/laformation
Sciences Institmte, Mariaa del Rey, CA, 1968,

GG

3 Publications in 1990
3.1 Invited Talks and Refereed Conference Preses
o Batemsa, J.A. Upper Modeling: A Level of Semantics for

cessing. Submitted for prasentation to the the Coling Conference, By
‘m- . -

¢ Patis, C.L. and Bateman, J.A. User Modeliag and Regisier Theory: A Coagreasce.
of Concerns. Presented at the Second internationsl Workshop en User Modeling, -
Hawail, April 1990.

o Hovy, E-H. ssd Arens, Y. Whes is » Pictuss Worth a Thoussad Woeds? — Allo-
cation of Modalities in Multimedia Commaaication. Presented at the A4AI Spring
Symposism on Human-Computer Communication, Stanford, CA, Murdh 1990, -

» Hovy, E.H. New Froatiers of Natural Language Genaration Systems. Presested at the
" Al Systems in Government, Washington, DC, May 1990.

3.2 Journal Articles

¢ Hovy, E.H. Pragmatics and Natural Language Generation. fn Al Joursal, to appear.
Also available as USC/laformation Sciences Institute Rescarch Bepors ISH/RS-89-233.

e Kasper, R.T. and Rounds, W. The Logic of Usification in Grammar=ETilipuistics
in Philosophy 13{1}, to appear.

3.3 Books

o Bateman, J.A. and Matthicsscn, C.M.LM. Text Generation and Systemic- Punctional
Linguistics: Esperiences from English and Japaness. i‘rua-l‘iﬂu,lnﬂn,h.:-
lsad. In preparatioa. . N

¢ Paris, C.L., Swartcut, W.R- and Maas, W.C. (eds). Hﬂwhwﬁm
Intelligence and Computational Linguistics, Klawer Academic P A
Tndelli { inguistics, Klnwer whilinhorn, Canpheldge,

, 34 Book Chapters

’ ¢ Bateman, J.A. Uncovering Textual Meanings: A Cuse Study Iaw Systemic- ‘
WWhmedJthm anpuagt in
Artificial Intelligence and Computational Linguistics, Pasia, C.L., Swartowt, W.R sad
Mann, W.C. {eds), to appeas.

« Hovy, EH. umuh-uhwrm Ia Collection of ialacied pogess

mmwm’mammmmca
Dale, R. (¢ds), 10 agpear.
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proaches Planai Coberems Tuxt. n Nedwral Languope in * . . .
* imnlﬂ::apua u‘h&.:.pldﬁu:i':w Parta chl. Swutont, Wi aad 6 Publications of Other ISI Personnel Associated with Pen-
y Lo-Boy .

Maan. W.C, (ada), to appear. Also available ss USC/Information Sciences Institute man .

Rasenrch Report IST/RS-89-245. o » Moore, J.D. Plaasing and Reacting. Iy Proceedinge of the AAALS8 Workshap on
* Mann, W.C. T'wo Approaches to Discourse Stn:tmﬁom(kmputni_faul'h'n;m;ufs. Text Planning end Nature] L Realisation, St. Pasl, NN, Augast 1983,

Language @ ifeiql lligence and Computational Lingeistics, Paris,
0[3. N‘;“dt W.I.Tn:r:;m “;'"18 (eda), to sppesr. + Moore, J.D. Responding to “Hah?™: Answering Vaguely-A rticulated Follow-Up Gues-
.L.. » « W, b ) tions. In Procecdings of the conference in Human Fictars in Computing Sysitma,
* Matthiessen, C.M.LM. Lexical Selection ia Generation: As Abstract Ilm:’dk[?év;t- Aoatin, TX, May 1959,
nguage & ificial (17 nd Compvtstional Linguistics, Par L.,
;::r:ut W R.mu‘:l’?lul {;‘g’::d":;. :o appear. s Moore, J.D. aud Paris, C.L. Constructiog Goberent Texts Using Rhetorical Relations.

In Proceedings of the Tenth Annual Conference of the Cognitine Science Socicty, Mow-
treaf, Canads, August [988.
4 Summary of Publications of Penman Personnel Lin

* Moare, J.D. and Swartont, W.R. A reactive Approach to Explanation. In Proceastings
¢ Refereed conference and workshop presentations: 22 (1988), 10 {1989), 6 (1990} of the AAAT Workshop on Ezplanationa, St. Paul, MN, Angust 1958, .
o Jousual articles: 2 (1988), 3 (1989), 2 (1980) ] '

* Mooe, J.D. acd Swartoat, W.R. Dialogue based explanation. Presented at the Fowrth
N (1968).3 (1990} International Workshop on Test Generation, Los Angeles, 1968.
+ Book chapters: 10 »d
4 » Moore. J.D. and Patis, C.L. Plansing Text for Advisory Dislogs. I Procecdings
« Boaks; | {1988), 2 {1990) ) of the 21h Annual Meeting of the Associstion of Computational Linguistics (ACL},
« Unrefereed pablications: 3 (1958), 4 (1989) Vancouver, Canada, June 1989,
) ) - Graad total: 68 * Moore, J.D. a0d Swartont, W.R. A Reactive Approach to Explanation. In Proceedings
* Totas: 18 (1988), 17 (1989), 11(1990); Gr ‘ of the International Joint Conference an Artificial Inteiligence ICAI, Detroit, 1989,
. 5 Workshops organized by Penman Personnel ) . Moor?. J.!:’.C.L‘h:;::e Approach to Expert and Advice-Giving Systems. Ph.D. Dis-
S ) sertation, . 3
X i Workshop on Notural Lunguoge Generation. Maan, W.G.; Swast-
: Fot. r“;’ ’:‘:?;::.é L. (all tir: organizing mm$M)- Los Angelew, éA-J'll.'l 1988.. » Moare, 1.D. and Swariout, W.R. Dialogue-based explanation. In Naiurol Langvage
out, W, , L. o B £.8. (chair of L. in Artificial Intelligenee and Computational Linguistics, Paris, C L., Swartowa, W.R.
o AAAI Woarkshop on Text Planning and Realization. Hovy, E.H. air of organizing and Mang, W.C. (eds), Lo appear.
. the American Association of Artificial Intelligence (AAAR) ‘
‘;‘“;:‘::'::}‘C‘r:mc:;:s fericin R ¢ Paris, C.L. Geseration and Ernlagation: Buildiag an Explanation Facility for the Ex-
5. , MN, Angust - plainable Expert Systems Fra;.. k. Presented at the Fowrth Internationad Work.
s Workshap on the Evcluation of Notural Langwage Processing Systems. Havy, E:H. shop on Text Generation, Los Auy-'.. CA, July 1988
(organizing committee member). Philadelphia, PA, December 1988.

. . + Pasis, C.E., Wick, M.k. and Thompsow, W.B. The Line of Rzasoning Versus the Line
" ¢ International Warkshop on Parsing Technologies. Kuapes, R'T. (orgasising eommit-  * - of Explanation. in Procecdings of the AAAI-88 Worksiop on Esplanation, St. Pal,
tee member). Pittaburgh, PA, Augost 939, MN, Aogust 1958,
ion o o
o AAAL Workshop on Evaluation of Natural Languuge G‘w Syriems. Baq, E
{organizing committee member). Conference of the American Association of KitEal

o Paris, C.L. Planning a Text: Can We and Row Should We Modularize this Process?
Inteliigence (AAAL}L, Cambridge, MJ\'. Awgust 1999,

In Proceedings of the AAAL38 Workshop on Text Flanning and Natural Langwage
Realization, St. Paut, MN, Angust 1968.

« Pasie, C.L. Tuiloting Descriptions to a User's Leved of Expertise. In Journal of Com-
putational Lingwistics 14(3), September 1988,

¢ Parls, C.L. Resposding 10 a User's Domain Kaowledge: Incorporating the User’s

Lavel of Expertise lnto & Generatios System. In Proceedings of the Inicrnetional
Computer Science Conference, Artificial Intelligenca: Theory and Applications, Bong
Kong, December 1988, A longer version of this paper will sppesr In Computationsl
Intelligence.

¢ Pasis, C.L. The Uue of Explicit User' Models in a Generation System for Tailoring
Answers to-the User's Level of Expertise. In User Models in Dialog Systems, Kobea,
A. and Wahlster, W. (eds), Springer Verlag, Symbolic Computation Series, 1989,

¢ Paria, C.L. Tailoring as a Prerequisite for Fffective Human-Computer Commi

ticn, Presented at the AAAS Spring Symporium on Heman-Compuler
tiom, Stanford, CA, March 1959.

¢ Paris, C L. Generation sad Explanation: Building an Explanat
plainable Expert Systems Framewark. In Natural
and Computational Linguistice, Paris, C.L., Swartoot ME
to appear. "

o Pusis. C.L. The Use of Erplicit User Modeidd
London. England, in preparation 2

+ Paris. C.L Text generation.
puttng Ide N {ad), piveo




‘Benson, Michael J, Cummings, and William S. Greaves, eds. Linguistics
mic pective, Current I;sues in Linguistic Theory 39. Amsterdam:
ATBenjamins. 58. Pp. x + 452. US §§E 00 (Earscoveri §IZ.;5 (softcover%
Stéele and Terry Threadgold, eds. L age Toplieg: Essays in Honour o
; 1ns %98

hael Hallida . Amsterdam: John Benjam 7. ¢ vols: pp. xxxil + 4903 pp.
6 rs ‘.0 .00 (for both volumes).

Reviewed by L.G. KELLY (University of Ottawa)
}Reprintéd by permission. Canadian Journal of Linguistics, 33(1): 72-75, 1990.

Nobody really knows who first said that language is a system of systems:
the honour has been claimed for too many father figures. One of these aspirants
was the late J.R. Firth, Professor of Linguistics at the University of London
in the 19403 and 1950s. The books before us are a balance-sheet of Firthian
linguistics in the 1980s. Linguistics in a Systemic Perspective is a
collection of 13 articles illustrating how diverse is the range of subjects
handled within systemic linguistics. It is not a texthboock of systemic
linguistics, nor does it attempt to handle everything that can be handlad by
. the approach. It begins with El-Menoufy’s article on intonation and meaning,

passes through examinations of syntax and lexicon, and terminates with

examinations of discourse. These include not only the incursions inte

linguistic eriticism of literary texts, which are such an interest of the
Firthian linguist, but also a very entertaining and instructive article on the
" relationship between words and music in folksong. The authors range from grand
old men in the f£ield like Michael Halliday and John Sinclair to relative
unknowns. The geographical spread of the authors is also interesting: beside
the expected people working at British universities, there are Europeans and
one solitary Egyptian. _ .

Language Topics is a Festschrift for Hichael Halliday, who retired from
the Chair of Linguistics at Sydney at the end of 1987, Its 68 articles are
prefaced by a biography of Halliday and his list of publications. The
collection closes with an interviev of Halliday by Paul J. Thibault, and the
consolidated bibliography. Unlike the other book, this one is not indexed. In
the manner customary in such collections, the articles are arranged in a way
that highlights Halliday’s interests (including a very intriguing first section
called ‘Starting Points’ which looks at the School of Prague, J.R. Firth, and
Daniel Jones, all early influences, and language teaching, an early interest).

From its early beginnings in Firth’s teaching at the University of London,
systemic linguistics developed into what Halliday called ‘a way of thinking
about language; and more specifically, a way of asking questions about language
as an object’ (Halliday and Martin 1981:15). The starting-point is Firth’s
principle that ‘the first principle of linguistics is to distinguish between
system and structure’, And though linguistics is concerned with both, it is
structure that ranks second to system. For Halliday the echo of Hjelmslev in
interpreting Firth is deliberate: language is a Gestalt that fits into other
behavioural Gestalts. The central issue of systemic linguistics was summed up
by Halliday In ;Eehaictum that learning language wvas ‘learni?g how to mean’. He
himself rejected the Saussurean idea of signifiant and signi 1é (as Firth had
done), seeing meaning as function in context. ‘Context’ here means both the
social and linguistic context proper to an utterance. The ‘system’ investigated
by systemic linguistics therefore 1s the range of choices available to a




speaker within a given context. And this choice depends on conceptual sﬁ
particular to language groups: in a way not unlike that postulated by the
Romantic speculation on language and brought into 20th-century linguistiecs
Sapir and Whorf, these conceptual systems are embodied by the grammatical,
semantic and discourse systems of language. Formal statement of the sort
familiar in North American linguistics is not a necessity to systemic ~ '
linguisties, although some systemic linguists have experimented with it. What
sort of image of the approach do these two books give?

The image given by the two books is complementary: Linguistics in a
Systemic Perspective concentrates more on the actual anaIys%s of language than
Tanguage Topics, which casts its net very widely. It is obvious that in the
ana%ys%s of language the upper bound is utterance, or even text, rather than
sentence; and that in the transition to systemic linguistics Firthian
linguistics has lost none of its preoccupation with language as a social fact.
Certainly Language Topics is biased in its direction by the very fact that it
is an honour volume for Halliday. It therefore reflects his interest in child
language, language teaching and sociolinguistics., For an approach that has
aggressively positivistic and even anti-mentalistic roots, the linguisties
presented here is very strongly marked by European mentalist approaches: the
systemic approach has come a long way since the first relatively crude attempts
by Firth to counter the creeping dualism he saw as one of the major dangers in
Saussure’s work. There is very little analysis here of language as a device,
and none to take it out of context so that it can be treated completely
formally. Both books analyze language on the levels experienced by the language
user, and the range of experience goes from the sort of thing studied by the
Labovian sociolinguist to written uses of language. These include
administrative and legislative language, Erich Steiner’s perceptive article on
folk-song in Linguistics in a Systemic Perspective, and articles on literary
uses of language. 1he central issue is meanEng In a functionalist sense: that
is, the relationship between signs and both the linguistic context and the
context of situation. Thus, where the pioneers of systemic linguistics
distinguished between lexical and grammatical mesning, Halliday’s generation
added discourse to this ancient pair .

Language is presented as a Gestalt, and as a component of the larger

Gestalt of behaviour. And like the Prague and Copenhagen Schools, these

nguists look on language structures as processes rather than as something
static. ‘Meaning’ or the externation of meaning is the result of these
processes and their reaction with the various .contexts. It is for this reason
that linguists of this stamp can range as far afield as they do: the ‘meaning’
of literature is of as much interest to them as the ‘meaning’ of cross-talk at
a family meal. The second question is the nature itself of meaning. The
attitude of these authors is less aggressively social than that of their
forebears. While there is strong agreement that meaning is primarily a social
element, this has been strongly influenced by the mentalism of the Sapir-Whorf
hypothesis, and even reminiscences of the Romantic conviction that language
builds both the person and the societies in which that person lives and acts.

It follows that the sort of analysis used here goes from the top down, from
the largest unit to the smallest, and even from the context of situation to
phonological features felt necessary by the speakers. It is difficult to find
any seams between linguistics, sociolinguistics, and psycholinguistics here;
and even more difficult to f£ind one between pure and applied. This is as one
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4pect. In many wvays British linguistics took its shape from the needs of
“the pragmatic study of exotic languages, designed to make them less
, had little time for linguistic models for the fun ot it. And this is a

4re that stands out. In a similar vein, systemic linguistics prides itself

# peing a Broad Church: Firthian linguistics always had a gentlemanly
eluctance to make dogmatic statements. This is recognized by a Czech advance
ward (Danes, Firbas and Sgall) and a range of contributors of all sorts of

" theoretical tendencies in Language Topics.

And yet within each book there is a unity of purpose and thrust.
{nguistics in a Systemic Perspective, while it begins in intonation and
- ¥inishes in music, 1S ept completely coherent by the common thread of
_communicative purpose in language and utterance. By the nature of the task,
Language Topics is more difficult to handle. In one sense unity is achieved by
‘the re%Iection of Halliday and his interests in the organization of the book.
But once again the matter is so treated that the social sense of language and
features of language gives cohesion to the collection. ' :

Given the functionalist orientation of both books, ‘formal statement’ means
something different here from what normally happens. It means little more than
a statement that is carefully drafted and verifiable from data and -evidence.
Emphasis on principled argumentation from data is one thing that marks these
books, and it is done simply, normally without abstract symbolization.

. Both books afford a glimpse of a linguistics that has been eclipsed by the
developments of the last 20 years: and yet they shov that it is vigorous, and
has not retreated behind the barricades of tradition. It is a linguistics. that
has the rigour of a science, but the humanist concerns of the old discipline of
philology. Given their nature they are showcases of the approach, both of them
quite readable even to those unfamiliar with this way of doing linguistics.
Linguistics in a Systemic Perspective is a fairly standard example of a set-
plece volume proaucea by a Like-minded group of scholars: Language Topics is a
very comprehensive reflection of the interests and worth of its Eeﬁicatee.

REFERENCE

Halliday, M.A.K., and J.R. Martin. 1981. Readings in Systemic Linguistics.
London: Batsford. . .

“The ‘A’ was for the enthusiastic demanstration of a guttural sound.
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The Linguistic Spectrum. By V. Prakasam. Patiala: Punjabi Universify,
11 § Igﬁ. _

1

Reviewed by DANIEL KIES (College of DuPage)

The Linguistic Spectrum contains thirteen chapters that are based on 3
previously published articles or conference papers Prakasam had written over a 9
period of ten years. The title of the book -- employing the spectrum metaphor h
-~ suggests a linguistic analysis marked by thoroughness, generality,
gradience, and coherence between all the subsystems of language. The spectrum
metaphor also suggests that a major goal of the book is to serve as a "bridge"
between all the competing theories that comprise the spectrum of linguistic
theory. Unfortunately, the book does not deliver on the promises of its title.
Brevity works against Prazkasam: those goals are too large to accomplish in a
short volume, .

The book is organized loosely by linguistic strata, beginning with language
as sound and ending with language in community. Several chapters also give
Prakasam the opportunity to compare directly the relative merits of competing
linguistic theories. Chapter 1 ("Parametical Phonetics") begins with a
cautionary tale about the need to keep distinct the parameters of phonetic
description (physiological [= articulatory],; acoustic, and auditory). Prakasam
identifies weaknesses arising from the conflation of those parameters (using
Telugu to exemplify the analysis). When discussing physiological phonetics,
for example, Prakasam argues that descriptive and explanatory phonetic
statements are better made by attending to all relevant phonetic _
parameters, such as the "active articulator" (pp. 2-3), rather than simply
attending on theoretical grounds to a single parameter, such as the "passive
place of articulation." N

Chapter 2 ("Functional Phonology®) begins with an all too brief comparison
of Praguian, Generative, and Systemic phonology and moves to a discussion of
syntagmatic and paradigmatic features in the functional analysis of sound
systems. A contribution to functional phonology is Prakasam’s notion of a
"dynamic" function of syntagmatic phonological features (pp. 13 18). The
chapter reviews the traditional distributive and demarcative functions of sound
segments, but Prakasam adds a dynamic function to those sounds that are active
in phonological alternations (sandhi contexts). The dynamic function, Prakasam
argues, predicts the direction of sound changes in a sandhi context.

Prakasam’s phonological analyses demonstrates the value of functionalism in
linguistic analysis, illustrating how the functionalism and pragmatism of neo-
Firthian phonology admirably explains several problems in Telugu phonetics and
phonelogy that form-oriented neo-Chomskians can only list as exceptions to
phonological rules. (See Prakasam 1976, 1977, and 1979 for more

extensive discussions of many of those points.)

Chapter 3 ("Ordering of Phonological Rules") and Chapter 6 ("Case Relations
and Realizations") are curiosities. Having argued for the descriptive and
explanatory value of Systemic (functional) phonology in Chapters 1 and 2,
Prakasam presents a two page chapter (Chapter 3) that argues for abstract
phonological representations of a Generative sort and for all the
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5§ings of Generative theory, including rule ordering. Similarly, Chapter 6
avn largely from Prakasam 1979-80) surveys the concept of grammatical case
nd its morphological and semantic treatment in traditional Indian, Generative,

‘and Systemic theory. A large part of Prakasam’s objective is to reconcile
‘Generative and Systemic-Functional theory. Yet the strength of Systemic-

unctional linguistics has always been the "directness" of the linguistie

“analysis. However, Chapters 3 and 6 do nothing to explain Prakasam’s interest

in abstract representations or rule ordering in the Generative sense. In
fact, Chapter 3’s most striking feature is the number of interesting, yet
completely unmotivated, claims -- such as the hypothesized general rule

+ .. ordering principle stating that rule governing morphologically conditioned
. sound changes apply to the underlying (abstract) representation before rules
" governing phonologically conditioned sound changes do. '

By Prakasam’s own admission, Chapter 4 ("Process Morphology") adds nothing
to the discussion of morphology or allomorphic variation that has not already
been discussed in the literature. The aim is solely to bring together Prosodic
and Generative phonological approaches to some basic issues in allomoxrphic
variation. Hovever, Prakasam misses an excellent opportunity in this
discussion of morphological variation: Prakasam only discusses phonologically
and morphologically conditioned variation, never acknowledging the existence of
stylistically conditioned variation, and thereby missing the chance to draw
parallels between this chapter and two later chapters which apply familiar
concepts in stylistic/social variation to Telugu,. Chapter 8 ("Sociogrammar"
dravn largely from Prakasam 1981) and Chapter 9 ("Language Variation" drawn
largely from Prakasam 1978).

Chapter 5 ("Auxiliaries and Auxiliarization") presents one of the fevw
crosslinguistic analyses of gradience as a linguistic phenomenon: the chapter
explores the c¢line in verb auxiliaries betveen suffixes at one end and full
lexical verbs at the other in both English and Telugu. Chapter 7 ("Given-new
Structuration") and Chapter 10 ("Psychological Plausibility") reviewv very
familiar problems from a crosslinguistic perspective, Chapters 5, 7, and 10 are
interesting in that Prakasam looks at familiar Systemic concepts from a
crosslinguistic perspective, but the remaining chapters -- 11, 12, and 13 —-
report Prakasam’s efforts to build bridges between cultures and linguistic
traditions.

Chapter 11 ("The Systems and Apoha Theory") presents Prakasam’s strongest
attempt to build a bridge between Systemic theory (using Firth’s concept of
systems) and the traditional Indian linguistics (in the form of the Buddhist
theory of meaning, Apoha). Arguing that every positive choice in a system
implies a negation of the other choices offered but not chosen, Prakasam sees
parallels to the Buddhist logician’s view that meaning is largely negative in
character, "that words have no direct reference to objective realities" (p.
90). Here Prakasam misses a chance to draw additional parallels to
contemporary literary theory and to Deconstruction.

Chapter 12 ("Comparative Pedagogical Theory") describes some of the
linguistic and pedagogic problems surrounding second language learning and
teaching in India. Prakasam begins by outlining the goals of comparative
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descriptive linguistics and then conveys some of the conflict between ling
and "pedagogues." The chapter concludes by highlighting the value of Ty
"comparative pedagogical linguistics” im learning the syntax and semantics ¢
verbs in Telugu, English, and Hindi.

Chapter 13 ("On Being Communal: A Sociolexical Sfudy“) is a plea for
tolerance, briefly describing the human suffering arising through religlous,
caste, and language communalism

The book does have its merits. Prakasam offers us a chance to read his
vork in one place: many of the articles are in hard to-locate journals, and
the book does serve as a primer to much of Prakasam’s linguistics in the period
between 1972 and 1982. (Indeed, one often hag the impression that this book
serves only as a primer to the author’s work, given that many of the
complexities of Prakasam’s analyses are glossed over so very briefly.)

Further, the book summarizes in one place much of Prakasam’s work on Telugu.
Finally, The Linguistic Spectrum also offers Western linguists the chance to
read a contemporary’s efLforts to marry the ancient and modern linguistic
traditions of India with many of the linguistic theories of West.

All of those strengths are admirable and make fascinating reading.
However, what works against those strengths are not only Prakasam’s brevity but
also a lack of contact with Systemic Functional (or any other) theory since the
early 1970s. For example, Prakasam does not discuss several important works
that are directly relevant to this effort, including M.A.K. Halliday &
Rugaiya Hasan’s Cohesion in English (1976), M.A.K. Halliday’s Language as a
Social Semiotic (1978), or David Stampe’s A Dissertation on Natural Phonolo

Y to name just three. Thus a book that has all the promise of an important

contribution to Systemic-Functional linguistics and linguistics generally
becomes instead a frustrating experience. One hopes that Prakasam produces a
second edition, an edition in which Prakasam again paints the spectrum of
linguistic thought, but this time with colors of a deeper hue on a much larger
canvas.
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NETWORK NEWS

GUNTHER FRESS vas the keynote spesker at the NESCO/Council of Europe/BFI
Conference "Nev Directions in Medla Bducation’ at Toulouse in July. Until the
end of the year Gunther is a Visiting Pellov in the Depactment of English

e and Linguistics, University of Lancaster, U.K. Gunther is currently

. working on ‘ths language of anorexic patients’, and maintains on ongoing

interest in visual semiotics, ‘visual literacy’, genrs theory, verbal liceracy,
and cultural studies. Recent and forchcoming publications includa:

Social Semiotics {with R. Bodge), Polity Press: Cambridge; Cornell University
ress: Ithaca, NY, 1988,

Reading Ymages (with Theo van Lesuven), Deakin Univ. Press: Geelong, Australia;
Oxford ﬂ%Ivnrzlty Press: London, 1990. i

'Language, discourse, ideclogy: a survey of critical diacourse studies in
Austzralia’, in M. Clyne (ed.) Linguistics in Australis, Melbourne: Allen and
Unwin, 1990.

‘Textura as meaning’, in R. Andrevs (ed.) Narrative and argusent, Milton
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THE BALLAD (or BATTLE) OF LENINGRAD

To the tune of “Those were ihe daye”

Once upon » time there was & conference
Where we used to parse & phrase or two,
At Lhe end to add some real excitement,
* A trip to Leningrad we planned for you.

REFRAIN

Through the dackening streels we drove in wonder—
Leningrad, the Venice of the North.
Red-gold moon above the Sovietskaya,
Into the datkened lobby we suiged forth. ..

The guide was & strange gisl anmcd lrens
Who refused 1o tell us all the bruth.

She said you won's sce the Summer Palace,
But mosquico bites you'lt get for sure!

REFRA [Bevarly] Pulia;
ADORESS: Baglish Department, Beaviloa Hall, Pudue Gniversity, Vest Than *'m"~ he daya, my fiend, REFRAIN
Lafayetts, IN 47907 USk We thought they'd never end. See the Caar in all his gilded splendor
In Hay 1990 LINDA GEROT vas avarded a PhD degree for a thesis 'The Questica 3"::! secmed h?hufoum- sad & day! Glide bencath the ghittering chandeticrs.
of Legitimate Ansvers’. She vrites that she 1s nov using the semantic netwvork - mpossible,” they'd aay, . Mirrors within mirsors of illusion
for history and science devised in her thesis ‘to analyse the language of But if ¥ou waat, you pay. ) Hide the echoes of & peasant’s tear.
clasaroos mathesatics for the Disadvantaged Schools Project. Currently, I am When there’s a will, you know these is & way! {Roscimary)
serving as the Senior Research Assistant for the National Literacy Project, ) - [Bevesty) REFRAIN
exploring the use of the genre-based apprcich to literacy vith adult NESB The leader of our trip was known as Eijs.
learners. All the snswers from her lips did fow. frena the guide {or so they <alled her)
} But once we had croased the Russian border Acted a3 our helpful Russian host.
ADDRRSS: 4 Bambara Cres., Bgecroft, NSV 2119, Austalia She shrugged and coined the famous “I don™t know!™ Saon she saw she had Lo follow Eija .
{Beverly} And leacned about the spivit of glasncat. ..
. REFRAIN qu;[dl
' REFRAIN
Peter and Nan Friea went to TESQOL in March, 1990. On the way they stopped in Checking everything with care was Taina.
Los Angeles for dinner with ISI friends including Ed Hovy. Then Peter, Nan, She let nothing sdd to our woes. Round and cound the tower we ascended.
, Ceclle Paris, John Bateman, Agnes Yang, Lyan Poulton and Mick O’'Donnell spent Stilk there were some things she couldn’t get to: Tantalizing smells oa avecy side.
o the weekend at Borego Springs and Joshua Tree In the California desert. At How do you say “hyet” 1o mosquitoes? o, the hosteas has no reseyvation.
- TESOL Peter and Nan heated a “Systemic* dinner with Jenny Hammond, Rugaiva‘s {Eduard) Go and find another Spuinik guide!
o alster, Zakia, ang Bernie Hohan. In July, 1990, Peter taught discourse analyals at REFRAIN : ’ [Rosemary and Cate}
e the TESOL Summer Institute. it was one of the largest classea at the lpatitute. REFRAIN '
Afaf Elmencuty attended the Instituts, too. In August Peter and Nan returned to Riding oa the bus from Lanasaari, .
- Los Angeles (to attend LACUS} and visited with Lynn Poulton, Ed Hovy, Cecile Caimly we wete sutveying the scene. As for Finnish charm and guile and glamour, .
“ Paris and Agnes Yang He. (Agnes was married tn July) Little did we think or even notice Now we know why Finland has survived. ‘
' ' - That feaking from our bus was gasoline! When the Russisns shake Lheir heads, in anger
Allen Walker Read was written up in THE NEW YORKER, September 4, 1989, Vol ’ {Beverly} Fighting Ficas casusa ous hopes survive! i

[Cate and Rosrmiary]
REFRAIN

This is such a lovely group of people.
Going to be hard to say goodbye.
Maybe to prolong our stay in Finland

(Rosemary} We ask Sputnik to rearsange our flights!
REFRAIN [Eduard)
- There we were met by our guide Irena, REFRAIN:
Maiden with dark hair and dusky eyes. This was cur song, my friend,
international Systemic Congrass Committea 1989 — 1993 We asked about the program for the morrow. B was 100 long, my friead.
She answered, * “Spuinik has a big Ez::pni:e:'“ . 1% seemned to last forever and a day.
. ) ) i Linda) * “Impossible,” they say,
Chair: Eija Ventola Canada: Michael Cummings REFRAIN  “But if you --nt.,m,m-'
Sacratary: Nan Fries Chinai Hu Thuangtin Where there's a will, you know there is a way!

Treasurer: Hillary Hillier
Africa Fami Akindasls
Australia: Frances Christis
Graat Britain: Martin Davies

Europe: Erich Steinar
USA: Barbara Couturs (Patar Ragan)
Other Countrien Amy Tsui

Palaces baroque and Rococo,

Dazzled with the allure of past delights.

The present is a little less exceanive,

Though not for those who suffered mouzie bites.

(Cate)
REFRAIN

[Beverly}

* = sung with Russian accent

Now that we are back in California

(Of, st least, we thought we'd be by now).

Plane delays forced us 1o stay in Sweden—

The ghost of Sputnik smiles and taker o bow.
{Beverly}
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